
Con ( con t . )  

t i v e  w r i t i n g  a r e  developed by t h e  c l a s s .  
The t y p i c a l  c l a s s  l i s t  i n c l u d e s :  word 
usage, f i g u r a t i v e  language, communicat ing 
c l e a r l y  w i t h  t h e  p r i n t e d  word, and  s o  
on. Seldom i s  grammar ( t h e  n a m i n g  o f  
w o r d  c l a s s e s  a n d  o f  t h e i r  s y n t a c t i c  
f u n c t i o n s )  mentioned. These l i s t s  demon- 
s t r a t e  t h a t  s t u d e n t s  h a v e  d e f i n i t e  
f e e l i n g s  about what c o n s t i t u t e s  e f f e c t i v e  
wr i t i ng .  

B e c a u s e  t h e  s t u d e n t s  have  a c c e s s  t o  a  
r e p e r t o i r e  of l i n g u i s t i c  competence, good 
w r i t i n g  i n s t r u c t i o n  does  n o t  t r y  t o  p u t  
language da t a  i n t o  t h e  b r a i n .  R e a l i z i n g  

t h a t  we a r e  n o t  f i l l i n g  empty b o x e s ,  
w r i t i n g  t e a c h e r s  s h o u l d  make s t u d e n t s  
c o n s c i o u s  of t h e  s o p h i s t i c a t e d  l i n g u i s t i c  
and r h e t o r i c a l  s k i l l s  t h e y  a l r e a d y  pos -  
s e s s ,  and  t h e n  d e s i g n  c l a s s r o o m  work t o  
e n a b l e  s t u d e n t s  t o  c o n r o l  t h e i r  s k i l l s  
w i t h  p r e c i s i o n  and  e f f e c t i v e n e s s .  I f  
s t u d e n t s  a r e  f o r c e d  t o  f o c u s  o n  t h e  
s t r u c t u r a l  a c c u r a c y  o f  t h e i r  u s e  o f  
language, it g e t s  i n  t h e  way of i d e a s .  
O f t e n  s t u d e n t s  e i t h e r  won't  w r i t e ,  won't 
w r i t e  anyth ing  s i g n i f i c a n t ;  o r  t h e y  w i l l  
p r o d u c e  g r a m m a t i c a l l y  c o r r e c t ,  b u t  empty 
compositions.  

R e c e n t l y ,  my e leven-year -o ld  son brought 
home two of h i s  w r i t i n g  ass ignments .  One 
was a  " b o o k  r e p o r t  t y p e . "  I t  l a c k e d  
purpose; it was d u l l ;  and  it was f i l l e d  
w i t h  e r r o r s .  The second was a  w r i t i n g  on 
t h e  i m a g i n e d  l i f e  o f  a n  a p p l e .  Of 
c o u r s e ,  he had  an i n t e r e s t  i n  t h e  second 
topic--he knows about app le s ;  h i s  dad h a s  
a  f r u i t  fa rm,  and he he lps  h i s  dad on t h e  
f a r m .  T h i s  w r i t i n g  was  f i l l e d  w i t h  
m e m o r a b l e  l i n e s ,  d e l i g h t f u l  i d e a s  and  
knowledge a b o u t  t h e  r a i s i n g  of a p p l e s .  
A s  t h e  s t y l e  came t o  l i f e ,  most of t h e  
m e c h a n i c a l  e r r o r s  d i s a p p e a r e d .  No, h e  
had n o t  had a n  e x t e n s i v e  grammar review 
dur ing  t h e  time between a s s i g n m e n t s .  No 
one had t augh t  him t h e  "magic" of composi- 
t i o n .  He i s ,  a f t e r  a l l ,  o n l y  a  s i x t h -  
g r a d e r .  I n  t h e  a p p l e  assignment,  he had 
a  purpose and  an  i n t e r e s t .  The a s s i g n -  
m e n t  w a s  r e a l  f o r  h i m - - i t  was n o t  
something he  was d o i n g  s i m p l y  t o  p l e a s e  
t h e  t e a c h e r ,  o r  worse  y e t ,  h i s  "English 
teacher-mother . " 

Writing Instruction Should Focus 
on Process, Not Product 

W r i t i n g  r e q u i r e s  p r a c t i c e ;  we can  n o t  
s i m p l y  t e a c h  a l l  a b o u t  w r i t i n g  and t h e  
r u l e s  of t h e  language without  l e t t i n g  our 
s t u d e n t s  p r a c t i c e ,  anymore t h a n  we c a n  
t e a c h  a l l  a b o u t  swimming w i t h o u t  making 
t h e  s tuden t  g e t  i n t o  t h e  water and  s w i m .  
One does  n o t  l e a r n  t o  d r i v e  by memorizing 
t h e  p a r t s  of t h e  c a r ,  t h e  names of t h e  
m u s c l e s  i n v o l v e d  i n  t h e  a c t u a l  d r i v i n g  
t a s k ,  and t h e  laws  of p h y s i c s  which a r e  
o p e r a t i n g  on  t h e  d r i v e r  and v e h i c l e .  
Driving r e q u i r e s  p r a c t i c e  and a s s i s t a n c e  
i n  t h e  a c q u i s i t i o n  of t h e  s k i l l .  It i s  a  

p r o c e s s  b e g i n n i n g  w i t h  t h e  d e s i r e  t o  ge t  
a ca r  moving and p r o g r e s s i n g  t o  p a r a l l e l  
p a r k i n g .  Ru le s  and  p r o c e d u r e s  must be 
l e a r n e d  when t h e  need f o r  them i s  c r e -  
a t e d ;  o t h e r w i s e  t h e y  a r e  s e r i e s  of mean- 
i n g l e s s  e x e r c i s e s .  W h i l e  we do  n o t  
e x p e c t  t h e  c h i l d  t o  s k i p  o r  run before he 
todd le s ,  t r a d i t i o n a l l y  we have e x p e c t e d  a  
c o r r e c t  w r i t i n g  p r o d u c t  before t he  c h i l d  
h a s  e x p e r i m e n t e d  s u f f i c i e n t l y  w i t h  t h e  
w r i t i n g  process .  

P r o g r e s s i n g  a t  s u c c e s s i v e  l e v e l s ,  t h e  
s tuden t  w r i t e r  needs t h e  freedom t o  t r y ,  
t h e  s e c u r i t y  and  s u p p o r t  of someone who 
c a r e s ,  t h e  encouragement  t o  t r y  a g a i n ,  
a n d ,  most of a l l ,  t h e  d e s i r e  t o  wr i te .  
Once t h e  s t u d e n t  f r e e l y  e x p r e s s e s  h i s  
i d e a s  and  understands the  process ,  he can 
begin t o  l e a r n  t o  c o n t r o l  it f o r  h i s  own 
purposes.  

