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E d i t o r ' s  n o t e :  O f  J a m e s  B r i t t o n ' s  
n u m e r o u s  i n s i g h t s  i n  L a n g u a g e  a n d  
L e a r n i n g /  none s e e m s  m o r e  i m p o r t a n t  t o  
t e a c h e r s  o f  w r i t e r s  a t  a l l  levels  t h a n  h i s  
d i s t i n c t i o n  b e t w e e n  p e o p l e ' s  u s e  o f  
l a n g u a g e  a s  p a r t i c i p a n t s  and  s p e c t a t o r s  
i n  the  a f f a i r s  o f  l i v i n g .  In  the f o l l o w -  
i n g  e x c e r p t  f r o m  h i s  b o o k f  B r i t t o n  
d e s c r i b e s  t he  d i s t i n c t i o n  b e t w e e n  these 
t w o  u s e s  o f  l a n g u a g e .  L a t e r  i n  t h i s  
i s s u e  I E d i t h  C r o a k e  re1 a t e s  B r i t t o n ' s  
d i s t i n c t i o n  b e t w e e n  p a r t i c i p a n t  a n d  
s p e c t a t o r  l a n g u a g e  u s e  t o  his c o r r e s p o n d -  
i n g  d i s t i n c t i o n s  b e t w e e n  t r a n s a c t i o n a l  / 
e x p r e s s i v e ,  and  p o e t i c  modes o f  s p e a k i n g  
a n d  w r i t i n g .  ( U s e f u l  d e f i n i t i o n s  o f  
B r i t t o n  ' s m o d e s  a p p e a r  i n  Toby  F u l w i l e r ' s  
a r t i c l e  on p .  17 ) . T h e  s i g n i f i c a n c e  o f  
these  d i s t i n c t i o n s  t o  e v e r y  a s s i g n m e n t  we 
make a s  t e a c h e r s  o f  w r i t i n g  i s  i m m e a s u r -  
a b l e .  

B e c a u s e  James  B r i t t o n ' s  kook Language and 
L e a r n i n g  h a s  recent1 y  b e c o m e  a v a i l a b l e  i n  
t he  U n i t e d  S t a t e s  t h r o u g h  Hayden Publ ish- 
in9 C o .  I Inc. I I am e s p e c i a l 1  y  p l e a s e d  t o  
i n t r o d u c e  ~ r i t t o n  ' s v a l u a b l e  i n s i g h t s  t o  

r e a d e r s  f o r  whom t h e y  a r e  n e w  a n d  t o  
r e v i e w  t h e m  f o r  those f o r  whom t h e y  a r e  
a1  r e a d y  f a m i l i a r  . 
W e  a r e  g r a t e f u l  t o  t h e  f o l l o w i n g  f o r  
p e r m i s s i o n  t o  r e p r o d u c e  t h e  e x c e r p t e d  
m a t e r i a l  f rom Language and Learn ing :  

James B r i t t o n  

Pengu in  Books I Ltd . I London I England 

Ha yden Publ i s h i n g  C o  . Inc . 
50 E s s e x  S t r e e t  I Rochell e Park 
New J e r s e y  07662.  

Hayden  i s  o f f e r i n g  L a n g u a g e  - and  Learning  
( $ 4 . 9 5 #  l i s t  p r i c e ;  $3 .96#  n e t  p r i c e  t o  
t e a c h e r s )  a s  w e l l  a s  other books a r i s i n g  
o u t  o f  the London I n s t i t u t e  of E d u c a t i o n ' s  
B r i t i s h  Wri t im R e s e a r c h  P r o j e c t  (1966- 
1 9 7 1 )  a n d  t h e  S c h o o l s  C o u n c i l  
D e v e l o p m e n t  P r o j e c t  b e g u n  i n  1 9 7 1 .  
T h o s e  b o o k s  w h i c h  a r e  a v a i l a b l e  t h r o u g h  
H a y d e n  a r e  a s t e r i s k e d  i n  t h e  " S e l e c t  
B i b 1  iographyf '  i n  th i s  i s s u e  on page 15 .  
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From time to time a friend and neighbor of 
mine catches the same train as I do in the 
morning. We meet on the platform and the 
whole body of past experience of each of 
us offers to each of us a vast area from 
which to choose a topic to start the 
conversation. Since neither of us is a 
complete boreI we shall not choose what 
currently preoccupies us unless it happens 
to be something that would be likely to 
interest the other. Initial silence 
probably indicates that our individual 
preoccupations were not in an area of 
common interest. In that case we are 
likely to cast our minds back to the last 
time we met: as a result of this8 he may 
say to me I 'How did your date with X go? 
Did you find him in the end?' and I shall 
then embark on the story of my meeting 
with X8 perhaps bringing out all the 
difficulties and frustrations I had in 
tracking him down. If it is anything of a 
cause celebre for me I may have told the 
story often enough before to other people I 
but tell it again with relish and feel 
better for having done so. Further I as I 
retell itI I may find I have altered my 
perspective on it a little and especially 
so ifI as I relate it for this particular 
listenerI my relations with him and my 
conception of the sort of person he is8 
influence me in the way I construe it. As 
I finish my story and we arrive at our 
destinationI that altered perspective8 
that new construction of the eventI might 
constitute what any recording angel would 
have to record as the outcome of my 
narration and my encounter with a neigh- 
bour . 
On the other handI we can suppose a differ- 
ent situation with a different outcome. 
Suppose I have failed to track down X and 
am still concerned to do so: and that I 
theref ore recount all my frustrated 
endeavours as a deliberate way of working 
up to sayingI 'Well lookI you've been in 
touch with X more recently than I have. 
Do you think you can do anything to help 
me?' Tracking down X is my concernI it is 
something I want to get done8 and in 
narrating my past experience in this case 
I am using language in an attempt to 'get 
things done ' . As a member of the human 
race I could claim that my concerns are a 
part of the world's concerns and that in 
pursuing them I am participating in the 
world's affairs. (It is helpful to think 
in this conglomerate way of ' the world's 

affairs' in order to distinguish in 
general between getting things done and 
its converse--in spite of the anomaly that 
ten people trying to grab a single seat in 
the train must be seen as all participat- 
ing in the world's affairs!) 

