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Adams, R., Watership Down, London: Puffin, 1973. Berry, Thomas Elliott, The Craft of Writing, New York:

McGraw-Hill, 1974.

Berry’s book is devoted mainly to the elements of
writing — word choice, sentence structure, rhetorical
devices — but also contains very short sections on
forms of writing — description, narration, exposition,
argument — and on the writing process.

Anderson, Richard C., Ralph E. Reynolds, Diane L. Schal-
lert, and Ernest J. Goetz, ‘‘Frameworks for Com-
prehending Discourse,”” American Education Research
Journal, 14 (1977), 367-382.

The authors report on a study in which different stu-
dents interpreted an ambiguous passage of prose ac-
cording to their prior interests and knowledge. The
authors conclude that readers interpret text as they do

because they bring shemata for interpretation to the
texts.

Bloom, Lois, Language Development: Form and Function in
Emerging Grammars, Research Monograph #5359, Cam-
bridge, Mass.: The M.I.T. Press, 1970.

Bloom reports on both her study of the emerging
grammars of three children and other psycholinguistic
studies of language development in children. She con-
cludes that the grammars which will account for the
language developed by her three subjects were dif-
ferent from one another. She suggests that an ideal
account of language development of individual chil-
dren must specify three interrelated components: lin-
guistic experience, non-linguistic experience, and
cognitive-perceptual organization.

, ““The Notion of
Schemata and the Educational Enterprise, >’ in R.C.
Anderson, R.J. Spiro, and W.E. Montague (Eds.),
Schooling and the Acquisition of Knowledge, Hillsdale, NJ:
Lawrence Erlbaum Associates, 1977.

Anderson’s article concluding a book of papers pre-
sented by psychologists, educators, and philosophers
who convened in 1975 to reflect on schooling and the
acquisition of knowledge, reflects on the implications

of schema theory for education. Blumenthal, et al , Language and Psychology, New York:

John Wiley & Sons, 1970.

The authors present a useful historical account of
theories of language and their relationship to thinking
and learning.

Aulls, Mark W., “Relating Reading Comprehension and

Writing Competency,”’ Language Arts, 52/6 (September,
1975), 808-812.

Children’s identity as writers helped create interest in

reading among elementary students; Aulls succinctly

Bower, G.H., J.B. Black, and T.J. Turner, ‘“Scripts in
explores implications of his title.

Memory for Text,”” Cognitive Psychology, 11 (1979), 177-
220.

Building upon the notion of Shank and Abelson that
people use scripts — cognitive schemes for stereotyping

Ausubel, David P., ““The Use of Advance Organizers in the
Learning and Retention of Meaningful Verbal Material,”

Journal of Educational Psychology, 51/5 (1960), 267-272.

Ausubel reports on a study in which a group of college
seniors was asked to read an unfamiliar scientific text
introduced with background material written at a high
level of ““abstraction, generality, and inclusiveness’ ;
another group of college seniors was presented with
the same unfamiliar text without the introduction of
organizing background information. The students pre-
sented with the organizing background material
learned and retained the information in the text sig-
nificantly beiter than those who did not receive it. Au-
subel attributes his results to (1) students’ ability to
selectively integrate the focus of the new information
into their existing concept structure, thereby making
the unfamiliar task more familiar and meaningful and
(2) their ability to place new information appropriately
into a structured set of subsuming concepts.
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actions — to organize information and remember it —
the authors had subjects collect script norms (descrip-
tions of commonplace activities) and then examined
subjects recall of texts narrating actions from those
scripts. Subjects (1) confused actions from the scripts
and their memorvies, (2) tended to recall scrambled
events in texts<in the order in which they might have
been expected to occur (3) accelerated their reading
rates when events were reported in “‘natural” sequ-
ence, (4) accelerated their reading rates in the second
half of texts and (5) remembered goal-relevant devia-
tions from a script better than script actions. The au-
thors also discuss some problems they find with script
theory and suggest an alternative view to the com-
prehension process in which ‘‘the reader progressively
builds up a model or image of the situation which the
text is about.”




Bransford, J.D. and N.S. McCarrell, ‘A Sketch of a Cogni-
tive Approach to Comprehension,”” in W. Weimer and
D.S. Palermo (Eds.), Perceiving, Acting and Knowing: To-
ward an Ecological Psychology, Hillsdale, NJ: Lawrence
Erlbaum Associates, 1977.

