
c l o s e l y  r e l a t e d  t o  t e a c h i n g  t h a n  B r i t -  
t on ' s .  For Moffett  t h e  p r a c t i c a l  r e a l i t y  
t h a t  s c h o o l s  e x i s t e d  which taught  language 
a r t s  inadequa te ly  came f i r s t  ; h i s  t h e o r y  
was a  r e s p o n s e  t o  t h i s  problem. He wrote 
h i s  major t h e o r e t i c a l  work, Teach ing  - t h e  
U n i v e r s e  o f  D i s c o u r s e ,  t o  s k e t c h  " a  
p e d a g o g i c a l t h e o r y  of d i s c o u r s e "  w h i c h  
c o u l d  p r o v i d e  a  f u l l e r  r a t i o n a l e  f o r  t h e  
c u r r i c u l u m  and h e l p  advance t h e  t a s k  o f  
r e c o n c e i v i n g  e d u c a t i o n  i n  t h e  n a t i v e  

l anguage  ( x i ) .  M o f f e t t  a p p r o a c h e d  t h e  
f o r m u l a t i o n  o f  h i s  t h e o r y  a s  an a s t u t e  
t e a c h e r  would. He emphasized t h e  p r a g -  
m a t i c :  he  a n a l y z e d  and a r t i c u l a t e d  what 
was h a p p e n i n g  a s  h i s  s t u d e n t s  u s e d  
l anguage ;  he bel ieved i n  s tuden t s '  na tu ra l  
l i n g u i s t i c  c a p a c i t i e s  and c r e a t e d  m a t e r i -  
a l s  which would extend those c a p a b i l i t i e s ;  
h e  o b s e r v e d  wha t  h e l p e d  s t u d e n t s  a n d  
r e v i s e d  a c c o r d i n g l y .  A l l  of  h i s  major 
w o r k s  a r e  w r i t t e n  f o r  p r o f e s s i o n a l  
e d u c a t o r s ,  e s p e c i a l l y  English teachers  who 
want t o  improve i n s t r u c t i o n  f o r  t h e i r  
c l a s ses .  

B r i t t o n  and Moffett  d i f f e r  not only i n  the  
o r i g i n  of t h e i r  theor ie s ,  but  a l s o  i n  what 
t h e y  h a v e  d o n e  w i t h  them. M o f f e t t  has  
taken more e labora te  s t eps  than B r i t t o n  t o  
f a c i l i t a t e  t h e  a p p l i c a t i o n  of t h i s  theory 
i n  t h e  c lassroom.  I n  t h i s  l i g h t ,  it i s  
e s p e c i a l l y  i n t e r e s t i n g  t h a t  he h a s  n o t  
undertaken any research t o  t e s t  h i s  t h e o r y  
o r  t h e  a p p l i c a t i o n  of it. In  con t ras t  t o  
Br i t ton ,  he warns vigorously of the  l imi ta-  
t i o n s  of research  i n  schools  : 

No school program can truthfully claim - 
to be proved by scientific fact. It is 
impossible to control scientific experi- 
ments in school . . . .Proof, then, of the 
effectiveness of methods must come f rom 
massive accumulation of experience in 
and out of school (Student-Centered, 
44-45). 

In  Teach ing  t h e  Unive r se  o f  D i s c o u r s e ,  - 
Moffett  hypothesizes t h a t  verbal  communica- 
t i o n  is composed of a  s e r i e s  of d i s c o u r s e  
t y p e s ,  " a  'd iscourse '  being defined a s  any 
p i e c e  of v e r b a l i z a t i o n  comple te  f o r  i t s  
o r i g i n a l  purpose"  ( 10-1 1  1. The elements 
of d i s c o u r s e  a r e  a  s p e a k e r ,  a  l i s t e n e r ,  
and a  s u b j e c t .  D i f f e r e n t  discourse types 
a r e  c rea ted  by s h i f t s  i n  r e l a t i o n s  among 
t h e s e  t h r e e  e l ements .  Moffett  i d e n t i f i e s  
four major types: interior dialogue ( o r  
e g o c e n t r i c  s p e e c h )  , conversation ( o r  \ 
soc ia l i zed  speech , correspondence, and 
public essays. E a r l i e r  d i scourse  types 
a r e  c l o s e r  t o  s p e e c h ,  w r i t t e n  f o r  a  
f a m i l i a r  a u d i e n c e ,  and u s u a l l y  abou t  a  
recent  experience. Hence, these  t y p e s  a r e  
e a s i e r  t o  produce  and a  n a t u r a l  place t o  
begin teaching wri t ing.  Only l a t e r  s h o u l d  

%V nf hQnt-hall: A a  s t u d e n t  b e  e x p e c t e d  t o  produce  t y p e s  
of E&dp\tU-laki~n L~iri.han.fcr. ?apevba<Â± which r e q u i r e  t h e  a u t h o r  t o  w r i t e  f o r  an 

whola O.\fii Fountktian, MS, 53'3.1 unknown audience. 
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A s  a  s t u d e n t  grows o lde r ,  not  only does he 
become l e s s  egocentr ic  and more aware of a  
wider  r ange  of s o c i a l  r e l a t i o n s h i p s ,  bu t  
a l s o  h i s  a b i l i t y  t o  a b s t r a c t  i n c r e a s e s .  
E a r l y  on ,  a  s t u d e n t  i s  more c o m f o r t a b l e  
wr i t ing  about p a r t i c u l a r ,  personal  e x p e r i -  
e n c e s .  A s  he ma tu res ,  he is able  t o  make 
genera l iza t ions ,  sometimes o r i g i n a l  o n e s ,  
and support them. 

The i n t e r s e c t i o n  of d i s c o u r s e  t y p e s  and 
l e v e l s  of a b s t r a c t i o n  fo rms  a  t axonomy 
w h i c h  i n d i c a t e s  bo th  t h e  r ange  of  d i s -  
c o u r s e  t y p e s  and t h e  s e q u e n c e  i n  w h i c h  
m o s t  s t u d e n t s  d e v e l o p  t h e  a b i l i t y  t o  
produce t h e s e  t y p e s .  M o f f e t t  recommends 
t h a t  t h e  content  and order  of the  curr icu-  
lum be based on t h i s  taxonomy. 

The c a t e g o r i e s  of w r i t i n g  t a s k s  and t h e  
s e q u e n c e  i n  w h i c h  w r i t i n g  a b i l i t i e s  
deve lop  a s  proposed by Moffett  a r e  s i m i l a r  
t o  t h o s e  s u g g e s t e d  by B r i t t o n .  I n d e e d ,  
B r i t t o n  and h i s  colleagues recognized t h a t  
Moffe t t ' s  work helped them i n  d e f i n i n g  t h e  
c a t e g o r i e s  u s e d  t o  c l a s s i f y  s c r i p t s  
(Development of  W r i t i n g ,  1 5 ) .  F u r t h e r -  
more, t h e i r  research indica ted  "corrobora- 
t i o n  o f  M o f f e t t ' s  d e v e l o p m e n t a l  
c a t e g o r i e s "  (Rosen,  55 ) . And thus  it is  
t h a t  Br i t ton  confirms t h e  i n t u i t i o n s  t h a t  
t h e y  h a v e  i n  common w i t h  methods t h a t  
Moffett  would not.  

Moff e t t  ' s s u b s e q u e n t  work i s  d i r e c t e d  
pr imar i ly  toward f a c i l i t a t i n g  t h e  a p p l i c a -  
t i o n  of h i s  t h e o r y .  - A S tuden t -Cen te red  
Language A r t s  Cur r i cu lum Grades  K - 1 3 :  - -  A 

Handbook - f o r  Teachers, a  companion book t o  
T e a c h i n g  % U n i v e r s e  D i s c o u r s e ,  
c o n t a i n s  s p e c i f i c ,  highly imaginative, and 
seemingly  en joyab le  language a c t i v i t i e s  
f o r  i m p l e m e n t i n g  M o f f e t t ' s  i d e a s  i n  a  
s i n g l e  c l a s s room o r  a  c u r r i c u l u m  f o r  a n  
e n t i r e  school  system. The suggestions f o r  
such t h i n g s  a s  d r a m a t i c  p r e s e n t a t i o n s ,  
w r i t i n g  w o r k s h o p  a c t i v i t i e s ,  g a m e s ,  
wr i t ing  memoirs, s t o r i e s ,  and e s s a y s  a r e  
a r r a n g e d  a c c o r d i n g  t o  f o u r  l e v e l s  which 
i n c r e a s e  i n  d i f f i c u l t y  and  c o r r e s p o n d  
r o u g h l y  t o  s k i l l s  s t u d e n t s  s h o u l d  b e  
e x p e c t e d  t o  perform a t  c e r t a i n  g r a d e s .  
R e g a r d l e s s  o f  t h e  a c t i v i t y ,  M o f f e t t  
i n s i s t s  t h a t  mos t  c l a s s r o o m  l e a r n i n g  
s h o u l d  o c c u r  i n  s m a l l  g r o u p s .  " T h e  
t e a c h e r ' s  r o l e  must be t o  t e a c h  t h e  s tu -  
dents  t o  teach each o ther"  (El 12).  

Because  t e a c h e r s  r e q u e s t e d  more h e l p  i n  
car ry ing ou t  Moffe t t ' s  i d e a s ,  he d i r e c t e d  
t h e  development of a  new, comprehensive, 
and expensive program of s c h o o l  m a t e r i a l s  
e n t i t l e d  I n t e r a c t i o n :  A Student-Centered 
Language A r t s  -- and ~ e a d i n ~  Program.  I n  
t h i s  program, t h e  d i v e r s e  sugges t ions  of 
the  Handbook provide c o n c r e t e  m a t e r i a l s .  
I n t e r a c t i o n  c o n s i s t s  of more t h a n  1,000 
i t e m s  such  a s  a c t i v i t y  c a r d s ,  c a s s e t t e  
1 i s t e n i n g  l i b r a r i e s ,  and games a r r a n g e d  
according t o  the  same four l e v e l s  o u t l i n e d  
i n  t h e  Handbook. The use of these  materi- 
a l s  increases  the  amount of i n d i v i d u a l i z a -  
t i o n  p o s s i b l e  t o  the  extent  t h a t  d i f f e r e n t  
s t u d e n t s  can now do d i f f e r e n t  t h i n g s  a t  
t h e  same t i m e  more e a s i l y .  T r a d i t i o n a l  
t e x t s  a r e  unnecessary, and t h e  t e a c h e r  i s  
f r e e d  f r o m  p l a n n i n g  l e s s o n s  and g i v i n g  
d i r e c t i o n s  " t o  do  a l l  t h e  t h i n g s  t h a t  
r e a l l y  make e d u c a t i o n  work--coaching,  
c o u n s e l i n g ,  a n d  c o n s u l t i n g "  ( S t u d e n t -  
Centered, x i v ) .  