In the first hypothetical case on the 
other hand--that isI when I recount how I 
did see X--whether or not I find a new 
perspective in the telling8 I tell the 
story for the pleasure of it. I go back 
over the experienceI not in any way to get 
things done I not participating in my o m  
and the world's affairsI but as a mere 
spectator. Moreover in offering the 
story for my friend's enjoymentI I am 
inviting him to be a spectator of my past 
experiences. 

This last observation extends the area of 
application of the distinction beyond the 
one I started with. If someone listening 
to me takes up the role of spectator of my 
experiences ( just as I in agreeing to help 
me make contact with X he would be 
participating in that particular experi- 
ence) then I am similarly in the role of 
spectator of other people ' s experience 
when I tell the story of how my grand- 
father8 with thousands of others once 
watched for the appearance of a notorious 
' ghost ' on the banks of the Trent8 or of 
how Columbus discovered America I or Newton 
sat under an apple tree. 

But not so fast. Imagine a party--and the 
party is over : you and your f ellow-hosts 
sit around discussing the behaviour of 
your guests in order to deduce who it 
might have been that left a ring by the 
wash-basin. This is helpful--it is part 
of the world's workI it is being useful to 
somebody. But you would probably find 
that the conversation soon drifts from the 
participant to the spectator role: you 
begin discussing the behaviour of your 
guests in order to enjoy it in a way you 
could not while they were still behaving. 
This is not useful--but it is very enjoy- 
able. Most groups that have undertaken 
any joint enterprise--producing a play for 
example--will be familiar with the quite 
characteristic kind of pleasure they 
derive from going over it all when the 
enterprise is finished. In talk like this 
after the last performance8 even the gross 
blunders and ensuing panics I looked back 
on are tremendously entertaining. 



On s u c h  o c c a s i o n s t  t h e  members of  t h e  
group take  up j o i n t l y  t h e  r o l e  of s p e c t a -  
t o r s  of  t h e i r  common experience. In going 
back over i t8 a s  we have a l r e a d y  n o t i c e d  
( p .  1 9 ) #  t h e y  e n j o y  it8 savour itt i n t e r -  
p r e t  it. Indeed it seems t o  be p a r t  o f  
t h e  n a t u r e  of man's  e x p e r i e n c e  t h a t  both 
i n  p r o s p e c t  a n d  i n  r e t r o s p e c t  h e  c a n  
respond  t o  t h e  q u a l i t y  of events  i n  a  way 
he i s  unab le  t o  do a t  t h e  t ime  of t h e i r  
happening.  Some people  p a r t i c u l a r l y  seem 
t o  measure o u t  t h e i r  l i v e s  i n  remembered 
r a t h e r  t h a n  ongoing o c c a s i o n s .  Pe rhaps  
t h i s  is a  p a r t  of what P i a g e t  meant when 
he s a i d  t h a t  t h e  s h a r p e s t  d i v i s i o n  t o  be 
made i n  e x p e r i e n c e  i s  t h a t  which d i v i d e s  
t h e  whole of what has  l e d  up t o  a  moment 
from t h a t  moment of experience i t s e l f .  

The d i s t i n c t i o n  we a r e  making between 
p a r t i c i p a n t  and s p e c t a t o r  r o l e s  can now 
be f u r t h e r  ex tended  t o  cover prospect  a s  
w e l l  a s  r e t r o s p e c t .  1 may t a k e  up t h e  
r o l e  o f  s p e c t a t o r  of my own f u t u r e  a s  
well  a s  my own p a s t .  Day-dreaming i s  a  
common fo rm i n  which  t o  do s o .  I f  I 
plan a  f u t u r e  event t  on t h e  o t h e r  hand-- 
s a y  a  camping ho l iday- - then  I am i n  the  
r o l e  of p a r t i c i p a n t :  i f  I t a l k  t o  you  
a b o u t  t h e  coming e v e n t l  i n  order  t o  f i n d  
o u t  what you know abou t  good s i t e s  o r  
g o o d  r o u t e s  o r  i n  o r d e r  t o  b o r r o w  a  
Primus stove from yout then I am b r i n g i n g  
you i n  a s  a  p a r t i c i p a n t .  But i f  I r e l a x  
and d e s c r i b e  how marve l lous  I t h i n k  i t  
w i l l  be t o  l i e  i n  the  shade of pine t r e e s  
on t h e  edge of t h e  s u n b u r n t  beach-- then 
we a r e  both  i n  t h e  r o l e  of spec ta to r s  of 
my f u t u r e .  P a r t  of your  p l e a s u r e  may 
a r i s e  f r o m  a n t i c i p a t i n g  w i t h  me t h e  
d e l i g h t s  in  s t o r e  f o r  mel b u t  no doubt- -  
s i n c e  t h e  p l e a s u r e  of such day-dreaming 
is  i n  any c a s e  no t  ve ry  c l o s e 2 y  r e l a t e d  
t o  t h e  p r o b a b i l i t y  a Â  r e a l i z a t i o n - - y o u  
w i l l  change t h e  r o l e s  from t ime  t q  t i m e  
a n d  s e e  y o u r s e l f  i n  t h e  c e n t r e  of  t h e  
p ic tu re .  

T h i s  l e a d s  (IS t:i) t h e  f i n a l  e x t e n s i o n  of 
the  area  of appl lca t lon:  ~f 1 may t a k e  up 
t h e  r o l e  of s p e c t a t o r  of my own p a s t  o r  
f u t u r e  e x p e r ~ e n c e s  of  o t h e r  p e o p l e '  s 
e x p e r l e n c t 3 s ,  p a s t  o r  f u t u r e  t h e n  I may 
a l s o  become specta tor  of e v e n t s  t h a t  have 
nevex happened arid could never happen. I 
do so l  ln  fact whenever I read--or  h e a r  
o r  t e l  L ~ ) r  write--a f a l r y  s t o r y  o r  i t s  
a d u l t  equlva lent .  The s a t i s f a c t i o n  I have 
l n  the storst, 1s t he  kind of s a t l s f a c t ~ o n  I 

de r ive t  not from having an exper ience  b u t  
from l o o k i n g  back on one I h a v e  had:  it 
i s  a s  though I were t o  go b a c k  o v e r  a n  
experience I have n o t  had! 

