






























determined by the  spec i f i c i t y  of t he  
product--indicate the a b i l i t y  t o  produce 
d i f fe ren t  t e x t s  with s imilar  features.  
In the following passagel fo r  example, 
ideas a r e  arranged i n  no apparent order 
other than the i r  l inear  association on 
the  pagel an order inherent i n  t h e  medium 
and therefore unrelated t o  the s tudent ' s  

I own organizational ab i l i t y .  

(3)  mstxad of dxildren actively partici- 
p a a g  in qxxts and str- tzxlxcise1 
sovastly neededfor *newly &welap- 
ingbodiesl theyarembehgdrawn in- 
amrs to watch the izdeviSi.cn. 

(6) Rrmks latczc can't seen to cmpre 
w * t h & * e n m * y ~ t h  
- h a m d f & a l a n d w m  
can't 1- a t  s d r d .  (7) The kids 
afterwatdrhgthe-, bavingbeen 
m y  erllm3xxkdl cpm bord w i t h  

men i f  t h i s  specif ic  arrangement pos- 
sessed a rhe tor ica l  or  a f fec t ive  power of 
i t s  ownl there  is nothing t o  indicate  
tha t  t h i s  student could reproduce the 

e f f e c t  with other ideas or subjects.  In 
the next examplel thoughl separate ideas 
a r e  arranged according t o  a cause-effect 
sequence tha t  i s  emphasized by references 
t o  t h i s  abs t rac t  pr inciple  i t s e l f  i n  the  
s t ruc tu ra l  markers tha t  introduce most of 

! , the  sentences. 

serves as a substitute for dher, m e  
wrth vhile as a tim filler. 





















t he  w r i t e r ' s  recognit ion of those proper- 
t i e s .  Thus, i f  t h e  i n f l e c t i o n  of t h e  
verbs i n  an essay is cons i s t en t  though 
non-standard, such a s  with the  unorthodox 
person-number concord of c e r t a i n  present  
ind ica t ives  resembling "I does,"  o r  "he 
do," t h e  r e g u l a r i t y  of t h e  marking sug- 
ges t s  t h a t  the  s tudent  recognizes t h e  
person-number d i s t i n c t i o n  desp i t e  t h e  
non-standard nature  of the  a c t u a l  marker 
used. S imi lar ly ,  i f  an essay conta ins  a  
number of sentence fragments, a l l  of 
which a r e  r e l a t i v e  c lauses  following a 
sentence ending with a subs tan t ive ,  then 
t h e  consistency of t h e  fragment suggests  
t h a t  the  w r i t e r  knows what a  r e l a t i v e  
c lause  is and how t o  use it (though she 
or  he may no t ,  of course, know what t h e  
name i s )  and i s  simply marking it with a 
period and c a p i t a l  l e t t e r  ins t ead  of a  
comma. Since i n  both cases t h e  graphemic 
f e a t u r e s  ind ica te  a  thorough understand- 
ing  of t h e  p r i o r i t i e s  of t h e  sentence,  no 
student  i s  prevented from e n r o l l i n g  i n  
Introductory Composition by t h e  use of 
non-standard marking alone.  

The c r i t e r i a  f o r  exempting a s tudent  from 
the  in t roductory  course do, however, rec- 
ognize a p r i o r i t y  of s tandard over non- 
s tandard  systems of graphemic fea tu res .  
To be exempted, s tudents  must submit a  
sample t h a t  ind ica tes  they w i l l  be a b l e  
t o  complete successful ly  w r i t i n g  t a s k s  
assigned i n  a wide v a r i e t y  of c l a s s e s ,  
and t h e  survey of the  f a c u l t y ' s  a t t i t u d e s  
towards t h e i r  s tuden t s '  w r i t i n g  ind ica ted  
t h a t  most f e a t u r e s  of non-standard graph- 
emic systems were as soc ia ted  with poor 
wr i t ing  even by those f a c u l t y  members who 
t h e o r e t i c a l l y  re legated  such f e a t u r e s  t o  
a  t r i v i a l  s t a t u s .  ~ l s o ,  s ince  t h e  stand- 
a r d  systems of grammar and punctuation 

were determined by t h e  sentences of t h e  
examination t h a t  began the  s tuden t s '  es- 
says,  f a i l u r e  t o  continue using t h e m  in-  
d i c a t e s  t h e  s tuden t s '  i n a b i l i t y  t o  per- 