M o f f e t t  ' s i d e a s  and the  implementation of 
them, p a r t i c u l a r l y  a s  c o n t a i n e d  i n  t h e  
I n t e r a c t i o n  m a t e r i a l s ,  o f f e r  a  d ramat ic  
a l t e r n a t i v e  t o  t h e  t r a d i t i o n a l  E n g l i s h  
c l a s s r o o m .  Al though change may be u r -  
g e n t l y  needed,  it does n o t  occur  e a s i l y  
f o r  e i t h e r  t e a c h e r s  o r  s tudents .  Some of 
t h e  i n i t i a l  r e a c t i o n s  t o  I n t e r a c t i o n  
r e f l e c t  t h e  f r u s t r a t i o n s  of change. Some 
c r i t i c s  be l ieve  t h a t  teachers  d i d  n o t  have 
t h e  t r a i n i n g  t o  use these  mater ia ls  well :  
"And who, M r .  M o f f e t t ,  i s  t o  t e a c h  t h e  
t e a c h e r s - - n o t  j u s t  t h e  few w i t h  whom you 
have col labora ted  so success fu l ly  t o  prove  
t h a t  it cou ld  be done--but t h e  hundreds 
and thousands  of o t h e r s ? "  (Ruth Reeves ,  
104). Also, a  teacher who used the  materi- 
a l s  commented: 

Although extreme1 y we1 1 -received, Inter- 
ac t ion  has given many a teacher more 
than one headache: 1 )  Children are too 
o f t e n  overwhelmed by too many choices .  
2 )  Children can too e a s i l y  disregard 
those a c t i v i t y  cards t h a t  r e q u i r e  a 
high l e v e l  o f  reading or wri t ing .  3 )  
Teachers f ind  themselves  c o n s t a n t 1  y 
repeating general directions i n  such 
th ings  as w r i t i n g  mechanics (Fred 
Sarke, 1 0 4 ) .  

M o f f e t t  ' s S tuden t -Cen te red  Language A r t s  
a n d  R e a d i n g ,  K-13 - A H a n d b o o k  f o r  - - - -  
T e a c h e r s  c o - a u t h o r e d  w i t h  B e t t y  J a n e  
Wagner and published i n  1976 d i f f e r s  from 



the 1968 edition of the work in several 
important ways. First of all, discussion 
of the theory and the means for applying 
it are fully treated in one book in the 
1976 edition, not two. Consequently, it 
is easier for the reader to see the 
relationship between theory and practice. 
Key concepts such as the need for individ- 
ualized learning and the importance of 
small groups are discussed persuasively 
and numerous suggestions for implementing 
these concepts are provided. Another 
change is that the suggestions for 
specific classroom activities are no 
longer arranged according to age levels 
but according to activities: Basic 
Processes (talking and listening, dramatic 
inventing, performing texts, reading, 
writing); Literacy - "The Basic Skills"; 
Developmental Reading, Speaking and 
Writing; Aims and Assessment. Because 
some reference is made to Interaction 
items in this 1976 edition, it is helpful 
to a teacher using Interaction materials. 
However, the book can be used indepen- 
dently also. 

How Britton and Moffett Changed My 
Teaching 

Many changes have occurred in my teaching 
of freshman composition as a result of 
what Britton and Moffett have said, but 
three stand out. First, I sequence 
writing assignments more carefully. The 
initial assignments are more personal and 
written for a familiar audience even 
though the emphasis of the course is on 
composing argumentatve essays for an 
unknown audience. 

Second, I have varied the purposes and 
audience for writing assignments more. 
For example, in the first essay of the 
course, the student is asked to describe 
an experience which caused him to change 
his mind about something important to 
him. The audience is a sympathetic friend 
or family member with whom he wants to 
share this experience, perhaps because he 
wants the audience to know the author 
better. In the second essay, the student 
is asked to share an insight gained from 
his personal experience. However, the 
audience is a friend or relative whom the 
author cares about but who will doubt an 
insight or conclusion based solely on the 
author's experience. Hence, the writer 
must include additional evidence for his 

insight, usually the experience of someone 
else which led to the same conclusion. 
Subsequent essay assignments are arguments 
written first for a familiar audience and 
later for an unknown audience. 

A third change is that I include an 
exercise early in the course to help 
students consciously experience the 
changes in moving from telling an experi- 
ence to a familiar audience to writing 
about it in a formal essay to an unknown 
audience. This is the exercise entitled 
"Four voices," the "FreeB" (p. 42 ) of 
this issue of f forum. Among other things, 
the assignment introduces students to one 
useful approach for working through the 
immobilization which can occur when 
staring at a blank page; for instance, 
they can imagine writing or telling the 
subject to a friend if they get stuck. In 
addition, the completion and discussion of 
this exercise helps students better under- 
stand why it is difficult to write formal 
essays. 

More subtle changes in my teaching include 
more discussion of the relationship 
between speech and writing, more demonstra- 
tion of student's intuitive knowledge of 
language, more work in small groups. 
Certainly this does not exhaust the 
possibilities for how the work of Britton 
and Moffett could improve what happens in 
the English classroom. 

Although I have no research results to 
prove it, these changes seem to have been 
helpful to my composition students. They 
appear to get started more easily, to 
retain more of their own voice in a final 
paper, to better appreciate the consider- 
able resources they bring to a writing 
situation, and to respond more sensitively 
to the needs of a particular audience. 

For reasons I have discussed, Britton's 
and Moffett's work can be invaluable, 
especially to the teacher planning the 
content and sequence of an English course 
or program. They make an additional 
contribution : they remind us of the sig- 
nificance of our work as teachers of 
writing. Britton and his colleagues are 
confident that the importance of writing 
will not decline, regardless of the 
sophistication and efficiency of telecom- 
munication systems. Writing will continue 

(cont. on p. 46) 
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M o f f e t t  and B r i t t o n  a r e  movement makers. 
Their  books i n f l u e n c e  e n t i r e  e l e m e n t a r y ,  
s e c o n d a r y ,  a n d  u n i v e r s i t y  c u r r i c u l a  a s  
wel l  a s  i n d i v i d u a l  classroom t e a c h e r s .  To 
b e  m o r e  s p e c i f i c ,  J a m e s  M o f f e t t ' s  
" s e q u e n c e  a s s i g n m e n t s "  f o r m  a  c r i t i c a l  
component o f  t h e  Na t iona l  Wri t ing P r o j e c t  
w h i l e  James B r i t t o n ' s  r e s e a r c h  p r o v i d e s  
t h e  t h e o r e t i c a l  f o u n d a t i o n  f o r  t h e  move- 
m e n t  known  a s  " w r i t i n g  a c r o s s  t h e  
c u r  r iculum8'-- in  Canada , England, A u s t r a l i a  
and t h e  Un i t ed  S t a t e s .  Both a u t h o r s  a r e  
r e s p e c t e d  among w r i t i n g  r e s e a r c h e r s  f o r  
t h e i r  work i n  d i s c o u r s e  t h e o r y ,  and  f e w  
t h e o r i s t s  have  had more immediate p r a c t i -  
c a l  i m p l i c a t i o n s  f o r  t h e  t e a c h i n g  o f  
w r i t i n g .  

M o f f e t t ' s  Spec t rum o f  D i s c o u r s e  

In 1968 James M o f f e t t  p u b l i s h e d  T e a c h i n g  
t h e  U n i v e r s e  o f  D i s c o u r s e .  The un ive r se  
Moffet t  de sc r ibes  expands t h e  t r a d i t i o n a l  
f o u r  r h e t o r i c a l  modes-- 1 ) n a r r a t i o n ,  2 )  
d e s c r i p t i o n ,  3 )  expos i t i on  and 4 )  argumen- 
t a t i o n - - i n t o  a  b r o a d  s p e c t r u m  o f  
d i s c o u r s e  t h a t  more a c c u r a t e l y  a c c o u n t s  
f o r  t h e  v a r i e t y  of  r h e t o r i c a l  s i t u a t i o n s  
f o u n d  i n  t h e  r e a l  w o r l d .  M o f f e t t ' s  
s p e c t r u m  r a n g e s  from e g o c e n t r i c  speaking 
b e f o r e  an i m m e d i a t e  known a u d i e n c e  t o  
a b s t r a c t  t h e o r i z i n g  b e f o r e  a  d i s t a n t  
unknown a u d i e n c e .  He s u g g e s t s  t h a t  a s  
s t u d e n t  w r i t e r s  move from t h e  s u b j e c t i v e  
bands  of t h e  s p e c t r u m  t o w a r d  t h e  m o r e  
o b j e c t i v e  bands, more r igorous  demands a r e  
p l a c e d  on t h e i r  t h i n k i n g  a n d  w r i t i n g  
s k i l l s ;  t h u s ,  a  w r i t i n g  c u r r i c u l u m  de -  
s igned  t o  move s tuden t s  p r o g r e s s i v e l y  f rom 

t h e  e a s i e r  n a r r a t i v e  modes toward t h e  more 
d i f f i c u l t  t h e o r e t i c a l  modes w i l l  enhance  
w r i t i n g  s k i l l s  a s  i t  p romotes  c o g n i t i v e  
growth. 

M o f f e t t  i n s i s t s  t h a t  a s  s t u d e n t  w r i t e r s  
a r e  g u i d e d  f r o m  mode t o  m o d e ,  t h e i r  
w r i t i n g  t a s k s  s h o u l d  be kept  a s  r e a l i s t i c  
a s  pos s ib l e .  Teachers should a s s i g n  whole 
p i e c e s  of  d i s c o u r s e  - - ra ther  than sentence 
and  p a r a g r a p h  e x e r c i s e s Ã ‘ a  o n l y  i n  a  
whole c o n t e x t  do s e n t e n c e s  and paragraphs 
make s e n s e .  S t u d e n t s  s h o u l d  w r i t e  a s  
o f t e n  a s  p o s s i b l e  and  u s e  c l a s s m a t e s ,  i n  
a d d i t i o n  t o  t h e  t e a c h e r ,  a s  an  a u d i e n c e  
f o r  t h e i r  w r i t i n g .  I n  M o f f e t t ' s  words :  
s t u d e n t s  need  t o  be " t a u g h t  n a t u r a l i s t i -  
c a l l y ,  b y  w r i t i n g ,  a n d  t h e  o n l y  t e x t s  
[should]  be t h e  s t u d e n t  p r o d u c t i o n s  them- 
se lves"  (TUD, 2 1 0 ) .  - 

M o f f e t t  ' s b e l i e f s  a b o u t  w r i t i n g  a r e  
c e n t r a l  t o  t h e  N a t i o n a l  W r i t i n g  P r o j e c t ,  
d i r e c t e d  by James Gray of  t h e  Univers i ty  
o f  C a l i f o r n i a .  The NWP i n c l u d e s  o v e r  
s i x t y  s i t e s  t h r o u g h o u t  t h e  United S t a t e s ;  
each s i t e  conforms g e n e r a l l y  t o  t h e  model 
Gray  d e v e l o p e d  i n  t h e  San F r a n c i s c o  Bay 
a r ea  i n  1974:  a  f ive-week  Summer I n s t i -  
t u t e  f o r  2 5  t e a c h e r s  w i t h  a  r e g u l a r  
r o t a t i o n  of d a i l y  a c t i v i t i e s  i n c l u d i n g  1 )  
t e a c h e r s  t e a c h i n g  e a c h  o t h e r  t h e i r  b e s t  
p r a c t i c e s  and 2 )  smal l  g roups  of t e a c h e r s  
w r i t i n g  f o r  e a c h  o t h e r ,  v a r y i n g  t h e  mode 
from week t o  week a c c o r d i n g  t o  M o f f e t t ' s  
s e q u e n c e .  The g e n e r a l  p h i l o s o p h y  of NWP 
i s  e c l e c t i c ;  h o w e v e r  , G r a y  p r o v i d e s  
h a n d o u t s  on M o f f e t t  t o  p r o j e c t  d i r e c t o r s ,  
a n d  h e  r e q u i r e s  t h e  M o f f e t t  w r i t i n g  



s e q u e n c e  o f  a l l  p a r t i c i p a n t s .  When I 
c o - d i r e c t e d  t h e  Upper P e n i n s u l a  W r i t i n g  
P r o j e c t  (NWP) d u r i n g  t h e  summer of 1978, 
most of t h e  p a r t i c i p a t i n g  t e a c h e r s  spoke 
o f  t h e  Mof f e t t - i n s p i r e d  groups  a s  t h e  
s t ronges t  s i n g l e  p a r t  of t h e  Summer I n s t i -  
t u t e .  S ince  teachers  r e t u r n  t o  t h e i r  home 
s c h o o l s  t o  b e g i n  r e g u l a r  i n - s e r v i c e  
p r o g r a m s  f o r  c o l l e a g u e s  a n d  work on 
c u r r i c u l a r  c h a n g e  i n  t h e  t e a c h i n g  o f  
w r i t i n g  a t  t h e  conc lus ion  of a  NWP I n s t i -  
t u t e ,  it i s  n o t  s u r p r i s i n g  t h a t  many NWP 
t e a c h e r s  r e fo rm t h e  c u r r i c u l u m  according 
t o  Moffett .  

