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Institutional Description:  The American University of Sharjah (AUS) www.aus.edu is a Middle States accredited American university within the emirate of Sharjah, which is part of the United Arab Emirates.  Founded in 1997, AUS is one of several universities in Sharjah, but is distinguished by its status an accredited American university, and the fact that it is the only co-educational campus in the emirate. Currently (December 2016), 5270 undergraduates and graduates are enrolled.  The university is a multicultural one, represented by students of 70+ nationalities; the top five are Emirati, Egyptian, Jordanian, Syrian, and Indian. The nearly 400 faculty members represent 50 nationalities. AUS houses a College of Engineering (2450 undergraduates), a School of Business and Management (1379 undergraduates), a College of Arts and Sciences (813 undergraduates), and a College of Architecture, Art and Design (628 undergraduates).
The College of Architecture, Art and Design (CAAD) has five undergraduate programs-architecture, interior design, visual communication, multimedia design and design management-and a graduate program in urban planning. The architecture degree program was the first program of its kind outside North America to be given accreditation by the National Architectural Accrediting Board (NAAB) of the United States.
The CAAD curriculum is based on the North American model, which integrates liberal studies with professional education. Undergraduate CAAD students begin their first-year studies in the CAAD Foundations Program, which provides the basic design education enabling students to function on appropriate critical, theoretical and practical levels in their second year.  To compete for limited places in the second year in their chosen major, CAAD students must successfully complete the foundations courses.  Design studios comprise most upper-division courses.


Research question: 
How did the students and professor understand the research assignment in terms of written argumentation and analysis addressing the interaction between notable contemporary designers and their socio-cultural context and history? How and why were students challenged in reaching the professor’s expectations for the assignment?




Key Theorists and Frames


Design (History) Education: (Barnard, 2005; Dannels, Gaffney, & and Martin, 2008; Garcia, 2016; Heller, 2004; Howell, & Christensen, 2013; Lichtman, 2009; Meggs & Purvis, 2011; Swanson, 1994; Swanson, 2002) 

Design history education scholarship considers a variety of models to help students acquire an understanding of the relationship between culture and design.  A number of scholars advocate a “studio” approach for the teaching of design history. 

Design Education in UAE: (Berbic & Grant, 2012; Heintz 2005, 2006; Heintz &
Dougan, 2008) 

Design education in the UAE seeks to accommodate multilingual students from a variety of epistemological frameworks in a complex socio-cultural environment, focusing on creating design community thinking, engagement with process, and connecting with international practices in design while learning to call on the awareness of the past and observation present  while improvising in a constantly-changing context.


Design (History) Education and WID/WAC: (Basgier, 2014; Bhagat & O’Neill, 2011; Cox, 2015; Fowler, 2015; Nyffenegger, 2010; Orr, Blythman, & Mullin, 2005; Russell, 2011; Wood, 2011)
Calls on academic literacies framework to develop inclusive writing practices in design education, to help students understand that design and writing are similar processes, and to better integrate a “writing to learn” approach into the curriculum. 

UAE & regional WID studies: (Bilikozen, 2015; Golkowska, 2013; Hodges & Kent, 2017; Jarkas & Fakhreddine, 2017; Miller & Pessoa, 2017; Nebel, 2017; Rajakumar, 2014; Ronesi, 2011; Ronesi, 2017; Ronesi, 2017 in-press; Rudd & Telafici, 2017)  
Qualitative studies that bring to light the great linguistic diversity and traditional regional pedagogical approaches that characterize the UAE and MENA region, and highlight faculty and student responses to the challenge of reconciling cultural, linguistic, educational, and institutional realities with American-style academic writing.

 

Glossary

MENA (Middle East – North African) region—The World Bank designates the following countries as comprising the MENA region: Algeria, Bahrain, Djibouti, Egypt, Iran, Iraq, Israel, Jordan, Kuwait, Lebanon, Libya, Malta, Morocco, Oman, Qatar, Saudi Arabia, Syria, Tunisia, United Arab Emirates, West Bank and Gaza, and Yemen (often Turkey is included).
United Arab Emirates: An oil rich gulf state founded in 1971, characterized by a very small local population and a large, multilingual, multicultural work force of expatriates. Islam is the official religion, and Arabic the official language, although English, Hindi, and Urdu are widely spoken.
Sharjah: one of the seven emirates (like state or province) of the United Arab Emirates. The other six are Abu Dhabi, Dubai, Ajman, Um al Qawain, Fujairah, Ras al Khaimah.  All emirates have their distinct qualities.  Sharjah, a conservative emirate, is known for its culture (16 museums) and higher education focus (several universities. 
First-year Writing/Composition (FYW / FYC)—a fundamental part of American-university curricula, first year writing courses generally introduce first-year students to academic writing with emphasis on critical thinking, rhetorical strategies, audience, purpose, genre, and source-based writing.  This introduction should lay a foundation for discipline-based writing in upper-division courses. 
Writing Across the Curriculum (WAC): The practice of including writing in all discipline courses (not just writing of English class) as a means to (1) improve and develop student writing during all of their undergraduate years, (2) promote writing as a way of learning the class content, (3) and to introduce students to the discourse of discipline community and help them negotiate that discourse as a new member.
Writing in the Disciplines (WID):  A WAC approach (see above) that focuses on introducing students to the discourse of discipline community.  Writing assignments in these courses help students negotiate that discourse as a new member by providing students practice with the language conventions of a discipline as well as with specific formats specific to that discipline. 
Writing Fellow—a student writing tutor who has been assigned to support the students with their writing assignments in one course; writing fellows are familiar with their instructors’ goals and expectations for their various assignments and support the students accordingly
International Branch Campus (IBC): A campus in a host country that is “a branch” of a larger home country postsecondary institution.  Even as the branch campus in the host country may be smaller and offer fewer programs, it should provide the same curriculum and quality of education and confer the same degree as the home country institution.  While IBCs are found worldwide, a great many of them are concentrated in the Middle East and Asia and have an engineering or technical focus.   