I t  f o l l o w s  t h a t  t h e  w r i t i n g  program i n  an 
E n g l i s h  c l a s s r o o m  must f a c i l i t a t e  l a n -  
guage u s e  and  l anguage  experimentation. 
I n t e g r a t e d  l anguage  s t u d y  s h o u l d  be a t  
t h e  c e n t e r  of t h e  program--not  i s o l a t e d  
grammar s tudy.  Using a  v a r i e t y  of t e c h -  
n i q u e s ,  t h e  t e a c h e r  may p r o v i d e  t h e  
s tudent  with use fu l  w r i t i n g  e x p e r i e n c e s ,  
" fun"  language a c t i v i t i e s ,  and even games 

( con t .  on p. 5 1 )  





t h e  a b s o l u t e  s t a n d a r d .  I n  c o n t r a s t f  i n  
a rgumen t s  s u c h  a s  No. 2 (  w h i c h  I u s e d  
b e f o r e  a  r e c e n t  backpacking t r i p f  I claim 
more than  is  con ta ined  i n  t h e  p r e m i s e s  : 
a s  a  r e s u l t  I c a n  s a y  o n l y  t h a t  I am 
p r e d i c t i n g  t h e  n a t u r e  o f  t h e  u p c o m i n g  
t r i p f  n o t  g u a r a n t e e i n g  i t .  I amf of 
course making an induc t ive  leap.  

We can  now a p p l y  i n d u c t i v e  s t a n d a r d s  t o  
d i f f e r e n t i a t e  among arguments s u c h  a s  No. 
2.  For  c o n v e n i e n c e f  we assume a l l  t h e  
premises a r e  t r u e f  a l lowing us t o  c o n t i n -  
u e  e x a m i n i n g  o n l y  t h e  l i n k  b e t w e e n  
premises and conclusion.  In  Argument No. 
2 (  t h e  l i n k  seems s t r o n g f  e s p e c i a l l y  t o  a  
s e l f  -confident  backpacker .  I can  e a s i l y  
a l t e r  t h e  s t r e n g t h  of t h e  l i n k f  however. 
N o t i c e  t h a t  a d d i t i o n a l  i n f o r m a t i o n f  i f  
t r u e  makes my c o n c l u s i o n  l e s s  warranted 
because t h e  s t r e n g t h  of t h e  l i n k  be tween 
premises and conclusion i s  weakened: 

The t r a i l  i s  i n c o r r e c t l y  marked on t h e  
map. 
I n  some p l a c e s f  t h e  t r a i l  d i s a p p e a r s  
f o r  up t o  ha l f  a  mile.  
The b l a c k  f l i e s  a n d  no-see-ums a r e  
b i t i n g  l a t e r  than usua l  t h i s  year .  

My c o n c l u s i o n  i s  now c o n s i d e r a b l y  l e s s  
probablel  dependingf of c o u r s e f  on how I 
d e f i n e  " p l e a s a n t "  and "demanding. I' I can 
a l s o  add a  premise which even  i f  t r u e  
d o e s  n o t  a f f e c t  t h e  s t r e n g t h  of t h e  l i n k  
b e c a u s e  it i s  i r r e l e v a n t :  " I  l i v e  i n  
S t u r g i s  Michigan . I '  

W i t h  t h i s  o v e r v i e w  of what a f f e c t s  t h e  
l i n k  i n  an induc t ive  argumentf we examine 
n e x t  w h a t  i s  u s u a l l y  a  p r i o r  s t e p  i n  
eva lua t ing  an argumentf t h e  b a s i s  f o r  t h e  
c l a i m s  made i n  t h e  p r e m i s e s .  Here t h e  
s tandards  a r e  more f a m i l i a r .  I n  e v a l u -  
a t i n g  f a c t u a l  s t a t e m e n t s f  we t e s t  t h e i r  
i n d u c t i v e  p r o b a b i l i t y  by examin ing  how 
t h e  s t a t e m e n t  was a r r i v e d  a t :  f o r  
examplef i f  t h e  s t a t e m e n t  i s  a  g e n e r a l i -  
z a t i o n  whe the r  t h e  sample from which it 
i s  de r ived  i s  l a r g e  enough r e p r e s e n t a -  
t i v e (  a n d  p r e c i s e .  F u r t h e r f  h a s  a l l  
r e l e v a n t  knowledge been c o n s i d e r e d ?  For  
e v a l u a t i v e  s t a t e m e n t s f  we t a k e  i n t o  
cons ide ra t ion  the  s t a t e m e n t v s  c o r r e s p o n -  
d e n c e  w i t h  a n  e t h i c a l  o r  a e s t h e t i c  
s y s t e m l  t h e  s i m p l i c i t y  o r  e c o n o m y  

i m p l i c i t  i n  i t f  a n d  t h e  a m o u n t  o f  
r e l e v a n t  knowledge considered i n  a r r i v i n g  
a t  t h e  s tatement .* 

I n  s h o r t f  we a s k  two ques t ions  i n  apply- 
i n g  induc t ive  s tandards  t o  an argument: 

I .  What i s  t h e  b a s i s  f o r  c laims made i n  
i nd iv idua l  premises? 
2. I f  t h e  premises a r e  t r u e I  what i s  t h e  
s t r e n g t h  of t h e  l i n k  between p r e m i s e s  and  
conclusion? 

C o n s i d e r  j u s t  o n e f  r e l a t i v e l y  s t r a i g h t -  
f o r w a r d  e x a m p l e  o f  u s i n g  i n d u c t i v e  
s t a n d a r d s  t o  e v a l u a t e  s t u d e n t s  a r g u -  
men t s .  I n  my advanced e x p s i t o r y  wr i t i ng  

c l a s s e s f  I always ask s tuden t s  t o  t u r n  i n  
a  w r i t t e n  eva lua t ion  of an argument along 
with t h e  e s s a y  i n  which t h e  argument  i s  
d e v e l o p e d .  A s t u d e n t f  Lauraf maintained 
i n  her  e v a l u a t i o n  t h a t  t h e  l i n k  be tween 
p r e m i s e s  and  c o n c l u s i o n  i n  t h i s  argument 
was s t rong :  

Many p e o p l e  i n  t h e  U n i t e d  S t a t e s  
cannot a f f o r d  h e a l t h  care .  
H e a l t h  c a r e  f a c i l i t i e s  a r e  not  evenly 
d i s t r i b u t e d .  
Our h e a l t h  ca re  system i s  i n e f f i c i e n t .  
H e a l t h  c a r e  c o s t s  w i l l  c o n t i n u e  t o  
r i s e .  