The authors report on an experiment which demon-
strates that ‘‘current information and activitated
knowledge’’ are important for understanding visual
information as well as linguistic information.

, B.S. Stein, T.S. Shelton,
and R.A. Owings, ‘‘Cognition and Adaptation: The Im-
portance of Learning to Learn,” in J. Harvey (Ed.), Cog-
nition, Social Behavior, and the Environment, Hillsdale,
NJ: Lawrence Erlbaum Associates, 1980.

The authors review a series of experiments which
demonstrate the importance of the use of strategies in
successful learning.

, and M.K. Johnson,

“Contextual Prerequisites for Understanding: Some In-
vestigations of Comprehension and Recall,”” Journal of
Verbal Learning and Verbal Behavior, 11 (1972), 717-726.

The authors report on readers’ ability to comprehend
a seemingly incomprehensible passage. Some readers
read the passage without benefit of an appropriate
knowledge framework or context; others received the
necessary background information; still others re-
ceived some of the necessary background information
in the form of a picture in which the relations among
the objects were different. Readers who were supplied
with context information before reading understood
the passage significantly better than those who re-
ceived the information after reading and than those
with partial or no background information.

, Human Cognition:

Learning, Understanding and Remembering, Belmont, CA:
Wadsworth Publishing Co., 1979.

In this textbook designed for undergraduates,
Bransford reports on current work in cognitive
psychology relating basic research to the applications
of that research. He explores how research is con-
ducted and why it is relevant, emphasizing the active
nature of learning, understanding, and remembering,
the importance of using what is known in order to
interpret new information.

Brown, A.L. ““Knowing When, Where, and How to Re-
member: A Problem of Metacognition,”” in R. Glaser
(Ed.), Advances in Instructional Psychology, Hillsdale, NJ:
Erlbaum, 1978.

Brown’s essay describes metacognition.

Brown, A.L., J.C. Campione, and J.D. Day, ‘‘Learning to
Learn: On Training Students to Learn from Texts,”” Edu-
cational Research, 10/2 (1981), 14-22.
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The authors classify strategy training studies into
three catagories — blind, informed, and self-regulated
~ according to the amount of rationale given to the
learner for the training and the extent to which the
learner is an active participant.

, ‘‘Metacognitive De-
velopment and Reading,”” in R.J. Spiro, B.C. Bruce, and
W.F. Brewer (Eds.), Theoretical issues in Reading Com-
prehension, Hillsdale, N.J.: Lawrence Erlbaum As-
sociates, 1980.

Brown defines metacognition, discusses strategies,
reviews the literature on metacognition development,
cites some problems with studying metacognition in

children, and suggests directions for future research
in the field.

Chiesi, H.L., G.J. Spilich, and J.F. Voss, ‘‘Acquisition of
Domain-related Information in Relation to High and Low
Domain Knowledge,”’ Journal of Verbal Learning and
Verbal Behavior, 18 (1979), 257-273.

The authors report on a series of five experiments
which demonstrate that individuals with a substantial
knowledge of baseball were more successful at learn-
ing and retaining information from reading an un-
Sfamiliar text about the topic than readers who had
minimal knowledge about baseball. The authors con-
clude that ‘‘pattern recognition and rapid access to
long-term memory’’ were facilitated in readers who
knew a great deal about baseball because those read-
ers had pre-existing cognitive structures for proces-
sing the new information.

, G.J. Spilich, G.T. Ves-

onder, and J.F. Voss, ““Text Processing of Domain-
related Information for Individuals with High and Low
domian Knowledge,”” Journal of Verbal Learning and Ver-
bal Behavior, 18 (1979), 275-290.

The authors report on a study demonstrating that pre-
viously acquired knowledge affects readers’ quantita-
tive and qualitative ability to learn and comprehend
the information in new texts. The authors believe that
readers who had substantial previous knowledge
about baseball - the topic of the experimental text —
(1) relate new information in the text to what they
knew about the goal structure of the game and (2)
maintain more information in their working memories.

Chomsky, Carol, ‘‘Reading, Writing, and Phonology,”
Psycholinguistics and Reading, Frank Smtih (Ed.), New
York: Holt, Rinehart, Winston, 1973, 91-104.