Preliminary Abstract
This case study investigates professor and student perceptions surrounding a research paper in a lower-division, history of design survey course required for multimedia, design, and visual communication majors at an American liberal arts university in the United Arab Emirates.  This research assignment prompted students to take a critical stance on the significance of a contemporary designer to the design field or to socio-cultural conditions while considering the context in which the designer practiced and influences from earlier work or movements. Data highlights the various student challenges in meeting the goals of this paper.  In particular, student response suggests how the research assignment could be additionally supported to provide greater opportunity for improved student writing that would help engender a more critical awareness of the role of design in society. 
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Introduction

This chapter investigates professor and student perceptions surrounding an existing writing assignment—a research paper—in a 200-level design history course at an American liberal arts university in the United Arab Emirates.  The study featured in this chapter was part of a larger sabbatical research that explored the writing components of three second-year university courses to examine the potentiality of lower-division discipline-based writing for supporting student population from diverse educational, linguistic, and cultural backgrounds (see Ronesi, 2011, 2017b). Weighted 20% of the final grade, this short (five-page) research paper required students in a history of design survey course to practice the type of analysis and contextualization modeled during class lecture. The writing assignment required students to research a contemporary designer the class had not studied and to take a critical stance on the designer’s significance to the design field or to socio-cultural conditions; in their written analysis, students were asked to reference, as appropriate, the context in which the designer practiced and / or influences from earlier work or movements.  Taking into account regional and institutional context, this case study explores the ways students were challenged in reaching the professor’s expectations for this research assignment, and suggests how the research assignment could be additionally supported to provide greater opportunity for improved student writing that would help engender a more critical awareness of the role of design in society.
In underscoring design as both a socio-cultural expression and force, Malcolm Barnard  suggests that “the metaphor buried in the word ‘context’ asserts graphic design is in fact a useful one: it refers to a textile, with weft and warp, which would not exist were it not for the threads holding each other together. . . . Graphic design in fact produces and reproduces society and culture” (2005, p. 59).  Gunnar Swanson, over the past twenty-five years, has argued that design history (need to elaborate) should be taught as a general education or liberal arts course as a way of studying the world.  While it seems design history has a lot to offer as interdisciplinary field that makes explicit the interconnections between social, political, cultural and economic forces, the course, most generally lecture-based,  has been criticized as unengaging in view of the more rigorous // process-based coursework in design curriculum. Bryan Howell and Kimberly Christensen (along with others—ADD) (2013) “These traditional history courses offer little opportunity for active engagement and often fail to communicate appreciable values for young practicing designers who struggle with an instructional format that is so markedly different and more passive than the majority of their studio-based courses.”
To be added:
· Elaborate on history of design education?  Issues? Challenges? Goals? (focus on context and community, most focus is placed on studio practice)
· WID in writing in design classes, and in particular, design history? 
· What about design education in the UAE and how could writing meet those challenges?



· The socio-cultural and linguistic complexity of the Gulf region 
· Tension between the notion of liberal arts and a technical degree, and its repercussions for education (Ghabra, 2007; Knowledge & Human Development Authority, 2010/ 2011; Rajakumar, 2014; Ronesi 2017b.) 
· While it is not unusual for discipline faculty in the US to abdicate this aspect of teaching (reference literature of content professor in WID),  this resistance appears increased in vigor due to faculty discomfort with English and writing, and liberal arts discomfort issue .
· How does all of the above interact with institutional reality ?
· What about design education in the UAE and how writing could meet those challenges? 
Seeking to improve the writing and learning experience of our university’s students, the semester-long, IRB-approved qualitative investigation presented in this chapter—informed by scholarship on design education scholarship, academic literacies and WAC/WID—addresses the following research questions: How did the students and professor understand the research assignment in terms of written argumentation and analysis addressing the interaction between notable contemporary designers and their socio-cultural context and history? How and why were students challenged in reaching the professor’s expectations for the assignment?
To study student and professor perceptions of the writing assignment, I analyzed data from student surveys, student and professor interviews, an observation of the class in which the professor announced the writing assignments, and research paper review. I began the study the week before the semester by interviewing the course professor, Professor Tariq.  This first of three interviews with Tariq addressed his perception of the assignment’s significance within the course, and his goals and expectations for student performance (See Appendix A for professor interview protocol). I also took the opportunity to have him examine my first student survey for clarity and discourse accuracy before I distributed it to the students (performance (See Appendix B for students’ first survey).  The second interview, in which he clarified the parameters of the assignment, took place during the fourth week of the semester, the hour before Tariq formally announced the research paper to the class; it was during this class that I observed his introduction of the research paper, after which I announced my study to the students, explained and distributed consent forms, and introduced the first student survey. During the last interview, which took place after Tariq’s grades were submitted, I sought to ascertain his impressions of the student research papers and to get this reactions to student perceptions of the assignment, which had been elicited through a second late-semester (post-assignment submission) student survey  (See Appendix C for students’ second survey) and 4 student interviews. For these interviews, I invited students whose survey-response comments indicated a willingness to reflect on the assignment; these students also shared their papers with me (See Appendix D for student interview protocol). All observations and interviews were recorded and transcribed.  Consent was obtained by all participants, and all participants’ names herein are pseudonyms. 