The app l i ca t ion  of c r i t e r i a  such a s  these  
is  not ,  of course, a  guarantee of consis- 
t e n t  and accura te  evaluat ion.  The com- 
p lex  s o c i a l  context  i n  which wr i t ing  a l -  
ways funct ions  complicates i t s  evaluat ion,  
and t h a t  evaluat ion ,  i n  t u r n ,  must take  
i n t o  account t h e  very s p e c i a l  configura- 
t i o n  of the  t e s t i n g  s i t u a t i o n  i t s e l f .  
Examples Two and Three a r e  eloquent com- 
ments on the  e f f e c t s  of the  examination 
s i t u a t i o n  on t h e  wr i t ing  t h a t  it pro- 
duces. The t e x t  of Example Two i s  f o l -  
lowed by this note: "please forgive  t h e  
handwriting a s  I have a s l i g h t  physical  
d i s a b i l i t y . "  Long before t h e  l a s t  page, 
this essay exh ib i t s  a l l  of the  f e a t u r e s  
necessary t o  exempt t h e  author from In- 
t roductory  Composition, but  this d i r e c t  
address t o  t h e  a c t u a l  readers  makes t h e  
a u t h o r ' s  p r e c i s e  response t o  the  given 
t a s k s  even more exceptional .  This s tu-  
dent  c l e a r l y  understood t h a t  the  essay, 
a s  p a r t  of t h e  assessment procedure, was 
t o  be w r i t t e n  f o r  two d i f f e r e n t  audiences 
and f o r  two purposes: the os tens ib le  
audience and purpose prescr ibed by the  
examination, and t h e  a c t u a l  audience and 
purpose of the  assessment. A s  a  r e s u l t  
of conscious separa t ion  of t h e  two kinds 
of c o n s t r a i n t s ,  the  author was a b l e  t o  
d i s t i n g u i s h  between t h e  necessary speci f -  
i c  response t o  the  given t a s k s  and a more 
comprehensive but  unfocused demonstration 
of i s o l a t e d ,  t echn ica l  s k i l l s .  Writers  
who f a i l  t o  make t h e  d i s t i n c t i o n  between 
t h e  two kinds of contexts  i n  which their 
w r i t i n g  funct ions  tend e i t h e r  t o  t r e a t  
the  examination simply a s  an occasion t o  
d isplay  every t echn ica l  s k i l l  they have 
o r  t o  l i m i t  t h e i r  essay caut ious ly  t o  the  
one o r  two t a s k s  they know they can per- 
form. Such e f f o r t s  t o  perform f o r  the  
assessment readers  cannot, of course, 
bear much relevance t o  the  purposeful 

essay t h a t  t h e  examination asks f o r ,  and 
o f t e n  these  e f f o r t s  t o  use the  essay a s  a  
showcase r e s u l t  i n  t e x t s  t h a t  a r e  in tern-  
a l l y  incons i s t en t  a s  well .  

ceive and a d j u s t  t o  the s p e c i f i c  graph- 
emic systems required by t h e  examination Example Three exh ib i t s  another f ea tu re  
and favored by the  f acu l ty .  Consequent- pecu l i a r  t o  t h e  s i t u a t i o n  of the  examina- 
l y ,  no s tuden t s  a r e  exempted i f  t h e i r  t i o n .  Because t h e  assessment examination 
essays do not  e x h i b i t  the  graphemic i s  o f fe red  a s  one of a  b a t t e r y  of t e s t s  
f e a t u r e s  considered s tandard  f o r  w r i t t e n  fac ing  t h e  s tudent  during a v i s i t  t o  the  
English. campus, most of the  t e s t s  conforming t o  
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