B r i t t o n ' s  F u n c t i o n  Categories 

James B r i t t o n ' s  work i n  England comple-  
m e n t s  M o f f e t t ' s  w o r k  i n  t h e  U n i t e d  
S t a t e s .  B r i t t o n ' s  r e s e a r c h  team a t  t h e  
U n i v e r s i t y  of London I n s t i t u t e  of Educa- 
t i o n  began a  major r e s e a r c h  p r o j e c t  i n  
1 9 6 6  t o  e x a m i n e  t h e  k i n d  o f  w r i t i n g  
required of B r i t i s h  s c h o o l  c h i l d r e n .  The 
r e s u l t s  of t h i s  s t u d y  were p u b l i s h e d  i n  
The D e v e l o p m e n t  o f  W r i t i n g  A b i l i t i e s  - 
11-18. Like Moffett; Br i t ton  was d i s s a t i s -  
f i e d  w i t h  t h e  modes o f  d i s c o u r s e  a s  
t r a d i t i o n a l l y  f o r u m u l a t e d ;  h e  t o o  
f r a c t u r e d  them, s e e k i n g  more a c c u r a t e l y  
d e s c r i p t i v e  c a t e g o r i e s ,  and a r r i v e d  a t  
f u n c t i o n  a n d  a u d i e n c e  a s  t h e  p r i m e  
d e t e r m i n e r s  of r h e t o r i c a l  mode. Following 
i s  a  b r i e f  s u m m a r y  o f  B r i t t o n ' s  
reformulated funct ion  ca tegor ies :  

T r a n s a c t i o n a l  w r i t i n g :  " t h e  
l a n g u a g e  t o  g e t  t h i n g s  d o n e ;  t o  
inform p e o p l e  t o  a d v i s e  o r  p e r s u a d e  
o r  i n s t r u c t  p e o p l e . . . w h e r e  t h e  
t r a n s a c t i o n  demands  a c c u r a t e  and 
s p e c i f i c  r e f e r e n c e  t o  what i s  known 
a b o u t  r e a l i t y .  " Repor ts ,  proposals ,  
term papers, and most school w r i t i n g s  
a r e  examples (DWA, - 88) .  

E x p r e s s i v e  w r i t i n g :  " t h e  k i n d  o f  
w r i t i n g  t h a t  might  be c a l l e d  ' th ink-  
i n g  a l o u d  o n  p a p e r .  ' "  T h i s  i s  
w r i t i n g  " i n t e n d e d  f o r  t h e  w r i t e r ' s  
own u s e  ," a n d  i s  o f t e n  f o u n d  i n  
d i a r i e s ,  j o u r n a l s ,  and f i r s t  d r a f t s  
of formal papers (E, 89) 

P o e t i c  w r i t i n g :  " l anguage  a s  an 
a r t  medium...a v e r b a l  c o n s t r u c t ,  a n  
o b j e c t  made o u t  o f  l a n g u a g e . "  
F ic t ion ,  poetry,  and drama a r e  exam- 
p l e s  ( - DWA, 90 ) . 

I n  s t u d y i n g  s c h o o l  w r i t i n g ,  B r i t t o n  
discovered t h a t  e x p r e s s i v e  w r i t i n g - - t h e  
language of " t h i n k i n g  aloud1'--was ignored 
by most t e a c h e r s ,  e s p e c i a l l y  i n  s c i e n c e  
and s o c i a l  s c i e n c e ,  w h i l e  t r a n s a c t i o n a l  
w r i t i n g  dominated t h e  c u r r i c u l u m .  The 
f a c t  t h a t  s tudents  were seldom required t o  
wr i t e  i n  the  e x p r e s s i v e  mode sugges ted  t o  
B r i t t o n  t h a t  w r i t i n g  was t a u g h t  a lmos t  
e x c l u s i v e l y  a s  a  means t o  communica te  
i n f o r m a t i o n  r a t h e r  than a s  a  means t o  gain 
i n s i g h t ,  deve lop  i d e a s ,  o r  s o l v e  p r o b -  
lems.  B r i t t o n  w r i t e s :  "The small amount 
of specula t ive  w r i t i n g  c e r t a i n l y  s u g g e s t s  
t h a t ,  f o r  whatever reason, c u r r i c u l a r  aims 
d id  not i n c l u d e  t h e  f o s t e r i n g  of w r i t i n g  
t h a t  r e f l e c t s  i n d e p e n d e n t  t h i n k i n g ;  
r a t h e r ,  a t t e n t i o n  was d i r e c t e d  t o w a r d  
c l a s s i f i c a t o r y  w r i t i n g  which r e f l e c t s  
i n f o r m a t i o n  i n  t h e  f o r m  i n  which  b o t h  
t e a c h e r  and textbook t r a d i t i o n a l l y  present  
it" (DWA, 197). - 
B r i t t o n '  s h y p o t h e s i s  i s  t h a t  s tudents  who 
l e a r n  t o  u s e  e x p r e s s i v e  w r i t i n g  t o  
e x p l o r e  a n d  d i s c o v e r  i d e a s  g a i n  an  
important l ea rn ing  edge o v e r  t h o s e  who do 
n o t ;  f u r t h e r m o r e ,  r e g u l a r  p r a c t i c e  w i t h  
e x p r e s s i v e  w r i t i n g  s h o u l d  a c t u a l l y  
e n h a n c e  c o g n i t i v e  g r o w t h .  T h e r e f o r e ,  
B r i t t o n  wants  " t o  c l a i m  a  deve lopmenta l  
r o l e  f o r  w r i t i n g  i n  s c h o o l "  (DWA, 201). - 
E x p r e s s i v e  w r i t i n g  i s  a  t o o l  w i t h  which 
t o  sha rpen  o n e '  s own menta l  a b i l i t i e s  a s  
w e l l  a s  a  f i r s t  s t e p  toward  more p u b l i c  
forms of wr i t ing .  

W r i t i n g  Across  t h e  Cur r i cu lum 

The Development of Writing A b i l i t i e s  11-18 
is  a  r epor t  of t h e ~ c h o o l s  Council P r o j e c t  
b a s e d  from 1966 t o  1971 a t  t h e  University 
of London I n s t i t u t e  of Education. In  197 1  
t h e  Schoo l s  Counci l  approved a  three-year 
development p r o j e c t  c a l l e d  "Writ ing Across 
t h e  C u r r i c u l u m "  t o  i n v e s t i g a t e  t h e  
p r a c t i c a l  a p p l i c a t i o n  o f  B r i t t o n ' s  
r e s e a r c h ;  w o r k  on t h i s  p r o j e c t ,  now 
unfunded,  c o n t i n u e s  i n  England. In t h e  
Uni ted  S t a t e s ,  B r i t t o n ' s  work has received 
increased a t t e n t i o n  s i n c e  1977, when NCTE 
p u b l i s h e d  The Deve lopment  - of  W r i t i n g  
A b i l i t i e s .  In  u n i v e r s i t i e s ,  a s  w e l l  a s  
s e c o n d a r y  s c h o o l s ,  programs i n  " w r i t i n g  
across  the  c u r r i c u l u m "  have developed a s  
o n e  c o m p r e h e n s i v e  way t o  combat  p o o r  
wr i t ing .  For example, a t  Michigan Tech, 
where  we a r e  a c t i v e l y  promot ing w r i t i n g  

(cont .  on p. 48) 



Language 
Acquisition 

and 
Writing 
Ability 

Stephen Bernhardt 

The inf luence of James Moffett 's writings 
is widespread within the English teaching 
profession . Most teachers, especially in 
the elementary and secondary grades, have 
had their classroom practice affected by 
his ideas, whether or not he is acknowl- 
edged as the source of the ideas. Moffett 
draws upon ideas from cognitive psychology 
to develop a theoretical rationale for a 
student-centered, individualized approach 
to language learning which departs 
dramatically from the traditional subject- 
centered orientation toward literature, 
composition, grammar, and speech in the 
English classroom. For Moffett, the 
student's own languaging experiences are 
regarded as central to the English c,urricu- 
lum; beginning with them the student is 
led from a narrow, egocentric view of 
himself outward toward increasingly 
decentered, abstracted views of the 
world. In Moffett's words, "The teacher's 
art is to move with this movement, a 
subtle art possible only if he shifts his 
gaze from the subject to the learner, for 
the subject is the learner" (TUD, 59). - 
The shift is revolutionary, demanding that 
the teacher leave behind textbooks, tests, 
and predetermined, f ull-class instruction 
in subject matter. 

In Mof fett ' s student -centered classrooms, 
the notion that English represents a 
certain core of content which all students 
benefit from learning and studying togeth- 
er gives way to English as a workshop in 
language use which draws other subjects 
and other "real-1,if e" activities into its 
ken. Many teachers (and many school 
boards ) would question the assumptions of 
instruction in an open classroom, with 
activity centers, resource materials, and 
a facilitator/teacher who encourages 
students to choose what, when, and how 
they .will learn. This issue is critically 
important in gauging the acceptability of 
Moffett's ideas about writing, calling 
into question as it does traditional 
conceptions of the nature of the learner, 
the role of the teacher, the ends of 
education, and the student's decision- 
making power. I will leave the questions 
unanswered, however, as I examine more 
specifically Moffett's ideas on writing 
instruction. 

Moffett ' s pedagogical recommendations are 
consonant with the ideas of Piaget, 
Vygotsky, and Bernstein, all of whom 



postulate a developmental sequence of 
language growth in the individual from 
self-centered (language-for-oneself) 
toward decentered (languaqe-f or-others . 
Such a view treats self-expressive (lan- 
guage-for-oneself ) as the starting point 
of development. Other positions, of 
course, can be cogently argued. For 
instance, one might posit a functional 
basis of language development, arguing 
that language develops as the child learns 
to get things done. From this viewpoint, 
language is from the start not an egocen- - 
tric activity, but a tool for getting 
other people to behave in certain ways. 
With such a change in perspective, learn- 
ing to use language is less a matter of 
increasing one's capacity to convey the 
full range and complexity of one's 
thoughts and more a matter of pragmatic 
efficiency. The question of language 
effectiveness changes, then, from "Did I 
fully express my ideas?" to "Did my words 
accomplish my intended effect?" 

