




Literacy in the 1980's 

I n  J u n e  o f  t h i s  y e a r  t h e  English Corn- 
position Board (ECB) w i l l  sponsor  t h r e e  
r e l a t e d  e v e n t s  i n  c o n s e c u t i v e  t h r e e - d a y  
periods which w i l l  occupy i t s  members and 
g u e s t s  from t h e  even ing  of Sunday, June  
the  21st through the  a f t e r n o o n  of Tuesday 
t h e  30th. 

The f i r s t  o f  t h e s e  e v e n t s  w i l l  b e  a n  
i n v i t a t i o n a l  Workshop on t h e  t e a c h i n g  of  
w r i t i n g  f o r  t e a c h e r s  from t e n  g roups  of 
s c h o o l s  i n  A r i z o n a ,  T e x a s ,  F l o r i d a ,  
G e o r g i a ,  P e n n s y l v a n i a ,  Ohio,  Wiscons in ,  
Minnesota, and t h e  D i s t r i c t  of Columbia. 
The l a s t  e v e n t  w i l l  a l s o  be a Workshop, 
t h i s  one s o l e l y  f o r  t e a c h e r s  of w r i t i n g  
from Michigan.  The two Workshops w i l l  be 
connec ted  by a Conference  on "Literacy 
in the 1980's" whose  p u r p o s e  i s  t o  
d e f i n e  e d u c a t i o n a l ,  v o c a t i o n a l ,  a n d  
p r o f e s s i o n a l  needs  f o r  competent  wr i t ing  
i n  the  next decade. The fo l lowing l i s t  of  
s p e a k e r s  and t h e i r  t o p i c s  i l l u s t r a t e s  t h e  
broad range of the  Conference: 

LITERACY IN THE 1980's 
June 24-27, 1981 

Richard  W. Bailey,  Universi ty of Michigan, 
" L i t e r a c y  i n  E n g l i s h  : An I n t e r n a t i o n a  1 
Perspective" 

~ a n e t  K. C a r s e t t i ,  READ,  I n c . ,  L i t e r a c y  
and Troubled Youth 

A r t h u r  M. Cohen and F l o r e n c e  B. Brawer,  
UCLA, L i t e r a c y :  Community C o l l e g e s  a n d  
Adult Learners 

W i l l i a m  E .  C o l e s ,  J r . ,  U n i v e r s i t y  o f  
Pi t t sburgh,  "Literacy f o r  t h e  1980 ' s :  The 
Al te rna t ive  t o  Losing" 

Frank DIAngelo, Arizona S t a t e  U n i v e r s i t y ,  
"The C r i s i s  i n  L i t e r a c y :  A Developmental 
Perspective" 

L o i s  DeBakey, Baylor  College of Medicine, 
"Literacy i n  Medicine: Logic and Language" 

Edwin J.  D e l a t t r e ,  S t .  J o h n ' s  C o l l e g e ,  
Literacy and Socia l  Values 

J a n e t  Emig,  R u t g e r s  U n i v e r s i t y ,  "The 
O r i g i n s  o f  L i t e r a c y  i n  t h e  L i v e s  o f  
Children" 

D a n i e l  F a d e r ,  U n i v e r s i t y  of Michigan,  
"Literacy and Family" 

Robben W. Fleming, Corporation f o r  
Public Broadcasting, "Literacy--Who Cares?" 

Lee  O d e l l ,  STJNY/Albany, " W r i t i n g  and  
Learning Across the  Curriculum" 

J a n i c e  C. Red i sh ,  American I n s t i t u t e s  f o r  
Research, "The Language of Bureaucracy" 

G a v r i e l  Salomon , Hebrew Universi ty,  Tele- 
v i s ion  and Li teracy 

Paul A. Strassmann, Xerox Corporation 
"Information Systems and Literacy" 

Ralph W. T y l e r ,  S c i e n c e  Research Associ- 
a t e s ,  Test ing Writing 

Pau l  B.  Weisz, Mobil Research and Develop- 
ment Corpora t ion ,  " E n g l i s h  and Science--  
Symbiosis f o r  Survival" 

James B. White, Unive r s i ty  of Chicago Law 
School, "Legal Literacy" 

For the  f i r s t  s i x  days-- three  days of t h e  
f i r s t  Workshop a n d  t h r e e  d a y s  of  t h e  
C o n f e r e n c e ,  t h e  English Composition 
Board w i l l  welcome 150 t e a c h e r s  from 
s t a t e s  o ther  than Michigan. For t h e  l a s t  
s i x  days-- three days of the Conference and 
t h r e e  days  of t h e  second Workshop,  t h e  
English Composition Board w i l l  be able  
t o  accommodate 150 t e a c h e r s  of  w r i t i n g  
f rom s c h o o l s  and c o l l e g e s  i n  Michigan. 
For the  second Workshop, v e t e r a n s  of ECB 
Workhops ' 79  and '80 w i l l  r e c e i v e  f i r s t  
p r e f e r e n c e  i n  r e g i s t r a t i o n ,  w i t h  n e x t  
p r e f e r e n c e  g o i n g  t o  p e r s o n s  who h a v e  
at tended ECB seminars  on t h e  t e a c h i n g  of 
w r i t i n g  o f f e r e d  d u r i n g  t h e  p a s t  t h r e e  
y e a r s  a t  secondary  s c h o o l s  and c o l l e g e s  
throughout t h e  s t a t e .  



A s  i n  p a s t  y e a r s ,  t h e  g e n e r o s i t y  of t h e  
Andrew W. Mel lon  F o u n d a t i o n  e n a b l e s  t h e  
E n g l i s h  C o m p o s i t i o n  B o a r d  t o  pay a l l  
room a n d  m e a l  c o s t s  f o r  i t s  M i c h i g a n  
g u e s t s  who a t t e n d  t h e  s i x  days  of t h e  
C o n f e r e n c e  a n d  Workshop .  T h e  B o a r d  
b e l i e v e s  t h a t  t h e  i n t e g r a t e d  and overlap-  
p ing  s t r u c t u r e  of Workshop-Ãˆ'Con e rence -  
Workshop w i l l  p r o v i d e  an u n u s u a l  oppor -  
t u n i t y  f o r  i t s  gues t s  from both i n s i d e  a n d  
o u t s i d e  t h e  s t a t e  t o  p r o f i t  f rom e a c h  
o t h e r  a s  w e l l  a s  f rom t h e  s p e a k e r s  who 
w i l l  p r e s e n t  and  d i s c u s s  t h e i r  viewpoints  
a t  t h e  Conference. Those persons  who wi sh  
t o  a t t e n d  only  t h e  Conference a t  t h e i r  own 
expense a r e  i n v i t e d  t o  do so. 

T h i s  i s  the schedule of t h e  th ree  events :  
Workshop I b e g i n s  w i t h  d i n n e r  on Sunday - 
e v e n i n g ,  June  t h e  2 1 s t  and concludes with 
lunch on Wednesday t h e  2 4 t h ;  t h e  Confe r -  
e n c e  on " L i t e r a c y  i n  t h e  1980's" begins 
w i t h  d i n n e r  on Wednesday, June  t h e  2 4 t h  
a n d  c o n c l u d e s  w i t h  l u n c h  on Saturday t h e  
27th; Workshop I1 begins with b r e a k f a s t  on 
Sunday , J u n e  t h e  28 th  and concludes with 
l u n c h  on Tuesday t h e  30 th .  In  o r d e r  t o  
r e s e r v e  t h e i r  p l aces  a t  t h e  Conference and 
i n  Workshop 11, v e t e r a n s  of Workshops ' 7 9  
and  ' 80  s h o u l d  w r i t e  now t o  Te r i  Adams o r  
V i c k i  D a v i n i c h ,  E n g l i s h  C o m p o s i t i o n  
B o a r d ,  1025 Angel1  H a l l ,  U n i v e r s i t y  of 
Michigan, Ann Arbor 48109. 



Nurturing the 
Individual 
Voice 
Daniel Fader 

" E n g l i s h  i n  E v e r y  C l a s s r o o m "  i s  an. 
a p p r o a c h  t o  l e a r n i n g  b a s e d  on t h e  
d u a l  c o n c e p t s  o f  Saturation a n d  
Diffusion.. . . W h e r e a s  Saturation 
r e f e r s  t o  m a t e r i a l s  u s e d  i n  e v e r y  
c l a s s r o o m  t o  i n d u c e  s t u d e n t s  t o  
e n t e r  t h e  d o o r w a y  o f  l i t e r a c y ,  
Diffusion re f e r s  t o  the  r e s p o n s i -  
b i l  i t y  o f  e v e r y  t e a c h e r  i n  e v e r y  
c l a s s r o o m  t o  m a k e  t h e  h o u s e  o f  
l i t e r a c y  a t t r a c t i v e .  In d i s c h a r g i n g  
th i s  r e s p o n s i b i l i t y  , e v e r y  t e a c h e r  
b e c o m e s  a n  i n t e r m e d i a r y  b e t w e e n  the 
s t u d e n t  and f u n c t i o n a l  1 it e r a c  y  . I n  
o r d e r  t h a t  s t u d e n t s  may come t o  v i e w  
w r i t i n g  a s  a  m e a n s  t o  a l l  e n d s ,  a l l  
e n d s  p u r s u e d  i n  a  s c h o l a s t i c  c o n t e x t  
mus t  insist u p o n  w r i t i n g  a s  a  m e a n s  
t h r o u g h  w h i c h  t h e y  c a n  be a p -  
p r o a c h e d .  In shor t ,  e v e r y  t e a c h e r  
b e c o m e s  a t e a c h e r  o f  E n g l i s h ,  a n d  
E n g l i s h  i s  t a u g h t  i n  e v e r y  c l a s s -  
room. 

Although the foregoing passage is taken 
from the original ( 1966) edition of Hooked 
on Books, it first appeared in a pamphlet -- 
called "Teaching English at Boys ' Training 
School" which was published early in 1964 
by the Bureau of School Services at The 
University of Michigan. So far as I 
know, the Maxey Boys Training School in 
Whitmore Lake, Michigan, was the first 
secondary school in North America where 
all teachers of all subjects in the curric- 
ulum--English, social studies, science, 
math, music, art, automobile shop, typing, 
physical education--accepted and fulfilled 
their roles as teachers of reading and 
writing. 