           To support understanding of the socio-cultural context of the study, I continue this chapter by discussing the UAE as a site of superdiversity (Nebel, 2017) which has adopted an American, English-medium model for post-secondary education. I elucidate some of the struggle faced at my university and others like it in the Arabian Gulf to offer instruction that is commensurate with that of US-based universities, in view of the challenges offered by these superdiverse sites where social norms and pedagogical approaches are vastly different from the US and where students start university inexperienced with writing and unfamiliar with American-style academic and writing conventions.  Within that framework, I describe first-year writing instruction at my university, and the response to the introduction of a designated WID course in all the majors. I then recount the role and goals of the research assignment within the History of Design course and, drawing on observations, surveys, and interviews, I present the concerns and perceptions of the professor and the students regarding the writing assignment; in particular, I highlight the challenges as students negotiate their status as novice researchers to accommodate the requirements of the assignment. Finally, I discuss my findings in terms of the needs of regional design students encountering writing assignments in lower-division major courses and, then, suggest ways to better accommodate them.
American Universities in the MENA Region

**READER---the following sections are still in fragments). Bullet points indicate information to be added.

· The context of superdiversity and challenges in these contexts (Nebel, 2017)
· (authorial voice, Jarkas. & Fakhreddine, 2017)
· Teacher dependency (Ronesi 2017b, Miller & Pessoa, 2017)
· “as developing learner independence is a need of MENA-region students; many have come from largely authoritarian or regimented educational backgrounds and would benefit from opportunities where they are responsible for their learning.” (Ronesi, 2017a)
Research in the MENA region has revealed a number of challenges integrating WID and WAC at IBCs (See Hodges & Kent, 2017; Miller & Pessoa, 2017; Telafici & Rudd, 2017—a few more ) and from western-style standalone universities (see Annous, Nicolas, & Townsend, 2017; Ronesi, 2011; 2017b--—a few more).
 “For the IBCs, challenges and responses emerge as they adapt an already established and required curriculum to local needs. And for the latter, comprised of both US-accredited universities and universities modeled on western curriculum, challenges and responses evolve as a result of practitioners and administrators having more latitude in developing “grassroots,” locally-driven pedagogical approaches. Developing a research framework for both IBCs and standalone institutions that is grounded in this understanding would prove fruitful.” (Arnold, Nebel, & Ronesi, 2017)
If rich and engaging discipline-based writing assignments are still a challenge at US-based institutions despite support from WID / WAC programs and research (reference Melzer) , what is the state of WID assignments at American institutions outside of US borders? How do the challenging issues long-associated with integrating WID practices like transfer, student and professor resistance), manifest in this context? 

First-Year Writing and WID at the University
· Description of first year writing program

In the 2012-2013 academic year, the university revised its General Education requirements to include writing in the disciplines (WID) courses as major-designated requirements, partly in response to local employers’ observation that graduates needed higher-level communication skills.  A short-term interdisciplinary faculty committee was tasked with creating guidelines for WID faculty and a high-stakes assignment rubric template that faculty could adjust to their needs. Yet, no WID governing body was established, and subsequently, no shared WID course outcomes or requirements were articulated. Left to their own devices, many departments responded by designating senior projects and capstone courses—whose writing assignment was the final product of a degree—as the WID major course. This response did not seem an optimal one for several reasons: It is clear from the literature on transfer “that a course that introduces a student to writing in his or her major should be taught by a disciplinary specialist in that major” (Melzer, 2014, p. 89).” (More needed here).  While US-based WID programs generally require a WID course to generate a certain number of pages in writing, this 4-5 page high stakes assignment worth 20 % of the course was the single writing assignment.  
This private university, was not an international branch campus (IBC ) which are connected directly to universities in the US and are obligated to follow establish WID / WAC protocols from their home campuses.  NO WID / WAC guidance.
The broad and information-dense nature of the introductory course, students’ rudimentary discipline knowledge, and their novice writing and research skills present challenges to making a writing assignment meaningful and achievable.  (Hall?)  “Yet Ronesi’s (2011) study also concluded that the steep learning curved faced by these students could be mitigated by writing assignments in lower-division courses that run concurrently or dovetail with their FYC courses” (reference also other transfer scholarship)

The History of Design Course

· A survey course—lots to cover
· What’s the course about?
· The textbook
· course objectives and discussion of how they are addressed by the assignment (Hicks, 2016)
· prerequisites, requirements for which majors

The Research Paper
According to Professor Tariq, when university policy required that one course in each major needed to have a WID component, the History of Design survey course was deemed the obvious selection as the research paper had already been integrated.