The United S t a t e s  must have a  n a t i o n a l  
h e a l t h  ca re  plan.  

With i n d u c t i v e  s t anda rds  a s  t h e  b a s i s  f o r  
(cont .  on p. 5 2 )  

* F o r  a  more  c o m p l e t e  i n t r o d u c t i o n  t o  
i n d u c t i v e  s t a n d a r d s (  s e e  B r i a n  Skyrms l  
C h o i c e  and  Chance:  An I n t r o d u c t i o n  - - 
Induct ive  Logicf 2nd ed. (Belmontf cg l i -  
f o r n i a  : Dickenson P u b l i s h i n g  Company 





A POTPOURRI OF POEMS 

R ichard  McMuI len  

Bubble Gum 

The day he q u i t  
teaching,  he walked down 
the  h a l l  from c l a s s  a s  i f  
shoes scuffed ,  
c lo thes  a l i t t l e  ou t  

somewhe 

of s t y l e ,  pens and penc i l s  s tuck 
i n  h i s  b r e a s t ,  eyes 
smoky behind t h i c k  
g lasses ,  h a i r  gray, both 
e a r s  ha i ry .  

From head t o  wa i s t ,  he 
was sheathed with gum, a bubble of pink,  
l i k e  a beekeeper 's  hood. 
Out  of h a b i t ,  he picked 
a t  the  gum, but it stuck t o  h i s  f inge r s .  
Some youngsters turned 
t o  look. Some f r i e n d s  
got up from desks, stood i n  doorways. 
Someone c r i e d  
a s  when dreaming. He d i d n ' t  n o t i c e ,  
thought he had another c l a s s .  

The Great Bass 

Tonight the  fisherman t e l l s  of the  g rea t  
bass, pul led  out  of Houghton Lake 
t h i r t y  years  ago. The f l e s h  
of the  bass,  eaten the  same night ,  
has moved through many systems; now 
i t s  c e l l s  l i e  l o s t  i n  other  
th ings  f a r  from any water. 
Yet i n  the  f isherman's  dark aquarium 
b r a i n ,  t h e  g rea t  bass s w i m s  
and grows i n  the  midst of thousands. Most 
a r e  only keepers; most a r e  only 
p a r t  of a ca tch;  some a r e  beaut ies  
l i k e  the  bass. They share t h a t  i n s t a n t  
when the  water flowed away, 
when t h e  s t r a i g h t ,  hu r t ing  l i n e  led  them 
s t rugg l ing  t o  the  l i g h t .  Tonight 
it i s  the  b a s s ' s  time again: 
he l i e s  i n  the  weed bed; he sees  the  f l y  
touch the  water; he moves t o  the  b a i t .  
Longer, heavier ,  s t ronger  now, 
he pu t s  up t h e  bes t  f i g h t  ye t .  

December House Fire 

Old M r s .  Griswold i n  her  bed downstairs 
dozes under her q u i l t s .  Ins ide  the  wall  a copper 
wi re ' s  cambric wrapping f a l l s  away. The f i r e  
r i s e s  slowly. Gropes i n t o  the  k i tchen,  p u t t e r s  around the  
wood stove. Limps up the  narrow s t a i r s .  Shuffles  through 
o the r  bedrooms, smooths bedspreads. Fumbles i n  wardrobes, 
ches t s  of drawers. Fingers photographs without names o r  
years ,  unfolds d o i l i e s ,  embroidered pillowcases. Gazes out  
windows, s ighs ,  goes back downstairs. In the  bedroom 
by her bed, stumbles over shoes, i n  t h e  
r i g h t  heel  f o r  the  rheumatism, a copper coin. 

R i c h a r d  McMullen,  a u t h o r  of C h i c k e n  
Beacon  a n d  soon- to -be -pub l i shed  Rura l  
Route #2,  t e a c h e s  c r e a t i v e  w r i t i n g  a t  -- 
Pioneer High School, Ann Arbor, Michigan. 





S t a n f o r d ,  Gene, ed . ,  Classroom P r a c t i c e s  
- -- 

i n  Teaching English 1 9 7 8 - 1 9 7 9 :  A c t i v a t -  - 
i n a  t h e  P a s s i v e  S t u d e n t .  Urbana,  IL: 
A -  

NCTE, 1978. 
A n  e l e m e n t a r y - c o l l e g e  m i x  o f  c l a s s -  
r o o m - t e s t e d  m e t h o d s  t o  m a k e  s t u d e n t s  
g e t  i n v o l v e d  w i t h  compos ing ,  i n c l u d i n g  
" P r o d u c i n g  a  S l  i d e - T a p e  P r e s e n t a t  i o n  
f o r  a  P u b l i c  A u d i e n c e , "  " W r i t i n g  a n  
E p i s o d i c  Novel ," " R e v e r s i n g  t h e  R e v i -  
s i o n  Blues,"  " A n  E x e r c i s e  for the Day 
P a p e r s  A r e  D u e , "  a n d  a r t i c l e s  o n  
c o r r e s p o n d e n c e  a n d  s p e e c h .  O t h e r  
s e c t i o n s  a r e  on r e a d i n g ,  p o e t r y ,  a n d  
r e s e a r c h .  1 5 1  p a g e s .  T h e s e  l a s t  
t h r e e  p u b 1  i c a t i o n s  a r e  a v a i l a b l e  

K e n y o n  R o a d ,  t h r o u g h  N C T E ,  1 1 1 1  
Urbana,  I L  61801.  

T h e  ERIC S y s t e m  

The E d u c a t i o n a l  Resourc e s  In f  o rmat ion  
C e n t e r  ( E R I C )  i s  an o r g a n i z a t i o n  s p o n -  
s o r e d  by NCTE and t h e  National I n s t i t u t e  
of Education i n  the  admin i s t r a t ion  of t h e  
C l e a r i n g h o u s e  on Reading and Communica- 
t i o n  S k i l l s  (RCS). , ERIC/RCS examines and 
makes a v a i l a b l e  such d iverse  ma te r i a l s  a s  
c o n f e r e n c e  r e p o r t s ,  r e s e a r c h  p a p e r s ,  
l i t e r a t u r e  reviews, guides t o  curriculum, 
and program d e s c r i p t i o n s ,  a l l  of which  
a r e  i n d e x e d  i n  Resources  &I Educa t ion  
( R I E )  and produced i n  both m i c r o f i c h e  and 
p a p e r  forms.  Some sample t i t l e s ,  w i t h  
t h e i r  index numbers: 

NAEP, W r i t i n g  Mechanics,  1969-  1974. ED 
113 736 .  

NAEP, Expressive Writing. ED 130 312. 