Moffett's Perspective is Developmental 

The spectrum of written discourse which 
Moffett proposes follows from his develop- 
mental perspective. That is, suggested 
assignments follow a sequence from 
subjects close to the writer's personal 
experience, beginning with writing to and 
for oneself, and gradually moving to 
writing about abstract content for remote 
audiences. The problem is that even if 
one accepts a model of cognitive and 
linguistic growth moving outward from 
egocentrism, such development presumably 
takes place early in an individual's 

\ 

- life . A child soon learns that his world 
is not the world, that other people and 
extenuating circumstances must be con- 
sidered. Certainly by the middle grades, 
students have decentered sufficiently to 
operate within the objective constraints 
imposed by other people and the physical 
world. While some students may have 
difficulties in decentering their writing 
in order that it be understood by others, 
this is only one difficulty among many, 
worthy of attention, yet not sufficient to 
determine a whole course or curriculum. 

To base a writing curriculum on a recapitu- 
lation of linguistic or cognitive stages 
already transcended by the learners seems 
misguided, even assuming there is some 
psychological validity to the theory--that 

it corresponds to some real goings on in 
children. The modeling of such a 
curriculum presupposes first the reality 
of those stages and secondly the validity 
of attempting to devise a curriculum which 
reflects them in sequence. As Moffett 
himself notes, "This whole theory of 
discourse is essentially an hallucination" 
(TUD, - p. 54). Such a curriculum, which 
seeks its motivation in a model of lan- 
guage or cognitive development, further 
risks confusion because it equates the 
process of linguistic or cognitive develop- 
ment with the development of writing 
ability. Croake ' s paraphrase of Britton 
on this topic (fforum, p. 9 ) applies to 
Moffett as well; the implications of both 
may be construed as their belief that 
writing, speech, and cognitive development 
are activities of a kind. 

The result of this confusion is seen in 
the sequence of writing assignments recom- 
mended by Moffett. The initial steps 
typically call for reproducing interior 
monologue through detailed sensory 
description or freely imaginative record- 
ing of thoughts. The assumption is that 
writing is motivated internally and that 
we must help students get in closer touch 
with personal sources. It may be, 
however, that these sources are, for some 
students at least, the most difficult to 
tap. It might well be easier for students 
to begin with situations in which the 
writing is to accomplish a clear goal-- 
request for information, a justification 
for one's actions, an act of praise or 
thanks, or an attempt to convince. 
Internally motivated forms of writing-- 
description, narration, personal 
statements~may be difficult because they 
lack a context which gives them a 
purpose. Most of our own writing is 
externally motivated, derived from imposed 
rather than felt needs. Moffett's 
assignments are peculiarly unlike anything 
that passes for language activity outside 
the English classroom. Where but in 
school would anyone record random, 
on-going sensory impressions, then revise 
them so someone else might understand 
them? In the absence of imaginable 
contexts for narrative, descriptive, or 
personal forms of writing, Moffett's 
assignments are simply more school-type 
exercises which assume a transfer of 
writing ability from personal to purpose- 

(cont. on p. 47) 



Teaching with 
Britton and Moffett 

"And Glad of It 9 9 
Mark E. Smith 

For s e v e r a l  y e a r s  now I have been r e l y i n g  
on t h e  t h e o r i e s  o f  t e a c h i n g  w r i t i n g  
p r o p o s e d  by James  B r i t t o n  a n d  James  
Moffett--and I ' v e  been darn "glad of i t . "  
In  one of h i s  works,  B r i t t o n  quotes  t h a t  
phrase from an e leven-year-o ld  g i r l ' s  l a b  
r e p o r t  on how t o  make oxygen. While most 
o f  t h i s  l a b  r e p o r t  i s  d i r e c t  t h o u g h  
u n p o l i s h e d  a n d ,  i n  t r a d i t i o n a l  t e r m s ,  
e x p o s i t o r y  p r o s e ,  J a c q u e l i n e  e n d s  h e r  
a c c o u n t :  "Very soon you w i l l  f i n d  t h a t  
you have made oxygen and g l a d  o f  i t . "  
B r i t t o n  p o i n t s  o u t  t h a t  t h e s e  l a s t  f o u r  
words a r e  s t r i c t l y  speaking, i n a p p r o p r i a t e  
i n  a  l a b  r e p o r t ,  even though t h e y  would 
p robab ly  p l e a s e  J a c q u e l i n e ' s  t e a c h e r ,  
s i n c e  t h e y  show h e r  e n t h u s i a s m  f o r  t h e  
exper imen t .  B r i t t o n  e x l a i n s  t h i s  unex-  
p e c t e d  conc lud ing  phrase  a s  the  i n t r u s i o n  
of one kind of w r i t i n g ,  e x p r e s s i v e ,  i n t o  
a n o t h e r  k i n d ,  - t r a n s a c t i o n a l .  He 
c h a r a c t e r i z e s  e x p r e s s i v e  w r i t i n g  a s  
p e r s o n a l ,  v e r y  c l o s e  t o  t h e  s e l f ;  i t ' s  
l i k e  written-down speech, whose c o n t e x t  i s  
u s u a l l y  u n s p e c i f i e d ;  i t ' s  the  language of 
a  f i r s t  d r a f t ,  and thus r e l a t i v e l y  unstruc-  
t u r e d .  T r a n s a c t i o n a l  w r i t i n g ,  on t h e  
o ther  hand, is the  kind of w r i t i n g  used  t o  
c a r r y  on b u s i n e s s ,  t o  g e t  t h i n g s  done,  
o f t en  t o  in fo rm,  sometimes t o  pe r suade .  
I t  i s  more o b j e c t i v e  and l e s s  p e r s o n a l  
than e x p r e s s i v e  w r i t i n g ,  a s  w e l l  a s  more 
s t ruc tu red  and polished.  

When I f i r s t  began teaching composi t ion ,  I 
assumed,  l i k e  many of my c o l l e a g u e s  who 
were s imi la r ly  unprepared f o r  t h i s  awesome 
a s s i g n m e n t ,  t h a t  I s h o u l d  c o n c e n t r a t e  
s o l e l y  on t r a n s a c t i o n a l  w r i t i n g .  A f t e r  
a l l ,  I w a n t e d  my s t u d e n t s  t o  p r o d u c e  
c l e a r ,  e f f e c t i v e ,  g rammat ica l ly  c o r r e c t  
p r o s e  i n  t h e  e s s a y  e x a m i n a t i o n s  a n d  
research papers they would wr i t e  f o r  t h e i r  

f u t u r e  t e a c h e r s .  Thus, I assigned, almost 
exclus ively ,  t r a n s a c t i o n a l  e s s a y s  ; I was 
t h e  one reader  of my s tuden t s '  papers. On 
t h o s e  p a p e r s  I d i l i g e n t l y  marked  a l l  
e r r o r s  of grammar, s p e l l i n g ,  and punctua- 
t i o n .  One s t u d e n t  l e f t  me an anonymous 
n o t e  : "Mark Smith owns a  r e d  ink facto-  
ry." And I organized my courses a c c o r d i n g  
t o  t h e  f o u r  t r a d i t i o n a l  modes of d i s -  
c o u r s e :  d e s c r i p t i o n ,  n a r r a t i o n ,  
exposi t ion ,  and argumentation. 

Not u n t i l  I r e a d  B r i t t o n  and  M o f f e t t ,  
d i s c u s s e d  t h e i r  t h e o r i e s  w i t h  some c o l -  
leagues, and experimented with t h e i r  i d e a s  
i n  my c l a s s e s ,  d i d  I r e a l i z e  how wrong my 
f i r s t  a p p r o a c h  h a d  b e e n .  I w a s n ' t  
c o n v e r t e d  t o  t h e  f a i t h  i n  a  weekend ;  
i n s t e a d  my conversion had been gradual and 
c o m p r o m i s i n g .  I s t i ' l l  r e a d  a l l  my 
s t u d e n t s  ' papers c lose ly ;  but from Bri t ton  
and Moffett ,  I ' v e  l e a r n e d  a  more meaning- 
f u l  p r o c e s s  f o r  a c h i e v i n g  my g o a l  of  
developing student  wr i t ing .  

From B r i t t o n  I l e a r n e d  n o t  o n l y  t h e  
d i s t i n c t i o n  b e t w e e n  e x p r e s s i v e  a n d  
t r a n s a c t i o n a l  w r i t i n g ,  b u t  a l s o  t o  
d i s t i n g u i s h  a  t h i r d  k i n d ,  p o e t i c  ( n o t  
j u s t  p o e t r y ,  b u t  a l l  c r e a t i v e ,  a r t i s t i c  
w r i t i n g ) .  More i m p o r t a n t l y ,  I l e a r n e d  t o  
t h i n k  o f  e x p r e s s i v e  w r i t i n g  a s  t h e  
" m a t r i x "  f r o m  which  t h e  o t h e r  k i n d s  
deve lop .  So, i n  order  t o  help my students  
improve t h e i r  t r a n s a c t i o n a l  e s s a y s ,  I 
needed t o  i n c o r p o r a t e  e x p r e s s i v e  wri t ing  
i n t o  my c lasses .  

J o u r n a l s  

Wi th  j o u r n a l s  I i n t e g r a t e  e x p r e s s i v e  
wr i t ing  i n t o  my c l a s s e s  ( a l l  of them, n o t  
j u s t  t h o s e  i n  c o m p o s i t i o n ) .  We, my 



s tudents  and I ,  keep j o u r n a l s .  W e  w r i t e  - -  
e n t r i e s  d a i l y  o r  a l m o s t  d a i l y ,  o u t  of 
c l a s s  a n d  i n  c l a s s ,  s o m e t i m e s  a t  t h e  
b e g i n n i n g  of t h e  h o u r ,  sometimes a t  t h e  
end,  sometimes when I c a n ' t  g e t  a n y  o f  
them t o  t a l k ,  sometimes i n  t h e  middle of a  
h e a t e d  d i s c u s s i o n ,  from 3 - 4  m i n u t e s  o r  
1 5 - 2 0 .  We w r i t e  a b o u t  a n y t h i n g  a n d  
everything, but  u s u a l l y  j u s t  one t o p i c  a t  
a  t i m e :  t h e  w e a t h e r ,  o u r  f e e l i n g s ,  a  
memorable experience, a  p u z z l i n g  i s s u e ,  a  
paper  coming up,  an essay o r  s t o r y  we had 
read and d i s c u s s e d ,  a  scene  from n a t u r e ,  
a n d  s o  o n .  O c c a s i o n a l l y  I a s k  them t o  
wri te  a  p a r t i c u l a r  kind of en t ry  o r  choose  
a  t o p i c  f r o m  a  s p e c i f i c  s u b j e c t  a r e a ,  
o f t en  d i r e c t l y  r e l a t e d  t o  a  paper  a s s i g n -  
m e n t ,  b u t  m o s t l y  we w r i t e  o p e n  t o p i c  
e n t r i e s .  And sometimes we r e a d  and t a l k  
abou t  o u r  e n t r i e s  i n  c l a s s ,  bu t  mostly we 
jus t  l e t  them s i t  and q u i e t l y  germinate. 