When we u s e  language i n  t h e  p a r t i c i p a n t  
r o l e  we s e l e c t  a n d  o r d e r  o u r  m a t e r i a l  
a c c o r d i n g  t o  t h e  demands made by something 
ou t s ide  o u r s e l v e s t  something t h a t  e x i s t s  
i n  t h e  s i t u a t i o n :  information may be t r u e  
o r  f a l s e  and independen t  o b s e r v a t i o n  o f  
a l l  t h e  c i r c u m s t a n c e s  c o u l d  be used t o  
determine which it is :  i n s t r u c t i o n s  may 
be p r e c i s e  o r  vague c l e a r  or  confused and 
t h e i r  u s e f u l n e s s  t o  p e o p l e  c a r r y i n g  them 
o u t  p r o v i d e s  t h e  b a s i s  f o r  d e t e r m i n i n g  
which t h e y  a r e :  argument may be p roved  
i l l o g i c a l t  p e r s u a s i o n  may prove  ineffec-  
t u a l .  But i n  l a n g u a g e  i n  t h e  r o l e  o f  
s p e c t a t o r  we o p e r a t e  on a  d i f f e r e n t  
p r i n c i p l e .  We s e l e c t  a n d  a r r a n g e  o u r  
m a t e r i a l  f i r s t  t o  p l e a s e  o u r s e l v e s :  and 
secondlyt n o t  t o  p l e a s e  o t h e r  peop le  b u t  
t o  e n a b l e  o t h e r s  t o  s h a r e  our  pleasure-- 
which i s  n o t  t h e  same t h i n g .  ( I m a g i n e  
t h a t  a s  I walk on t h e  sea-shore I pick up 
a p o c k e t f u l  of s h e l l s  and come home and  
a r r a n g e  t h e m .  I c o u l d  s e l e c t  them and 
a r r a n g e  them a c c o r d i n g  t o  two d i f f e r e n t  
p r i n c i p l e s .  The u n l i k e l i e r  one shows me 
t o  b e a b i o l o g i s t :  I have picked up s h e l l s  I 
needed t o  comple te  my showcase and when I 
g e t  home I a r r a n g e  them a s  p a r t  of  an  
e x e m p l i f i c a t i o n  o f  r e l a t e d  s p e c i e s  of 
marine l i f e .  If  you were a  b e t t e r  b i o l o -  
g i s t  t h a n  I was you might come up behind 
me and s a y t  'You've g o t  t h a t  wrong--you 
s h o u l d  p u t  t h i s  one i n  t h a t  p lace ' .  The 
more l i k e l y  s i t u a t i o n - - i n  which  I am 
myself  a g a i n - - i s  one i n  which I come home 
and arrange the  s h e l l s  on my mante lp iece .  
My p r i n c i p l e  of ar rangement  i s  t o  make a  
d i sp lay t  a  p a t t e r n t  t h a t  p l e a s e s  me. You 
c o u l d  n o t  t h e n  come up and s a y t  'You've 
got t h a t  wrong' because the re  i s  no r i g h t  
and wrong beyond t h e  pleasure o r  d isplea-  
s u r e  I f e e l .  My c r i t e r i o n  i s  o n e  o f  
' a p p r o p r i a t e n e s s  ' - - the  appropriateness of 
each i t e m  t o  t h e  o t h e r  i t e m s  and t o  t h e  
whole of the  design a s  it appears t o  me.) 

D. H. Lawrence s a i d t  ' I t  i s  t h e  way o u r  
s y m p a t h y  f l o w s  and r e c o i l s  t h a t  r e a l l y  
d e t e r m i n e s  o u r  l i v e s 1 .  L e t  u s  b r o a d e n  
t h a t  f o r  our present  purposes t o :  'we a c t  
and decide i n  accordance w i t h  t h e  s o r t  of 

(cont .  on p. 4 6 )  
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While doing summer institutes on writing I 
have frequently encountered teachers who 
will call every kind of writing that is 
not book-report term-paper essay - 
question stuff "personal1' or "creative1' 
writing (the two terms being interchange- 
able) and hence put it in a big bag that 
goes up on the shelf. Priority goes of 
course to "exposition which is equated 
with "essayI1' which is equated in turn 
with forced writing on given topics from 
books lectures, or "current issues. In 
these institutes with teachers I break a 
class into trios in which members help 
each other over several weeks, to develop 
subjects and techniques by hearing or 
reading partners1 writing ideas at various 
stages of working up the material. Some 
of this material is gleaned from memoryl 
some is information obtained fresh by 
interviewing or observing, and some is 
feelingl thoughtl or imagination elicited 
suddenly by a stimulus such as a tune or 
other in-class presentation. The material 
may take the form of stories, dialogs, 
essaysl or songs and poems. It soon 
becomes obvious that ideas stem from all 
kinds of material and take all kinds of 
forms and that the very limited sort of 
exposition used for testing enjoys no 
monopoly on intellectual activity; partici- 
pants can seeI often with astonishmentl 
how loaded with ideas is this rich variety 
of writing they have produced. 

When schools narrow the notion of essay to 
fit it to editingl they are violating the 
whole tradition of the genre from its very 
inception to the present. College composi- 
tion instructors and anthologists of 
essays have doted for years on George 
Orwell s Shooting an Elephant 'I which 
they hold up to students as a model of 
essay or "expository writing." Please 
look closely at it even if you think you 
know it well; if a student wrote itl it 
would be called "personal writing ,'I that 
is, soft and non-intellectual. Orwell 
narrated in first person how as a British 
civil servant in Burma he was intimidated 
by villagers into shooting an elephant 
against his will. But so effectively does 
he say what happens by telling what 
happened that the force of his theme--the 
individual's moral choice whether or not 
to conform to the group--leaves us with 
the impression that the memoir i s  
llexpositoryI ''--that is chiefly cast in the 
present tense of generalization and in 

third person. What we really want to help 
youngsters learn is how to express ideas 
of universal value in a personal voice. 
Fables, parablesl poems and songsl fiction 
and memoir may convey ideas as well as or 
better than editorials and critiques. 
Orwell does indeed provide a fine modell 
but teachers should not let prejudice fool 
them into misunderstanding the actual kind 
of discourse in which he wrote "Shooting 
an Elephant1' and other excellent essaysl 
for this leads to a confusing double 
standard whereby we ask students to 
emulate a great writer but to do it in 
another form. 