"English in Every Classroom," subtitle of 
the original Hooked on Books and heading -- 

of one of its chapters, was actually the 
proposed title of the whole book until an 
editor at Berkley heard me speak of my 
desire to get kids "hooked on books" and 
decided that the phrase was too good a 
title to miss. However good it may be, 
that title does not refer--asWEnglish in 
EveryClassroom,"does--to thecoreof the 
program. Newspapers, magazines, and paper- 
back books were an important tactic in 
making literacy attractive to imprisoned 
boys; teachers who taught reading and 
writing in every classroom every day were 
the heart of the . strategy to make acts of 
literacy as unavoidable for those boys as 
they are for the men those boys have 
become. 

If demanding and teaching competence in 
writing in every classroom was a useful 
option in the early sixties, it is an 
unavoidable necessity in the early 
eighties. So unavoidable, in fact, that 
in 1981-82 more than 3500 junior students 
at The University of Michigan will be 
taking writing courses in areas of concen- 
tration other than English. The reason is 
simple enough: The faculty of the 
College of Literature, Science, and 
the Arts is nearly unanimous in its 
belief that the quality of our students' 
literacy determines the quality of their 
learning in every subject across the 
curriculum. Because the faculty (and the 
students ) find that literacy insufficient 
to their needs, every department and 
program in the College has agreed to 
teach writing to its students. This 
autumn, a year before the new writing 
requirement becomes fully effective, 43 
courses enrolling 2538 students in 22 
different units of the College are being 
taught as Junior/Senior Writing Courses. 



A s  a  c o l l e a g u e  o f  mine  p o i n t e d  o u t ,  
" E n g l i s h i n  E v e r y C l a s s r o o m , "  has been one 
of t h e  s l o w e s t  a c a d e m i c  t r a v e l l e r s  i n  
h i s t o r y :  I t  h a s  needed near ly  two decades 
t o  t r a v e l  the  t e n  miles from Whitmore Lake 
t o  Ann Arbor. 

I n  t h o s e  two decades  we have a l l  heard a  
g rea t  deal  about t h e  decl in ing l i t e r a c y  of 
American y o u t h ,  t h e  blame a t t r i b u t e d  t o  
e v e r y t h i n g  from e f f e c t i v e  t e l e v i s i o n  t o  
d e f e c t i v e  genes .  I n  t h e  g r e a t  n a t i o n a l  
search f o r  reponsible v i l l a i n s ,  f i n g e r s  of  
a c c u s a t i o n  p o i n t i n g  most o f t en  a t  schools  
and teachers ,  we have heard f a r  t o o  l i t t l e  
a b o u t  t h e  p ro found  l o s s  of a d u l t  and peer 
models--those two most powerful s o u r c e s  of  
p e r s u a s i o n  upon t h e  g r o w i n g  c h i l d .  I 
bel ieve  t h a t  the  r e a l  urgency of Writ ing  
A c r o s s  t h e  C u r r i c u l u m  l i e s  i n  i t s  
capacity t o  s u b s t i t u t e  i n  p a r t  f o r  t h o s e  
l o s t  persuasions.  

I n  a  home i n  which a  t e l e v i s i o n  s e t  is  ON 
more t h a n  s i x  hours  a  day ,  t h e  a v e r a g e  
home i n  N o r t h  A m e r i c a ,  a t  l e a s t  two 
customary f a m i l i a l  a c t s  have been r e p l a c e d  
by two more recent  a c t i v i t i e s :  The family 
reading o r  w r i t i n g  i n  f r o n t  of one a n o t h e r  
h a s  been r e p l a c e d  by t h e  t e l e v i s i o n  s e t  
p r o j e c t i n g  images t o  a l l  members of t h e  
f a m i l y  ; and t h e  family conversing with one 

a n o t h e r  h a s  been r e p l a c e d  by t h e  t e l e v i -  
s ion  s e t  p ro jec t ing  conversat ions i n  which 
t h e  o n l y  f a m i l i a l  p a r t i c i p a t i o n  i s  v i c a r i -  
o u s  a n d  s i l e n t .  Any o b s e r v e r  o f  t h e  
a v e r a g e  American home i n  1980 must remark 
t h e  absence  f o r  c h i l d r e n  of  a d u l t  a n d  
s i b l i n g  models r e a d i n g  and w r i t i n g ,  and 
the  absence f o r  a l l  members of a t t e n t i o n  
t o  each  o t h e r ' s  v o i c e s  a s  they attend--in 
s i lence-- to  the  t e l e v i s i o n  s e t .  

W h a t  has t h i s  to  do w i t h  
w r i t i n g  across the c u r r i c u l u m ?  

J u s t  a s  pe r iods  of time f o r  reading can be 
s e t  a s ide  d a i l y  i n  one c l a s s  o r  th roughou t  
t h e  s c h o o l  t o  provide models of a d u l t s  and 
chi ldren  reading i n  f r o n t  of one a n o t h e r ,  
s o  c a n  p e r i o d s  of  a c t i v i t y  i n  e v e r y  
s u b j e c t  b e  d e v o t e d  r e g u l a r l y  t o  t h e  
p r a c t i c e  and d i s c u s s i o n  of wr i t ing .  For 
t h e  r e l u c t a n t  o r  inexperienced w r i t e r ,  t h e  
s u r r o u n d i n g  p r e s e n c e  of t h e  a c t i v i t y  of 
w r i t i n g  i n  c l a s s  a f t e r  c l a s s  i s  power fu l  
p e r s u a s i o n  t o  t h e  a c t  i t s e l f .  To r e s i s t  
so  much pressure  so b r o a d l y  a p p l i e d  i s  a n  
h e r o i c  a c t  of which few peop le  a r e  capa- 
b l e - - e s p e c i a l l y  young p e o p l e ,  f o r  whom 
peer pressure  is  l e a s t  r e s i s t i b l e  of a l l .  

(cont .  on p. 91 ) 



Language and Learning 
Across the Curriculum 

James Britton 

E d i t o r ' s  note:  I t  may be u s e f u l  
t o  r e a d e r s  o f  t h i s  e s s a y  b y  J a m e s  
B r i t t o n  t o  r e c a l l  t h e  d i s t i n c t  i o n s  
B r i t t o n  m a k e s  b e t w e e n  t r a n s a c -  
t i o n a l  l a n g u a g e - - " l a n g u a g e  t o  g e t  
t h i n g s  done" (DWA, - 88 ) ; e x p r e s s i v e  
l a n g u a g e - - l a n g u a g e  " t h a t  m i g h t  be 
c a l l e d  ' t h i n k i n g  a l o u d  I t '  ( D W A ,  - 8 9 )  ; 
a n d  p o e t i c  l a n g u a g e - - " l a n g u a g e  a s  
a n  a r t  medium" (DWA, 9 0 ) .  - 

I t h i n k  we need t o  be c l e a r  a t  the  o u t s e t  
t h a t  a  concern  f o r  L a n g u a g e  A c r o s s  t h e  
C u r r i c u l u m  is  no t ,  i n  the  f i n a l  ana lys i s ,  
a  concern f o r  language--for t h e  o r a c y  and 
l i t e r a c y  of t h e  s t u d e n t s  we t e a c h ~ b u t  a  
concern f o r  t h e  q u a l i t y  of l e a r n i n g  i n  
a l l  s u b j e c t s .  T h i s  i s  p o l i t i c - - f o r  how 
cou ld  t e a c h e r s  of t h e  o t h e r  s u b j e c t s  b e  
pe r suaded  t h a t  what t h e  English teacher  is 
paid t o  do must be s h a r e d  around amongst 
a l l  members of s t a f f ?  But it is  f a r  more 
than p o l i t i c :  It is no l e s s  t h a n  a  c h a l -  
l e n g e  t o  a l l  t e a c h e r s  t o  c o n s i d e r  t h e  
p r o c e s s e s  of l e a r n i n g ,  both i n  t h e i r  own 
s u b j e c t s  and i n  t h e  whole curriculum. It 
i s  a  c h a l l e n g e  t o  them t o  make a  much 
needed,  l i t t l e  heeded d i s t i n c t i o n  between 
r o t e  learning and genuine l ea rn ing-  -1 i t t l e  
h e e d e d  b e c a u s e  o u r  p o l i c i e s  f o r  s c h o o l  
organisat ion and pup i l  e v a l u a t i o n  t e n d  t o  
b l u r  t h a t  d i s t i n c t i o n .  What h a s  t o  be 
r e a l i s e d  i s  t h a t  l e a r n i n g  i s  n o t  a  
u n i - d i r e c t i o n a l  p r o c e s s  (what the  teacher  
" g i v e s  o f f  ," t h e  p u p i l  a b s o r b s )  b u t  a n  
i n t e r a c t i o n a l  one ,  e s s e n t i a l l y  s o c i a l  i n  
n a t u r e - - t e a c h e r s  and s t u d e n t s  l e a r n i n g  
w i t h  each o the r  and from each o ther .  Only 
i n  t h i s  way can what i s  l e a r n t  i n  s c h o o l  
s u b j e c t s  e f f e c t i v e l y  become a  p a r t  of an 
i n d i v i d u a l ' s  t o t a l  l e a r n i n g  p a t t e r n ,  h i s  
world-knowledge and h i s  s e l f  -knowledge--in 
p r a c t i c a l  t e r m s ,  h i s  "know-how" i n  t h e  
h e r e  a n d  now, a n d  i n  t e r m s  of a  wide r  
understanding h i s  " theory  of t h e  wor ld  i n  
t h e  head , "  a s  Frank Smith h a s  c a l l e d  it 
(Smith, 11). 

The view I am t a k i n g ~ t h a t  knowledge is  a  
p r o c e s s  of knowing r a t h e r  t h a n  a  s t o r e -  
house  of t h e  known--is e a s i l y  r id iculed .  
A s t o r y  went t h e  rounds some y e a r s  ago of 
an i n s p e c t o r  who asked a  pup i l ,  "Where is 
Newcast le?" a n d  t h e  p u p i l  r e p l i e d ,  " I  
d o n ' t  know w h e r e  N e w c a s t l e  i s ,  b u t  i f  
y o u ' l l  t e l l  me where it is ,  I '  11 t e l l  you 
why i t ' s  there ."  A more recent  s t o r y ~ a n d  
I know t h i s  one i s  t r u e - - w i l l  s e r v e  t o  
t u r n  t h e  t a b l e s :  a  geography teacher i n  
an Aust ra l ian  school was being r a t e d  by an 
a n g r y  p a r e n t .  "My s o n  i s n ' t  l e a r n i n g  
anything i n  your lessons.  He d o e s n ' t  even 
know t h e  names of t h e  p r i n c i p a l  por t s  of 
A u s t r a l i a . "  The t e a c h e r  ( s t i c k i n g  h i s  
n e c k  o u t ) :  "Well ,  Madam, do you?" Her 
reply :  "Of c o u r s e  I d o n ' t ,  b u t  I l e a r n t  
them when I was a t  school!" 