About t h e  u s e  of j o u r n a l s  I say I ' m  "glad 
of  it" f o r  s e v e r a l  r e a s o n s .  F o r  o n e ,  
because  I ,  t o o ,  keep a  journal ,  it fo rces  
me t o  wr i t e  more, and t h u s  t o  remain more 
immedia te ly  aware of t h e  problems s tudents  
face  i n  wr i t ing .  For another ,  it makes my 
c o u r s e s  more i n t e r e s t i n g .  Students enjoy 
wr i t ing  on t o p i c s  of p e r s o n a l  concern  t o  
them, and I e n j o y  r e a d i n g  t h e i r  journals  
c e r t a i n l y  more t h a n  I e n j o y  r e a d i n g  a  
t y p i c a l  s e t  of exposi tory  o r  argumentative 
e s s a y s ;  however ,  I d o n ' t  b e l i e v e  i t ' s  
i m p e r a t i v e  t h a t  t e a c h e r s  r e a d  s t u d e n t s '  
journals.  

But most of a l l  I ' m  " g l a d  of it" because 
keeping a  journal improves s tuden t  w r i t i n g  
more t h a n  a n y  of t h e  hundreds  of o t h e r  
teaching s t r a t e g i e s  I ' v e  t r i e d .  S t u d e n t s  ' 
w r i t i n g  f l u e n c y  improves measurably  i n  
j u s t  a  few months. A t  t h e  b e g i n n i n g  o f  
t h e  t e rm,  when I t e l l  my s tudents  we w i l l  
wr i t e  almost d a i l y  j o u r n a l  e n t r i e s ,  each  
of them abou t  one page l o n g ,  I hear  many 
m o u r n f u l  s i g h s  a n d  a  f e w  d i s g u s t e d  
g roans .  Bu t ,  a t  t h e  end of the  semester,  
I o f t en  hear myself saying t o  a  s t u d e n t  i n  
a  c o n f e r e n c e ,  "Did you no t i ce  your l a t e s t  
journal f a t r i e s  a r e  much longer? You used  
t o  w r i t e  o n l y  a b o u t  a  h a l f  page f o r  each 
e n t r y ,  b u t  now you w r i t e  2 - 3  p a g e s  f o r  
e a c h  o n e . "  The r e s p o n s e  i s  u s u a l l y  a  
wide-eyed s t a r e  and a  q u i c k  thumb t h r o u g h  
t h e  j o u r n a l  t o  check t h e  v a l i d i t y  of my 
claim. For most s t u d e n t s  w r i t i n g  c e a s e s  
t o  be a  c o n s c i o u s l y  p a i n f u l  chore.  Some 

s tudents  even conf e s s  t h e y  e n j o y  w r i t i n g  
i n  t h e i r  journals .  

Because we use the  journals  a s  an i n t e g r a l  
p a r t  of t h e  c o u r s e  work, we f r e q u e n t l y  
w r i t e  a b o u t  t o p i c s  d i s c u s s e d  i n  c l a s s ,  
a s s i g n e d  r e a d i n g s ,  a n d  p a p e r s  i n  p r o -  
g r e s s .  Whenever s t u d e n t s  compla in ,  "I  
c a n ' t  th ink  of anything t o  wr i t e  abou t  f o r  
a  t h i r d  p a p e r , "  I i m m e d i a t e l y  look  a t  
t h e i r  j o u r n a l s .  I n v a r i a b l y ,  I ' m  a b l e  t o  
s u g g e s t  s e v e r a l  t o p i c s  d i r e c t l y  from the  
journal t h a t  make e y e s  l i g h t  up and work 
on t h e  assignment begin. Also, by wri t ing  
j o u r n a l  e n t r i e s  a b o u t  p a p e r s  t h e y  a r e  
working on ,  s t u d e n t s  a r e  able  t o  generate 
more ideas  on these  top ics  and t o  s o r t  o u t  
o r g a n i z a t i o n a l  problems.  O c c a s i o n a l l y ,  
they use t h e i r  j o u r n a l s  f o r  r e v i s i n g ,  by 
r e w r i t i n g ,  expanding and improving e a r l i e r  
e n t r i e s .  

I ' m  conv inced ,  t h e n ,  t h a t  s t u d e n t s  wr i te  
b e t t e r  papers a s  a  d i r e c t  r e s u l t  of jour-  
n a l  w r i t i n g ,  and t h a t  t h e y ' r e  "g lad  of 
it." 

Working i n  Small Groups 

While t h e  u s e  of  j o u r n a l s  i s  my c h i e f  
a p p l i c a t i o n  of B r i t t o n ' s  t h e o r i e s  i n  my 
c l a s s e s ,  I u s e  a n o t h e r  s t r a t e g y  based on 
h i s  s t u d i e s ~ w o r k i n g  i n  s m a l l  groups on 
w r i t i n g  assignments. Two or  th ree  times a  
week my s t u d e n t s  and I g a t h e r  i n  s m a l l  
g roups  t o  r e a d  and d i s c u s s  d r a f t s  of our 
p a p e r s .  I t e l l  them t h a t ,  u n l e s s  I o r  
t h e y  s p e c i f y  o t h e r w i s e ,  t h e y  should con- 
s i d e r  the  e n t i r e  c l a s s ,  not j u s t  me a l o n e ,  
a s  t h e  aud ience  f o r  t h e i r  p a p e r s .  They 
soon r e a l i z e  t h a t  real w r i t i n g  i s  aimed 
a t  a  p a r t i c u l a r  audience. They l ea rn  from 
each o t h e r  and beg in  t o  make c h o i c e s  i n  
t h e i r  w r i t i n g  t o  achieve  a  desired e f f e c t  
on t h e i r  audience, not  j u s t  t o  p l e a s e  t h e  
teacher .  

For me t h e  key p h r a s e  from Moffe t t ' s  work 
is  " the  u n i v e r s e  of d i s c o u r s e  ." S e v e r a l  
y e a r s  a g o  t h e  t i t l e  o f  t h e  f r e s h m a n  
English course t o  which I was a s s i g n e d  was 
M o d e s  o f  D i s c o u r s e ,  an obscure  t i t l e  
t h a t  meant l i t t l e  t o  me and l e s s  t o  t h e  
s t u d e n t s .  Checking a  few of the  textbooks 
recommended f o r  t h e  c o u r s e ,  I s u r m i s e d  
t h e s e  modes were d e s c r i p t i o n ,  na r ra t ion ,  
exposi t ion and argumentat ion.  A f t e r  a l l ,  
t h a t  was t h e  e x p l i c i t  o r  impl ied  message 

(cont .  on p. 47) 



fforum A k i v a  H e b r e w  D a y  School 

Looks at 
Akiva Hebrew Day Schoo l  i s  a  b i c u l t u r a l  
s c h o o l  i n  S o u t h f i e l d ,  Michigan. Although 
it is  a  r e l a t i v e l y  young s c h o o l ,  founded 
i n  1 9 6 4 ,  A k i v a  h a s  b e e n  s u c c e s s f u l  i n  
accomplishing i t s  o r i g i n a l  goal ,  t o  commit 
t o  t h e  e d u c a t i o n a l  i d e a l s  of academic 
exce l lence  i n  g e n e r a l  s t u d i e s  a s  w e l l  a s  Two Schools J e w i s h  l e a r n i n g .  A t  Akiva ,  s t u d i e s  a r e  
i n t e g r a t e d  w i t h  b e l i e f s  f o r  a  harmonious 
i n t e r p l a y  b e t w e e n  g e n e r a l  a n d  J u d a i c  

Paula F i n k e l s t e i n ,  s t u d i e s - - a n  i n t e r p l a y  t h a t  b e g i n s  i n  
Susan Marwil, k i n d e r g a r t e n  and  cu lmina tes  with a  sen ior  

Dolores Montgomery year spent  i n  I s r a e l ,  a  un ique  f e a t u r e  of  
o u r  s c h o o l  a n d  f o r  w h i c h  t h e  s t u d e n t s  
r ece ive  some t r a n s f e r a b l e  c o l l e g e  c r e d i t .  
B e c a u s e  o f  A k i v a ' s  p l a n  f o r  s e n d i n g  
t w e l f t h  g r a d e r s  t o  s c h o o l  i n  I s r a e l ,  t h e  
h i g h  s c h o o l  endeavors t o  g ive  t h e  s tuden t s  
a  well-rounded c u r r i c u l u m  i n  t h r e e  y e a r s  
r a t h e r  t h a n  f o u r .  Therefore ,  t h e  English 
d e p a r t m e n t  h a s  p u r s u e d  a  t r a d i t i o n a l  
c o l l e g e  p r e p a r a t o r y  c u r r i c u l u m  which has 
been most succes s fu l .  

I n  o u r  a t t e m p t  t o  meet t h e  n e e d s  of o u r  
s t u d e n t s  b y  p r o v i d i n g  t h e  b a s i c s  i n  
grammar and  composition, a  survey of forms 
i n  l i t e r a t u r e ,  a s  w e l l  a s  s t u d i e s  i n  
American,  E n g l i s h  , and wor ld  l i t e r a t u r e ,  
we f i n d  our  s tuden t s  e x c e l l i n g  i n  Advanced 
Placement  t e s t s  and t h e  Scho la s t i c  Writing 
C o n t e s t  s p o n s o r e d  by t h e  D e t r o i t  News. 
Al though we d o n ' t  o f f e r  an Advanced Place- 
ment c o u r s e ,  o u r  f i r s t  y e a r  i n  t h e  Ad- 
v a n c e d  P l a c e m e n t  p r o g r a m ,  o f  t h e  t e n  
s t u d e n t s  who t o o k  t h e  E n g l i s h  AP exam,  
e i g h t  p l a c e d  w i t h  a  t h r e e  o r  b e t t e r .  
S tudents  i n  succeeding years  have met w i t h  
e q u a l  s u c c e s s .  L a s t  y e a r ,  t o o ,  we had a  
n a t i o n a l  f i n a l i s t  i n  t h e  N a t i o n a l  Counc i l  
o f  T e a c h e r s  of English Writ ing Competition 
and ou r  s t u d e n t s  won t h i r t y - s e v e n  awards  
i n  t h e  S c h o l a s t i c  Wri t ing  Contest .  (This  
would not  be r e m a r k a b l e ,  p e r h a p s ,  e x c e p t  
t h a t  o u r  j u n i o r  and  s e n i o r  h i g h  s c h o o l  
combined enrol lment  is  65 s t u d e n t s ) .  

T h e  P r o g r a m  

The s c h o o l  d a y  i s  e x t r e m e l y  i n t e n s i v e ,  
with s t u d e n t s  i n  g r a d e s  9-11 s p e n d i n g  t h e  
m o r n i n g  h o u r s  ( 7 : 3 0 - 1 2 : 3 0 )  i n  J u d a i c  
s t u d i e s  and t h e  a f t e r n o o n  (1:OO-5:lO) i n  
g e n e r a l  s t u d i e s .  The fol lowing is  a  t yp i -  
c a l  a f te rnoon c l a s s  schedule: 
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Grade 9: 

Grade 10: 

Grade 11: 

English 
French I 
World History 
Biology 
Algebra 

English (Arner. Lit.) 
French I1 
U.S. History 
Chemistry 
Geometry 

World Literature 
English Literature 
U. S . Government/Economics 
Physics 
Advanced Algebra 

In order to achieve a high level of compe- 
tence within the compressed academic 
curriculum, our English composition and 
literature program begins in Grade 7, 
where study of grammar fundamentals and 
paragraph writing are coupled with read- 
ings from a literature anthology. 