This theoretical article based on work of Noam
Chomsky and Morris Halle explores the relation of
orthography to sound structure and the motivation
behind non-phonetic aspects of spelling.

Christopher, J., The Lotus Cares, London: Puffin, 1971.




Clark, H.H. and E.V. Clark, Psychology and Language, New
York: Harcourt, Brace Jovanovich, 1977.

In this textbook for undergraduates, the authors pre-
sent a comprehensive and balanced introduction to
psycholinguistics that reflects a variety of current
theories and evidence in the field today.

Diederich, Paul B., Measuring Growth in English, Urbana,
IL: National Council of Teachers of English, 1974.

Diederich describes procedures for evaluating writing.

Dooling, D. James and R. Lachman, ‘‘Effects of Com-
prehension on Retention of Prose,”” Journal of Experi-
mental Psychology, 88 (1971), 216-222.

The authors report on a number of students’ ability to
comprehend several passages of metaphorical prose
when some students were first presented with a short
title reflecting the themes or main ideas of the pas-
sages and some were not. The authors conclude that
students who understood the theme of the passages
comprehended the texts better than students who did
not understand the themes of the passages.

Flavell, J.H., Cognitive Development, Englewood Cliffs, NJ:
Prentice-Hall, 1977.

Flavell summarizes the Piagetian and information-
processing views of the development of cognitive skills
in children.

Flavell, J.H., ‘‘Metacognitive Development,’’ in J.M.
Scandura and C.J. Brainerd (Eds.), Structural/Process
Theories of Complex Human Behavior, The Netherlands:
Sijthoff and Noordoff, 1978

Flavell develops his theory of metacognition.

Fry, D., “‘Reflecting on English,”” Language Teaching and
Learning in English. London: Ward Lock Educational,
1981.

Goodman, Kenneth S., ‘‘Behind the Eye: What Happens in

Reading,” in Reading: Process and Program, Urbana, IL:
NCTE, 1970, 3-38.

Goodman presents a psycholinguistic and scholarly
view of language and reading: definitions, descrip-
tions of processes, a model of reading, techniques and
strategies, critical reading.

Halliday, MAK and R. Hasan, Cohesion in English, Lon-
don: Longman Group Ltd., 1976.

The authors present an extended analysis of text fea-
tures which create cohesion: reference substitution,
ellipse, conjunction, lexical repetition and lexical cal-
location.

Harste, Jerome C. and Robert T. Carey, New Perspectives on
Comprehension: Monograph in Language and Reading
Studies, Indiana University School of Education, Oc-
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tober, 1979,

The authors provide a conceptual framework for their
collection of essays in their article ‘“Comprehension
as Setting.” The anthology contains essays on the
Sfollowing topics: comprehension and inference (Tier-
ney, Vaughn, and Bridge);, comprehension and mea-
surement (Tuinman); product and process measures in
reading (Page and Vacca); need for an expanded de-
finition of comprehension (Gould; Riggs and Taylor);
how knowledge is acquired (Smith); comprehension as
artifact of instruction (Rhodes); comprehension prin-
ciples (Tierney and Spiro); theory and practice
(Goodman); methodological concerns (Pearson).

Holland, Norman N. and Murray Schwartz, ‘‘The Delphi
Seminar,”” College English, 36/7 (March, 1975), 789-800.

The authors describe their development of the Delphi
Seminar built upon the Delphic principle, know thyself
- “‘a self-study group to discover how the distinctive
character of each of our minds affects the literary
transactions we engage in and the critical statements
we make.” In their talking and writing, students (1)
were encouraged to avoid the intellectual, analytical
responses to literature required in most English
classes and to concentrate on feelings, associations
and persons; and (2) were directed eventually to write
about each other’s responses to literature.

, 5 Readers Reading, New
Haven: Yale University Press, 1975.

Holland describes four principles which he has de-
veloped after observing five student readers putting
literary texts together from the patterns and structures
in their minds. As he argues that readers respond to
literary work by using them to re-create their own
characteristic psychological processes, Holland de-
scribes the inner dynamics of the reading experience:
(1) Style Seeks Itself, (2) Defenses Must be Matched,
(3) Fantasy Projects Fantasies, and (4) Character
Transforms Characteristically.