To Michael Polanyi,  s c i e n t i s t  and p h i l o s o -  
pher 

" K n o w l e d g e  i s  a n  a c t i v i t y  w h i c h  
w o u l d  be b e t t e r  d e s c r i b e d  a s  a  
p r o c e s s  o f  k n o w i n g .  I n d e e d ,  a s  the 
scientist g o e s  on e n q u i r i n g  i n t o  yet 
u n c o m p r e h e n d e d  e x p e r i e n c e s ,  s o  d o  
t h o s e  who a c c e p t  h i s  d i s c o v e r i e s  a s  
es t a bl i s h e d  kno wl e d g e  k e e p  app l  y ing  
th i s  t o  ever c h a n g i n g  s i t u a t i o n s ,  
d e v e l o p i n g  i t  e a c h  t i m e  a  s t e p  
f u r t h e r .  R e s e a r c h  i s  a n  i n t e n s e l y  
d y n a m i c  e n q u i r i n g  , w h i l e  know1 e d g e  
i s  a more q u i e t  r e s e a r c h .  B o t h  a r e  
f o r  ever on the  m o v e ,  a c c o r d i n g  t o  
s i m i l a r  p r i n c i p l e s ,  t o w a r d s  a  d e e p e r  
u n d e r s t a n d i n g  o f  w h a t  i s  a l r e a d y  
known" ( P o l a n y i ,  Knowing, 1 3 2 ) .  

To v i e w  k n o w l e d g e  a s  a  " q u i e t  form of 
r e s e a r c h "  c o n s t i t u t e s ,  a s  I h a v e  s u g -  
g e s t e d ,  a  c h a l l e n g e  t o  our  conception of 
the  l ea rn ing  p r o c e s s .  A s c i e n c e  t e a c h e r  
a t  a  L o n d o n  c o n f e r e n c e  on L a n g u a g e  



A c r o s s  t h e  C u r r i c u l u m  made h i s  r e s p o n s e  
t o  the  challenge i n  these  words: 

" " T h e r e  s e e m  t o  be t w o  d i f f e r e n t  and 
c o n f l i c t i n g  g o a l s  i n  science e d u c a -  
t i o n :  one i s  t o  t e a c h  a  b o d y  o f  
a c c e p t e d  k n o w l e d g e ,  t he  other i s  t o  
t e a c h  t h e  process  b y  w h i c h  t h a t  
knowledge  h a s  been a c q u i r e d .  One o f  
these g o a l  s--the f  o r m e r - - c o n t i n u e s  
t o  be d o m i n a n t  i n  science t e a c h i n g  
t o d a y ,  b u t  I b e l i e v e  t h e  l a t t e r  
goal  --the p r o c e s s  o f  science--is b y  
f a r  t he  m o s t  i m p o r t a n t .  T h e  way we 
work i s  bound u p  w i t h  the way we u s e  
l a n g u a g e ,  and  a  c h a n g e  i n  e m p h a s i s  
f rom science a s  knowledge  t o  science 
a s  p r o c e s s  w o u l d  r e q u i r e ,  a m o n g s t  
o t h e r  t h i n g s ,  a  change  i n  the  way we  
u s e  language"'  ( M a r t i n ,  e t  a1 . , 1 6 5 ) .  -- 

Many t e a c h e r s  i n  s c i e n c e  a s  w e l l  a s  t h e  
humanities a r e  s h i f t i n g  t h e  focus of t h e i r  
p e d a g o g y  f r o m  p r o d u c t  ( k n o w l e d g e )  t o  
process because  t h e y  a r e  coming t o  new 
u n d e r s t a n d i n g s  of t h e  r e l a t i o n s h i p  between 
language and l e a r n i n g .  Those of u s  who 
a r e  i n t e r e s t e d  i n  t h i s  r e l a t i o n s h i p  have 
l e a r n t  a  g r e a t  d e a l  from V y g o t s k y ,  t h e  
R u s s i a n  p s y c h o l o g i s t ,  a b o u t  t h e  way 
t a l k i n g  and w r i t i n g  f u n c t i o n  a s  means of  
l e a r n i n g  ( t h e  way i n f a n t  s p e e c h ,  f o r  
example, l a y s  t h e  f o u n d a t i o n s  f o r  a d u l t  
t h i n k i n g ) .  R e c e n t l y ,  t h a n k s  t o  t h e  
l a b o u r s  of f o u r  American e d i t o r s ,  we have 
a  posthumous work by Vygotsky which g i v e s  
h i s  views a b o u t  w r i t i n g  i n  g rea te r  d e t a i l  
(Vygotsky, Mind, Chpt. 8 ) .  He c l a i m s  h e r e  
t h a t  m a s t e r y  of w r i t i n g  comes from using 
it t o  s a t i s f y  some need o r  f u l f i l l  some 
i n t e n t i o n - - s o m e t h i n g  o u t  and beyond t h e  
a c t  of w r i t i n g  i t s e l f ~ j u s t  a s  speech  i s  
a c q u i r e d  i n  i n f a n c y  f o r  t h e  purpose  of 
understanding and c o n t r o l l i n g  t h e  env i ron-  
ment. It is  d i f f i c u l t  a t  f i r s t  t o  see  how 
u t t e r l y  opposed t h i s  i s  t o  the  t r a d i t i o n a l  
view i n  schools  t h a t  wr i t ing  is  learned by 
p r a c t i s i n g  it under  t h e  g u i d a n c e  of  a n  
e x p e r t  who w i l l  t e l l  you how wel l  o r  how 
poorly you have performed. 

L o o k i n g  a t  t h e  c u r r i c u l u m  a s  a w h o l e ,  
t h e n ,  I w a n t  b r i e f l y  t o  s u g g e s t  t h r e e  
p u r p o s e s  t h a t  w r i t i n g  m i g h t  a c h i e v e  
f o r  c h i l d r e n  i n  s c h o o l .  

F i r s t ,  t h e r e  i s  t h a t  o f  e s t a b l i s h i n g  
and m a i n t a i n i n g  a  s a t i s f y i n g  p e r s o n a l  
r e l a t i o n s h i p  w i t h  t h e  t e a c h e r .  I f  we 
take  an i n t e r a c t i o n a l  view of l e a r n i n g ,  i t  
f o l l o w s  t h a t  we canno t  e f f e c t i v e l y  teach 
s t r a n g e r s :  d e v e l o p m e n t  of  a  p e r s o n a l  
r e l a t i o n s h i p  i s  e s s e n t i a l . ,  J o u r n a l  
writing--a w r i t t e n  d i a l o g u e  between p u p i l  
a n d  t e a c h e r - - i s  one v e r y  u s e f u l  way of 
d o i n g  t h i s .  Take f o r  e x a m p l e  t h e s e  
e x t r a c t s  from t h e  journal  of a  nine-year- 
o l d  g i r l  i n  a  Toronto  s c h o o l  ( w i t h  h e r  
t e a c h e r ' s  responses):  

J a n .  20th, 1978. A f t e r  my r o u g h  
c o p y  o f  my p r o j e c t  I am g o i n g  t o  
r e r a n g e  my p r o j e c t  a r o u n d .  I am 
go ing  t o  pu t  growing up  f i r s t  p a g e .  
W h a t  m o n k e y s  d o  t o  e a t  i n  s e c o n d  
+ g o .  Why d o  m o n k e y s  m a k e  f a c e s  
page three. 

(Sounds i n t e r e s t i n g ! )  

J a n .  25.  I t  w a s  i n t e r e s t i n g .  Did 
you think it was v e r y  i n t e r e s t i n g  or 
i n t e r e s t i n g  or j u s t  a  l i t t l e  inter- 
e s t i n g ? .  . . 
F e b .  2 0 .  When you w e r e  away the  
c l a s s  had o t h e r  t e a c h e r s .  T h e  f i r s t  
t e a c h e r ' s  name w a s  Mrs. G .  and the 
s e c o n d  t e a c h e r ' s  name was  M r .  M .  
T h e y  w e r e  both nice t e a c h e r s .  You 
k n o w  s o m e t i m e s  I w i s h  you w e r e  my 
m o t h e r .  

( L o t s  o f  t h e  t i m e  I w i s h  I h a d  a  
l i t t l e  g i r l  l i k e  you!) 

F e b  . 2 1 .  I t ' s  too  bad I ' m  Chinese 
b e c a u s e  i f  I was  E n g l i s h  you c o u l d  
adoup t  me ." 

T h e  s e c o n d  p u r p o s e  a p p r o p r i a t e  t o  
w r i t i n g  i n  s c h o o l  i s  l e a r n i n g  i n  t h e  
w i d e l y  a c c e p t e d  s e n s e  o f  t h a t  word:  
o r g a n i s i n g  o u r  k n o w l e d g e  o f  t h e  w o r l d  
a n d  e x t e n d i n g  it i n  a n  o r g a n i s e d  way 
s o  t h a t  i t  r e m a i n s  c o h e r e n t ,  u n i f i e d ,  
r e l i a b l e :  b u i l d i n g  i n t o  o u r  
k n o w l e d g e - f r o m - e x p e r i e n c e  t h e  
k n o w l e d g e  w e  t a k e  o n  t r u s t  f r o m  o t h e r  
p e o p l e ' s  e x p e r i e n c e s .  I have b e f o r e  me 
a  s p l e n d i d  example, a  seventy-page book on 
Marine an imals  produced by f o u r t h -  a n d  
f i f t h - g r a d e  c h i l d r e n  i n  a  C a l i f o r n i a  
school. Chapter One b e g i n s  : "The s e a  i s  

(cont .  on p .93  ) 



How English Teachers 
Can Help Their 
Colleagues Teach 
Writing 
Lee Odell 

Increasingly, colleagues in other disci- 
plines are recognizing the importance of 
writing and are looking to us English 
teachers for help as they try to improve 
the writing of students in, say, history 
or biology. Frequently, our colleagues ' 
notion of help is expressed this way: "I 
know. We could collaborate. I'll read 
students' papers for content and you read 
them for grammar and style." 