C a r l  J. F i s h e r  & C a t h e r i n e  E. S t u d i e r  , 
M i s s p e l l i n g s  of C h i l d r e n  i n  t h e  Middle -- 
Grades. ED 143-030. 

Don Donlan, "How t o  Involve Other Depart- 
ments i n  Helping You Teaching W r i t i n g . "  
ED 145 452.  

N o r t h w e s t  Regional  E d u c a t i o n a l  Labora-  
t o r y ,  S t u d e n t  G u i d e  - t o  W r i t i n g  - a  
Journal .  ED 147 829.  

I t  i s  i m p o s s i b l e  t o  l i s t  a l l  t h e  a v a i l -  
a b l e  u s e f u l  t i t l e s  h e r e  b u t  t h e  E R I C  
system is a  marvelous resource. 

Some of t h e  m a t e r i a l  a c c e p t e d  by E R I C  
f i n d s  i t s  way i n t o  p r i n t  a s  p a r t  of the  
NCTE/ERIC/RCS T h e o r y  I n t o  P r a c t i c e  o r  
T h e o r y  and R e s e a r c h  I n t o  P r a c t i c e  
s e r i e s .  Three v i t a l  t i t l e s  f o r  t e a c h e r s  
of wr i t ing  a r e :  

Beach, R ichard ,  W r i t i n g  About Ourselves 
and Others. Urbana, IL: ERIC/NCTE, 1977. 

A  s y n t h e s i s  o f  t h e o r y  c o n c e r n i n g  a u t o -  
b i o g r a p h y ,  m e m o i r ,  a n d  p o r t r a i t  
w r i t i n g ,  t h e o r y  c o n c e r n i n g  d i f f e r e n t  
c h a r a c t e r i s t i c s  o f  s e l f ,  and c o m p o s i n g  
p r o c e s s  t h e o r y .  T h e  p r a c t i c e  s e c t i o n  
h a s ,  f o u r  p a r t s :  " D i s c u s s i o n :  I n t r o -  
d u c t i o n  t o  AI-IP," " C h o o s i n g  a  Top ic , "  
" R e s e a r c h i n g  ," and " W r i t i n g  a D r a f t  . " 
27 PP- 

Hawkins, Thom. Group Inquiry Techniques 
f o r  T e a c h i n g  W r i t i n g .  U r b a n a ,  I L :  
ERIC/NCTE, 1976. 

A f t e r  a n  e x p l a n a t i o n  o f  group i n q u i r y  
t e c h n i q u e s  f rom p e r s o n a l ,  s o c i a l ,  and  
p e d a g o g i c a l  p e r s p e c t i v e s ,  d e t a i l i n g  
the a d v a t a g e s  t o  s t u d e n t ,  c l a s s ,  and  
t e a c h e r ,  H a w k i n s  g o e s  o n  t o  a p p l y  
t h e o r y  t o  t h e  t e a c h i n g  o f  w r i t i n g .  
T h e  p r a c t i c e  s e c t i o n  e x p l a i n s  how t o  
set up  g r o u p s ,  how t o  make  t h e m  w o r k  
and  h e l p  s t u d e n t s  t o  c o p e  wi th  t h e m ,  
how t o  h e l p  s t u d e n t s  make  t h e i r  o w n  
d i s c o v e r i e s ,  how t o  c r e a t e  the mood t o  
a c t  on s p e c i f i c  p r o b l e m s ,  and  how t o  
u t  i l  i z e  p e e r  c r i t i c i s m .  C o n t a i n s  a  
set o f  sample  c o o p e r a t i v e  and c o m p e t  i - 
t i v e  t a s k s  and a n  e v a l u a t i o n  fo rm .  41 
PP 

H i l l o c k s ,  G e o r g e ,  J r  . , Observ ing  and 
Writing, Urbana, I L :  ERIC/NCTE, 1975. 

H i 1  l o c k s  t a c k l e s  t h e  p r o b l e m  o f  l a c k  
o f  s p e c i f i c i t y  i n  s t u d e n t  w r i t i n g  and  
d i s c u s s e s  t h e  n e e d  t o  r e l a t e  t h e  
s t a g e s  o f  o b s e r v a t i o n  t o  w r i t i n g .  
E x e r c i s e s  a r e  m e a n t  t o  d e v e l o p  s t u -  
d e n t s '  powers a s  o b s e r v e r s  and  r e c o r d -  
ers  o f  s e n s o r y  e x p e r i e n c e  and i n v o l v e  
t h e m  d i r e c t l y  i n  o b s e r v i n g .  15 a c t i v i -  
t i e s  f o l l o w ,  i n c l u d i n g :  The  Spy Game, 
t h e  B a g  G a m e ,  B l i n d  M a n ' s  B l u f f ,  
L i s t e n i n g  t o  S o u n d s ,  O b s e r v i n g  B o d i l y  
S e n s a t  i o n s ,  L i s t e n i n g  t o  D i a l o g u e  . 25 
PP (cont .  on p. 5 1 )  





in as marriage and all other institutions 
break down. 

Itts in the homet after allt that twigs 
are bent. 

Nor can you expect help from your col- 
leagues--most of whom would rather switch 
(from one union to another) than fight 
(for the basicst on which our founding 
foreparents laid down their lives). 
According to researcht when most inmates 
of our jails and penitentiaries were 
still in schoolt they preferred pot and 
pinball to the relevant supportive 
details developed theses and cogent 
conclusions of the standard essay. It 
isI in shortt the same sad story: 
virtually all teachersl parentsl and 
students having betrayed their sacred 
trusts in our timet itts the innocent 
taxpayer who picks up the tab. 

As your bleeding-heart colleagues molly- 
coddle your students and overlook their 
bad thinking in ungrammatical papers 
there is not much thatt in any meaningful 
wayt shapet or formt as far as the illogi- 
cality of your students is concernedl 
youl as a conscientious teachert can do. 

My advice : 

( 1 )  Stick to the courage of your convic- 
tions. 

(2) Speak boldly to - its vs lt sl 
*& vs. XI infer vs. imply. 

(3) Pull no punches on the two differ- 
ents--than and from. -- 

(4) Abominate cliches. 
(5) When in doubt eschew. 

One day your unthinking students will 
come to a rude awakening and wish too 
late that in the days of youth they had 
cultivated the standard argumentative 
essay. Their failure to do so will haunt 
them to their dying day--should they live 
so long. 

Ignatius Foilitchl Baset Ph.D. 