Literature study in eighth-grade intro- 
duces Shakespeare and emphasizes form and 
theme, exploring poetic forms and 
figures . Students compile an anthology of 
their favorite poems on a selected theme, 
such as seasons, friendship, feelings or 
technology, and compose three or more 
poems of their own, using traditional 
forms: Diamante, Cinquain, and so on. 
(This assignment is modeled on the Bay 
Area Writing Project described in Learning 
Magazine, September, 1978 ) . In addition, 
we write letters to authors of books the 
students have read. Our writing instruc- 
tion focuses on the topic sentence, 
supportive detail, and an introduction to 
the two-paragraph theme. 

In the ninth-grade we use factual source 
material to study the Holocaust as we 
introduce students to non-fiction. The 
culmination of this unit focuses on 
student interviews with Holocaust survi- 
vors residing in the community and 
furnishes a plethora of writing activi- 
ties, including short stories, diary 
entries, poetry, juvenile literature 
( explaining the Holocaust to beginning 
readers), and two- three- or four-para- 
graph informative articles. Other writing 
activities include a portfolio of essays : 
one each of description, process analysis, 
persuasive exposition, personal reaction, 

and comparison-contrast . The literature 
program also includes a study of more 
difficult Shakespearean drama, usually one 
comedy and one tragedy, and a novel. 

In the tenth grade, the students study 
American literature; in eleventh grade, 
world literature; and in twelfth grade, 
English literature. By tenth grade they 
write more formal, analytical papers of 
four and five paragraphs with introductory 
theses and formal conclusions. By twelfth 
grade they focus on a variety of writing 
experiences, including mock heroic poems, 
ballads, literary analyses, and the 
research paper. 

Because our aim is to encourage critical 
thinking and effective written communica- 
tion, we tend to avoid objective tests. 
Many composition assignments are completed 
under impromptu classroom conditions, 
which provide the challenge of pre- 
thinking, planning, and writing. In both 
oral and written work, we always encourage 
the students, especially those in seventh 
and eighth grades, to answer in complete 
sentences. Moreover, we expect the 
students to be able to validate their 
responses to literature questions with 
specific references to the text. On tests 
we prefer answers in compact sentences and 
begin encouraging sentence-combining 
skills as early as seventh grade. We try 
to offer as many opportunities for oral 
communication as possible, including oral 
reports, poetry recitation, literature 
dramatizations , and debates between author 
and character. Sometimes the students 
prepare their own scripts for their 
dramatizations of literature; other times, 
they write newspaper accounts or televi- 
sion journalists' accounts. 

Although our school day places limitations 
on our offerings, we expose our students 
to a variety of creative and challenging 
reading and writing experiences which call 
for a variety of responses, and we are 
always searching for new methods, ideas 
and materials to incorporate into our 
English curriculum. 

We are proud of our students' writing; 
therefore, we wish to share some of it 
with ff orum' s readers. The selections 
that follow are a sampler of Akiva 
students' work. 



Machine 

Machine 
Computerized, Mechanized 

Per fec t ing ,  Solving, Blinking 
Television,  computer - a d u l t ,  c h i l d  

Caring, Loving, Feel ing 
Affec t ionate ,  Emotional 

Man 

s a c r e d  t emple .  Jerusalem s t i l l  gleams 
s o f t l y ,  s p a r k l i n g ,  i l l u m i n a t e d  by t h e  
Dome of t h e  Rock. Tears a r e  r e f l ec ted  
i n  the  eyes of the  c a t s  t h a t  s t a l k  t h e  
shadows. 

Z o e  Levin 

Your Hands 
Deena Schramm, Grade 8 

Your hands 

To i l l u s t r a t e  t h e  e f f e c t  o f  l i v i n g  i n  
I s rae l  o n  o u r  s e n i o r s ,  h e r e  a r e  s o m e  
w r i t i n g s  f rom them: 

I t  i s  s u n s e t  i n  t h e  O l d  C i t y  o f  
Jerusalem. The patchwork b r i c k s  of t h e  
s t o n e  b u i l d i n g s  a r e  a l l  s l i g h t l y  
i l l u m i n a t e d :  l a c q u e r e d  i n  a  g o l d e n  
honey by t h e  sun.  The shadows of t h e  
palm t r e e s  s t r e t c h  o u t  over  t h e  w h i t e  
pavement l i k e  graceful  f i n g e r s ,  belong- 
i n g  t o  hands  which a r e  p r e p a r i n g  t o  
f o l d  i n  a  pose  of r e s t ;  a  cue f o r  t h e  
descent of dusk. Jerusalem g l i t t e r s  a s  
t h e  l a s t  s h o w e r  o f  e m b e r s  from t h e  
depar t ing  sun l i g h t l y  s e t t l e s  o v e r  t h e  
we l l -worn  b r i c k s .  The s l i v e r  of sun 
t h a t  is  mel t ing  over the  hor izon of t h e  
Promised Land i s  r e f l e c t e d  i n  t h e  eyes 
of t h e  c a t s  t h a t  s t a l k  t h e  shadows.  
T h e i r  eyes  f l a s h  l i k e  sequins of f i r e .  
Jerusalem a t  dusk: g i lded,  d ipped  i n t o  
a  v a t  of g o l d  sheen with t h e  exper t i se  
and pe r fec t ion  of t h e  f i n e s t  craftsman. 

Eyes c a t c h  t h e  l a s t  g l a r e  of t h e  sun a s  
it s i n k s  b e y o n d  t h e  K o t e l  ( W e s t e r n  
W a l l ) .  F a i n t  w h i s p e r s  of p r a y e r  skim 
t h e  a i r  and blow g e n t l y  a g a i n s t  t h e  
c h e e k .  I t  i s  t h e  t i m e  o f  M a a r i v  
(evening p rayers ) ,  and t h e  Jews can now 
be s e e n  e n t e r i n g  t h e  c o u r t y a r d  of t h e  
Kotel. L i t t l e  ch i ld ren  run aong b e s i d e  
t h e i r  f a t h e r s  a n d  t u g  p l a y f u l l y  a t  
t h e i r  r o b e s .  Al though  it i s  a l m o s t  
t w i l i g h t ,  t h e  O l d  C i t y  i s  gleaming 
s o f t l y  i n  a  ha lo  of l i g h t  t h a t  i s  s h e d  
from t h e  golden dome of t h e  Mosque of 
dinar. 

Eyes  b l i n k .  The sun h a s  l o n g  s i n c e  
m e l t e d  o n t o  t h e  pa rched  e a r t h  b e y o n d  
t h e  K o t e l .  Loud and mournful  wai l ing  
of a  t a p e d  p r a y e r  p i e r c e s  t h e  a i r  and 
s l a p s  t h e  cheek.  Moslems can be seen 
scur ry ing  i n t o  t h e  c o u r t y a r d  of t h e i r  

had t o  tu rn  
the  pages of 
t h e  calendar a s  
you r e a l i z e d  t h a t  
we would soon be gone 

and 

Your arms 
had t o  l e t  go 
of a  c h i l d  
who, you bel ieved,  
was ye t  
unprepared f o r  
l i f e  

and 
Your eyes 

had t o  watch 
t h a t  c h i l d  leave 
and you knew 
t h a t  he would re tu rn  
a  changed person 

and ye t  

Your l i p s  
d id  not ask 
t h a t  
we remain a t  
home 

f o r  

Your h e a r t  
understood 
t h a t  
we 
were 

Going Home. 

Thank you, Mom and Dad, 
f o r  this year i n  I s r a e l .  

Anne t t e  Ryba 



L'Anse Creuse  High School-North 

L' Anse Creuse High School-North i s  l o c a t e d  
i n  n o r t h e r n  Macomb County i n  a  p r imar i ly  
blue c o l l a r ,  middle-class a r e a ,  which h a s  
r a p i d l y  changed from r u r a l  t o  subdivision 
l iv ing .  Our s tudent  enrollment is  approxi- 
m a t e l y  1 , 6 0 0 ,  99 p e r c e n t  w h i t e  w i t h  a  
s m a l l  L a t i n o ,  Arab ic ,  A s i a n ,  a n d  b l a c k  
p o p u l a t i o n .  Approximately f o r t y  percent  
of our s tudents  see  themse lves  a s  c o l l e g e  
p r e p a r a t o r y  and an even smaller  percentage 
a c t u a l l y  go on t o  college.  

E n g l i s h  t e a c h e r s  a t  LCHS-North u s u a l l y  
teach 125-160 s tudents  a t  d i f f e r e n t  g r a d e -  
a n d  a b i l i t y - l e v e l s  i n  f i v e  c l a s s e s  each  
day. In s p i t e  of t h i s  demanding s c h e d u l e ,  
we h a v e  made a  s e m i - e l e c t i v e  E n g l i s h  
program, of which we a r e  proud,  a v a i l a b l e  
t o  o u r  s t u d e n t s .  Our n i n t h  g r a d e r s  a r e  
r e q u i r e d  t o  t a k e  an i n t r o d u c t o r y  c o u r s e  
which emphasizes  composition f i r s t  semes- 
t e r ;  l i t e r a t u r e ,  second. General s t u d e n t s  
b e g i n  a n  e l e c t i v e  program i n  t h e  t e n t h  
grade, while col lege  p r e p a r a t o r y  s t u d e n t s  
a r e  r e q u i r e d  t o  t a k e  a  y e a r  of American 
l i t e r a t u r e .  E l e c t i v e s  open  t o  g e n e r a l  
s t u d e n t s  i n c l u d e  such courses a s :  S e a r c h  
f o r  V a l u e s ,  C o m p o s i t i o n ,  M a s s  M e d i a ,  
Man i n  C o n f l i c t ,  and M y s t e r y .  College 
p r e p a r a t o r y  s t u d e n t s  b e g i n  t h e  e l e c t i v e  
program i n  t h e  e l e v e n t h  grade. Offerings 
f o r  them include:  S c i e n c e  F i c t i o n ,  Man 
a n d  S o c i e t y ,  F i l m  S t u d i e s ,  Mythology,  
A d v a n c e d  C o m p o s i t i o n ,  C r e a t i v e  
W r i t i n g ,  and O f  Men and Women. 

Cur -e lec t ive  program is  success fu l  because  
we o f f e r  s t u d e n t s  a c h o i c e  of  e q u a l l y  
demanding courses. A t  t h e  col lege  prepara- 
t o r y  l e v e l  a l l  s e m e s t e r  e l e c t i v e s  empha- 
s i z e  c r i t i c a l  r e a d i n g  and t h i n k i n g  a n d  
w r i t i n g  s k i l l s .  A l l  l i t e r a t u r e  c o u r s e s  
include nine major works. For example,  a  
s t u d e n t  i n  O f  Men a n d  Women w i l l  r e a d  
works such a s :  The S c a r l e t  L e t t e r ,  The  - - 
Taming o f  t h e  Shrew, Anna Karen ina ,  and ---- 
H a r r i e t  Arnow's The Dol lmaker :  w h i l e  a  - 
s t u d e n t  i n  Man a n d  S o c i e t y  may r e a d  A 

Separate Peace, Lord of  t h e  F l i e s ,  ~ r a ~ e z  
of Wrath, and Brave N e w  World. Although -- --- 
r e a d i n g  i s  l e s s  i n t e n s e  i n  o u r  F i l m  
S t u d i e s  c o u r s e ,  we do r e q u i r e  an  e s s a y  
per week of each s tudent  i n  the  course. 