, ““The New Paradigm:

Subjective or Transactive?’’, New Literary History, 7
(1976).

, Poems in Persons, New

York: W.W. Norton and Co., 1973.

Holland presents ideas treated more fully in his
treatises: The Dynamics of Literacy Response and 5
Readers Reading by introducing his theory of the
“Psychoanalysis of Literature.”” Arguing that literary
works are inseparable from human minds, Holland
examines (1) the relationship between poetic style and
total personality (identity) as revealed in the poetry of
one poet, (2) the reading or re-creation of poems of
this poet by two different readers, through their
unique lifestyles and (3) the way these personal ex-
periences and private readings become communal
ones.




Jolly, Thomas, ‘‘Reading, Writing, Listening, Speaking,”’
ERIC RCS Report, Language Arts, (57) 1980, 664.

Jolly reviews research which studies the inter-

establishing the earliest and most basic outlines for
the development of behavioral or existential identity.”’

relationship among the language arts. He cites studies Lloyd, Bruce A., “‘Reading to Write,”” Reading Horizons:
conducted primarily at the elementary school level Selected Readings, Kenneth VanderMeulen (Ed.),
which demonstrate how training a practice in one or Kalamazoo, MI: Western Michigan University Press,
morve of the language arts contributes to development 1979, 178-182.

in one or more of the other language arts. Jolly also
cites teaching resources available to those who would
teach the language arts holistically.

Lloyd describes a procedure for using a weekly letter

to parents to entice elementary students to reading
and writing.

Jones, Linda, Theme in English Expository Discourse, Lake Mackintosh, H.K. (Ed.), Children and Oral Language, Joint
Bluffs, Illinois: Jupiter Press, 1977. publication of the Association for Childhood Educational

Jones uses tagmemic analyses to demonstrate how ‘International, Association for Supervision and Cur-
readers see certain features as central to an author’s riculum Development, International Reading Associa-
message and others as marginal. tion, National Council of Teachers of English, 1964.

The work is an overview of children’s language.
Judy, Stephen N., The ABC’s of Literacy: A Guide for Parents

and Educators, NY: Oxford University Press, 1980. Mandler, Jean M. and Marsha De Forest, ‘“The Code in the
Judy offers an overview of literacy that emphasizes an Node: Developmental Differences in the Use of a Story
holistic, rather than piecemeal approach, and specifi- Schema,”” ED 142 988, March, 1977.

cally treats ‘‘Science Reading and Writing”’ and The authors describe both the philosophy behind and
“Reading and Writing ‘for Real’.”’ an example of a story grammar before reporting on an

experiment in which second-, fourth-, sixth-graders,
, and Susan J. Judy, The and adults were asked to retell *‘ideally’’ constructed
English Teacher’s Handbook: Ideas and Resources for stories and stories whose elements had been jumbled.

Teaching, Cambridge, MA: Winthrop, 1979. In the re-tellings, students and adults reshaped the

In chapters 8 and 10 (pp. 113-125 and 135-141), the au- Jumbled stories to fit an “‘ideal” story structure. Man-
thors discuss how to integrate reading and writing by dler and DeForest conclude that ““through experience
offering practical suggestions to teachers. with hearing stories and experience with typical event
sequences in the world, people form cognitive struc-
Judy, Susan J., “Teaching Critical Reading in the Writing tures that reflect the underlying structures of stories as
Class,” Reading, MCTE (1980) 45-50. outlined by the grammar.”
Judy offers five techniques for teaching critical read- . . ..
ing )i)n {Ze wfiting classq and{’ationale bg;hind them. Memering, Dean, “"The Reading/Writing Heresy,” College
Composition and Communication, 28 (October, 1977), 223-
Kintsch, Walter and T.A. van Dijk, ‘“Toward a Model of 226.
Text Comprehension and Production,”” Psychological Re- Memering gives attention to the interest in language
view, 85, (1978), 363-94. shared by students of literature and composition and
The authors propose a model for describing the suggest; ‘that literatuije teaclfers ought 'to be able to
semantic structure of texts at both a local and a global help writing students in the kind of reading they need
level. They demonstrate how to analyze texts —as well to do.
ziizzcﬁfli?:lfniZananzanon protocals of those texts - Meyer, Bonnie J.F., “Pr0§e Analysis: Procedures, Pur-
poses, and Problems,’” in B.K. Britton and J. Black
Lerner, J.W., Children with Learning Disabilities, Boston: (Eds.) Analyzing and Understanding Expository Text, Hil-
Houghton Mifflin, 1976 sdale, NJ: Lawrence Erlbaum Associates, forthcoming.
Lerner’s work is an introductory text on learning dis- Meyer dfescrtbes her approach I.O the analysis of
abilities. prose: First, she defines three primary levels of ex-
pository texts — (1) the sentence or micro-proposition
. . . . . level, (2) the paragraph or macro-proposition level,
Llchtepsteln, He‘PZ’ “.Ide':ntlty and Sexuality: A Study of and (3) the top-level or overall organization of the text.
Their Interrelationship in Man,”” Journal of the American Second, she defines five basic logical relations in texts
Psychoanalytical Association, 9 (1961), 179-260.