John Warriner (cont. from p. 31 ) 

T e a c h i n g  t h e  Mechanica l  Aspects  of 
Writing 

What about the mechanical aspects of good 
writing? Teachers know that they must 
not be misled in their evaluation of 
writing by the neat and mechanically 
perfect paper that says nothing. How- 
everl they also know that the examples of 
incompetence in their students writing 
most often cited by their critics are 
errors in usage sentence structuret 
punctuationf spellingl and word choice. 
All except word choice are mechanical 
skills that must be taught in any writing 
program. Ideallyl the teacherts role is 
to examine his studentst compositions for 
mechanical errorsl point them outl and 
have the writer correct them. Thist of 
course leads us back to class loadt and 
we must admit that this time-honored 
procedure is in many, probably mostl 
schools unrealistically demanding. 

Two things can be done. Firstt the rules 
can be taughtt preferably by the induc- 
tive methodt in whichl by examining 
samples of good writing and bad writingl 
students discover for themselves the 
rules to be observed. Through classroom 
exercises in sentence improvementl stu- 
dents may eventually be brought to know 
the difference between a good sentence 
and a bad sentence. The carry-over from 
exercises to their own writing is not 
certaint but it can be made to happen if 
the teacher can give enough drill. 

All we can do is work hard and systemati- 
cally and hope that the themes that will 
ultimately grace the now blank pages of 
"The Rite-Aid Spiral Theme Notebook" will 
reflect an encouragingly steady growth in 
writing competence. 

Whatt by the wayl is a spiral theme? 

- 

John Warriner received his education at 
Central Michiganl Michiganl and Harvard 
Universities. He taught junior-senior 
high school and administered an English 
department for -25 years in addition to 
writing the Warriner textbooks. 



Writing Workshop 
June 1B8 1g8 2 0 ,  1979 

J u n e  18#  l g 1  and  201 1979. These d a t e s  
r ema in  s o  c l e a r  i n  o u r  c o l l e c t i v e  ECB 
memory b e c a u s e  t h e y  were t h e  t h r e e  days 
of our  f i r s t  W r i t i n g  Workshop which was 
a t t e n d e d  by 128 t e a c h e r s  and adminis t ra -  
t o r s  from 54 h i g h  s c h o o l s  and  community 
c o l l e g e s  t h r o u g h o u t  Michigan .  Fo r  u s  
they r ep re sen t  one of t h e  happ ie s t  p ro fe s -  
s i o n a l  e x p e r i e n c e s  we have  had  s i n c e  we 
became an E n g l i s h  Compos i t i on  Board i n  
January of 1976. 

When J u n e  20 was gone and  Workshop ' 7 9  
with itl we c o u p l e d  o u r  s i g h s  of  r e l i e f  
f r o m  some v e r y  h a r d  work w i t h  e q u a l l y  
g e n u i n e  s i g h s  of  r e g r e t  t h a t  we had  t o  
d i s b a n d  s u c h  a  good g roup  of  co l l eagues  
and f r i e n d s .  And nowl b e c a u s e  e v a l u a -  
t i o n s  of  t h e  e x p e r i e n c e  were s o  p o s i t i v e  
from so  many p a r t i c i p a n t s ;  and b e c a u s e  w e  
l e a r n e d  s o  much and  had such a good time 
d o i n g  t h e  f i r s t  o n e l  w e ' d  l i k e  t o  d o  
a n o t h e r ;  and because we're  t h i n k i n g  about  
making it an annual  a f f a i r  a s  l o n g  a s  o u r  
e n e r g y  and  f u n d i n g  l a s t . .  . t h e r e f o r e  I t h e  
E C B  i s  h a p p y  t o  a n n o u n c e  i t s  S e c o n d  
A n n u a l  W o r k s h o p  on  t h e  T e a c h i n g  o f  
Wri t ing  t o  b& h e l d  i n  Ann Arbor  i n  J u n e  
of 1980. 

A s  it was l a s t  J u n e l  t h i s  n e x t  workshop 
is in tended  t o  b u i l d  upon O u t r e a c h  semi -  
n a r s  l e d  by ECB members on h i g h  s c h o o l  
a n d  c o l l e g e  c a m p u s e s  t h r o u g h o u t  t h e  
s t a t e .  C o n s e q u e n t l y l  enro l lment  w i l l  be 
l i m i t e d  t o  t e a c h e r s l  a d m i n i s t r a t o r s l  a n d  
b o a r d  members who d i d  no t  a t t e n d  Workshop 
'79 and whose s c h o o l s  e i t h e r  i n d i v i d u -  
a l l y  o r  c o o p e r a t i v e l y l  h e l d  a n  ECB 
Outreach seminar i n  1978-79 o r  1979-80. 

The d a t e s  f o r  o u r  Second Annual Workshop 
on t h e  Teaching of Wri t ing  a r e  a g a i n  J u n e  
18 19 and  20--Wednesdayl ThursdayI and 
Friday of t h e  week a f t e r  s c h o o l  end  f o r  
most  s e c o n d a r y  t e a c h e r s  i n  Michiga I n  r 
a d d i t i o n  t o  t a k i n g  t h e  a d v i c e  o f  l a s t  
y e a r ' s  p a r t i c i p a n t s  a b o u t  o p e n i n g  o u r  
1980 workshop on Wednesday i n s t e a d  o f  
Monday we a r e  g o i n g  t o  t h i n  l a s t  y e a r '  s 
d e n s e  s c h e d u l e  of  m e e t i n g s  t o  g i v e  o u r  
c o l l e a g u e s  an  a f t e r n o o n  i n  Ann Arbor t o  
use a s  they p l e a s e .  

S p e a k i n g  of  l a s t  year  we want t o  welcome 
back alumni of t h e  F i r s t  Annual Workshop 
t o  s p e c i a l  seminars and o the r  f e s t i v i t i e s  
on T h u r s d a y l  I 9  J u n e .  To t h e  l i m i t  o f  
our  capac i ty  t o  accommodate theml p a r t i c i -  
p a n t s  i n  Workshop  ' 7 9  a r e  i n v i t e d  t o  
l u n c h  w i t h  u s  on t h e  1 9 t h l  t o  a t t e n d  
t h r e e  a f t e r n o o n  s e m i n a r s  d e s i g n e d  t o  
e x p a n d  u p o n  t h e  s u b s t a n c e  o f  l a s t  
summer's Workshopl t o  f e a s t  a t  o u r  ban-  
q u e t  a n d  s w i n g  w i t h  u s  on Dance Band 
N i g h t l  t h e n  t o  r e s t  t h e m s e l v e s  a s  o u r  
g u e s t s  i n  U n i v e r s i t y  rooms before  t ak ing  
t h e i r  l e i s u r e l y  depa r tu re  on t h e  20th. 