The Essay: A n  Attempt 

Orwell wrote deep in a tradition of 
English lettersl honoring the essay as a 
candid blend of personal and universal. 
It was resurrected if not invented during 
the Renaissance by Montaignel who coined 
the term essai from e s s a y e r l  t o  
attempt. From his position of philosophi- 
cal skepticism ("What do I know?") he saw 
his writing as personal attempts to 
discover truthl what he thought and what 
could be thought, in exactly the same 
sense that Lbnald Murray or Janet Emig or 
I myself might speak of writing as 
discovery. From Burton's Anatomy 
Melancholy and Browne s Urn Burial; - 
Addison's and Steele's S~ectator articles; - 
through the essays of Swift, LambI 
Hazlittl and DeQuincey to those of Orwell I 
Virginia Woolf Joan Didion and Norman 
Mailer, English literature has maintained 
a marvelous tradition, fusing personal 
experience I private vision and downright 
eccentricity, with intellectual vigor and 
verbal objectification. In color depth, 
and stylistic originality it rivals some 
of our best poetry. Look back over 
Hazlitt's "The Fight1' and compare it with 
Mailer's intellectual reportage of the 
Ali-Frazier fight in Kin9 of the Hill orl --- 
''On the Feeling of Immortality in Youth1' 
or I "On Familiar Style1'; DeQuinceyls 
"Confessions of an Opium Eater1' or "On the 
Knocking at the Gate in MacbethI1' which 
begins: "From my boyish days I had always 
felt a great perplexity on one point in 
Macbethl'; or Lamb's "The Two Races of 
Menl'' "Poor Relations or "On Sanity of 
True Genius." Consider too a book like 
Henry Adams ' Education of Henry Adams for --- 
its simultaneous treatment of personal and 
national or historical. 



Some e s s a y i s t s ,  l i k e  M o n t a i g n e  a n d  
Emerson,  t e n d  t o w a r d  g e n e r a l i t y ,  a s  
r e f l e c t e d  i n  t i t l e s  l i k e  "Fr iendship"  o r  
"Self -Rel iance ,  " b u t  t o n e  and s o u r c e  a r e  
p e r s o n a l ,  and we canno t  doubt  t h e  c l e a r  
kinship between essays f e a t u r i n g  memoir o r  
e y e w i t n e s s  reportage and those  of general- 
i t y ,  f o r  t h e  s a m e  w r i t e r s  d o  b o t h ,  
sometimes i n  a  s i n g l e  essay,  sometimes i n  
s e p a r a t e  p i e c e s ;  a n d  Lamb a n d  T h o r e a u  
s t a n d  i n  t h e  same r e l a t i o n  t o  Montaigne 
and Emerson a s  f a b l e  t o  moral  o r  p a r a b l e  
t o  p roverb .  The d i f f e r e n c e  l i e s  n o t  i n  
the  fundamental approach,  which i s  i n  any 
c a s e  p e r s o n a l ,  b u t  i n  t h e  d e g r e e  o f  
e x p l i c i t n e s s  of the  theme. "I b e a r  w i t h i n  
me t h e  exemplar  of t h e  human condi t ion ,"  
s a i d  Montaigne. Descending deep enough 
w i t h i n ,  t h e  e s s a y i s t  l i n k s  up p e r s o n a l  
with universa l ,  s e l f  with Sel f .  

Writing About Reading 

T h e s e  e s s a y i s t s  f r e q u e n t l y  w r i t e  a b o u t  
t h e i r  r e a d i n g ,  and t h e y  l o v e  r e a d i n g .  
They s e t ,  i n  f a c t ,  a  model f o r  w r i t i n g  
about reading t h a t  is  v e r y  d i f f e r e n t  from 
w r i t i n g - a s - t e s t i n g ,  because  they have 
se lec ted  what t o  r e a d  a c c o r d i n g  t o  t h e i r  
own ongoing p u r s u i t s ,  and ,  because  t h e y  
c i t e  i d e a s  and i n s t a n c e s  f rom b o o k s  in 
mixture with i d e a s  and i n s t a n c e s  drawn 
from everyday experience, thus f u s i n g  l i f e  
w i t h  l i t e r a t u r e .  Many o p e n l y  f r a m e d  
ass ignments  t h a t  I have l o n g  a d v o c a t e d  
w i l l  e l i c i t  f r o m  s t u d e n t s  e x a c t l y  t h e  
kinds of e s s a y s  t h a t  c o n s t i t u t e  o u r  f i n e  
h e r i t a g e  i n  t h i s  f l e x i b l e  form. They c a l l  
f o r  t h e  w r i t e r  t o  c r y s t a l l i z e  memories ,  
c a p t u r e  p l a c e s ,  " w r i t e  a  n a r r a t i v e  of any 
s o r t  t h a t  makes a  g e n e r a l  p o i n t  a p p l y i n g  
b e y o n d  t h e  p a r t i c u l a r  m a t e r i a l , "  " p u t  
t o g e t h e r  t h r e e  o r  f o u r  i n c i d e n t s  d rawn 
from l i f e  o r  reading t h a t  a l l  seem t o  show 
the  same th ing ,  t h a t  a r e  connected i n  your  
mind  by some i d e a , "  o r  "make a  g e n e r a l  
s t a t e m e n t  a b o u t  s o m e t h i n g  y o u  h a v e  
o b s e r v e d  t o  b e  t r u e ,  i l l u s t r a t i n g  t h a t  
t r u t h  by r e f e r r i n g  t o  e v e n t s  and s i t u a -  
t i o n s  you know o r  h a v e  r e a d  o f . "  The 
point  is  t o  leave subject matter to the 
writer, including reading selections. 
Any s tuden t  who h a s  done such a s s i g n m e n t s  
w i l l  be  b e t t e r  a b l e ,  s t r i c t l y  a s  a  bonus, 
t o  cough up some prose t o  show he  h a s  done 
h i s  homework t h a n  i f  he h a s  been espe -  
c i a l l y  t r a i n e d  t o  wr i t e  about reading. 