Paper gone through iterations over the years.
When Professor Tariq and I first spoke about his plans for the writing assignment, he was at a crossroads in the course.  He was considering re-arranging some of the assessment.  
When I first interviewed Dr Tariq for this research, it was prior to the beginning of the semester and he was contemplating “tweaking” 
He had in mind two possible versions of the project:
a first, more interesting version—critique a piece of design (poster) through the eyes of a designer they studied and second, 
second--see assignment sheet—select design from 20th century and discuss impact on cultural forces
He prefers the first because it would allow him to hear the students voices, “but he feels he can’t hear their voices because they don’t have the ability to contextualize –they tend to do obvious things like, he wouldn’t use this font”  “Can’t hear their voices”—same comment made by Zubaidi in Ronesi (2017b)
Students are overly reliant on professor: “so in the past, you know, the students could see what I had emphasized in a lecture, and then they would rely heavily on what was said in the lecture, and that’s why perhaps a lot of the papers would come from earlier chapters, because [the students] will rely on that [information], but now that I’ve shifted [the research focus to later chapters], [the assignment] becomes more of a research.”

Created the course about 7 years ago, obviously thought it was important to include writing, Tariq had been teaching this course for a number of years, although not a trained historian, and 
Tariq had assumed that the students were at a higher writing proficiency level when he first initiated the writing assignment, but has since had to tone down his expectations to be in line 
Discussion of Assignment sheet
· His assignment sheet-- How did his syllabus / assignment sheet / presentation convey that?  (vocabulary search)
· Discuss Tariq’s handout in terms of Hicks (2016)
· The assignment handout design and tone echoed/ matched the courtesy, formality, of the professor’s demeanor



Participant Perspectives

Professor Tariq: Goals and Approach

Exudes a sense of intellectualism and professionalism, and indeed, in his interview with me, indicated he sought very much to teach by example, perhaps related to his visual orientation as a graphic designer.  “designed  his syllabus”  spoke of modeling intellectual prose, being deliberate in speech (reference Winzenried, 2016)
An empathetic professor who understood the students’ limitations when it came to understanding content and actively sought, with the writing assignment, to try to address these limitations while attending to / responding to course objectives.  Could empathize as to the difference between the rhetorical needs of English versus Arabic by virtue of his comparison to his mother tongue
Concerned about pedagogy and aware of epistemological framework differences among the students

Tariq wanted a critique / analysis / argumentative / stance on a modern designer but was aware of confidence, linguistics, and cultural issues that might hinder that.
I think there are probably two issues:  one is the thesis statement requires you to take a stand on something, to say this is what I think this is, and then that requires a certain confidence that our students may not have.  Also, this notion of a thesis statement and that style of writing, if we can call it a style of writing or an approach to writing, is typically American or typically western, which may not be in the tradition of writing in other languages.  It certainly isn’t in my native language; it isn’t.  So the notion of taking a stand in the first paragraph of a paper, I think, is very difficult.  And the second reason that [a thesis statement] is difficult is because it needs to be short and concise and clear, and that, of course, you know, requires skill and all of these things.
“Jarkas and Fakhreddine suggest that although L2/3 students coming from the MENA region gradually learn to incorporate external voices into their texts through explicit instruction, they struggle with maintaining and interweaving an authorial voice in relation to other voices in argumentative writing.” (MENA, Intro) 



Assignment Introduction

In this presentation, it was clear Tariq knew his audience, to the realities surrounding the challenge the assignment would offer, 
In our discussions and in his lecture, Tariq displayed great understanding and empathy, displaying the qualities of a professor well in tune with the students’ challenges and who, to some degree, employed an academic literacies model approach (______)—aware of the needs of the students, a multilingual himself, who had to learn English as a teenager, aware of the contrasts in rhetorical approaches between English and Arabic writing, aware of their novice status as writers and researchers. Assignment introduction was in line with student realities

WHO: “Language teachers who are cognizant of the political, cultural, and social implications of their work can promote critical understanding of periphery-based issues and support learner identity and agency development (Canagarajah, 1999; Norton, 2000, 2001) as well as create “awareness and valorization of linguistic diversity amongst their students” (Huguet & Lasagabaster, 2007, p. 238).  (Also, reference Geller, 2011) 

Explicit explanation
During a humorous moment during student questioning, Tariq warned them away from a simply informative essay about the designer’s life:
That’s why we mentioned the thesis statement earlier; a lot of papers that I received before, they’ll start “once upon a time there was such-and-such designer and he grew up in this-and-this town and he had two dogs and a cat and his wife loved him very much and the kids did”… I had papers that might have been entertaining, in terms of finding really kind of the trivial information, but they really did not stay on point as to when you talked about the thesis thing.