A n o t h e r  r e a s o n  f o r  t h e  s u c c e s s  o f  o u r  
e l e c t i v e  program i s  t h a t  s t u d e n t s  a r e  
a i d e d  by t h e i r  English teachers  i n  s e l e c t -  

i n g  t h e i r  c o u r s e s .  We r e g i s t e r  s tudents  
i n  English c l a s s e s  b e f o r e  t h e y  e n r o l l  i n  
o t h e r  courses  during ful l-school  r e g i s t r a -  
t i o n .  

S i n c e  we h a v e  had a  s e p a r a t e  course  i n  
c r e a t i v e  w r i t i n g ,  o u r  s t u d e n t s  have been 
v e r y  s u c c e s s f u l  i n  winning recognit ion and 
awards. More wr i t ing  of sketches ,  pe r son-  
a l  e s s a y s  and a u t o b i o g r a p h i c a l  a r i t i c l e s  
i s  done i n  t h e  C r e a t i v e  W r i t i n g  c l a s s  
t h a n  c a n  b e  i n c l u d e d  i n  a l l - p u r p o s e  
English courses. This is  r e f l e c t e d  i n  t h e  
l a r g e  number o f  a w a r d s  L 'Anse  C r e u s e  
s tudents .have  won i n  t h e  c r e a t i v e  w r i t i n g  
area .  

One o f  o u r  s t u d e n t s ,  A 1  Huebe1 ,has  a  
state-wide r e p u t a t i o n  wi th  p a r t i c i p a n t s ,  
t e a c h e r s ,  and judges of con tes t s ;  i n  f a c t ,  
he has won two c o l l e g e  s c h o l a r s h i p s  a s  a  
r e s u l t  of h i s  p lacement  i n  w r i t i n g  con- 
t e s t s .  Another s tudent ,  Maureen Darmanin , 
won a  f o u r t h  p l a c e  award i n  t h e  National 
Scholas t ic  Short-Short Story d i v i s i o n  t h i s  
y e a r .  We a r e  i n d e e d  proud t h a t  L'Anse 
C r e u s e  s t u d e n t s  h a v e  won a  t o t a l  o f  
t h i r t y - s i x  w r i t i n g  a w a r d s  t h i s  y e a r .  
Within our s c h o o l  we p u b l i s h  some of o u r  
w r i t e r s  and a r t i s t s  i n  our  l i t e r a r y / a r t  
magazine,  P e n c i l  Marks, which  h a s  a l s o  
r e c e i v e d  t h e  h i g h e s t  r a t i n g s  from t h e  
Columbia Scholas t ic  Press Association. 

I t  would be i n a c c u r a t e  t o  l e a d  f f o r u m ' s  
r e a d e r s  t o  b e l i e v e  t h a t  a l l  o u r  s t u d e n t s  
a r e  t a l e n t e d  w r i t e r s .  I n  f a c t ,  award 
w i n n i n g  s t u d e n t s  a r e  n o t  t h e  norm a t  
L '  Anse Creuse :  most of our  s t u d e n t s  do 
not wr i t e  well.  Therefore, i n  a d d i t i o n  t o  
o u r  c o l l e g e  p r e p a r a t o r y  a n d  g e n e r a l  
E n g l i s h  c o u r s e ,  we p r o v i d e  a  r e m e d i a l  
program f o r  t h o s e  s t u d e n t s  who need such 
ins t ruc t ion .  Entering n i n t h  g r a d e r s  w i t h  
s e v e r e  h a n d i c a p s  i n  w r i t i n g  t a k e  B a s i c  
Language S k i l l s  a n d  Reading Lab. T h e i r  
t e a c h e r s  t h e n  h e l p  them c h o o s e  among 
e l e c t i v e s  g e a r e d  t o  t h e m ,  s u c h  a s :  
C o m m u n i c a t i o n  S k i l l s ,  A c t i o n  a n d  
A d v e n t u r e ,  M a s s  M e d i a ,  a n d  
I n d i v i d u a l i z e d  Reading. 

Our aim a t  L '  Anse Creuse i s  t o  p rov ide  a  
d i v e r s i f i e d  E n g l i s h  curriculum which w i l l  
m e e t  t h e  n e e d s  o f  a l l  o u r  s t u d e n t s .  
Although we have a  hardworking, well-pre- 
pared English s t a f f ,  who g i v e  it a t  l e a s t  



t h e i r  b e s t  s h o t ,  t h e  e x t e n t  t o  which we 
achieve our  goal va r i e s .  

T h e  f o l l o w i n g  s e l e c t i o n s  f r o m  o u r  
l i t e r a r y / a r t  magazine P e n c i l  Marks i l l u s -  
t r a t e  t h e  q u a l i t y  and d i v e r s i t y  of  t h e  
w r i t i n g  which o u r  s t u d e n t s  do a t  L 'Anse 
Creuse . 
Ticks 

When you l i v e  i n  Este, Virg in ia ,  t i c k s  a r e  
a  p a r t  of l i f e .  They grow abou t  t h i c k  a s  
a n t s ,  and you t a l k  a b o u t  b l o o d s u c k e r s !  
T icks  w i l l  g e t  h o l d  of a n y t h i n g  t h a t ' s  
bloody--dogs, c a t s ,  chickens,  and people. 

Before we went t o  bed, Mom o r  Maw Maw, one 
would g r a b  u s  f o r  a  checking. Our bodies 
were gone over quickly ,  b u t  our heads  were 
i n s p e c t e d  t h o r o u g h l y .  T i c k s  l o v e  
s q u e e z i n g  down deep a s  t h e y  c a n  i n t o  a  
head of  h a i r .  And you can bel ieve  a f t e r  a  
day of wras t l ing  around on t h e  ground and 
c l i m b i n g  t r e e s  t h e y  were p l e n t i f u l .  When 
one was found, it was yanked o u t  q u i c k  a s  
t h a t .  I f  t h e  t i c k  h a d  h i s  head under  
good, it would u s u a l l y  p u l l  a  p i e c e  o f  
s k i n  o f f  w i t h  i t ,  and br ing  a  c r y  from us 
l i t t l e  ones g e t t i n g  t h e  t r e a t m e n t .  Then 
we w e r e  o n l y  h o l l e r e d  a t  and t o l d  t o  s e t  
s t i l l  and t h a t  it was o u r  own f a u l t .  The 
t i c k s  were t h e n  handed o v e r  t o  Uncle J i m  
who would c u t  t h e i r  heads  o f f  w h i l e  u s  
k i d s  g i g g l e d  over the  bodies s t i l l  walking 
around without heads. 

U n c l e  J i m  u s e d  t o  c h e c k  o u t  t h e  dogs '  
ea r s .  He would hold the  hound between h i s  
l e g s ,  t h e n  p i c k  t h e  c r e a t u r e s  out  with a  
p a i r  of t w e e z e r s .  Sometimes t h e y ' d  g e t  
b i g  a s  a  m a r b l e ,  o r  b igger ,  a l l  f i l l e d  up 
on b lood.  T h e y ' d  t u r n  r e a l  w h i t e  a n d  
ug ly .  Those we j u s t  squashed with a  rock, 
c a u s e  you c o u l d n ' t  t e l l  f r o n t  from b a c k  
t h e y  were s o  f a t .  But t h o s e  hounds sure  
were glad t o  have t h e i r  e a r s  c l e a n e d  o u t  
a f t e r w a r d s .  They'd f l o p  t h e i r  heads a l l  
around and smile from ea r  t o  ea r .  

I was a l w a y s  w o n d e r i n g  how it was t h e  
o l d e r  f o l k s  never  seemed t o  g e t  t i c k s .  
Maw Maw t o l d  u s  t h a t ' s  what we g o t  f o r  
r o l l i n g  a r o u n d  on  t h e  g r o u n d .  But  I 
f i g u r e d  d i f f e r e n t .  T h e i r  b lood  pobab ly  
wouldn't even t a s t e  good s i n c e  t h e y  were 
s o  o l d  and tough-skinned.  And i f  I was a  
t i c k  I ' d  r a t h e r  have l i t t l e  c h i l d r e n ' s  
blood, too.  

Anita Mantey '78, Scholastic Writing 
Award, Scholastic Art Award 

Big Jake 

E v e r y t h i n g  is r e l a t i v e ,  r i g h t ?  Well, next 
t o  Big Jake I ' m  M r .  Peepers, body and soul .  

A l l  I d i d  was i n v i t e  my two nearly-faint-  
from-hunger n i n t h  g rade  budd ies  t o  s t a n d  
up f r o n t  w i t h  me i n  t h e  c a f e t e r i a  l i n e .  
No b i g  dea l ,  r i g h t ?  Wrong! You s e e ,  Jake  
has a  tendency t o  overdo th ings  a  b i t .  

" A l l  r i g h t ,  gentlemen, why don ' t  we k i n d l y  
s t e p  t o  t h e  end of t h e  l i n e ! "  he s a i d  a s  
i f  he was bawling ou t  t h e  e n t i r e  f o o t b a l l  
team a f t e r  another l o s s .  

H i s  massive body towered above t h e  heads  
of my budd ies  and me. H i s  humungous arms 
casual ly  l e a n e d  a g a i n s t  t h e  w a l l  and h i s  
t h i c k  l i p s  j u g g l e d  a  h e l p l e s s  l i t t l e  
toothpick. 

I f e l t  t h e  s i t u a t i o n  c a l l e d  f o r  an a r t i c u -  
l a t e  spokesman. I d i d n ' t  s e e  any r e a s o n  
i n  h e l l  why he  had t o  c a r r y  on a s  i f  we 
were wai t ing  f o r  him t o  introduce u s  t o  Bo 
Schembechler . 
The t o o t h p i c k  c o n t i n u e d  t o  bob from s ide  
t o  s i d e .  I s h r a n k  under h i s  e y e b a l l - t o -  
e y e b a l l  g a z e .  H i s  e y e b r o w s  c o c k e d  
a c c o r d i n g  t o  t h e  p o s i t i o n  of t h e  wooden 
o b j e c t  h i s  t e e t h  h a d  e n t r a p p e d .  My 
budd ies  s a i d  n o t h i n g ;  t o g e t h e r  we s t o o d  
f r o z e n ,  g lancing from time t o  time a t  each 
o ther .  

Maybe he  thought t h a t  the  term "gentlemen" 
put us on a more man-to-man bas is .  

I chanced a  r e p l y ,  r i s k i n g  t h e  wrath  of 
t h e  t i g e r .  "Do you mean me?" I shook  
l i k e  a  hooker i n  a  Bapt is t  church. 

H i s  muscle-bound body t i g h t e n e d  a s  i f  t o  
move i n t o  a  d e f e n s i v e  s t a n c e .  "Don ' t  
q u e s t i o n  m e ,  young man, o r  w e ' l l  t a k e  a 
walk down t o  the  off  i c e !  " 

It wasn't  what he s a i d  but  the  way t h a t  he  
s a i d  it t h a t  s c a r e d  t h e  d a y l i g h t s  out of 
me. 