— (1) collection, (2) causal, (3) response, (4) compari-
son, and (5) description, Third, she defines procedures
for building prose structure. Fourth, she compares her
approach to the analysis of prose with the approaches
of other text grammarians.

Lichtenstein argues that human identity is established
“by a specific use of the nonprocreative sexual func-
tion.”” He presents evidence demonstrating ‘‘that
nonprocreative human sexuality is instrumental in
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Miller, J.R. and Walter Kintsch, ‘‘Readability and Recall of
Short Prose Passages: A Theoretical Analysis,” Journal

of Experimental Psychology: Human Learning and Memory,
6 (1980), 335-354.

The authors report on research in which 20 texts of
varying levels of readability were analyzed, in an ex-
tended and formal manner, according to the Kintsch
and van Dijk model for processing text and then read
by 120 subjects. They conclude that readability is not a
property of text alone, to be measured by a formula;
rather it is determined by certain text properties — ar-
rangment of the propositions in the text base, word
frequency and sentence length — interacting with the
readers’ plans and resources for processing the texts.

Miller and Kintsch argue that the interactions be-
tween readers and texts determine readability of texts.

Minnick, Wayne, The Art of Persuasion, Boston: Houghton
Mifflin, 1957.

Many different methods of winning belief are covered
in this book. The emphasis is on oral communication.
Minnick goes into the psychological and behavioral
aspects of persuasion. The final chapter is on the
ethics of persuasion.

Moffett, J. and B.J. Wagner, Student-centered Language Arts
and Reading K-13, Boston: Houghton Mifflin, 1976.

The authors describe a complete language arts cur-
riculum and provide teachers with ideas for useful in-
structional activities.

Nix, Don, ‘“The Emperor’s Specific Skills,”” unpublished
paper, Yorktown Heights, NY: IBM T.J. Watson Re-
search Center, 1981.

First Nix argues that “‘specific skills’ are not discrete
skills at all, but rather ‘‘category names’’ which cover
“unsystematically overlapping’’ inferential skills; then
he argues for defining a set of cognitive skills that can
be named and taught to children. Nix, like many of his
colleagues, is asking teachers to define both cognitive
and meta-cognitive skills for themselves, first, and,
then, for their students.

O’dell, S., The Island of the Blue Dolphins, London: Puffin,
1970.

Olshavsky, Jill E., ‘‘Reading as Problem Solving: An In-

vestigation of Strategies,”’ Reading Research Quarterly,
12/4 (1976-77), 654-674.

Relying on the theoretical framework and methodol-
ogy of Newell and Simon, Olshavsky reports on her
own research which demonstrates that readers use
strategies as they read, lending support to the belief
that reading is a problem-solving process. Ol-
shavsky’s research indicates that readers tend to
apply more strategies when they are interested in what
they are reading, when they are proficient readers,
and when they are faced with abstract material.
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Paris, S.G. and B.K. Lindauer, ““The Development of Cog-

nitive Skills during Childhood,’”’ in B. Wolman (Ed.),
Handbook of Developmental Psychology, Englewood Cliffs,
NIJ: Prentice-Hall, in press.

The authors review the literature on metacognitive
skills.

Payne, Lucile Vaughan, The Lively Art of Writing, New

York: The New American Library, 1969.

Payne gives detailed directions for writing essays and
gives good explanations of the rationales behind vari-
ous writing techniques. Students should find her ex-
position of the structure of an essay helpful.