Tariq used the thesis statement of a former student, who incidentally was a long-term tutor. And indeed, some student comments on the post-assignment survey (as well as in the interviews) suggested some students were hampered by the “thesis statement” notion. “While the handout expressly tried to scaffold this requirement by providing framing disciplinary context, some students still found it hard to reconcile their ideas about popular and scholarly sources, or the type of information that is appropriate to use in the classroom” (Hicks, 206, p. 37)
In his discussion of the assignment, Tariq was careful to strike a balance between offering guidelines and prompting students to think for themselves.  He encouraged the students to apply concepts and modeled the kinds of analysis already covered in prior chapters, reminding them to transfer skills developed in their first-year writing courses to use their best judgment based on the foundation they had already built in their CAAD foundation an.  He modeled contextualization and referred back to contextualization discussions they had had in their class as a model for their exploration.  
Tariq modeled in within his discourse the contextualization he was seeking; drew parallels between the studio practice (second interview) and his approach to the class

Implicit explanation (what goes unsaid)
Tariq sought to prompt them without being obvious, and according to third interview, he felt that students should “know”—without being necessarily told—that selecting a designer “off the beaten path” or “regionally significant” would serve them better. 
So, [Milton Glaser was] the second most common topic. Now, of course, I did not say that the topics have to be original, so I did not punish them for that. But, when [students] choose somebody as well-known as that, it becomes more difficult in fact, because, you know, we watched a film in class on this person. So, if [students] just give back what we saw in the film, it’s kind of disappointing. If they fish out for somebody that maybe I don’t even know, you know? If they are able to teach me something, like, even though that wasn’t part of the criteria, I think it serves them better, right?

You know, like if I hear something that I haven’t, you know, that I haven’t… that I didn’t know, then I am more likely to, kind of, be satisfied than to get, you know, 20 papers on Milton Glaser. But that, of course, is, kind of, common sense. That I can’t necessarily teach them that. I don’t know that I can, but that’s just what it is.

In response to “professor expected quality writing”

I put a lot of effort in how I talk in my lectures, not to over-philosophize or to make them overly academic, but I take the effort to actually talk in a way that is specific and describe the people, the work and, kind of, present material in a way that looks like a serious university class.  (reference Winzenried, 2016)

Writing jargon issues
Thaiss and Zawacki (2006) acknowledged facing this problem when interviewing professors in WID courses: 
“[W]hen our informants use similar terms to refer to their goals and expectations for student writing, we can’t be sure that they share the same values or are actually talking about very different things. . . . [T]he common terminology that faculty use often hides basic differences in rhetoric, exigency, epistemology, style, form, and formatting—differences that are revealed when faculty elaborate on their assignments” (p. 59).  
Thaiss and Zawacki aptly identifies problems in intra-faculty communication in discussions about writing, but one only needs to go a few steps further to realize how this jargon hodge-podge affects students with little experience and confidence.
Argumentation issues

“Argumentation refers to a set of propositions consisting of a claim and one or more reasons offered in its behalf (Fleming, "Pictures"-- Fleming, 2014?). Argument in this sense is one of the signal achievements of human intelligence, reflecting our species' capacity not just to assert our opinions but to substantiate them.”  Depending on the designer chosen, the substantiation could consist of a number of or mixture of  points (context --political, econimc, cultural—erlier movement, etc)
Bilikozen (p. 166) “the mismatch between students’ and professors’ concepts of argument has been addressed in a number of publications, not only in relation to L2 speakers but also students learning in their L1 at undergraduate level and has been largely attributed to inconsistent and vague guidance provided to students both at university and secondary
School (Andrews, 1995; Lea & Street, 1998; Mitchell & Riddle, 2000; Wingate, 2012, 2015).” 
“Our students' view of the research paper is echoed and supported by the instruction they receive in most composition classes and by textbooks. Some textbook writers acknowledge the considerable gap between the kind of research writing scholars do and the kind we teach, but they argue that informative or argumentative papers are appropriate work for novices” (Schwegler and Shamoon, 820)

While it this problematic dichotomy does not show up on any syllabus and cannot be pointed attributed to any one or a group pf professors, it is a meme / schema that exists in our institution and traditionally been associated with first-year writing courses, this oversimplification perhaps propagated due to 

The Students
· Provide statistics from survey 1 and 2 informants 
Forty-five percent of the student respondents reported they sought help with the assignment by discussing their work informally with classmates, which, other than different source-based supports like using the library database or reference books, was the support ranked most highly.  Second to that was “discussing the assignment informally with friends or a family member,” which ranked at 40%. More officially-sanctioned support opportunities were ranked low:  no one sought assistance from the research librarian and only one student discussed the assignment with a peer tutor in the writing center.

