Subjects Made 5

A TFast-paced Approach to prrcv ng SdhtenC& Struecture

A.A

The next few pages briefly describe an approach te the teaching of
sentence structure in the Fuoglish classroom:. The =ain goal of this
exercise is to teach the recognition of subject and predicate in a
sentence with the hope that recognition practice will lead te the proper
utilization in original student sentences.

an examinatien of the information availa:

reveals that a good deal of what the Enzlish
students sentenve stzucture is weighed cowa b
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action in the sentence) . Addressing the Problem in these simplified
terms, i.e., "dpar" and "dene," I disrezarded the Previously mentioned
forms that the subject may take. Frem this point on Y. Boal was tp
teach recognition of the "doer" iy a Sentence,

In the firgt class session the students took a pretegt chsisting
of twenty-five sentences with instruetion to find the subject apg write
it out on the line provided, In evaluating these tests it was obvicus
that the students di4d not knew what questions to ask themselves in
Tecognizing the subject, Workshestsg which they were given direcred them
to ask one of the fﬁllowing two questions after locating the "done! or
simple Predicate of the Sentence:

L) "Who digrv
Examplae - Mary asked for a coke.
Asked 15 the simple predicate.
Who did (asked)? Mary did.
Mary is the "doer" or subject of the sentoence.

2)  "What dd g7
EFxample -~ The Car rolled down the hill.
Rolled ig the simple predicate.
What did (rolled)? The car d4d.
The car ig the "doer" or subject af the Sentence.

OF course thig questioning method does not make a distinction between
simpie subject and complate subject, At thig level of subject recognitian
it is irrelevant,

A review teg: W4S next administored to check the studentg” nregress
in Fecognizing Lhe stiiject throush the utilization of the ahove quastions.
Most studénts iy a relatively short Period of time had successfully
mastered this ekili, _

Three isolatay areas in subjecg Tecognition had to pa introducad as
discovered in thd Original subject ptetest. These chree &reas had to he
addregged Separately becaygs the questioning method of locating the
subject wasn‘t.sufficiently adequate to deal with thém. The three areas
Were as followsg: 1) ThHere is never the subjeet of a séntence. |, 2) 4
sihjeet may be compound; that is, a sentence may have more than one
”duer”., and 3) In an iaoterrogacive the subject rarelv comes Firse,
three proplesn areas weére Covered in fhe last gix Pages of the subject
worksheet unic,

To understand that the word "there" ig BEVET Che subject of »
gentence the gtudene nead only g learn a rule and apply it. The cenplete
tile read as followe: ject. When the word fleye

=l
o rodioats W
D¢ predigata.

=i

i

—-1]

1

he

Example - Thore are Ler apes in the room.
Simple predicate = aye,

Who did (are) or what did (are) in

the room? Apes are in the room.

Therafore, spps is the subject,

Rccuﬁnizing Ehe sub
Beaing a simple riule wag

Alsd coverad,
the rulae readl

OF subjecr of the

follows: "Tp gentences rhat
s5¢htence usually does got ceme



Example — Are you coming with us?
Simple predicate = are coming
Who did (are coming) or what did

(are coming)? You are coming.
Thersfore, vou is the subject.

A ety

The final preblem area to be covered was the recegnition of ecompound
subjects. Thé rule te be learned and practiced read ag follows: "A
subject of a sentente may have moere than ope pdfe. It is said to be
compound. These parts may be joined by words 'and', or 'or'." (The

conjunctions 'neither...nor' and "eithef...or' were not included as
skills to be exercised, but they were mentione

of each are:
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1) and - John and Mary went home.
Simple predicate = went,
Who or what did (went)?
Mary went. John went. The word
and connects John and Mary, therélfore,
John and Mary is the subject of the sentence.

2} or — Juhm or Mary went home.
Simple predicate = went.
Who or what did (went)?
John went. Mary went. The word or
connects John and Mary, therefore,
Jehn or Mary is the subject of the sentence.

All previous skills acquired were continually exercised through
additional board work. A revigw test was administered at the rompletion
of tha zsssigned ewercises te measurée the general progre toward subject
recognition with reference te all areas covared ia the cises T
continually chacked students' papers, handed then hrck
correction and then rechecked their work. The workshesa
immediate attention of both teacher and student.

4s each student successTully completed (achiewved a grade of 90 orx

etter on the final review "“t) the subject unit he was asked to write
:lLLe eriginal sentencss uging the word there at the beginning of a
sentence, three sentences using a compound subject, h’—v 1nterr0gstivEﬁ
and three sentences not to be like any of thé previous sentences in
subject form. These seénrtences were compared with Qriginal gentences
written before the ineroduction of the subject tnit. (Note here: A unit
on the predicate had been successfully completed by esch student before
the introduction of the subject unit.) A careful evalution of the
students! sentences, in most cases, pointed toward a clearer recognition
of and ufilization cf the subject in the areas coverad.

I found the experience I had teaching szatence st
way suecessful @noush to attempt azain, 1w
che material to the grade level of my second 5 ou ke but, len
the whoele, the basic premise of this unit rem nc the same. The hasie
premige of this unit was that students who are starting at tle most
fundamental level of compesition——construccing & sentende--nead not be
burdened with ncedless terminology.: Disregard the labels and giwve the
students some basic skills, practice in using them and practice in
verlkalizing both oral L: and in writing these rsw sxills and, in most
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cases, the desired result of improved sentence ster

Heture will be ohtdinad.
For the reader's review here is a list of all the terminolosy ysed
Iy introducing the subject:
1. subject - "dper"
2.

simple predicate — "dope"
3.  compeound.

It is obvious th
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and can demonstra

at at this point in their develog
t list nor identify the
te an understandi
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parts of apwecﬁ but they

could
ng of their uytilic

through example,