When we decline this invitation--as I 
think we must--we invite a series of 
questions: "Well, what can you (or will 
you) do? What do you English teachers 
know that will help me with my students? 
More important, how can we teachers of 
history (or science or...) help students 
with their writing without losing sight of 
our subject matter?" From my experience 
in working with colleagues in schools and 
colleges, here are several suggestions as 
to how we might respond to these questions. 

We need to address colleagues* concern 
about what they call "grammar." 

As we and our colleagues go over selected 
student papers, we can show them how to 
categorize errors. We can help them 
answer such questions as these : Which 
errors appear to be the result of careless 
proofreading and which seem to reflect a 
basic misunderstanding of, for example, 
the basic structure of a sentence? Which 
types of errors appear in the work of more 
than one student? Which types of errors 
could be eliminated by a brief explanation 
and which require the attention of a 
skilled tutor in a Writing Workshop? 

Answers to such questions will enable our 
colleagues to focus their efforts and set 
realistic goals for students. Once these 
goals are set, of course, there are no 
magic solutions to the problem of improv- 
ing punctuation, spelling, and usage. 
What's needed is a certain amount of hard 
work guided by these principles: students 
must know what the teacher will and will 
not accept; they must have a reasonable 
amount of explanation as to what certain 
errors are and how they can be corrected; 
colleagues in other disciplines must take 
responsibility for seeing that students 
have edited their papers. This last point 
is particularly important in light of an 
experience one high-school English teacher 
reported to me. Most of this teacher's 
students used complete sentences in their 
essays, yet their social studies teacher 
complained that these same students turned 
in papers filled with sentence fragments . 
When the English teacher asked students 
about this, several of them shared one 
student's feeling: "Oh, well, that's 
social studies, not English. He [the 
social studies teacher] doesn't really 
care about that stuff. " 

We must expand our colleagues* notions 
of what "writing" is and of what kinds 
of assignments are possible. 

For many of our colleagues, writing is a 
synonym for expository essay or term 
paper. Of course we want to help col- 
leagues with these two types of writing. 
But we should point out that writing can 
take various forms, many of which need not 
be graded, or eyen read, by the instruc- 



t o r .  T o b y  F u l w i l e r  h a s  done  a  v e r y  
thorough job of  e x p l a i n i n g  how s h o r t ,  
i n - c l a s s  w r i t i n g  t a s k s  can h e l p  s tudents  
s y n t h e s i z e  m a t e r i a l  t h a t  i s  b e i n g  p r e -  
s e n t e d  o r  can enable s tudents  and teachers  
t o  i d e n t i f y  s tuden t s '  misunderstandings of  
a  given top ic  (Fulwi ler ,  15-22). 

In add i t ion  t o  showing c o l l e a g u e s  how t o  
u s e  f r e q u e n t ,  i n - c l a s s  w r i t i n g  a s s i g n -  
ments, we need t o  i d e n t i f y  c o l l e a g u e s  i n  
o t h e r  d i s c i p l i n e s  who g i v e  well-focused,  
s t imula t ing  w r i t i n g  a s s i g n m e n t s .  We may 
f i n d  f e w e r  o f  t h o s e  c o l l e a g u e s  t h a n  we 
would wish, f o r  many p e o p l e  s imply  a s s i g n  
a  r e p o r t  o r  t e rm paper  and t u r n  s tudents  
loose i n  the  l i b r a r y .  A t  b e s t ,  t h i s  s o r t  
of a s s ignment  may r e q u i r e  s t u d e n t s  t o  do 
some useful  synthes is .  But a t  w o r s t ,  t h i s  
t y p e  of a s s ignment  t ends  t o  become l i t t l e  
more t h a n  a  c u t - a n d - p a s t e  j o b  b a s e d  on  
secondary  s o u r c e s  and d i s t i n g u i s h e d  by a  
lack of independent thought on t h e  p a r t  of  
t h e  s t u d e n t .  F o r t u n a t e l y ,  t h e r e  a r e  
colleagues i n  o t h e r  d i s c i p l i n e s  who g i v e  
q u i t e  d i f f e r e n t  a s s i g n m e n t s .  Cons ide r  
these  examples f o r  which I am e n d e b t e d  t o  
Susan Burke ( e igh th -g rade  t eacher )  , Doris 
Quick ( h i g h - s c h o o l  t e a c h e r ) ,  a n d  Gary  
Gossen ( u n i v e r s i t y  p r o f e s s o r ) .  

From a middle school social studies 
class : 

O n  the  b a s i s  o f  c l a s s  d i s c u s s i o n  of 
c o n s u m e r  r i g h t s  and  young  p e o p l e ' s  
i m p o r t a n t  role a s  c o n s u m e r s ,  i d e n t i -  
f y  a  s p e c i f i c  consumer c o m p l a i n t ,  you  
h a v e ,  a n d  w r i t e  a  l e t t e r  t o  t h e  
o r g a n i z a t i o n  a g a i n s t  w h i c h  you h a v e  
a  c o m p l  a i n t  . Y o u r  l e t t e r  m u s t  
e x p l a i n  the  c o m p l a i n t  c l e a r 1  y  a n d  
r e a s o n a b l y  and  d e s c r i b e  a  c o u r s e  of  
a c t i o n  t h a t  would  solve t he  p r o b l e m  
you a r e  c o m p l a i n i n g  a b o u t .  

Read the  a t t a c h e d  e x c e r p t s  f r o m  a  
d i a r y  i n  w h i c h  a  s o l d i e r  i n  t h e  
A m e r i c a n  R e v o l u t i o n  d e s c r i b e s  t h e  
h a r d s h i p s  o f  l i f e  i n  the C o n t i n e n t a l  
Army.  U s i n g  h i s  d i a r i e s  a s  e v i -  
d e n c e ,  w r i t e  a  l e t t e r  i n  w h i c h  you 
per suade  the C o n t i n e n t a l  c o n g r e s s  t o  
p r o v i d e  bene f i t s  t o  v e t e r a n s  a f t e r  
the war w i t h  England i s  won. 

From a high school chemistry class: 

A s s u m e  you h a v e  removed the f o l l o w -  
i n g  p i e c e s  o f  c h e m i s t r y  e q u i p m e n t  
f r o m  y o u r  l a b  t a b l e ,  [ T h e  l i s t  
i n c l u d e d  20 d i v e r s e  i t e m s  s u c h  a s  
b u n s e n  b u r n e r ,  a s b e s t o s  g a u z e ,  
e v a p o r a t i n g  d i s h  . ]  You  h a v e  three 
d r a w e r s  i n  y o u r  l a b  t a b l e  and e a c h  
p i e c e  o f  equ ipmen t  must  be 1  o g i c a l l  y  
p l a c e d  i n  one o f  the three d r a w e r s .  
L a b e l  t h e  d r a w e r s  and w r i t e  a  one 
p a g e  p a p e r  i n  w h i c h  you d e s c r i b e  
your  s y s t e m  f o r  s t o r i n g  t h e  e q u i p -  
m e n t ,  and p e r s u a d e  y o u r  c l a s s m a t e s  
t h a t  y o u r  s y s t e m  i s  e f f i c i e n t  a n d  
l o g i c a l  . 
E x p l a i n  b y  means of ana logy  o r  model 
s y s t e m  a n y  t o p i c  i n  c h e m i s t r y  w e  
h a v e  d i s c u s s e d  t h i s  y e a r .  Y o u r  
a u d i e n c e  w i l l  be s t u d e n t s  w h o  a r e  
t a k i n g  the  c o u r s e  n e x t  year  and who 
a r e  h a v i n g  t r o u b l e  u n d e r s t a n d i n g  t he  
t o p i c  y o u  a r e  e x p l a i n i n g .  Y o u r  
paper ( i f  g o o d )  w i l l  be r e t a i n e d  i n  
t h e  t e a c h e r ' s  f i l e  a n d  u s e d  a s  
s u p p l e m e n t a r y  m a t e r i a l  f o r  t h o s e  
s t u d e n t s  who a r e  c o n f u s e d  a b o u t  a  
g i v e n  c o n c e p t .  

From a  university anthropology class: 

O n  the b a s i s  o f  o u r  d i s c u s s i o n s  and 
r e a d i n g s  a b o u t  c o m m u n i c a t i o n  among 
n o n - h u m a n  p r i m a t e s ,  e x p l a i n  y o u r  
a n s w e r  t o  t h i s  q u e s t i o n :  C o u l d  
W a s h o e  [ a  ch impanzee  who had l e a r n e d  
some  e l e m e n t s  o f  h u m a n  l a n g u a g e ]  
"think" a  poem? 

A t t e n d  a  r e l i g i o u s  r i t u a l  a n d  
a n a l y z e  i t  ( f o l l o w i n g  p r o c e d u r e s  
d i s c u s s e d  i n  c l a s s )  a s  a  s y m b o l i c  
s t a t e m e n t  o f  e s s e n t i a l  c h a r a c t e r i s -  
t ics  o f  the s o c i a l  g roups  i n v o l v e d .  

T h e  Age o f  Innocence and  Tom S a w y e r  --- - 
d e a l  a t  g r e a t  l e n g t h  w i t h  the theme  
o f  s o c i a l i z a t i o n  i n  American 1 i f  e o f  
t h e  n ine t een th  c e n t u r y .  U s i n g  a n  
a n a l  y  t i c  a p p r o a c h  d e m o n s t r a t e d  i n  
c l a s s ,  a n a l y z e  a  c h a r a c t e r  o f  your 
choice from e a c h  novel a s  he o r  she 
r e a c h e s  a  "compromise" w i t h  s o c i e t y .  

A s  w e  i d e n t i f y  people who make ass ignments  
s u c h  a s  t h e s e ,  w e  w i l l  expand our  own 



notion of what is possible in writing 
about, say, anthropology. We will also 
improve our credibility with our col- 
leagues, since our suggestions can be 
based on the actual practice of colleagues 
and are not simply the product of an 
English teacher's fevered imagination. 

W e  m u s t  h e l p  c o l l e a g u e s  b e  m o r e  
sensitive to audience. 