Interviewed students
Sara’s survey
Sara is a first-semester junior, design management major, who has taken ENG 204, and is currently taking English for business.  She asked questions during Tariq’s announcemnt –informative vs. argumentative. She wrote in her first survey, “I'm good in writing, in general, But some of what I mentioned have specific requirements and formats so I believe exercises and practicing examples of different formats would help (to improve her skill and confidence in writing in her profession) and supported her writing by “asked the professor questions during class, consulted the assignment sheet the professor provided, discussed my work informally with my friends or a family member, I mainly used the internet, and we watched a video in class regarding the designer I chose so it also helped me learn more about my topic. (Tariq was dismayed somewhat at her obvious choice of subject). 
According to her survey, she most enjoyed “Researching about the designer's view of art, since I'm very interested in art myself, and how he became such a great influence in the world.”  She was challenged by “limiting the information and focusing on a single area of his life.”  She felt she applied the writing skills of “Writing a thesis, organizing the ideas, transitioning from one paragraph to another, writing the conclusion, creating a hook for the introduction.” And her advice for the professor with regard to the paper was “To specify a particular area or subject to research rather than simply the designer's "life"” and “We should have a rough draft halfway through, and not just a final submission. This way we will have some feedback before the final and at least would know if we are going in the right direction. Many of us were confused about what to do, and a lot of people procrastinated due to other projects, assignments, and exams in other classes, which were due before the research paper, so a rough draft would have helped us at least get something down before time.”
· Discuss what Amir said about Sara’s paper:
· Discuss what Sara reported Amir said during the class announcement:
Ahmad’s survey
A second semester sophomore and multimedia major, had already completed ENG 204 and was not enrolled in writing courses that semester. Ahmad reported he was “somewhat confident about his ability to write” but felt more opportunities to “writ[e] brief summaries would help [him] to learn how to write straight to the point.”  He enjoyed “Learning and watching the history/ biography of Otl Aicher”— needs elaboration.  Ahmad felt challenged by writing the “thesis and trying to create a claim to make the paper even more interesting.” To support his work on his research paper, he discussed the assignment with the professor and also informally with his classmates, [and] watched documentary clips of my Aicher’s history.  Ahmad clearly enjoyed the assignment which he indicated both in the survey and in his interview.  He felt the professor could have been more supportive by “show[ing] more thesis statements and provid[ing] more insight (examples) of successful and unsuccessful claims.” 



Dana’s survey
Dana, a first-semester sophomore, Design Management major.  She described herself as somewhat confident, even as she suggested she could increase her confidence by reading and writing more, particularly writing on topics that interest her as well as to communicate with people. Like Ahmad, she had already completed ENG 204 and was not enrolled in writing courses that semester.  In her research paper on David Carson, she reports having used library journal database, consulted the assignment sheet the professor provided, emailed the professor a question, and discussed her work informally with my classmates.  She was one of the few in the class who reported starting the researching writing several weeks in advance of the deadline.  
She enjoyed learning about Carson and understanding his work, but was challenged by the process of “organizing the information about the author in order for the paper to look unified.”  (wording suggests a design-orientation)
Mehrnaz’s (Shahla) Survey 
Mehrnaz, a Multimedia major. Sophomore 1, was the only student who was taking WRI 102 concurrently. In her survey, she indicated she dislikes writing, doesn’t think her job will require writing, and was seriously challenged by assignment, although she, like everybody else, thought that Tariq expected quality writing in this assignment. Mehrnaz chose the Swiss graphic designer, Joseph Muller-Brockman,  and admitted to working on it last minute, claimed on her survey to have not enjoyed working on the assignment, and ticked “neutral” on “my topic was interesting to me.”  She, like the others, discussed her work informally with her classmates, who incidentally, warned Mehrnaz away from selecting a designer that many other students were writing about. Although she was not keen on the assignment, she appreciated the opportunity to know a designer more closely and personally.

Regarding her research, which she admitted to me was written the night before the deadline, she says she employed “every writing rule, what an essay should consist of, how to write a thesis statement and APA style format”

Mehrnaz was taking WRI 102 concurrently, and clearly had not yet not have assimilated the discourse of writing to the same degree as the others, most of whom had finished the succeeding course, ENG 204. When we reviewed her survey, Mehrnaz admitted to selecting “neutral” when she didn’t understand the question she was asked.  One such question was “This writing assignment provided insight into the relationship between design and culture.”

“It would have been so much better if we could have made a presentation rather than written an essay. It would have been more fun and interesting for me.”   
· Mehrnaz and her grade, her paper, her lack of knowledge, her fraudulent references 

“My post-assignment interviews sought further understanding on this writing assignment as students understood it in retrospect; these interviews also helped me follow up on themes that appeared in the second survey. Invitations were issued to six students who were taking this as a major requirement, who were sophomore 2 and junior 1s, and who had elaborated in the open-ended questions on their surveys. Four students agreed to be interviewed.”  


Reflections

Most students indicated that the opportunity to know about a more contemporary designer was most meaningful to them.  Tweaking the assignment to make the designer more contemporary seemed to help the students feel like they could relate more to the field.

When students were given the choice to characterize the span of time devoted to researching and writing this paper, 82 % admitted working on the assignment only shortly before the deadline.  While this type of procrastination is legendary among students, given the challenges the paper presented in view of the student characteristics highlighted earlier, these students had fewer (did not have the requisite skills to “pull off” a satisfactory single draft at the last minute.  What’s more, it is antithetical to the kind of approach they are being taught in their studio classes.


Out of the four interviewed, three reported discussing the assignment informally with my classmates, while the fourth (Mehrnaz) reported discussing the paper informally with friends of family.