Because  we want  o u r  Second Annual t o  be 
a s  c o m f o r t a b l e  a n d  g r e g a r i o u s  a s  o u r  
F i r s t  we a r e  l i m i t i n g  enrol lment  t o  t h e  
f i r s t  120 t e a c h e r s l  a d m i n i s t r a t o r s ,  and  
b o a r d  members who send i n  t h e i r  completed 
a p p l i c a t i o n s  accompanied  by a  check f o r  
$25 which w i l l  cover t h e  f u l l  c o s t  of t h e  
three-day workshop ( i n c l u d i n g  mea l s  and 
h o u s i n g )  t o  e a c h  of  i t s  p a r t i c i p a n t s .  
For t h i s  very  modest i n d i v i d u a l  expense  
we a r e  a g a i n  i n d e b t e d  t o  t h e  gene ros i t y  
of t h e  Mellon Foundation. 

Dan Fader 

EDITORIAL 

Â £ f o r u m  t h e  N e w s l e t t e r  of  t h e  E n g l i s h  
Compos i t ion  Boa rd l  i s  d e s i g n e d  t o  g i v e  
t e a c h e r s  of  w r i t i n g  throughout Michigan a  
forum f o r  mutual i n s t r u c t i o n  and d i s c u s -  
s i on .  

The i n s t r u c t i o n a l  segment of t h e  newslet,- 
ter inc ludes :  ( I )  a r t i c l e s  by e x p e r t s  i n  
t h e  f i e l d - - t h e o r e t i c i a n s  and  p r a c t i -  
t i o n e r s ;  ( 2 )  e s s a y s  r e v i e w i n g  t h e  work 
a n d  i n f l u e n c e  o f  t h e s e  e x p e r t s ;  ( 3 )  
c r i t i c a l  a n a l y s e s - - p r o  and con--of t h e  
f e a t u r e d  e x p e r t s  o r  r e l a t e d  t o p i c s ;  and 
( 4 )  a  s ampl ing  of  methods  and m a t e r i a l s  
d e v e l o p e d  by c l a s s r o o m  t eache r s  who have 
t r a n s l a t e d  theory  i n t o  p r a c t i c e .  

The d i s c u s s i o n  segment of t h e  newsle t te r  
i nc ludes :  ( I )  l e t t e r s  t o  t h e  e d i t o r  and 
e d i t o r i a l  commentary;  ( 2 )  a  s p o t l i g h t  on 
a  t e a c h e r  o r  d i s t r i c t  w i l l i n g  t o  s h a r e  
methods  m a t e r i a l s  approaches o r  tech-  

( con t .  on p. 56 )  



A r l e n e  S t o v e r  ( con t .  from p. 41) 
i n  a  n a t u r a l  language-learning p r o c e s s  of  
t r i a l - e r ro r - f eedback .  

The r o l e  of t h e  t e a c h e r  i s  v i t a l  t o  t h e  
s u c c e s s  o f  a n y  w r i t i n g  c l a s s :  T h e  
w r i t i n g  c l a s s  s h o u l d  n o t  be t e a c h e r -  
centered ;  it should be s t u d e n t - c e n t e r e d .  
I n  a  s t u d e n t - c e n t e r e d  c l a s s r o o m f  t h e  
t eache r  is  a  m o t i v a t o r ,  f a c i l i t a t o r  and  
f e e d b a c k  s o u r c e .  T e a c h e r s  must b e g i n  
where t h e  s t u d e n t s  a r e f  n o t  where t h e y  
t h i n k  s t u d e n t s  should be. 

The purpose of w r i t i n g  i s  c o m m u n i c a t i o n  
( t o  w r i t e  a b o u t  s o m e t h i n g f  i n  some 

mediumf f o r  some p u r p o s e f  and  t o  some-  
one ) . The w r i t e r  knows t h a t  h i s  ob l iga -  
t i o n  t o  t h e  reader  i s  t o  e x p r e s s  h i m s e l f  
i n  h i s  b e s t  p o s s i b l e  manner. Therefore 
t h e  emphasis i n  w r i t i n g  i n s t r u c t i o n  must  
b e  on  e f f e c t i v e n e s s  o f  t e x t s  and  n o t  
co r r ec tnes s  of u n i t s  of t h e  t e x t s .  

T r a d i t i o n a l l y  g rammat i ca l  p u n c t i l i o  i n  
w r i t i n g  has been t augh t  t h e  wrong way a t  
t h e  wrong t i m e f  and  f o r  t h e  wrong r e a -  
son. It s h o u l d  be m e a n i n g f u l  and  f u n c -  
t i o n a l  f o r  t h e  s t u d e n t .  Usage  a n d  
mechanics should be t r e a t e d  a s  e d i t o r i a l  
t o o l s  which can  s e r v e  t o  make t e x t s  more 
gene ra l ly  understandable.  A s  t h e  s t u d e n t  
r e a l i z e s  t h e  demands  o f  t h e  b u s i n e s s  
w o r l d  a n d  t h e  academyl he w i l l  want  t o  
know t h e i r  w r i t i n g  convent ions.  Then he 
w i l l  l e a r n  them; n o t  when he i s  t o l d  t o  
c o r r e c t  t e n  s e n t e n c e s  w i t h  ag reemen t  
problems f o r  homework. 

The i s s u e  i s  n o t  whe the r  t e a c h i n g  c o r -  
r ec tnes s  i n  w r i t i n g  i s  r i g h t  o r  wrong. 
Ra the r  it i s  one  of t iming and purpose. 
I be l i eve  Johnny can  w r i t e - - b u t  o n l y  i f  
we l e t  him. Too o f t e n l  we have  imposed 
b e f o r e  t h e  s t u d e n t s  have  composed. We 
have  f i l l e d  them w i t h  r u l e s  f o r  su r f ace  
p r o d u c t i o n  w h i l e  i g n o r i n g  t h e  d e e p  
s t r u c t u r e  of l a n g u a g e .  We have  t o  s t o p  
f r o s t i n g  t h e  cake  b e f o r e  t h e  b a t t e r  h a s  
been mixed and baked. 

A r l e n e  S t o v e r  t e a c h e s  e l e v e n t h -  a n d  
twelf th-grade compositionl English l i t e r a -  
t u r e #  a n d  p o e t r y  a t  L a k e s h o r e  H i g h  
Schooll  S t e v e n s ~ i l l e ~  Michigan. 

R o b e r t  Root  (cont .  from p. 47) 

E v e n t s  

F e b r u a r y  6 #  1980 W r i t i n g  A c r o s s  t h e  
Continuum C o n f e r e n c e l  MCTE Region 6 and  
Cent ra l  Michigan Univers i ty ,  M t .  P leasant .  

F e b r u a r y  14-16# 1980 X i d w e s t  R e g i o n a l  
C o n f e r e n c e  on  E n g l i s h  i n  t h e  Two-Year 
C o l l e g e  Kalamazoo C e n t e r  H i l t o n  I n n  
Kalamazoof M I .  