Transpersonal, Not Impersonal 

S c h o o l s  m i s t r e a t  w r i t i n g  b e c a u s e  t h e  
s o c i e t y  s u f f e r s  a t  the  moment from d r a s t i c  
m i s u n d e r s t a n d i n g s  a b o u t  t h e  n a t u r e  o f  
knowledge. Applying " s c i e n t i f i c "  c r i t e r i a  
t h a t  would be u n a c c e p t a b l e  t o  most r e a l  
s c i e n t i s t s  making t h e  b reak th roughs  o u t  
t h e r e  on t h e  f r o n t i e r ,  many peop le  h a v e  
come t o  t h i n k  t h a t  s u b t r a c t i n g  t h e  s e l f  
makes f o r  o b j e c t i v i t y  and v a l i d i t y .  But 
d e p e r s o n a l i z a t i o n  is  not  impar t i a l i ty .  It 
i s ,  q u i t e  l i t e r a l l y ,  madness. E i n s t e i n  
s a i d ,  "The o b s e r v e r  is  the  essence of the  
s i t u a t i o n . "  It i s  n o t  by abandoning t h e  
s e l f  b u t  by deve lop ing  it t h a t  we achieve 
i m p a r t i a l i t y  and v a l i d i t y .  The deeper  we 
go c o n s c i o u s l y  i n t o  ourse lves ,  t h e  b e t t e r  
chance we have of reaching u n i v e r s a l i t y ,  a s  
Montaigne knew s o  w e l l .  T r a n s p e r s o n a l ,  
not impersonal. It is  an undeter red  f a i t h  
i n  t h i s  t h a t  makes a  g r e a t  w r i t e r  c u l t i -  
v a t e  h i s  i n d i v i d u a l i t y  u n t i l  o t h e r s  f e e l  
h e  s p e a k s  f o r  them b e t t e r  t h a n  t h e y  do 
themselves. Teachers s h o u l d  be t h e  f i r s t  
t o  unders t and  t h i s  misunderstanding and t o  
s t a r t  undoing i t ,  s o  t h a t  s c h o o l i n g  i n  
g e n e r a l  a n d  w r i t i n g  i n  p a r t i c u l a r  can 
o f f s e t  r a t h e r  than re in fo rce  the  problem. 

Here  a r e  two examples of what w e ' r e  up 
against--one from a  famous cur ren t  encyclo- 
p e d i a  and one from a  l e a d i n g  p u b l i s h e r ,  
t y p i c a l  a n d  t e l l i n g  s y m p t o m s .  M o s t  
E n g l i s h  m a j o r s  p r o b a b l y  sampled o r  a t  
l e a s t  heard of S i r  Thomas Browne, a  v e r y  
i n d i v i d u a l i s t i c  seventeenth-century master 
of an  o r i g i n a l  p r o s e  s t y l e ,  a  w r i t e r ' s  
w r i t e r  much admired by successors. Of h i s  
Pseud:doxia Epidemica Funk and Wagnal ls  
S t a n d a r d  Reference Encvclowedia savs , "Its 
u n s c i e n t i f i c  approach and.odd assemblage  
o f  o b s c u r e  f a c t s  t y p i f y  h i s  haphazard  
e r u d i t i o n ,  " and then concludes t h e  e n t r y  : 
" D e s p i t e  B r o w n e ' s  d e f i c i e n c i e s  a s  a  
th inker  h i s  s t y l e  e n t i t l e s  him t o  h i g h  rank  
among t h e  masters of English prose." What 
t h i s  v e r d i c t  t e l l s  me i s  t h a t  t h e  w r i t e r  
of t h a t  e n t r y  f e l t  overwhelmed by a l l  the  
books Browne had read t h a t  he  had n o t  and 
t h a t  he knew f a r  l e s s  than he should have 
known about t h e  enormously i m p o r t a n t  and 
complex networks of thought and knowledge, 
c a l l e d  e s o t e r i c ,  t h a t  a f t e r  s e v e r a l  
m i l l e n i a  o f  e v o l u t i o n  s t i l l  had g r e a t  
inf luence  on Newton, Bacon, and D e s c a r t e s  
(who d i sp layed  a t  t i m e s  equal ly  " i r r a t i o n -  
a l "  i n t e l l e c t u a l  b e h a v i o r ) .  The encyc lo -  

(cont .  on p. 46 )  



When I began teaching my f i r s t  composition wo Views c l a s s e s  a t  a  community c o l l e g e ,  I d i d  n o t  
q u e s t i o n  t h e  t e x t  , % Norton Reader,  
w h i c h  h a d  b e e n  o r d e r e d  b e f o r e  I was  
h i r e d .  A f t e r  a l l ,  it c l o s e l y  resembled - 

Teaching the  one I had used when I was a  freshman.  
However, I q u i c k l y  learned t h a t  the  needs 
of my community c o l l e g e  s t u d e n t s  were n o t  
met  by r e a d i n g ,  d i s c u s s i n g ,  and w r i t i n g  
abou t  t h e  works i n  t h i s  t e x t .  U n f o r t u -  

Writing n a t e l y ,  n e i t h e r  my e x p e r i e n c e  n o r  my 
t r a i n i n g  p rov ided  me w i t h  knowledge  o f  
a l t e r n a t i v e  ways t o  t e a c h  t h e  course .  
Th i s  marked t h e  b e g i n n i n g  of a  v i g o r o u s  
and wide-ranging s e a r c h  f o r  more s u i t a b l e  

Edith Croake g o a l s  and m e t h o d s .  The work of James  
B r i t t o n  a n d  James  M o f f e t t  p rov ided  an 
u n u s u a l l y  h e l p f u l  s o u r c e  o f  i d e a s  a n d  
information. 

Perhaps Britton and Mof f ett discovered 
at the Dartmouth conference, which 
they both attended in 1966, that the 
degree of agreement between them was 
striking. Four similarities had an 
e s p e c i a l l y  s t r o n g  i m p a c t  o n  m y  
teaching. 