For many students in the class, particularly those who had very little experience with critical and source-based writing prior to beginning university, the paper Tariq expected presented some challenges.  The source of a major challenge (pivotal point) was highlighted when Tariq fielded a question seeking to clarify whether the research assignment was informative or argumentative.  While indeed, while the research would contain elements of both, as Tariq responded “I don’t know that those things are necessarily entirely distinct” a question from a 
Because our student population is largely unfamiliar with source-based writing conventions, we teach “argumentation” in a very basic way, pitting “informative” (understood as simply descriptive) vs “argumentative.”  This false dichotomy seems to have had some implications for the success of this research paper (reference Schwegler and Shamoon, 820 in assignment introduction)
Student survey---“I usually have to argue for a side on my research papers and this was an informative paper, so I did not really apply what I have learned in my 102 class.”  

Student advice---emphasizing on making it an argumentative essay rather than informational

While these comments came from only a couple students, it was clear in the research papers that I read that student did not effectively take a stance and support it.  Indeed, these read much more like descriptions of the designer’s lives.



Discussion

Tariq took great length to design and extremely well-word and precise syllabus, which contained.  He addressed the notion of a thesis statement, modeled an excellent first paragraph, 
He was dispirited at the significant “neutral” response in survey questions targeting the effects of the paper.
What could have made this paper one that reflected the critical analysis he hoped for and made the students clear about the purpose this paper?
Tariq was correct in pointing out that comparison to another approach was a way to analyze, and indeed, the first year writing professors used these means too—highlighting the rigors of argumentation against the more simplistic 

Tariq brought up the comments regarding drafting that several students had made in their surveys:  “They would liked to have submitted a draft before the final submission, I mean, do you think this is a reasonable expectation in a class of 50 students?”  He and I discussed the possibility of optional drafts for motivated students, or requiring an introduction or an outline.

Tariq: “But I think I still maintain that it’s very difficult for them to do a proper research paper at this level. At the level that the majority of students are.”

 “Miller and Pessoa analyze interviews from 65 IBC faculty across the curriculum who had previously taught at the U.S. main campus or at other American universities. This analysis culminates in wide-ranging recommendations for designing writing instruction for IBCs” (INTRO)
The faculty described students’ challenges with reading and writing as resulting from a number of factors, including students’ lack of extensive writing practice during their pre-college education, a cultural emphasis on oral communication, students’ tendency toward memorization and retelling of facts rather than analysis and application, and students’ lack of background and genre knowledge. Given these challenges, faculty have to make informed decisions about their teaching practices to meet students’ needs, which may include adapting their pedagogical practices to the teaching context.  (Miller & Pessoa, 2017, p. 186)
When the HDES 250 students were given the choice to characterize the span of time devoted to researching and writing this paper, 82 % admitted working on the assignment only shortly before the deadline.  While this type of procrastination is legendary among students, given the challenges the paper presented in view of the student characteristics highlighted earlier, these students are in even less of a position to “pull off” a satisfactory single draft at the last minute.  What’s more, this practice runs counter to the process-approach being inculcated in their studio classes.


Optimizing the Writing Assignment
Tariq had reflected deeply about the assignment and its impact on their content learning; further,  it was clear Tariq was aware of how and why they students were challenged by such assignments, and, through his detailed assignment sheet and explanation in class, sought to  he sought to model and scaffold; yet, 
Given the relative short length of the papers I observed (even shorter, in general, than the already brief 4-5 pages required), given the most students admitted researching and writing it only just prior to the deadline, given that the four papers I saw largely failed to advance a debatable thesis and substantiate it, and were, instead, descriptive reports, this writing assignment was an opportunity that was underutilized, and indeed, did not equal 20% worth of coursework.  
How can the writing assignment be made to equal the 20% weightage it carries?  Or, in other words, how could the writing assignment be optimized in a way that draws the students’ wish to enter and adapt to design culture, engages them helps engender a more critical awareness of the role of design in society, and better supports their writing learning?

This assignment would have had greater impact toward course objectives if it were infused with collaboration and drafting opportunities, with guidance from a savvy intermediary.

Ways of accommodating regional students center focus on the following: 
incorporating orality mode as a learning tool to help students bridge the gaps between their novice level academic writing skills and the expectations of their writing coursework; (Annous, Nicloas, Townsend, 2017; Miller& Pessoa, 2017; Ronesi, 2017a)  
orality as it impacts students understanding of the assignment—more weight in their minds than written explanations “he told us”---tradition of orality (stronger link to orality than their western counterparts // tradition of lecture-based, teacher-centered teaching in the region)
large scaffolding discussion in Miller & Pessoa (pp188-190)
Teacher Dependence
Despite assignment sheets that stated requirements for analysis, explained analysis, explained structure, modeling thesis statements, the fact that a writing professor was studying them and their writing assignments, I found students attributed their understanding of what was important to the teacher and the assignment by these three word “he said so”
Teacher dependence needs to be simultaneously worked away from and exploited

Studio-approach model
Howell and Christensen’s  (2013) call for a more studio-based model and the argument of Bhagat and O’ Neil for more _______ are routed in the same concern for engaging design students in the manner in which they respond best.
Interviewer: What kind of thing would make you improve your writing skills? In your estimation?

Mehrnaz:  I said earlier just practice, a lot of practice. Maybe like for example design work interests me a lot, so I would spend a lot of time, even if I don’t get it right, I will do it so many times until I get it perfectly right. So if I had the same interest for writing I think I would have definitely done that.

