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invitation for any intere ted faculty from any discipline to meet
every Tuesday afternoon of the semester from four to five p.m., in
an empty seminar room, to talk about writing—how it was taught
and learned on our campus and how we could improve both.
Ther was a strong perceived ne d: from a faculty of 65, 14 volun-
teer from 8 disciplin s show d up. W started, as many such
groups still do, with a conc rn that our students could not write
papers that met our expectations for thought, organization, or
mechanics. We progre ed, as most such groups do, to a wide-
ranging exploration of language and learning in the classroom.
During the semester, we read together from the available litera-
ture, discussed our concerns, examined sample of our own and
our tudents’ writing, and took turns buying the Oreos. The next
year, other faculty who had heard of the meetings from their
colleagues ask d me to organize anether one. After that, we thought
we n ded a longer workshop for still more faculty, so we ex-
plained to the dean what we thought we were doing, and he
funded a summer workshop with a stipend of $75 per p r on for
the week and all the Oreos we could eat. Eventually, we estab-
li hed an executive committee, politicked an assessment program
through the faculty, wrote grants, got some relea ed time for me
as director, launched a writing ¢ nter, and held regular seminars
with bigger, grant-funded stipends and Dutch almond pastries.
That WAC program, till going strong, has always had a basic
foundation: faculty dialogue and faculty ownership.

Wh n I interviewed in 1979 for a teaching position at Loyola
College in Maryland, th admini trator all knew what WAC was
and that they wanted it, and th y specifically asked metob gina
program. But I kept my mandate from the administration very
quiet. Instead, I began by inviting faculty volunteers to gather
each Tuesday afternoon between four and five p.m., to hare
Oreo and to discuss writing-——how it was taught and learned on
our campus ard how we could improve both. Like the Central
College program, Loyola’s has been extraordinarily productive
and long-lived, largely, I believe, becau it began and continues
as a faculty dialogue (Walvoord and Dowling).

On aftern on recently, a telephone caller introduced himself as
the head of the English departm nt at a school I won’t name. “My
dean says we have to start writing across the curriculum,” he said in
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Avoid the “Training Model,”
“Conversion Model,” and
“Problem-Solution Model”

As you plan the initiation of your WAC program, you may
unconsciously be working from models that will prove problem-
atic. One mistake is to envision WAC as “training” for “untrained”
faculty. The terms imply that there are certain skills or procedures
that you will train faculty to implement, and then they will go out
and do what they have been trained to do. Also problematic is the
conver ion model, whicha umes that faculty in other disciplines
are heathen who must be converted to the Right Way. Both the e
models lead to the faculty bashing that I find all too frequ nt
among writing instructors in WAC programs—the assumption
that faculty in other disciplines are all content with simply deliv-
ering boring lectures to their students, not asking them to write in
meaningful ways, or not working with their writing and thinking
processes. There may be some such faculty on your campus, but
you're not likely to get them into your workshops anyway, and if
you do, they’re probably not going to change. The people who are
going to accept your invitation for dialogue are the people who
already have a concern about thinking and writing, who have
been working hard at the task of teaching, and who have much to
offer as well as much to learn from others. What they need is time
to think about writing and learning; resources that will help them
think productively; and0 a supportive community to help them
think, plan, and change. That’s what writing instructors also need.
If you are a writing instructor, be ready to listen and learn from
your colleagues in other disciplines as well as to share with them
what you know about writing and learning,.

Another reason the training or conversion model won’t work
is that teaching methods suggested in WAC seminars may work very
differently for different teachers, as has been demonstrated by

tudies of teachers in various disciplines who were using method
suggested to them through WAC seminars (Langer and Applebee;
Marshall; Walvoord and McCarthy). The classroom teachers them-
selves are going to have to observe their own students and adapt
what they learn in the WAC workshops to their own situations.





















































