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Conclusion - 215

according to a future we do not know and which will certainly
revise considerably whatever we might select for him. Content
coverage, in short, simply cannot be allowed to remain the edu-
cational issue it has been. Actually, in playing the range of
the discursive spectrum, in some such way as I have tried to
envision in A Student-Centered Language Arts Curriculum,
Grades K-13, the learner will become well acquainted with lit-
erary, scientific, and utilitarian sub-discourses, in relation to
each other, and necessarily cover a lot of content anyway even
though this content is not segregated into subjects.

Nothing less than the growth of the whole human being re-
quires a new integration of learning. What is common to all
subjects should be the unifying force of schools, and what i¢
common is precisely the human capacity to symbolize first- and
secondhand experience into an inner world to match against
and deal with the outer world. The infant does this already.
Such a capacity is not taught; it can only be exercised more o1
less beneficially. It operates integratively on all fronts at once,
at all ages. Education as we know it hinders the growth of this
capacity perhaps more than it fosters it. The learner expends
most of his intelligence coping with the demands of arbitrary
contents and arbitrary schedules instead of using his native
apparatus to build his own knowledge structures from what he
and others have abstracted. Since the latter is what he will
spend the rest of his life doing, whatever the future, this primary
activity, I submit, should gain priority over all else in education.