F i r s t ,  t h e  t h e o r i e s  of both men recognize 
and respect  the  inna te  l i n g u i s t i c  c a p a c i -  
t i e s  and r e s o u r c e s  of each i n d i v i d u a l .  
For example, they remind t h e i r  r e a d e r s  t o  
acknowledge the  language development which 
o c c u r s  b e f o r e  a  c h i l d  e n t e r s  s c h o o l  a s  
w e l l  a s  t h e  o n - g o i n g  u s e  of  l a n g u a g e  
o u t s i d e  t h e  c lassroom.  B r i t t o n  a s s e r t s  
t h a t  " . . . i n  s c h o o l  we canno t  a f f o r d  t o  
i g n o r e  a l l  t h a t  has  gone on b e f o r e .  So 
o f t e n  i n  t h e  p a s t  we have t r i e d  t o  make a  
f r e s h  s t a r t ,  a t  t h e  r i s k  of c u t t i n g  o f f  
t h e  r o o t s  w h i c h  a l o n e  c a n  s u s t a i n  t h e  
growthwe look f o r .  I t  i s  n o t  on ly  t h a t  
t h e  c l a s s r o o m  must more and more merge 
i n t o  t h e  wor ld  o u t s i d e  it, b u t  t h a t  t h e  
p r o c e s s e s  of s c h o o l  l e a r n i n g  must merge 
i n t o  t h e  processes of l e a r n i n g  t h a t  b e g i n  
a t  b i r t h  and a r e  l i f e - long"  (Language - and 
L e a r n i n g ,  1 2 9 ) .  T h i s  a s p e c t  o f  t h e i r  
t h e o r i e s  helped me t o  af f i rm my i n t u i t i o n s  
t h a t  my s t u d e n t s  h a d  t h e  p o t e n t i a l  t o  
w r i t e  e f f e c t i v e l y  and t h a t  my r o l e  a s  a  
teacher was t o  discover ways t o  f a c i l i t a t e  
and e x t e n d  t h e i r  n a t i v e  language capaci- 
t i e s .  

A second important s i m i l a r i t y  is  t h a t  they 
look beyond t h e  w r i t i n g  t a s k s  u s u a l l y  
a s s i g n e d  i n  s c h o o l  t o  t h o s e  r e q u i r e d  i n  
l i f e .  When I f i r s t  s t a r t e d  t e a c h i n g  



compos i t ion ,  I t h o u g h t  I was supposed t o  
t r a i n  s t u d e n t s  t o  w r i t e  c l e a r ,  c o r r e c t ,  
p o l i t e  arguments  f o r  an impersonal ,  edu- 
c a t e d  aud ience .  The purpose ,  a u d i e n c e ,  
a n d  s t a n d a r d s  of  e v a l u a t i o n  r e m a i n e d  
constant .  However, t h e  works of B r i t t o n  
and M o f f e t t  convinced me t h a t  t h i s  concept 
was f a r  too  narrow. R a t h e r ,  t h e y  a r g u e d ,  
s t u d e n t s  s h o u l d  be t augh t  t o  perform many 
k i n d s  of w r i t i n g  t a s k s ,  t h a t  i s ,  p i e c e s  
w i t h  d i f f e r e n t  p u r p o s e s ,  produced f o r  a  
v a r i e t y  of a u d i e n c e s ,  and e v a l u a t e d  b y  
v a r i a b l e  s t a n d a r d s .  (These  t a s k s  would 
include,  but  extend beyond, t h e  two t y p e s  
o f  w r i t i n g  d i s c u s s e d  p r e v i o u s l y  i n  t h i s  
newslet ter :  the  biographical  n a r r a t i v e  of 
t h e  Macror ie  s c h o o l  and t h e  c a r e f u l  argu- 
ment of the  Corbett school. ) 

A t h i r d  i n f l u e n t i a l  s i m i l a r i t y  i n  t h e  
t h e o r i e s  of B r i t t o n  and M o f f e t t  i s  t h a t  
t h e y  i d e n t i f y  t h e  u s u a l  p a t t e r n s  of l i n -  
g u i s t i c  and s o c i a l  m a t u r a t i o n ,  r e l a t e  
t h e s e  p a t t e r n s  t o  t h e  d e v e l o p m e n t  of  
w r i t i n g  s k i l l s  a n d  i n s i s t  t h a t  t h e s e  
p a t t e r n s  b e  a  s i g n i f i c a n t  f a c t o r  i n  
d e t e r m i n i n g  what happens i n  t h e  E n g l i s h  
c l a s s room.  A s  1 w i l l  explain l a t e r ,  t hese  
a s p e c t s  of t h e i r  t h e o r i e s  c a u s e d  me t o  
r e v i s e  b o t h  the  sequence and content  of my 
composition courses. 

F i n a l l y ,  Br i t ton  and Moffett  agree on some 
of t h e  means  f o r  i m p l e m e n t i n g  t h e i r  
t h e o r i e s  on t h e  n e c e s s i t y ,  f o r  ins tance ,  
of a  s u p p o r t i v e  e d u c a t i o n a l  env i ronment  
and t h e  impor tance  of s tudents  working i n  
s m a l l  g r o u p s .  T h e s e  l i k e n e s s e s  a l s o  
i n f l u e n c e d  the  r ev i s ion  of my courses. In 
order  t o  b e t t e r  unders tand t h e  e f f e c t  t h e  
work of t h e s e  men can have on what happens 
i n  the  classroom, it i s  u s e f u l  t o  d i s c u s s  
each i n  g rea te r  d e t a i l .  

In h i s  d e l i g h t f u l l y  i n s t r u c t i v e  book - Lan- 
g u a g e  a n d  L e a r n i n g ,  James B r i t t o n  d i s -  
c u s s e s  h i s  a s s u m p t i o n s  a b o u t  human  
language u s e  a s  it deve lops  from infancy 
t h r o u g h  a d u l t h o o d .  He w r o t e  i t  f o r  
" a n y b o d y  who f o r  a n y  r e a s o n  w a n t s  t o  
l i s t e n  with more understanding t o  c h i l d r e n  
and a d o l e s c e n t s  and who has f o r  any reason 
a  c o n c e r n  f o r  w h a t  b e c o m e s  o f  t h e m "  
(Language - and Learning, 7  ) . 
B r i t t o n  t h e o r i z e s  t h a t  t h e r e  a r e  t w o  
k i n d s  o f  l a n g u a g e - u s i n g  b e h a v i o r :  
p a r t i c i p a n t  a n d  s p e c t a t o r .  A s  
p a r t i c i p a n t s ,  w e  u s e  l a n g u a g e  t o  

i n t e r a c t  w i t h  o t h e r s  a n d  g e t  t h i n g s  
done. A s  s p e c t a t o r s ,  w e  u s e  l a n g u a g e  
t o  c o n t e m p l a t e  w h a t  h a s  h a p p e n e d  t o  
o u r s e l v e s  a n d  o t h e r s ,  o r  w h a t  m i g h t  
c o n c e i v a b l y  happen. 