We should encourage colleagues to think 
about such questions as these: What are 
the characteristics of the audience(s) for 
whom their students will write? For a 
given assignment, what may students assume 
about their audience's knowledge, biases, 
expectations? What constraints must 
students accept when they write for a 
particular audience? One reponse to these 
questions is to claim that students are 
writing academic discourse for an academic 
audience. This, of course, is true. But 
we must not over-simplify our conception 
of an "academic audience." Its character- 
istics and expectations may be more 
diverse than one might think. One way to 
test this speculation is to remember the 
last time we attended a common paper- 
grading session, one at which--with no 
prior training or discussion of criteria-- 
we and our colleagues read and graded a 
set of essays. In my own experience, 
comments made at those sessions indicate 
that people are using different sets of 
criteria and are attending to different 
aspects of the writing, some responding to 
diction and syntax, some to organization, 
some to what Paul Diederich refers to as 
"quality of ideas." Thanks to recent work 
by Sarah Freedman, we have reason to think 
that for some readers "quality of ideas" 
weighs most heavily in the evaluation of a 
piece of writing (Freedman, 161-64). But 
even here it is possible for academic 
audiences to vary quite widely. 

To illustrate this last point: As part of 
my work inwriting Across theCurriculum 
I have had occasion to read a number of 
student papers (complete with instructors' 
grades and comments) from a number of 
disciplines. Teachers of business courses 
frequently give students a set of facts 
about a company and ask students to 
recommend policies that the company should 
adopt. In evaluating students' papers, 

these instructors seem concerned with 
matters of practicality: Have students 
identified one or more specific courses of 
action for the company to follow? Given 
the information at hand, does it seem 
likely that the company in question could 
and would follow the writer ' s recommenda- 
tions? In economics courses, instructors 
seem most concerned with how accurately 
students apply economic theory to new sets 
of data. In at least one political 
science course, the instructor places 
great emphasis on the imaginativeness of 
students' synthesis of materials studied. 

Practicality, accuracy, imaginativeness: 
these are not the only criteria by which 
instructors judge the "quality of ideas" 
in students' writing. But these criteria 
do suggest the different values held by 
audiences for which students will be 
expected to write. If we can help col- 
leagues give students a clear idea of the 
audience for whom they are writing, we 
will probably do a favor for our col- 
leagues as well as for their students. 

We need to help colleagues recognize 
the intellectual demands of specific 
assignments. 

And we need to help devise ways to show 
students how to meet those demands. 
Consider the following history assignment, 
which asks students to write about a 
nineteenth-century novel in which the 
narrator purports to be describing life in 
Boston in the year 2,000. 

S u p p o s e  t h a t  you  had n e v e r  heard  of 
E d w a r d  B e l l a m y ' s  n o v e l  L o o k i n g  
B a c k w a r d .  One d a y  w h i l e  k i l l i n g  
t i m e  i n  the  C o l l e g e  L i b r a r y ,  y o u  
c a m e  a c r o s s  a d u s t y ,  m u t i l a t e d  copy  
o f  the  b o o k .  As  you  b e g a n  t o  r e a d  
L o o k i n g  B a c k w a r d ,  i t  seemed reason-  
a b l e  f o r  you t o  g u e s s ,  a l t h o u g h  you  
c o u l d  f i n d  no d a t e  o f  p u b l i c a t i o n ,  
t h a t  t h e  b o o k  h a d  t o  be w r i t t e n  
a f t e r  a  c e r t a i n  d a t e  and  p r o b a b l y  
before a n o t h e r  d a t e .  

W h a t  i s  t h e  n a r r o w e s t  t i m e  f rame you 
w o u l d  choose? W r i t e  a n  e s s a y  i n  
w h i c h  y o u  d e f e n d  y o u r  c h o i c e  w i t h  
s p e c i f i c  r e f e r e n c e s  t o  c u s t o m s ,  

( cont. on p. 94 ) 



Project 
Read 
Janet Carsetti 

Teaching w r i t i n g  t o  young people can be a  
d i f f i c u l t  task .  Teaching w r i t i n g  t o  young 
p e o p l e  who a r e  d e f i c i e n t  i n  r e a d i n g  and 
l i s t e n i n g  s k i l l s  i s  i n d e e d  a  f r u s t r a t i n g  
t a sk - -and  one t h a t  chal lenges  hundreds of 
t e a c h e r s  who work w i t h  y o u t h f u l  o f f e n d -  
e r s .  P r o v i d i n g  m o t i v a t i o n a l  a c t i v i t i e s  
f o r  f u n c t i o n a l l y  i l l i t e r a t e  " t r o u b l e d  
youth"  h a s  been a  major t a s k  of Project 
READ during the  p a s t  f i v e  years .  

Funded by t h e  O f f i c e  of J u v e n i l e  J u s t i c e  
and Delinquency Preven t ion ,  Project READ 
i s  a  n a t i o n a l  l i t e r a c y  and a r t s  program 
f o r  t roub led  y o u t h .  The purpose  of t h e  
p r o j e c t  i s  t o  p r o v i d e  young people i n  t h e  
j u v e n i l e  j u s t i c e  sys tem w i t h  t h e  s k i l l s  
t h e y  w i l l  need t o  become s e l f - s u f f i c i e n t  
i n  a  l i t e r a t e  s o c i e t y .  S i n c e  i t s  i n c e p -  
t i o n  e a r l y  i n  1 9 7 6 ,  Project READ h a s  
worked with c lose  t o  40,000 t r o u b l e d  you th  
f r o m  4 0 0  i n s t i t u t i o n s ,  a l t e r n a t i v e  
schools ,  and community-based programs i n  
50 s t a t e s  and t h e  D i s t r i c t  of Columbia. 
Nearly 600 t e a c h e r s  have p a r t i c i p a t e d  i n  
t e a c h e r  t r a i n i n g  workshops while more than 
200,000 paperback books have been d i s t r i b -  
u ted  t o  young people across  t h e  na t ion .  

The r e s u l t s  of t e s t i n g  w e l l  o v e r  10 ,000 
y o u t h f u l  o f f e n d e r s  i n d i c a t e  t h a t  t h e i r  
r e a d i n g  a b i l i t y  i s  n o t  o n l y  f a r  b e l o w  
t h e i r  g rade  l e v e l  but  a l s o  f a r  below t h e i r  
language p o t e n t i a l .  While t h e  n a t i o n a l  
r e a d i n g  competence f o r  t h i s  populat ion has 
r i s e n  from a  third-grade l e v e l  t o  a l m o s t  a  
s i x t h - g r a d e  l e v e l ,  most of t h e s e  young 
p e o p l e  l a c k  t h e  c o m m u n i c a t i o n  s k i l l s  
n e c e s s a r y  f o r  s u r v i v a l  i n  a  l i t e r a t e  
s o c i e t y .  It i s  i m p o r t a n t ,  h o w e v e r ,  t o  
r e c o g n i z e  t h a t  t h e s e  d a t a  a l s o  i n d i c a t e  
t h a t  Project READ s t u d e n t s  can read, 
but don't. T h e r e f o r e  a  major t a s k  of 
Project READ h a s  b e e n  t o  p r o v i d e  a  
h i g h l y  m o t i v a t i n g  approach t o  t e a c h i n g  
funct ional  l i t e r a c y  t o  r e l u c t a n t ,  y e t  a b l e  
l ea rne r s .  

The following are some activities that 
motivate reluctant readers. 

U s e  m e t h o d s  a n d  t e c h n i q u e s  
different from the approach(es) 
used the first time around. For 
example, a student who hated a 
reading text in the primary grades 
should not be taught via the basal 
reader approach. 

Permit students to make decisions 
about the selection, quantity, and 
difficulty of each learning task. 

F o c u s  o n  t h e  s t r e n g t h s  o f  
students, not on their weaknesses. 

Moreover, t e a c h e r s  working with r e l u c t a n t  
l e a r n e r s  m u s t  a d o p t  a  p h i l o s o p h y  o f  
acceptance a s  well  a s  a  p o s i t i v e  se l f - fu l -  
f i l l i n g  prophecy t h a t  a l l  s t u d e n t s  can 
i m p r o v e .  The a c t i v i t i e s  d e s i g n e d  t o  
improve func t iona l  l i t e r a c y  s k i l l s  s h o u l d  
a l s o  b e  r e l e v a n t  t o  everyday t a s k s  and 
s h o u l d  employ t e c h n i q u e s  t h a t  b u i l d  a l l  
commmunication s k i l l s - - s p e a k i n g ,  l i s t e n -  
ing,  reading, and w r i t i n g .  Fol lowing a r e  
a  number of m o t i v a t i o n a l  a c t i v i t i e s  used 
success fu l ly  by Project READ t o  improve 
func t iona l  l i t e r a c y  s k i l l s .  

Non-Stop Reading 

Each  s c h o o l  p a r t i c i p a t i n g  i n  Project 
READ rece ives  hundreds of paperback books 
t o  u s e  d u r i n g  a  d a i l y  t h i r t y  m i n u t e  
non-stop reading pe r iod .  These books a r e  
g r o u p e d  b y  i n t e r e s t  c a t e g o r i e s ,  n o t  
r e a d a b i l i t y ;  and they represent  s i t u a t i o n s  
t h a t  t e e n a g e  readers a r e  concerned about-- 
s u c h  a s  s e x ,  d r u g s ,  c a r e e r ,  s p o r t s ,  
b i o g r a p h i e s ,  p u z z l e s ,  a n d  movie-T.V. 
t i e - i n s .  B e s t  s e l l e r s  a r e  i n c l u d e d  a s  
w e l l  a s  r e f e r e n c e  books. During 1979 the  



t o p  books from a  l i s t  o f  8 0 0  i n c l u d e d  
these  : 

G r e a s e  
The Hobbi t  
S a r a h  T: P o r t r a i t  o f  a Teenage 

A l c o h o l i c  
Rock On 
Our Bod ies ,  O u r s e l v e s  
Coma 
Webster's N e w  Schoo l  and O f f i c e  

D i c t i o n a r y  
How t o  P r e p a r e  f o r  t h e  G.E.D. 
Go Ask A l i c e  
Autobiography o f  M i s s  J a n e  P i t t m a n  
Guinness  Book o f  World Records  
Drugs: What They A r e ,  How They 

