








34

points out, writing is the technology of the intellect. Although Englt h
departments certainly don’t own writing by default and lack of interest
elsewhere they do currently monopolize the pedagogical tools for coach-
ing the writing proces in general and for sensitizing students to the
available choices in prose with such discipline-specific explanatory cate-
gories of their own a diction, yntax, imagery, voice, and documentation
styles.

Team Teaching or Adjunct Courses. A h brid arran ement has been

tried at a few re earch universities—for iversity of Wash-
ington and the niv "~ of Cullen, 1985)—
butiti con iderably more ex dva tages, how-
ever, of providinga ~ instructor is that
it automatically a per onal con-
ultant on how t at further course
objectives, for pr nerally will not

attend workshops
e e e e e e e is till out on the proper
1€ blwungmnlmllim program within a university
(Blair, 1988; mith, 1988). One recent study (White, 1987) suggests that
“campu leadership and demonstrated expertness in composition” by a
trong Engli h department i related more closely to improved tudent
writing than i responsibility diffu ed through departments (p. 2). But
“campu leader hip” I predicated on trong institutional support for a
vital, well-funded, and conspicuous department or program such as the
support for the writing program at Washington tate niverstty. More-
over, ‘‘demonstrated expertness in composition’ require an unusual—
and often expensive—writing faculty, one with an ethnographic interest
in the writing done in departments other than English or with profes-
sional experience (degrees and qualifications) other than that received by
traditionally trained English department professor

Pressures on Faculty

The profe ional lives of faculty at a research university are governed
by the need 10 publi h their research and by opportunities to augment
their incomes, prestige, and influence through off-campus con ulting.
They are ought out for their specialized knowledge, and they fly around
the country, if not the globe, to solve problems. Thi ituation influence
WAC in four ways, illuminating one problem, twe potential advantages,
and one rather subtle and ophisticated implication about epistemology.

The Problem. Many re earch university faculty find any notion of
WAC threatening. They are preoccupied with having enough time for
their re earch and their need to publish it for tenure or promotion and
with a corresponding sense of obligation to their subject. Faculty at all


