A s  a  c h i l d  l ea rns  t o  t a l k ,  he develops h i s  
a b i l i t y  t o  u s e  l a n g u a g e  b o t h  w a y s .  
However, he always speaks  e x p r e s s i v e l y ;  
t h a t  i s ,  he u s e s  speech which r e v e a l s  a  
g r e a t  d e a l  a b o u t  h i m s e l f  and  r e l i e s  
h e a v i l y  f o r  i t s  i n t e r p r e t a t i o n  on t h e  
s i t u a t i o n  i n  w h i c h  it o c c u r s .  When 
language i s  c a l l e d  upon t o  a c h i e v e  some 
t r a n s a c t i o n ,  t h e  c h i l d ' s  speech changes 
f r o m  p a r t i c i p a n t - e x p r e s s i v e  t o  
t r a n s a c t i o n a l .  When language is ca l l ed  
upon t o  c r e a t e  a  s a t i s f y i n g  s h a p e ,  a  
v e r b a l  o b j e c t  which is t o  be enjoyed i n  
and of i t s e l f ,  t he  c h i l d ' s  speech changes 
from s p e c t a t o r - e x p r e s s i v e  t o  p o e t i c .  

Br i t ton  a p p l i e d  h i s  t h e o r i e s  t o  r e s e a r c h  
on w r i t i n g  i n  B r i t i s h  s c h o o l s .  The most 
notable and access ib le  of these  e f f o r t s  i s  
t h e  m a s s i v e  B r i t i s h  W r i t i n g  R e s e a r c h  
P r o j e c t  c o n d u c t e d  f r o m  1 9 6 6 - 1 9 7 1 ,  
d e s c r i b e d  and analyzed i n  Development 
of W r i t i n g  A b i l i t i e s  11-18. The t h r e e  - 
t y p e s  of language behav io r  which Br i t ton  
i d e n t i f i e d  i n  L a n g u a g e  a n d  
L e a r n i n g - - e x p r e s s i v e ,  t r a n s a c t i o n a l ,  
p o e t i c ~ b e c a m e  the  bas i s  of a  system used 
t o  c l a s s i f y  over 2,000 s c r i p t s  produced by 
f i v e  hundred 11-, 13-, 15-, and 17-year-  
o l d s  

Even t h o u g h  B r i t t o n  and h i s  c o l l e a g u e s  
c a u t i o n  t h a t  t h e  s a m p l e  o f  w r i t i n g  
examined i n  t h i s  p r o j e c t  was too small and 
u n r e p r e s e n t a t i v e  t o  a l l o w  c o n f i d e n t  
g e n e r a l i z a t i o n  a b o u t  wha t  g o e s  on i n  
s c h o o l s ,  ( R o s e n ,  5 4 ) ,  t h e  a n a l y s i s  o f  
t h e s e  s c r i p t s  yielded some thought provok- 
ing 

1. 

2. 

r e s u l t s  : 

Ninety-f  i v e  p e r c e n t  of s c r i p t s  were 
w r i t t e n  f o r  a  t e a c h e r  a u d i e n c e ,  
e s p e c i a l l y  f o r  t h e  t e a c h e r  a s  exam- 
i n e r  (Development Writing, 131). 

W r i t i n g  t o  g e t  t h i n g s  d o n e  
( t r a n s a c t i o n a l  w r i t i n g )  p r e d o m i -  
n a t e d  w i t h  a  s t e a d y  increase  i n  t h i s  
k i n d  o f  w r i t i n g  a s  s t u d e n t s  g e t  
o l d e r ;  i t  c o n s t i t u t e d  8 4 %  of t h e  
w r i t i n g  done by 17 y e a r - o l d s  ( 1 6 3 -  
65 ) 



3.  

4. 

5. 

The 

The amount of e x p r e s s i v e  w r i t i n g  was 
low (5%), bu t  cons t an t  (165) .  

E x p r e s s i v e  w r i t i n g  was done only  by 
s t u d e n t s  i n  E n g l i s h  a n d  r e l i g i o u s  
educat ion c l a s s e s  (170) .  

The  e x a m i n a t i o n  of  e x p r e s s i v e  and  
p o e t i c  w r i t i n g  f o r  a l l  f o u r  a g e  
g roups  r e v e a l e d  t h a t  t o  some degree  
o lde r  s tuden t s  w r o t e  f o r  more f i n e l y  
d i f f e r e n t i a t e d  p u r p o s e s  and  w i d e r  
a u d i e n c e s  t h a n  y o u n g e r  s t u d e n t s .  
T h i s  r e s u l t  o f f e r e d  some confirmation 
of a  b a s i c  r e s e a r c h  h y p o t h e s i s :  
deve lopment  i n  w r i t i n g  a b i l i t y  is a  
p roces s  of p r o g r e s s i v e  d i f f e r e n t i a -  
t i o n  ( 190 ) .  

a u t h o r s  c o n j e c t u r e  c a u t i o u s l y  a b o u t  ! ,  

t h e  imp l i ca t ions  of t h e s e  r e s u l t s  f o r  t h e  
t each ing  of wr i t i ng :  

1 .  S t u d e n t s  s h o u l d  e n g a g e  i n  a n  i n -  
c r e a s e d  r a n g e  of w r i t i n g  t a s k s  a n d  
w r i t e  f o r  a  g r e a t e r  v a r i e t y  of audi-  
ences,  p a r t i c u l a r l y  audiences  who a r e  
i n t e r e s t e d  i n  them p e r s o n a l l y .  Too 
much w r i t i n g  f o r  t h e  t e a c h e r  a s  
e x a m i n e r  i n h i b i t s  g r o w t h  i n  s u c h  
a r e a s  a s  w r i t i n g  f o r  a p u b l i c  a u d i -  
e n c e  and w r i t i n g  t o  sha re  independent 
t h ink ing  (192-93). 