Perrine, Laurence (Ed.), Literature: Structure, Sound and

Sense, (3rd ed.) New York: Harcourt Brace Jovanovich,
1978.

The volume is a collection of readings and apparatus
for studying them.

Pickert, James W. and Richard C. Anderson, ‘‘Taking Dif-

ferent Perspectives on a Story,”” Journal of Educational
Psychology, 69 (1977), 309-315.

The authors maintain that ‘‘structure is not an inva-
rient property of text, but rather that it depends upon
perspective.” They report on a study of college stu-
dents who read texts from one of two directed
perspectives or from a non-directed perspective, con-
cluding that readers learn and remember ideas in texts
which are important to them. The authors believe this
evidence supports their belief that as readers impose
different perspectives (schemata) on texts, ‘‘the rela-
tive significance of elements in the texts change.”’

Pinckert, Robert C., The Truth about English, Englewood

Cliffs, NJ: Prentice-Hall, 1981.

Pinckert concentrates on basic skills, such as punctu-
ation, word choice, and grammar, but includes sec-

tions on the writing process, persuasion, and style.
This book is intended for adults.

Ponsot, Marie, ‘‘Total Immersion,”’ Basic Writing, 1 (Fall/

Winter 1976), 30-43.

Ponsot describes a six week (five hours a day, five
days a week) intensive summer course with plentiful
writing and substantial reading.

Purves, Alan (Ed.), Cognition and Written Language: A Sym-

posium, Papers presented at the Symposium on Cognition
and Written Language (Pittsburgh, Pa., March 15, 1979),
ED 178 918, March, 1979.

This collection of fourteen papers focuses on
methodological issues in writing research (Pradl); ac-
quisition of language skills using computer-based in-
struction (Caldwell); analogies between written and
spoken language (Brause); needed research on pro-
cesses of invention (Larsen); issues related to cogni-
tion and written language among elementary school




children (Bond); cognitive processes used to evaluate
texts (Nold); styles of teachers’ responses to written
composition (Brienza); influence of prior knowledge
on comprehension (Beach); problem-solving
strategies in writing (Flower); strategies used in com-
prehending wriiten stories (Mason and McClure);
procedures for studying writers’ cognitive maturity
(Odell); helping college students develop reasoning
skills (Taylor); teaching children to write informally
(Sandberg); acquiring and developing mental lexicons
(Mayher).

Rumethart, David E., ‘‘Notes on a Schema for Stories,”
Babrow and Collins (Eds.) Studies in Cognitive Science,
New York: Academic Press, 1975.

The article includes description and explanation of
Rumelhart’s story grammar which is based upon
Propp’s (1968) analysis of Russian folk tales.

Ryan, E.B. and G.W. Ledger, ‘‘Assessing Sentence Pro-
cessing Skills in Prereaders,” in B.A. Huston (Ed.), Ad-
vances in Reading/Language Research (Vol. 1). Greenwich,
Conn.: J.A.IL. Press, in press.

The authors argue sentence processing skills among
pre-readers are an important facet of reading readi-
ness.

, ‘‘Identifying and Re-

mediating Failure in Reading Comprehension: Toward an
Instructional Approach for Poor Comprehenders,”” G. E.
MacKinnon and T.G. Waller (Eds.), Reading Research:
Advances in Theory and Practice (Vol 3), New York:
Academic Press, 1981.

Ryan reviews the literature concerning differences
between good and poor readers.

Schank, R. and R. Abelson, Scripts, Plans, Goals and Under-
standing: An Inquiry into Human Knowledge Structures,
Hillsdale, NJ: Lawrence Erlbaum Associates, 1977.

The authors present a sub-species of schema theory of
learning in their descriptions and reports of research
into scripts, plans, and goals as cognitive structures of
human knowledge and inquiry.

Shuman, R. Baird, ‘A Writing Approach to High School
Reading,”” Reading Horizons: Selected Readings, Kenneth
VanderMeulen, (Ed.), Kalamazoo, MI: Western Mich-
gian Unviersity Press, 1979, 183-187.

The author describes ways in which reading difficul-
ties are overcome through writing workshops.

Smith, Dora V., “‘Developmental Language Patterns of
Children,”’ Resources in Reading-Language Instruction,
Robert B. Ruddell et al., (Eds.), Englewood Cliffs, NJ:
Prentice-Hall, 1974, 206-216.