March  6  R e g i o n a l  C o n f e r e n c e  North-  
western Michigan Collegel  Traverse City.  

March 13-15# 1980. C o n f e r e n c e  on  C o l -  
l e g e  C o m p o s i t i o n  a n d  C o m m u n i c a t i o n f  

Washington Hi l ton#  Washingtonf DC. 

March 21-23# 1980. N a t i o n a l  C o n f e r e n c e  
o n  L a n g u a g e  A r t s  i n  t h e  E l e m e n t a r y  
S c h o o l l  S t .  Anthony H o t e l f  San An ton io l  
TX. 

M a r c h  2 6 - 2 9  1 9 8 0  J o i n t  M e e t i n g :  
S e c o n d a r y  S c h o o l  E n g l i s h  C o n f e r e n c e  
a n d  C o n f e r e n c e  o n  E n g l i s h  E d u c a t i o n ,  
m a h a  Hi l ton#  Omahaf Nebraska. 

I f  you a r e  aware  of  upcoming m e e t i n g s f  
c o n f e r e n c e s l  and o t h e r  events  i n  w r i t i n g f  
p l ease  send in fo rma t ion  f o r  i n c l u s i o n  i n  
t h i s  f e a t u r e  t o :  Robert Rootl Department 
of Engl i shf  Cent ra l  Michigan U n i v e r s i t y  
M t  . Pleasant  48859. 

Robert Root d i r e c t s  In t roductory  Composi- 
t i o n  a t  C e n t r a l  Michigan U n i v e r s i t y  and 
se rves  on t h e  MCTE S tee r ing  Committee. 





This lesson is offered as a method of teaching a rhetorical model. A model 
should demonstrate an effective rhetorical structure. The structure should 
give a writer freedom to engage in two processes: imitation and invention. 
The Ann Arbor News article entitled "ISR Researchers Chart Societal Patterns" 
provides an excellent model. The article is pure definition; of course, a 
reader can perceive the writer's approval of the activities in which ISR 
researchers are engaged; the primary purpose of the text, however, is to 
explain the functions of the Institute. 

The writer anticipates the reader's questions and, therefore, follows straight- 
forward sequencing patterns. Reading the article aloud with the class will 
draw questions answered by the writer to the class' attention, for example: 
What is ISR? Where is it? How important is it? How much does it cost? How 
many people work there? What are its parts? and so on. 

Goals: 

1. To familiarize students with an effective rhetorical structure. 

2. To introduce students to the process of analyzing a logical plan for 
ordering information. 

3. To provide a familiar structure into which students can incorporate their 
own individual choices of information. 

4. To practice a method for organizing a great deal of information concisely. 

Materials: 

Ann Arbor News article printed on the reverse side of this sheet. --- 

Procedure: 

1. Distribute the article to everyone in the class and read it aloud, noting 
in each paragraph the questions the writer is answering for the reader. 

2. Ask students if they have any unanswered questions about the institute. 

3. Ask why an article of definition like this would be printed in the + 
Arbor News. -- 
4. Ask students to create their own original organizations in which subjects 
of interest to them are researched and perhaps advanced. For example, the 
organization may examine Olympic training techniques, adoption procedures, or 
modern music. The important task of the student is to answer all the readers' 
questions in the systematic format of Sara Anspach. Ask students to draw a 
diagram which illustrates how the parts of the orqanization relate to each 
other. Emphasize that the orqanization should be enyaqed in an activity the 
student knows enough about to make its existence convincing. Ask for an 
acronym to match each part of the organization. 

5. Read the descriptions aloud. Ask to have the diagram drawn on the board 
while the description is being read so that the class can see the parts and the 
whole together. Encourage students to anticipate what a reader needs and wants 
to know. Discuss the need t.0 present good written descriptions in many work 
situations outside of school. 

Note (from Barbra Morris): 

I wrote a definition of an organization I invented. The acronym CRASS BORES 
stood for Center for the Reduction of Annual Social Security Benefits Owed to 
the Retired, Elderly and Sick. I proposed this as my choice when I gave the 
assignment to give students free rein t.o be humorous or serious in their 
choices of content. 

If you adapt this lesson or parts for your use, will you please let Barbra 
Morris know of your successes or frustrations? 





Sheridan B a k e r  ( con t .  from p. 2 9 )  
n e i g h b o r s  . I' I f  you s a y  " T h i s  f i l m  i s  
goodl" you t ransform t h e  p e r s o n a l  r e p o r t  
i n t o  an e v a l u a t i o n l  an i n t e l l e c t u a l  propo- 
s i t i o n  t o  be i l l u s t r a t e d  a s  v a l i d  b e f o r e  
t h e  whole u n i v e r s e .  T h i s  i s  growing upl 
t h i s  s h i f t  from b e l i e v i n g  t h a t  i d e a s  a r e  
good b e c a u s e  - you h o l d  them t o  r e a l i z i n g  
t h a t  they a r e  good because they a r e  good 
a n d  c a n  b e  s o  d e m o n s t r a t e d .  W r i t i n g  
confirms t h i s  r e a l i z a t i o n  a s  you p e r s u a d e  
o t h e r s  t h a t  w h a t  you  b e l i e v e  t r u e  i s  
i n d e e d  t r u e .  W r i t i n g  r e v e a l s  t h a t  y o u  
can  t r u s t  what you t h i n k l  no t  because it 
is  yours-- that  k i n d e r g a r t e n e r  I s  "1" - -bu t  
b e c a u s e  it has demonstrable v a l i d i t y .  So 
w r i t i n g  i s  one of ou r  e s s e n t i a l  means o f  
r e a l i z i n g  o u r  m a t u r i t y .  Wri t ing teaches  
us  t h a t  o u r  i d e a s  a r e  v a l i d l  n o t  m e r e l y  
p e r s o n a l  and a d o l 2 s c e n t  whimsiesl and it 
t e a c h e s  u s  t o  t h i n k  a s  we a t t e m p t  t o  
prove those i deas  so.  

