



























































208 -« Teaching the Universe of Discourse

rounded by rhetorical analysis and pesky questions about how
Saroyan got his effects, a disservice is done to both reading and
writing. How would you as an adolescent react to a message
such as this: “See how Steinbeck uses details; now you go do
that too.” And there is no evidence that analyzing how some
famous writer admirably dispatched a problem will help a stu-
dent recognize and solve his writing problems. From my own
experience and that of teachers I have researched with, I would
say, rather, that models don’t help writing and merely intimi-
date some students by implying a kind of competition in which
they are bound to lose. The assumption is still that advance
diagnosis and prescription facilitate learning. The same reading
selections could be helpful, however, if merely interwoven with
the writing assignments as part of the regular reading program
but without trying to score points from them. Learners, like
the professional writers themselves, incorporate anyway the
structures of what they read; what they need is more time to
read and write authentically. The service publishers could do
is to put out more straight anthologies of whole reading selec-
tions grouped according to the various kinds of writing but un-
surrounded by questions and analysis. The student should write
in the forms he reads while he is reading them. There can be a
lot of discussion of these selections, but the points of departure
for discussion should be student response to the reading.

Another kind of textbook material — writing stimulants —
is closely related to models because sometimes these prompters
are also reading selections. Or they may merely be the text
writer’s own prose as he tried to set up ideas or talk up topics,
two intentions that are better realized in class conversation.
Sometimes the stimulants are photographs — possibly a good
idea, but the pictures are always too small in the textbook.
Whatever the kind of stimulant, the wiser course is to let it arise
out of the daily drama of the student’s life in and out of school,
including his regular reading. In this way the stimulants are
automatically geared to what the students know and care about.
To present stimulants in a book is to run an unnecessary risk
of irrelevance and canned writing.