Smith gives an overview of ‘‘research into the signifi-
cant phases of a child’s language development,”’ in-
cluding a valuable bibliography.
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Smith, Frank, Reading Without Nonsense, NY: Teachers

College Press, 1979.

This work is a ‘‘A concise, well-written, and clearly
stated synthesis of the ideas’ in Smith’s Comprehen-
sion and Learning and the two other books cited here.
An accessible and readable book with clear, if im-
plicit, ties to Moffett’s and Britton’s approaches to
writing.

, (Ed.), Psycholinguists and
Reading, NY: Holt, Rinehart, Winston, 1973.

Smith collects articles by himself and others including
two by Kenneth Goodman, ‘‘Psycholinguistic Uni-
versals in the Reading Process’’ and ‘‘Analysis of
Oral Reading Miscues: Applied Psycholinguistics’’;
two by Jane W. Torrey, “llliteracy in the Ghetto’’ and
“Learning to Read Without a Teacher”’; and Carol
Chomsky's ‘“‘Reading, Writing, and Phonology.”

Steffensen, M.S., C. John-Dew, and R.C. Anderson, ‘A

Cross-Cultural Perspective on Reading Comprehension,”
Reading Research Quarterly, 15 (1979), 10-29.

Readers from the United States and India read letters
about an Indian and an American wedding. The read-
ers remembered the native passage more quickly after
they had performed other tasks; and remembered
more details in each of the passages which were con-
sidered important by other members of their cultural
groups. The authors conclude that the perspectives
(schemata) which readers bring to texts influence their
comprehension of those texts.

Sternglass, Marilyn S., ‘‘Composition Teacher as Reading

Teacher,”” College Composition and Communication, 27
(December, 1976), 378-382.

Sternglass discusses the need to teach students how to
read the sentences that sentence combining and
generative rhetoric would have them write.

Sutcliff, R., Song for a Dark Queen, L.ondon: Pelham, 1978.

Tierney, Robert J. and James Mosenthal, ‘*Discourse Com-

prehension and Production: Analyzing Text Structure and
Cohesion,”” Technical Report No. 152 Ed 179 945,
Champaign-Urbana, Illinois: Center for the Study of
Reading, 1980.

The authors both describe six different means of exa-
mining text — story grammars, event-chain formula-
tions, predicate structure of expository prose, mapped
patterns, propositional analysis, and cohesion — and
discuss their utility in research and educational prac-
tice.

, and Jill La Zansky, ““The
Rights and Responsibilities of Readers and Writers: A
Contractual Agreement,”” Reading Education Report No.
15, Urbana-Champaign, Illinois: University of Illinois,




Center for the Study of Reading, 1980.

The authors argue that implicit contractual agree-
ments exist between readers and writers governing the
role of writers as they create texts and the role of
readers as they work to understand texts.

Tompkins, Jane P. (Ed.), Reader-response Criticism, Balti-

more: Johns Hopkins University Press, 1980.

Tompkins® anthology provides the reader with a rep-
resentative collection of essays by ‘‘reader-response’’
critics. The essays, which Tompkins notes do not rep-
resent ‘‘a conceptually unified critical position,”’ con-
stitute a useful introduction to criticism focusing upon
the role of the reader in the meaning of literary works.
The collection includes essays by Walter Gibson,
Gerald Prince, Michael Riffaterre, Georges Poulet,
Wolfgang Iser, Stanley E. Fish, Jonathan Culler,
Norman N. Holland, David Bleich, Walter Benn
Michaels, and Jane P. Tompkins.

strategic contextual perspectives. He argues that
writers have some control over the clarity or obscurity
they provide for readers’ contexts; readers have less
choice. Walmsley also suggests that research will
have to focus on (1) demands which composing places
upon writers versus demands comprehension places
on readers and (2) writers’ and readers’ purposes for
writing and reading.

Wilson, Marilyn J., “A Review of Recent Research on the
Integration of Reading and Writing,”” The Reading

Teacher, (May, 1981), 896-901.

Wilson reports on research which supports her argu-
ment that children learn to read and write as they
learn to speak, by forming hypotheses and testing
them. She indicates (1) that the processes of reading
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