2. S t u d e n t s  s h o u l d  p r o d u c e  m o r e  
e x p r e s s i v e  w r i t i n g  a t  a l l  l e v e l s .  
B r i t t o n  c o n t e n d s :  " E x p r e s s i v e  
w r i t i n g  whe the r  i n  t h e  p a r t i c i p a n t  
o r  s p e c t a t o r  r o l e ,  may be a t  any  
s t a g e ,  t h e  k i n d  o f  w r i t i n g  b e s t  
a d a p t e d  t o  e x p l o r a t i o n  and  d i s c o v -  
ery.  I t  i s  l anguage  t h a t ,  e x t e r n a l -  
i z e s  o u r  f i r s t  s t a g e s  i n  t a c k l i n g  a  
problem o r  coming t o  g r i p s  w i t h  a n  
e x p e r i e n c e .  M o r e o v e r ,  i t  r e p r e -  
s e n t s . .  . t h e  move i n t o  w r i t i n g  m o s t  
l i k e l y  t o  p r e s e r v e  a  v i t a l  l i n k  wi th  
t h e  spoken mode i n  which. .  . a  c h i l d ' s  
l i n g u i s t i c  r e s o u r c e s  h a v e  b e e n  
gathered and s to red"  (197) .  

3. The c o n t e n t  and  sequence  of  c o u r s e s  
should r e f l e c t  t h e  f a c t  t h a t  c e r t a i n  
w r i t i n g  a b i l i t i e s  g e n e r a l l y  deve lop  
before o t h e r s  ( 55) .  

B r i t t o n  and  h i s  co l leagues  s e e  t h e i r  c a t e -  
g o r i e s  a s  p o s s i b l e  means t o w a r d s  u n d e r -  
s t a n d i n g  b o t h  what goes on i n  w r i t i n g  and 

w h a t  might  go on. However, t h e y  do n o t  
want  t o  impose t h e  o r d e r  o f  v a r i e t y  b y  
t u r n i n g  t h e s e  c a t e g o r i e s  i n t o  a  s equen t i a l  
program and t e a c h i n g  them. R a t h e r ,  t h e y  
b e l i e v e  v a r i e t y  w i l l  emerge i f  an environ- 
ment is  c r e a t e d  which e n c o u r a g e s  t e a c h e r s  
t o  be much more s e n s i t i v e  t o  c h i l d r e n ' s  
i n t e r e s t s  a n d  meanings  and  which a l l o w s  
va r ious  k inds  of l ea rn ing  ( 5 3 ) .  

A f i n a l  p o i n t  which d e s e r v e s  emphas is  i s  
t h a t  B r i t t o n  f e e l s  t h e  e m o t i o n a l  atmo- 
s p h e r e  of  t h e  l e a r n i n g  e n v i r o n m e n t  i s  
c r u c i a l :  it must be  s t i m u l a t i n g  and sup- 
p o r t i v e .  A l s o ,  t h e  t e a c h e r ' s  r o l e  i s  
c r i t i c a l :  w h i l e  r e m a i n i n g  p r o f e s s i o n a l  
a n d  r e s p o n s i b l e ,  he o r  s h e  n e e d s  t o  b e  
r e s p o n s i v e  a n d  g e n u i n e l y  r e s p e c t f u l .  
B r i t t o n  c o n t e n d s  t h a t  " w i t h  t h e  l e a s t  
a r t i c u l a t e  w r i t e r s  it may we l l  be t h a t  a l l  - 
progress  depends upon having a  t e a c h e r  who 
assumes  t h e  r o l e  of a  sympathetic reader  'I 

(Language and Learning, 259 ) . - 
A l t h o u g h  t h e  w o r k  o f  B r i t t o n  and 
M o f f e t t  i s  s i m i l a r ,  i m p o r t a n t  
d i f f e r e n c e s  ex is t  be tween them also. 

A s  n o t e d ,  B r i t t o n  a d d r e s s e s  a  g e n e r a l  
a u d i e n c e  i n  Language a n d  L e a r n i n g .  One 
a d v a n t a g e  of h i s  d e s i g n a t e d  a u d i e n c e  i s  
t h a t  it a l l o w s  him t o  s t r e s s  h i s  concern 
f o r  human beings,  e s p e c i a l l y  young o n e s .  
However ,  t h e  r e a d e r  must n o t  be m i s l e d  
i n t o  t h i n k i n g  t h a t  t h i s  i s  a  book o f  
c a s u a l  r e f l e c t i o n s  on l anguage  growth.  
Rather,  B r i t t o n  approached t h e  f o r m u l a t i o n  
o f  h i s  t h e o r y  a s  a  s c i e n t i s t  would. He 
s t u d i e d  noted s c h o l a r l y  works on l anguage  
( m e n t i o n e d  f r e q u e n t l y  i n  Language and  
Learning)  a s  we l l  a s  h i s  e x t e n d e d  e x p e r i -  
e n c e  a s  a  t e a c h e r  and  p a r e n t .  He devel- 
o p e d  h i s  t h e o r y  a n d  t h e n  b e g a n  t h e  
a m b i t i o u s  and d i f f i c u l t  t a s k  of t e s t i n g  it 
w h i l e  d o i n g  r e s e a r c h  i n  s c h o o l s .  Even 
t h o u g h  h e  h a d  r e s e r v a t i o n s  a b o u t  t h e  
sample s i z e  i n  t h e  B r i t i s h  school  r e s e a r c h  
p r o j e c t  , he  c o n c l u d e d  t h a t  t h i s  s tudy was 
h e l p f u l :  among o t h e r  t h i n g s ,  it o f f e r e d  
t e n t a t i v e  confirmation f o r  some a spec t s  of 
h i s  t h e o r y .  M o r e o v e r ,  B r i t t o n  f e e l s  
a d d i t i o n a l  r e s e a r c h  i n t o  t h e  composing 
p r o c e s s ( e s )  would be w o r t h w h i l e .  I n  a  
r e c e n t  e s s a y ,  he c a l l s  f o r  more inves t iga -  
t i o n  o f  t h e  s t a g e s  o f  i n c u b a t i o n  a n d  
a r t i c u l a t i o n  ( "The Composing Processes  ," 
27) 

The o r i g i n s  of M o f f e t t ' s  t h e o r y  a r e  more 
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