(cont .  from p. 4 7 )  



Given Language 
Exercises 

S t e p h e n  Dunning, Kathe  

T h r e e  o f  u s  a r e  d e v e l o p i n g  g i v e n  l a n -  
g u a g e  e x e r c i s e s  t h a t  seem t o  g e n e r a t e  
i n t e r e s t i n g  s e n t e n c e s  from a t  l e a s t  some 
s t u d e n t s .  I n  a  t e x t  p r o v i d e d  by t h e  
t e a c h e r  ( g i v e n  l a n g u a g e ) ,  s t u d e n t s  a r e  
asked t o  make t e x t  s u b s t i t u t i o n s  o r  t o  
p r o v i d e  t e x t  f i l l e r s .  These e x e r c i s e s  
a r e  preparatory t o  in t roducing g e n e r a t i n g  
f r a m e s  which w i t h h o l d  p o r t i o n s  of a  t e x t  
but  supply c u e s  s u g g e s t i n g  l anguage  t h a t  
w i l l  s a t i s f y  t h e  gaps. Our goals  a r e  

1. To make w r i t i n g  e a s i e r  f o r  some s t u -  
dents  ; 

2. To h e l p  s t u d e n t s  wr i t e  more v iv id ly ,  
with p leasure  and p r i d e ;  

3. To h e l p  s t u d e n t s  u s e  concrete images 
i n  t h e i r  w r i t i n g ;  

4. To f o c u s  s t u d e n t s '  a t t e n t i o n  on 
concre te  imagery ,  p e r s o n i f i c a t i o n s ,  
sound and rhy thmic  p a t t e r n s  o r  o ther  
s p e c i f i c  u s e s  of l anguage  which t h e  
teacher  and s tuden t s  a r e  studying. 

To accomplish our goa l s  w e  have developed 
t h e  following procedures and mate r i a l s :  

Tex t  S u b s t i t u t e s  

T e x t  S u b s t i t u t e s  produce  e x e r c i s e s  i n  
which  s t u d e n t s  a r e  g i v e n  a  p i e c e  o f  
w r i t i n g  and asked t o  s u b s t i t u t e  t h e i r  own 
words f o r  words i n  t h e  t e x t .  For example,  
s tudents  a r e  given a  sentence such a s  t h i s :  

I n  t h e  w i n t e r ,  C a l i f o r n i a  g r e y  w h a l e s  
m i g r a t e  s o u t h  t o  t h e  Baja .  

S t u d e n t s  a r e  i n v i t e d  t o  p l a y  w i t h  t h i s  
s e n t e n c e  a c c o r d i n g  t o  whatever  r u l e s  t h e  
teacher imposes. The teacher  may t e l l  t h e  
s t u d e n t  t o  s u b s t i t u t e  some word f o r  Baja, 
f o r  example, o r  i n v i t e  t h e  s t u d e n t  t o  
p r o v i d e  a  s u b s t i t u t e  phrase f o r  Ca l i fo rn ia  
g r e y  w h a l e s .  S t u d e n t s ,  i n  t u r n ,  may 
const ruct  sentences l i k e  these :  

I n  t h e  w i n t e r ,  C a l i f o r n i a  g r e y  
wha les  m i g r a t e  s o u t h  t o  Mexico. 

Kol h l ,  Lawrence McDoniel 

o r  
I n  t h e  w i n t e r ,  C a n a d i a n  g e e s e  
m i g r a t e  s o u t h  t o  Michigan. 

o r  
I n  t h e  l a t e  s p r i n g ,  y e l l o w  t a x i  
c a b s  f l o c k  t o  P a r i s .  

S t a r t i n g  w i t h  t h e  g i v e n  s e n t e n c e  on the  
c h a l k  board ,  s t u d e n t s  might  be asked t o  
t h i n k  a b o u t  p o s s i b l e  changes ,  d e c i d e  on 
p re fe rab le  changes, and w r i t e  t h e  r e v i s e d  
s e n t e n c e  on t h e i r  paper.  Then, sentences 
might  be r e a d  a l o u d  i n  s m a l l  g r o u p s  o r  
used a s  f i r s t  s e n t e n c e s  f o r  a  p i e c e  of 
o r i g i n a l  w r i t i n g ,  o r  s t r u n g  t o g e t h e r  i n  
ways s t u d e n t s  f i n d  i n t e r e s t i n g .  The uses 
f o r  such s e n t e n c e s  may be a s  d i v e r s e  a s  
t h e  teacher  wishes them t o  be. 

Tex t  F i l l e r s  

T e x t  F i l l e r s  produce  e x e r c i s e s  i n  which 
s tudents  provide words f o r  holes made i n  a  
model passage .  Th i s  p rocedure  asks s tu -  
d e n t s  t o  p r o v i d e  w o r d s  t o  c o m p l e t e  a 
p a r t i a l l y  g iven  t e x t .  Since p a r t s  of the  
g iven  t e x t  a r e  w i t h h e l d ,  T e x t  F i l l e r s  
may b e  b o t h  d i f f i c u l t  a n d  i n v i t e  more 
imaginative responses. A s  an example, we 
r e t u r n  t o  o u r  o r i g i n a l  sentence, but  t h i s  
time we withhold some of the  t e x t :  

I n  , C a l i f o r n i a  m i g r a t e  
s o u t h  t o  

A s tudent  might compose l i n e s  l i k e  these:  

I n  a u t u m n ,  C a l i f o r n i a  q r a p e  -- 
h a r v e s t e r s  m i g r a t e  s o u t h  t o  t h e  - 
o r a n g e  g roves .  

o r  
I n  c o l d  w e a t h e r ,  C a l i f o r n i a  
s u r f e r s  m i g r a t e  s o u t h  t o  w a r m e r  
beaches .  

Again ,  a  number of r u l e s  can modify t h e  
p l a y ,  i n c r e a s e  t h e  d i f f i c u l t y ,  o r  f o c u s  
a t t e n t i o n  on p a r t i c u l a r  a s p e c t s  of l a n -  
guage ( s u c h  a s  k i n e s t h e t i c  i m a g e r y )  o r  
s t r u c t u r e  (such a s  preposi t ional  phrases) .  



G e n e r a t i n g  Frames 

The s t e p  from T e x t  S u b s t i t u t e s  and T e x t  
F i l l e r s  t o  G e n e r a t i n g  F r a m e s  may be a 
b i g g e r  s t e p  t h a n  some s t u d e n t s  want t o  
t a k e .  Bu t  i n v i t i n g  s t u d e n t s  t o  t r y  
G e n e r a t i n g  F r a m e s  may be i n v i t i n g  them 
t o  a c h i e v e  i m a g e s ,  c o n n e c t i o n s ,  a n d  
f i g u r e s  of speech  t h e y  wouldn't otherwise 
attempt. 

about both the  i n v i t a t i o n s  and the  r e s t r i c -  
t i o n s  G e n e r a t i n g  F r a m e s  p r o v i d e .  The 
fol lowing a r e  some G e n e r a t i n g  Frames  you 
may wish t o  t r y  i n  your own classroom. 

G e n e r a t i n g  Frame I 

On 
( 1 )  t h i s  topographical f ea tu re  of 

I n  G e n e r a t i n g  Frames, we withhold one o r  
more of the  "context-giving" p o r t i o n s  of a  
t e x t  and p r o v i d e  "cues"  t o  s u g g e s t  what 
language might s a t i s f y  the  gap. For exam- 
p l e ,  b e g i n n i n g  a g a i n  w i t h  o u r  o r i g i n a l  
s e n t e n c e ,  we c r e a t e  t h i s  G e n e r a t i n g  
Frame. 

I n  
( 1 )  t h i s  season ( 2 )  these  animals 

m i g r a t e  
( 3 )  i n  t h i s  d i r e c t i o n  

( 2 )  t h i s  s p e c i f i c  p lace  ( 3 )  s i t u a t e d  

t h i s  way between these  two landmarks 

s tands  
( 4 )  t h i s  s i z e ,  charac ter ,  and 

color  of building.  

( 5 )  These decorat ive f e a t u r e s  do t h i s  
( 4 )  t o  t h i s  p lace .  

A s t u d e n t  might  s u b s t i t u t e  language much 
l i k e  t h a t  of t h e  o r i g i n a l .  

I n  ( 1 )  e a r l y  a u t u m n ,  ( 2 )  p e l i c a n s  
m i g r a t e  ( 3 )  s o u t h  ( 4 )  t o  s u n - f i l l e d  
l agoons .  

To i n t r o d u c e  G e n e r a t i n g  F r a m e s  t o  s tu -  
dents ,  a  teacher  may provide cop ies  of one  
o r  more of t h e  frames l i k e  those suggested 
h e r e  a n d  h a v e  s t u d e n t s  f i l l  i n  t h e  
b l a n k s .  The p r o c e d u r e  we b e l i e v e  works 
b e s t  i s  t o  have s t u d e n t s  work q u i c k l y ,  
l e t t i n g  t h e  s t r u c t u r e  of t h e  frame and t h e  
c u e s  i n s p i r e  t h e  s e m a n t i c s .  I f  t h e y  d o  
move q u i c k l y  t h r o u g h  t h e  f r ames ,  t h e r e  
w i l l  be some s t r a n g e  r e s u l t s .  B u t  t h e  
f i l l e d - i n  frame might be a f i r s t - d r a f t  f o r  
a  l a t e r  r e v i s i o n .  In  t h e  t r a n s f e r  f rom 
G e n e r a t i n g  F r a m e s  t o  r e a l  w r i t i n g ,  a l l  
changes t h a t  seem r i g h t  a r e  encouraged--  
i n c l u d i n g  c h a n g e s  i n  t h e  words i n  t h e  
G e n e r a t i n g  Frame t h a t  were given. 

Some s t u d e n t s  w i l l  want t o  c o n t i n u e  t o  
r e v i s e  t h e i r  m a t e r i a l .  A lmos t  s u r e l y  
t h e r e  w i l l  be i n t e r e s t  i n  shar ing  revised  
t e x t s  by r e a d i n g  some a l o u d .  J u s t  a s  
s u r e l y ,  some t e x t s  w i l l  be l e f t  i n  t h e  
g r a v e y a r d  o f  f a i l e d  b e g i n n i n g s .  The 
t e a c h e r  can encourage  s tudents  t o  d iscuss  
t h e i r  f e e l i n g s  a b o u t  t h e  p r o c e s s .  Many 
s t u d e n t s  have i n t e r e s t i n g  t h i n g s  t o  say  

# 

t o  the  bu i ld ing  

and before 
( 6 )  l i e s  

s t r e t c h e s  
s tands  

t h i s  na tu ra l  f e a t u r e  

Lately 
(7) t h i s  has been t r u e  of the  bui ld ing 

(8 )  This long ago, t h i s  o ther  th ing  

was t r u e  

G e n e r a t i n g  Frame I1 

When 
( 1 )  t h i s  ordinary event occurred 

I 

( 2 )  i n  t h i s  s p e c i f i c  place 

# 

( 3 )  t h i s  person ( 4 )  did t h i s  

I 

( 5 )  and t h i s  
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