Look, W h a t  They D o  

N o n - s t o p  r e a d i n g  g i v e s  s t u d e n t s  ( a n d  
t e a c h e r s )  a  t i m e  t o  p r a c t i c e  r e a d i n g  

d u r i n g  t h e  s c h o o l  day and i t  s t i m u l a t e s  
i n t e l l e c t u a l  and emotional i n t e r e s t s .  The 
impor tance  of r e a d i n g  becomes apparent t o  
the  most r e l u c t a n t  r e a d e r  when t e a c h e r s ,  
s t a f f ,  a d m i n i s t r a t o r s ,  j a n i t o r s ,  and cooks 
s top  what they a r e  doing and read  w i t h  t h e  - 
s t u d e n t s  each day. A s  a  r e s u l t  of t h i s  
"p rac t i c ing ,  " s tuden t s  have t r i p l e d  t h e i r  
growth i n  reading a s  measured by standard- 
i z e d  t e s t s .  S t u d e n t s  who p r e v i o u s l y  
ga ined  one y e a r  i n  r e a d i n g  f o r  every two 
years i n  school a r e  now gaining one o r  two 
y e a r s  f o r  e a c h  y e a r  i n  s c h o o l .  More 
importantly,  they a r e  learning v i c a r i o u s l y  
t h r o u g h  t h e  books .  A s  one s t u d e n t  who 
read Run, Shel ley ,  g s t a t e d :  " I f  I had 
r e a d  t h a t  book [before]  I never would have 

F u n c t i o n a l  Reading P a c k e t s  

Teachers design t h e i r  own l ea rn ing  m a t e r i -  
a l s  from l a b e l s ,  a p p l i c a t i o n s ,  telephone 
books, menus, order  forms, adver t i sements ,  
T.V. g u i d e s ,  newspapers, ca ta logs ,  and the  
l ike .  To provide f o r  s t u d e n t s  a t  v a r i o u s  
s t a g e s  of s k i l l  development each packe t  
has a c t i v i t i e s  a t  a  f a c t u a l ,  i n t e r p r e t i v e ,  
a n d  p r o b l e m  s o l v i n g  l e v e l .  S i m i l a r l y ,  
s t u d e n t s  may r e s p o n d  t o  q u e s t i o n s  by 
t e l l i n g  a  f r i e n d ,  m a t c h i n g  c a r d s  wi th  
p i c t u r e s ,  w o r d s ,  o r  p h r a s e s ,  o r  b y  
w r i t i n g .  A s y s t e m  of  s e l f  - c o r r e c t i o n  
b u i l t  i n t o  each packet a l l o w s  f o r  immedi- 
a t e  feedback. 



Music Activities 

Assuming t h a t  m o s t  y o u n g  p e o p l e  e n j o y  
m u s i c ,  a c t i v i t i e s  a r e  d e s i g n e d  u s i n g  
m u s i c ,  w h i c h  t h e  s t u d e n t s  s e l e c t ,  t o  
r e i n f o r c e  l i s t e n i n g ,  r e a d i n g ,  a n d / o r  
wr i t ing  s k i l l s .  For example, while l i s t e n -  
i n g  t o  a  song,  s t u d e n t s  may be a s k e d  t o  
f i l l  i n  t h e  missing words on an accompany- 
i n g  a c t i v i t y  s h e e t .  L ikewise ,  t h e y  may 
l i s t e n  f o r  synonyms o r  antonyms of key 
words i n  the  song; answer ques t ions  a t  t h e  

l i t e r a l  o r  i n t e r p r e t i v e  l e v e l  of th inking;  
l i s t e n  f o r  rhyming words ;  p l a y  a  form of 
B i n g o  w h i l e  c r o s s i n g  o u t  c o n s o n a n t s ,  
blends, o r  d i g r a p h s ;  l e a r n  t o  c a t e g o r i z e  
e l e m e n t s  i n  a  s o n g  ( p l a c e s ,  p e o p l e ,  
v e g e t a b l e s ,  e t c . ) ;  o r  even  d i s c u s s  ( o r  
w r i t e )  t h e i r  f e e l i n g s  about t h e  message a  
song conveys . 

Native 
North American +!I ,, 

Â ¥ /  " - Child .u...,...~... ,*Â¥-Â¥ 
' - 4 -  
k- .Â 

Listen for the names of Native North American 
Tribes. Fill in the blanks. 



Comic Strips 

Using comics from t h e  Sunday newspaper,  
s tudents  can develop vocabu la ry  by match- 
i n g  a comic f rame w i t h  a word, o r  develop 
c o m p r e h e n s i o n  t h r o u g h  a more c o m p l e x  
system. T e a c h e r s  des ign packets  contain-  
i n g  one comic s t r i p  c u t  i n t o  f r a m e s .  
S t u d e n t s  may b e  a s k e d  t o  sequence  t h e  
f r ames ;  answer q u e s t i o n s  ( o r a l l y  o r  i n  
w r i t i n g )  t h a t  teachers  have w r i t t e n  on t h e  
back of c e r t a i n  f r ames ;  deve lop  c a p t i o n s  
o r  d i a l o g u e  f o r  f r ames  which have none;  
and/or r ewr i t e  the  dialogue. 

I ALWAYS HAVE THAT FAKE 
NOTE READY IN CASE I GET - , CAUGHT 

@ 1979 United Feature Syndicate, Inc. 

2. What is missing from this picture? 

@ 1979 United Feature Syndicate, Inc. 

Write what you think was in the real note. 

(B 1979 United Feature Syndicate, Inc. 

1. Write a paragraph beginning with "Deer." Then 
write another beginning with "Dear. " 



Warm-up W r i t i n g  E x e r c i s e s  "When t h e  l i s t  i s  c o m p l e t e ,  w r i t e  a  
sentence using a s  many words a s  possible."  

In add i t ion  t o  w r i t i n g  f o r  t e n  m i n u t e s  a  
day ( s e e  Daniel Fader ' s  a r t i c l e ,  p. 53 ) i n  
a  l o g  t o  p r a c t i c e  w r i t i n g ,  s t u d e n t s  a r e  W r i t i n g  N a m e  P o e t r y  i n  Smal l  Groups 
encouraged t o  wr i t e  by providing them with 
s h o r t ,  f a s t ,  fun a c t i v i t i e s  such a s  t h i s  : Selec t  one person 's  name and have s t u d e n t s  
You have 20 seconds t o  make a l i s t  [of any e a c h  c o n t r i b u t e  one l i n e  t o  t h e  poem by 
one idea] .  s t a r t i n g  t h e i r  l i n e s  w i t h  t h e  l e t t e r s  of 

the  person 's  f i r s t  name. 

L oving you 
I s 
S o much of 
A reward. 

Round Robin P a r a g r a p h s  

One person w r i t e s  a  s e n t e n c e  ( a b o u t  any- 
t h i n g ) ,  t h e n  p a s s e s  it on. Each subse -  
quent w r i t e r  adds something t o  expand t h e  
idea .  

Shape P o e t r y  

Draw a f i g u r e  s u c h  a s  a  s t a r ,  c i r c l e ,  
square,  o r  a b s t r a c t  d e s i g n  on an  8-1/2 X 
11 p i e c e  of p a p e r .  Have s tudents  wr i t e  a  
poem about t h e  shape w h i l e  w r i t i n g  around 
t h e  shape. 

While a l l  t hese  ideas  he lp  motivate re luc-  
t a n t  l ea rne r s ,  they a l s o  provide them w i t h  
s k i l l s  n e c e s s a r y  f o r  su rv iva l  i n  a  l i t e r -  
a t e  soc ie ty - - sk i l l s  n e c e s s a r y  t o  comple te  
job  a p p l i c a t i o n s  ; r ead  l e a s e s ,  s t r e e t  and 
r o a d  s i g n s ;  u s e  t e l e p h o n e  b o o k s ,  r e a d  
newspapers ,  l a b e l s  and d i rec t ions  on food 
packages. R e a l i z i n g  t h a t  t o  be l i t e r a t e  
i s  more  t h a n  knowing  how t o  r e a d  and  
w r i t e ,  P r o j e c t  R E A D  e n c o u r a g e s  t h e  
d e v e l o p m e n t  o f  o t h e r  q u a l i t i e s  i n  t h e  
teaching and l e a r n i n g  p r o c e s s e s ,  such a s  
s e n s i t i v i t y ,  r e s p e c t ,  c o n f i d e n c e ,  s e l f -  
d i s c i p l i n e ,  and s e l f - a p p r e c i a t i o n .  We 
have  l e a r n e d  t h a t  s t u d e n t s  read and wri te  
b e s t  when t h e y  f e e l  good. When a s t u -  
d e n t ' s  c r e a t i v i t y  i s  encouraged,  r ecog-  
n i z e d ,  and d i r e c t e d ,  l e a r n i n g  becomes 
f u n ,  not  f r u s t r a t i o n .  

J a n e t  C a r s e t t i  i s  D i r e c t o r  of P r o j e c t  
READ, Inc.,  a  n a t i o n a l  l i t e r a c y  and a r t s  
program f o r  t r o u b l e d  youth  funded by the  
Off i c e  of Juveni le  J u s t i c e  and Delinquent y 
P r e v e n t i o n .  P r o j e c t  READ,  I n c .  is  based 
i n  Washington, D.C. 



Writing Across the 
Curriculum: A Theoretical 
Background 
Randall Freisinger and Bruce Peterson 

By this time the phrase Writing Across 
the Curriculum is firmly rooted in the 
profession's consciousness. Even as the 
participants at the 1979 Conference on 
College Composition and Communication were 
considering "Writing: A Cross-Disciplin- 
ary Enterprise," many faculties already 
were seeking or had secured support for 
large-scale cross-disciplinary writing 
programs on their campuses. At Michigan 
Technological University, supported by 
a grant from ~ e n e r a i  Motors, we are 
engaged in a four-year study of the 
effects of this approach on student 
writing. 

In this short bibliographic essay, we will 
sketch the major theoretical assumptions 
of our program and trace their origins in 
those books and articles which figured in 
the conception and execution of our own 
project. Three main assumptions form the 
foundation of the program in Writing 
Across the Curriculum at M i c h i g a n  
Tech : 

1. There is a universe of discourse, 
which addresses a broad range of 
writing functions and audiences. 

2. Writing promotes learning. 

3. Writing is a complex developmental 
process . 

In the first three sections of this essay 
we address these assumptions. In the 
fourth and final section we offer addi- 
tional theoretical premises and pedagogi- 
cal applications which have either grown 
out of our program or which s h a r e  
epistemological assumptions with our 
concept of W r i t i n g  A c r o s s  t h e  
Curriculum. 