W r i t i n g  f o r m u l a t e s  o u r  t h o u g h t s .  I t  i s  
our supreme t eache r .  A l l  of us know t h a t  
h a v i n g  t o  w r i t e  a b o u t  s o m e t h i n g  i s  o u r  
most e f f e c t i v e  means of  l e a r n i n g  a b o u t  
i t l  g r a s p i n g  it f o r  o u r s e l v e s  a s  we t r y  
t o  e x p l a i n  i t  t o  o t h e r s .  Our s c h o o l s  
have  s a d l y  neg l sc t ed  t h i s  e lemental  means 
of l e a r n i n g .  Do you want t o  u n d e r s t a n d  
how an i n t e r n a l  combustion engine works? 
Get t h e  b a s i c s  i n  n i n d l  and  t h e n  w r i t e  
o u t  your  u n d e r s t a n d i n g  f o r  someone e l s e  
adding d e t a i l s  and connect ions you hadn t 
even  t h o u g h t  were t h e r e .  You w i l l  under- 
s tand  it a s  never before .  w r i t i n g  i s  o u r  
s u p r e m e  n e a n s  o f  u n d e r s t a n d i n g l  o f  
d i s cove r ing  our  thoughts  of l e a r n i n g l  o f  
g r a s p i n g  t h i n g s  i n  t h e  mind. Reading a  
book i s  f o l l o w i n g  a  s t r e a m  o f  u n d e r -  
s t a n d i n g .  Wri t ing one is a  whole Missis- 
s i p p i .  The s i m p l e s t  s i n g l e  p a g e  o f  
f r e shman  composition w r i t i n g  demonstrates  
t h i s  p r o c e s s .  W r i t i n g  i s  d i s c o v e r y  o f  
t h o u g h t .  W r i t i n g  i s  l e a r n i n g .  Wri t ing 
i s  matur i ty .  We should use it i n  a l l  o u r  
zlassrooms f o r  a l l  it is worth. 

S h e r i d a n  B a k e r l  a u t h o r  of  The Comple te  
S t y l i s t  a n d  The  P r a c t i c a l  S t v l i s t ,  
t eaches  a t  t h e  Univers i ty  of Michigan. 

Amy J- D e v i t t ,  John G r o v e  
( con t .  from p. 3 4 )  
J o h n  W a r r i n e r  I s  W a r r i n e r l s  E n g l i s h  
Grammar @ Composition Complete  C o u r s e l  
u s e d  e x t e n s i v e l y  i n  h i g h  s c h o o l  c l a s s -  
r o o m s l  i s  d i v i d e d  i n t o  s i x  p a r t s :  
grammarl usage l  sen tence  s t r u c t u r e l  compo- 
s i t i o n l  mechanics a i d s  t o  good E n g l i s h  
c o l l e g e  e n t r a n c e  and o t h e r  examinations.  
The grammar and usage s e c t i o n s  c o v e r  t h e  
f a m i l i a r  t o p i c s  f o u n d  i n  t h e  e a r l i e r  
War r ine r l s  t e x t s  such a s  p a r t s  of  s p e e c h l  
p a r t s  of  a  s e n t e n c e l  sub jec t -verb  agree-  
men t#  c o r r e c t  f o r m  a n d  u s e  o f  v e r b s l  
c o r r e c t  u s e  o f  p ronouns .  Devotees  of 
sen tence  d i a g r a m i n g  w i l l  f i n d  e v e r y t h i n g  
from a d j e c t i v e  c l a u s e s  t h r o u g h  subordi-  
na t e  c l a u s e s  i n  t h e  c h a p t e r  on p a r t s  o f  
s p e e c h .  The g los sa ry  of usage a t  t h e  end 
of p a r t  two i s  p r o v i d e d  a s  a  r e f e r e n c e  
t o o l  f o r  c o r r e c t i n g  usage e r r o r s .  

T h e  g r e a t e s t  p o r t i o n  o f  t h e  t e x t  i s  
devoted t o  composi t ionl  i nc lud ing  i n s t r u c -  
t i o n  on  p a r a g r a p h s l  p r e c i s l  f a c t u a l  
r e p o r t s l  r e s e a r c h  p a p e r s l  and b u s i n e s s  
l e t t e r s .  

Amy Dev i t t  t eaches  I n t r o d u c t o r y  Composi- 
t i o n  and Exposi tory Wri t ing a t  t h e  Univer- 
s i t y  of  Michigan  where s h e  i s  a  Ph.  D .  
candida te  i n  Engl ish language. 

John Grove i s  a  language  a r t s  c o n s u l t a n t  
f o r  t h e  W a r r e n  C o n s o l i d a t e d  S c h o o l s l  
Warrenl Michigan. 

E d w a r d  P. J. C o r b e t t  ( con t .  from p. 2 8 )  
j u s t  how much o t h e r  s y s t e m s  o f  r h e t o r i c  
and  c o m p o s i t i o n  r e p r e s e n t  v a r i a t i o n s  
e x t e n s i o n s l  r e f i n e m ~ n t s ~  o r  modi f ica t ions  
of t h e  c l a s s i c a l  sy s t em.  I can  p romise  
q u i t e  c o n f i d e n t l y  t h a t  r e a d e r s  w i l l  no t  
f i n d  much t h a t  i s  w h o l l y  new i n  t h e s e  
o t h e r  s y s t e m s .  The c l a s s i c a l  r h e t o r i -  
c i a n s  d i d  n o t  s a y  it a l l  o n c e  a n d  f o r  
a l l  b u t  what t h e y  s a i d  t h e y  s a i d  v e r y  
wel l .  

Edward Corbe t t  h a s  publ i shed  ex t ens ive ly  
i n  t h e  f i e l d  of  r h e t o r i c  a n d  c o m p o s i -  
t i o n .  He i s  p r e s e n t l y  t e a c h i n g  a t  Ohio 
S t a t e  Univers i ty  i n  Columbusl Ohio. 



Editorial (cont. from p. 50) 
niques--tried and true or new and 
provocative; (3) a corner for the publica- 
tions of your creative writings or those 
of your students--prose or poetry; (4) 
timely announcements of conferences and 
publications of interest; (5) a column by 
Doctors Fidditch and Foilitchl a team of 
resident experts who will tacklel or 
grapple withl any and all professional 
problems called to their attention; (6) 
an ECB E'reeB--a lesson plan with ratio- 
nale and format in handy tear-out form; 
and ( 6 )  brief reports from ECB to you-- 
up-dated news about one or another aspect 
of the.. program: assessmentl research, 
the Writing Workshopl the junior- and 
senior%level writing courses# Introduc- 
tory Composition, liaison with the 
schoolsl and so on. 

At this time of a second mailing, it is 
important to repeat several items: 

We need your reactions to both the 

content and format of the newsletter if 
it is to meet your needs. 

Everything that appears in fforum is 
intended for your use. For that reason 
there are no restrictions at all on any 
use you wish to make of it. 

Since this is the last time we will be 
able tc distribute fforum in a broadside 
mailing to all secondary schoolsl col- 
leges# and universities in Michiganl we 
wish to remind you that you may receive 
Â£forum free of chargel only if you 
request to be placed on a mailing list. 

To request Â£forum write: 

Patti Stock 
Â£foru 
The English Composition Board 
1025 Angel1 Hall 
Ann Arborl Michigan 48109 
(313) 764-0429# (313) 764-0433 
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