I. The Universe of Discourse 

For the most part, faculty in other 
disciplines (and often in English as well) 
own a rather narrow view of writing, 
limiting its use in their classes almost 
exclusively to the critical essay and the 
factual report. To counter this narrow- 
ness, we have turned to James Britton who, 
having coined the phrase Writing Across 
the Curriculum, is the seminal theoreti- 
cian of our project. Britton's Language 
and Learning, his first book, is a rich - 
source of background materials; but- his 
second work, - The Development of Writin 
Abilities (11-18), is the ind~~ensabl: 
theoretical anchor of our entire project. 
In this book Britton offers a theory of 
language which expands the function of 
writing and a classification of discourse 
into the three types--expressive, 
poetic, and transactional--which he 
first defined in Language - and Learning. 
His research leads him to believe that in 
British schools expressive writing 
(writing close to the self and for the 
self almost exclusively) had been gener- 
a l l y  i g n o r e d  i n  f a v o r  o f  t h e  
transactional (formal essays, reports, 
informational writing); and in his view 
this neglect has had adverse consequences 
for the development of student writers. 
He calls the expressive mode the "matrix" 
out of which the other two modes should 
naturally grow, and he encourages its 
expanded use at all grade levels in all 
disciplines. We believe that, having 
learned Britton's categories and having 
considered the connection between the 
expressive and transactional modes, all 
faculty should introduce expressive 
writing into their classes. 

Two other books have shaped our thinking 



about the range of writing functions. The 
first is James Moffett's Teaching - the 
Universe - of Discourse. Mof fett classifies 
writing into four modes. Each mode 
provides writers with different perspec- 
tives on their subjects: 1) What is 
happening (drama); 2) What happened 
( n a r r a t i o n )  ; 3 )  W h a t  h a p p e n s  
(exposition); 4) What should happen 
(argumentation). Moffett argues that 
there is a logical sequence here and that 
developing writers should start close to 
the self in the present tense (drama) and 
move gradually outward toward more 
impersonal kinds of discourse (exposition 
and argumentation) . As the writer moves 
outward, the rhetorical conventions 
change; and the writer must adapt to these 
changes in convention as well as to 
changes in relationship to audience. The 
good writer, as Moffett observes, must be 
able to write for a variety of audiences. 

The other book which enforces our concern 
for a broader view of writing is James 
Kinneavy's A Theory of Discourse. Using 
the communications triangle as a starting 
point, Kinneavy finds implicit in it four 
k i n d s  of discourse: e x p r e s s i v e ,  
referential, literary, and persuasive. 
There are obvious parallels here to 
Britton and Moffett. All three writers 
demonstrate the variety of functions and 
audiences which writing serves, and they 
encourage development of assignments which 
require students to write in different 
modes and for different audiences. 

merely valuable, not merely special, but 
unique" (p. 122). She proposes that 
writing combines three ways of learning 
posited by Bruner and other theorists in 
cognitive psychology : enactive ( doing) , 
iconic (creating an image), and symbolic 
or representational (naming). Emig 
writes that what 

i s  s t r i k i n g  a b o u t  w r i t i n g  a s  a  
p r o c e s s  i s  t h a t  b y  i t s  v e r y  n a t u r e ,  
a l l  t h r e e  w a y s  o f  d e a l i n g  w i t h  
a c t u a l i t y  a r e  s i m u l t a n e o u s l y  o r  
a l m o s t  s i m u l t a n e o u s l y  d e p l o y e d .  
T h a t  i s ,  the s y m b o l i c  t r a n s f o r m a t i o n  
o f  e x p r e s s i o n  t h r o u g h  the  s p e c i f i c  
s y m b o l  s y s t e m  o f  v e r b a l  i m a g e s  i s  
s h a p e d  b y  t h e  e n a c t i v e  w o r d  ( p .  
1 2 4 ) .  

That is to say, writing assists in 
creating, synthesizing, recording, and 
communicating meaning, and it does so in a 
way which fosters cognitive development on 
all levels. 

In - The Development of Writing Abilities, 
Britton delineates a model of the writing 
process which emphasizes that writing 
facilitates learning in all disciplines. 
Britton's definitions of the expressive, 
transactional, and poetic functions are 
of particular importance. For Britton, 
expressive writing "has the functions of 
revealing the speaker, verbalizing his 
consciousness and displaying his close 
relation with a listener or reader." The 
expressive function teaches us about the 

11. Writing and Learning world, about ourselves, and about our 
relation to the world. Most signifi- 

The second major assumption of Michigan cant1 y , Britton believes that expressive 
Tech' s program in Writing Across the language is what lies at the heart of our 
Curriculum derives from the following: ability to conceptualize experience or 
James Britton's Development - of Writing contextualize a text. He then posits that . 
Abilities; Britton's article "Learning to writers move toward other more public 
Write and Writing to Learn"; Janet Emig's writing functions through the matrix of 
article "Writing as a Mode of Learning"; expressive or personal writing (DWA, - pp. 
and related theoretical discussion in Lev 14-15). Expressive writing assists the 

I 
Vygotsky's Thought and Language. Each of 
these authors imply that writing is itself 
a way of learning and developing knowl- 
edge, not simply a way of recording or 
communicating information. Britton's and 
Emigls investigations convince them that 
writing performs an especially useful 
function in the process of learning. 
Indeed, Emig asserts that writing "repre- 
sents a unique mode of learning--not 

writer directly in thinking about his 
subject ("Learning to Write and Writing to 
Learn"). Drawing on Emig's and Britton's 
work, we believe that in the classroom 
teachers need to encourage writing which 
connects the student directly to events, 
experiences, and facts ; that is, teachers 
need to encourage rough drafts, journals, 
descriptive notes, and narrative. This 
writing then becomes the foundation for 



communicating the knowledge which students 
have created and developed themselves. 

111. Writing as a 
Complex Developmental Process 

We view the writing. process from two 
perspectives. The first focuses on the 
act of writing itself. Sondra Perl, Linda 
Flower, and John Hayes are doing sophisti- 
cated work in this area; but our primary 
influence has been Janet Emig's - The 
Composing Processes of Twelfth Graders. 
Before Emig's research7the profession was 
largely product-oriented. One of the 
first persons to look at the actual 
composing process, Emig identified at 
least ten of its components or stages. 
The most obvious consequence of her work 
is that many teachers have begun to give 
equal time to the process in their 
classes, and they are beginning to develop 
strategies for the nurturing of it. In our 
view, this shift in consciousness from 
product to process is the single most 
significant change in composition pedagogy 
in the last decade. 

Britton's work is also important here, for 
he stresses the relationship between the 
expressive and transactional modes, his 
premise being that success with the latter 
grows out of experience with the former . 
Flower and Hayes' concept of writer-based 
and reader-based prose is also useful here. 

Our second perspective on the process of 
writing is developmental. The long-term 
acquisition of writing ability depends, to 
a great extent, on cognitive growth. This 
is an especially important point for 
elementary and secondary teachers, but 
college teachers should also have some 
respect for the developmental process by 
which a writer acquires fluency in a 
language from childhood to early adult- 
hood. Simply stated, the key questions 
are these: Through what intellectual 
stages does a person pass on the way to 
adulthood and what kinds of writing best 
match those particular stages? Both 
Moffett and Britton ask these questions; 
and both are influenced by the writings of 
Jean Piaget, whose hypothesis it is that 
all humans pass through a series of 
discrete intellectual stages on their way 
to cognitive maturity. We believe 
teachers should be familiar with Piaget ' s 

theory of cognitive development. They 
should be particularly sensitive to the 
difficult transition students must attempt 
to make from such concrete operations as 
identification to such formal ones as 
synthesis. One may choose to tackle 
Piaget directly, but his writings are many 
and difficult. John Flavellls The - 
Developmental Psychology of Jean Piaget is -- 
a good introduction to his ideas. In 
addition, two articles by Lee Odell may be 
useful. In "Piaget, Problem-solving, and 
Composition, " Odell wrote about the value 
of Piaget's theory to the composition 
teacher ; and in a recent article, "The 
Process of Writing and the Process of 
Learning," he has extended his concern to 
faculty in other disciplines, urging them 
to examine carefully the intellectual 
demands any given writing assignment might 
make on students. Faculty sensitivity to 
the way in which student minds may grow 
can lead to more carefully designed 
writing assignments in all classes. 

IV. Additional Theory and Applications 

A number of books not specifically 
mentioned before have proven useful, 
either as texts or as resources in theoret- 
ical background, to the development of 
MTU's program in Writing Across the 
Curriculum. Ken Macrorie's Telling 

- -  

Writing, and Writing to Be Read are both --- 
useful for their attention to the role and 
power of personal writing in academic 
papers. Peter Elbow's Writing Without 
Teachers contains important discussions of 
the processes of writing and of free 
writing. Elbow's organic conception of 
writing is reminiscent of Britton's, and 
Elbow's decription of writing groups 
provides valuable resources for students 
and teachers hesitant about the criticism 
and revision of students ' papers. Journal 
writing is central to our program. A 
number of techniques for using journals in 
all disciplines appears in Toby Fulwiler's 
article " Journal-Writing Across the 
Curriculum. I' 

Working from the psychological and linguis- 
tic theories of George Kelly, Edward 
Sapir, Lev Vygotsky, Jean Piaget, and 
others, Britton sees important intercon- 
nections among all aspects of language-- 
speech, writing, reading, and learning. 

(cont. on p. 90 ) 
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Teachers in all 
Disciplines Should 
Teach Writing 
Walter Foote 

W r i t t e n  a s s i g n m e n t s  s h o u l d  be 
s u b m i t t e d  a n d  r e s u b m i t t e d .  F e w  
l e a r n i n g  e x p e r i e n c e s  d e m o n s t r a t e  
more c l e a r l y  t h a n  d o e s  w r i t i n g  t h a t  
s k i1  1 d e v e l o p m e n t  a n d  g r o w t h  o c c u r  
t h r o u g h  s u c c e s s i v e  a p p r o x i m a t i o n s  
(Metcalf, 3 8 ) .  

S t u d e n t s  w e r e  a s k e d  t o  b r i n g  e x t r a  
c o p i e s  o f  t h e i r  w r i t t e n  r e p o r t  t o  
c l a s s  o n  t h e  d a y  o f  t h e i r  o r a l  
p r e s e n t a t i o n .  C o p i e s  w e r e  d i s t r i b -  
u t e d  a t  r a n d o m  t o  o t h e r  c l a s s  
members  f o r  e v a l u a t i o n  ( C o r r i n q t o n  
and Keedy ,  4 1 8 ) .  

[ K e e p i n g ]  a  j o u r n a l  makes  it a l m o s t  
mandatory  for the s t u d e n t  t o  m o n i t o r  
his/her own l e a r n i n g . .  . ( G r a v e s ,  8 ) .  

English teacher's shop talk? No, those 
three quotations reproduced above are from 
The Journal Physical Education and - 
Recreation, Engineering Education, and 
News for Teachers of Political Science, -- - 
respectively. 

Why are these PE, engineering, and 
political science teachers writing 
like English teachers? 

They are part of a recent and growing 
trend in both England and North America--a 
trend known as W r i t i n g  A c r o s s  t h e  
Curriculum. The assumption is that 
teachers of all disciplines should also be 
teachers of writing~or, better yet, that 
they should teach their disciplines at 
least in part through the teaching of 
writing. James Britton puts it this way: 

M a n y  t e a c h e r s . .  . e n t e r t a i n  t h e  
b e l i e f  t h a t  a n  E n g l i s h  t e a c h e r  h a s  

o n l y  t o  t e a c h  p u p i l s  " t o  w r i t e "  and 
the s k i l l  t h e y  l e a r n  w i l l  be e f f e c -  
t i v e  i n  a n y  l e s s o n  and  i n  a n y  k i n d  
o f  w r i t i n g  t a s k .  As  a  r e s u l t . .  . a  
l e a r n i n g  p r o c e s s  p r o p e r l y  t h e  
r e s p o n s i b i l i t y  o f  t e a c h e r s  o f  a l l  
s u b j e c t s  i s  l e f t  t o  t h e  E n g l i s h  
t e a c h e r  a l o n e ,  and  the  i n e v i t a b l e  
f a i l u r e s  a r e  b l a m e d  u p o n  h i m  
( B r i t t o n ,  T h e  D e v . ,  3 ) .  -- 

Britton's emphasis on writing as a learn- 
ing process is central to the Writing 
Across the Curriculum movement. On one 
level it suggests the obvious : Writing 
ability will decline--no matter how well 
it is developed in English courses--if 
students do not continue to write in other 
courses, just as students' math skills 
will decline unless they continue to use 
math in physics, chemistry, engineering, 
and statistics. This enlightened concep- 
tion of writing itself can unfortunately 
lead to superficiality if writing is seen 
merely as a skill learned in English 
classrooms, and one that needs to be 
maintained or polished, or perhaps 
remediated in disciplines other than Eng- 
lish. 

Writing Across the Curriculum programs 
limited to this notion of writing as a 
basic skill are in danger of failing 
because non-English faculty members 
already see the teaching of writing 
largely as the chore of enforcing correct- 
ness, a chore which in fact distracts them 
from their real work~teaching the subject 
matter of their courses. They voice one 
all-too-familiar objection to Writing 
Across the Curriculum: "Why don't you 
people in English just do your job and let 
me get on with mine?" The answer is 
crucial: A truly enlightened writing 
program regards the process of learning 



t h rough  w r i t i n g  a s  i n s e p a r a b l e  from t h e  
p r o c e s s  of l e a r n i n g  t h e  s u b j e c t  t h a t  i s  
being w r i t t e n  about. And, a s  a  bonus,  i n  
t h e  a c t  of t h e i r  w r i t i n g ,  s t u d e n t s  a l s o  
l ea rn  about t h e m s e l v e s  a s  t h e y  r e l a t e  t o  
t h e i r  i n s i g h t s  about t h e i r  subjec ts .  

Wr i t ing :  "A Mode o f  Learn ing"  

J a n e t  Emig r e f e r s  t o  wr i t ing  a s  a  "mode of 
learning" : 

W r i t i n g  r e p r e s e n t s  a  u n i q u e  mode of 
l e a r n i n g - - n o t  m e r e l y  v a l u a b l e ,  n o t  
m e r e 1  y  s p e c i a l ,  b u t  u n i q u e . .  . . Lev  
V y g o t s k y ,  A .R.  L u r i a ,  a n d  J e r o m e  
B r u n e r . .  . h a v e  a l l  p o i n t e d  o u t  t h a t  
h i g h e r  c o g n i t i v e  f u n c t i o n s . . .  s e e m  
t o  d e v e l o p  m o s t  f u l l y  o n l y  w i t h  the 
s u p p o r t  s y s t e m  o f  v e r b a l  l a n g u a g e - -  
p a r t i c u l a r 1  y  . . . w r i t t e n  l a n g u a g e  
(Emig ,  " W r i t i n g  a s " ,  1 2 2 ) .  

E m i g ' s  m e s s a g e  echoes  t h r o u g h  t h e  pub- 
l i s h e d  works o f  S t e p h e n  J u d y ,  W i l l i a m  
I rmscher  , Nancy Mar t in ,  and Neil Postman, 
a l l  of whom argue f o r  w r i t i n g  a s  a  mode of 
l e a r n i n g  and ,  by ex tens ion ,  f o r  involving 
t e a c h e r s  of  a l l  d i s c i p l i n e s  i n  w r i t i n g  

1 i n s t r u c t i o n .  Postman a r g u e s  t h a t  e v e r y  
d i s c i p l i n e  i s  i ts language, and t h e  proper 
study of every  d i s c i p l i n e  must i n c l u d e  how 
language  i s  used t o  shape t h e  knowledge of 
the  d i s c i p l i n e .  What a r e  t h e  d i s c i p l i n e s '  
c e n t r a l  ques t ions  and how a r e  they asked? 
How do i ts  f a c t s  and t r u t h s  d i f f e r  from 
t h o s e  of o t h e r  d i s c i p l i n e s ?  What a r e  t h e  
c o n t e n d i n g  metaphors  which e x p r e s s  i t s  
t h e o r i e s ?  How does  it make i t s  d e f i n i -  
t i o n s ?  

E a c h  s u b j e c t  i s  a  manner o f  s p e a k i n g  
and w r i t i n g .  T h e r e  i s  a  rhetor ic  o f  
k n o w l e d g e ,  a  c h a r a c t e r i s t i c  way  i n  
w h i c h  a r g u m e n t s ,  p r o o f s ,  s p e c u l a  - 
t i o n s  , e x p e r i m e n t s ,  p o l e m i c s ,  even 
humor a r e  e x p r e s s e d  ( P o s t m a n ,  1 6 2 ) .  

I t  i s  f o r  s u c h  r e a s o n s  t h a t  f a c u l t y  
members i n  a l l  d i s c i p l i n e s  s h o u l d  b e  
w r i t i n g  t e a c h e r s  and l anguage  teachers .  
I t  i s  i n  t h e  l a n g u a g e  o f  t h e i r  d i s c i -  
p l i n e s - - n o t  o n l y  i n  t h e  s u r f a c e  conven- 
t i o n s  and formats of t h a t  language u s e  b u t  
a l s o  i n  t h e  ways i n  which w r i t i n g  can be 
u s e d  a s  a  mode o f  l e a r n i n g  i n  t h a t  
d i s c i p l i n e ~ t h a t  s u b j e c t  a rea  f a c u l t y  a r e  

s p e c i a l i s t s .  T e a c h i n g  w r i t i n g  i n  t h e  
d i s c i p l i n e s  i s  n o t  a  c h o r e  d i s t r a c t i n g  
from s u b j e c t  m a t t e r ;  it i s  a  medium f o r  
t e a c h i n g  a n d  f o r  l e a r n i n g  t h a t  s u b j e c t  
matter .  

Of ten  s t u d e n t s  f i n d  t h a t  wr i t ing  a s  a  mode 
of learning i n  a l l  d i s c i p l i n e s  makes them 
want t o  w r i t e  w e l l .  Two of our  W r i t i n g  
A c r o s s  t h e  C u r r i c u l u m  c o u r s e s  a t  G r a n d  
V a l l e y  S t a t e ,  W r i t i n g  i n  M a t h e m a t i c s  
and B i o m e d i c a l  C o m m u n i c a t i o n s ,  empha- 
s i z e  w r i t i n g  a s  bo th  a  power fu l  a l t e rna -  
w i v e  a n d  a n  e s s e n t i a l  s u p p l e m e n t  t o  

I) 
l e a r n i n g  f r o m  c o m p u t e r  p r i n t o u t s  a n d  
e l e c t r o n i c  m e d i a .  B e c a u s e  w r i t i n g  i s  
i n c r e a s i n g l y  i m p o r t a n t  o n  t h e  j o b ,  
s tudents  want t o  develop a s  w r i t e r s  i n  t h e  
c o u r s e s  t h e y  e l e c t  t o  p r e p a r e  them f o r  
t h e i r  f u t u r e  careers .  

What d o  W r i t i n g  A c r o s s  t h e  Curr iculum 
Programs Mean t o  E n g l i s h  Departments? 

Losses  

The loss of s o m e  s t u d e n t s '  b o d i e s ?  

S u r e l y .  W r i t i n g  A c r o s s  t h e  Curr iculum 
c o u r s e s  w i l l  remove s t u d e n t s  f r o m  some 
i n t e r m e d i a t e  a n d  a d v a n c e d  composi t ion  
courses formerly taught  i n  English Depart-  
ments. 

The loss o f  s o m e  good w i l l ?  

Yes, f o r  those who understand t h e  t e a c h i n g  
of w r i t i n g  a s  only a  b a s i c  s k i l l ,  who see 
W r i t i n g  A c r o s s  t h e  C u r r i c u l u m a s  a  way for  
English f a c u l t y  t o  s h i r k  r e s p o n s i b i l i t i e s .  

T h e  l o s s  o f  s o m e  c o n t r o l  o v e r  t h e  
k i n d s  o f  l a n g u a g e  s t u d e n t s  l e a r n  t o  
w r i t e  ( m u c h  o f  w h i c h  we E n g l i s h  
t e a c h e r s  c u s t o m a r i l y  f i n d  
r e p r e h e n s i b l e ) ?  

4 

P e r h a p s ,  b u t  a s  R ichard  A.  Lanham humor- 
o u s l y  s u g g e s t s ,  t h e r e  a r e  two s i d e s  t o  
t h i s  i ssue .  

L o s s  o f  s o m e  s t u d e n t s  f r o m  l i t e r a t u r e  
c o u r s e s  w h i c h  a r e  a l s o  c o n s i d e r e d  
w r i t i n g  c o u r s e s ?  

Yes, b u t  t h i s  can be prevented i n  t h e  main 
(cont .  on p. 88 ) 
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