TA // Writing fellow // Hybrid  intervention (what works better at the site):  How to bridge the disconnect –novice academic writers pitting “argumentative vs informative”   /// Students needed to realize that argumentation does not always pit two or more sides against each other, that here are different levels of argumentation.
A writing fellow (ta // hybrid) and a workshop atmosphere with periodic review a la drafting would make this model even more effective

David Russell (p. 289) -- Designing assignments and courses so that students engage in a process of learning to write and writing to learn over time, allowing them to build, refine, and reflect on their composing, seems to be more effective than assigning a paper and taking it up on the due date, with nothing in between-though what comes in between will vary enormously.

“Cumming (2013), too, recommends that academic literacy activities should be devised in a way that ―encourage, model, scaffold and facilitate‖ (p. 145) multilingual students’ learning processes, allowing them to express their identity with regards to their new discourse community, and to foster their self-confidence and engagement in the literacy tasks for self-development.” (Bilikozen, p. 178)


Future research ideas:
How do professors “convey” their sense of professionalism or convey their standards without necessarily being explicit.  What are the implications for WID?
The role of the assignment announcement in WID assignments (there has been some attention to assignment handouts and to syllabus, but virtually none to the “announcement.”



How do standalone universities promote a culture of writing in contexts when predominantly, the objectives are not shared by students, and often their professors, or society at large?
This research emerges on the foundation of a number of MENA-based studies, both from IBCs and from standalone American and western-style universities.  The university described in this study is clearly in need of establishing a locally-driven WID / WAC approach and protocol that attend to the needs of its students who, justly, should graduate with a writing proficiency that is not only commensurate with that of their peers in the US but also adequate for a globally-oriented career.

“From a praxis perspective, this volume has revealed a number of pedagogical challenges and responses emerging from IBCs and from western-style standalone universities. For the IBCs, challenges and responses emerge as they adapt an already established and required curriculum to local needs. And for the latter, comprised of both US-accredited universities and universities modeled on western curriculum, challenges and responses evolve as a result of practitioners and administrators having more latitude in developing “grassroots,” locally-driven pedagogical approaches. Developing a research framework for both IBCs and standalone institutions that is grounded in this understanding would prove fruitful.” (Arnold, Nebel, & Ronesi, 2017, p. 20)
“Reporting on their qualitative study of teacher perceptions, Hayes and Mansour contribute to the debate on the effectiveness of imported pedagogies and ideologies in light of traditional societal views of education, and the associated methods of teaching and learning, in Bahrain. They argue that the perceptions of teachers reflect a juxtaposition common to many MENA countries, in that students’ sociocultural context competes with general economic developments in the country. This juxtaposition, Hayes and Mansour contend, results in discordant readings—by teachers, students, and the local community—of the importance of curricular reforms.” (Arnold, Nebel, & Ronesi, p. 16)
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Appendix A

Professor – Interview Protocols 

Pre-semester interview
Review first student survey to ascertain if questions apply
Discuss goals and expectations for written assignments
Address history of assignment—origin, past experience, prior modifications, current challenges 

Early-semester interview
Elaborate on themes generated in prior interview

Ascertain the reasoning and expectations driving the approach and parameters of the assignment

Determine how assignment is communicated to the students via syllabi: assignment description and posting; related document review and discussion (i.e., syllabus, assignment sheets; rubrics; models)


End-of-semester interview 

Elicit professor perception of the success of the class in terms of the writing component.

Explore issues / challenges / critical incidents

Elaborate on themes generated in prior interview

Discuss  student response to second survey 


Appendix B


HISTORY OF DESIGN (HDES 250): INITIAL STUDENT SURVEY

Dear student:  
This survey is one part of a semester-long research project in which your class is involved.  The focus of the research project is to learn how students understand and approach writing assignments in their university courses.  
The questions in this survey will help me to understand (1) your writing experience in other university courses you have taken, (2) your awareness about writing in your field, and (3) the relationship between the writing required in your writing (WRI / ENG) courses and the writing required in your discipline courses*. 
*The term “discipline courses” or “discipline-based coursework” in this survey refers to foundation courses, major core courses, and major elective courses—any of the courses which you have taken that advance your understanding of your field.

(1) Your name: _______________________


(2) Please check the appropriate response (only one): 

__I am an Architecture major
__I am an Interior Design major
__I am a Design Management major
__I am a Visual Communication major
__I am a Multimedia major
__I am majoring in another field but I am taking this course for a CAAD minor 
__I am majoring in another field but I am taking this course as an elective 

(3) Check the item below which reflects your current standing:
__ Sophomore 1
__ Sophomore 2
__ Junior 1
__ Junior 2
__ Senior 1
__ Senior 2
__ Fifth-year architecture student
__ Other (please write your standing in the comment box) 

(4)*This question is for CAAD majors only. Students from other majors should skip this question and continue with question #5.
	From the following list, check the writing assignments you have been given in discipline courses ONLY (Again, “discipline courses” refer to foundation courses, major core courses, and major elective courses only.  Do not include required writing in WRI / ENG courses).  
	Check as many assignments below as applicable.
____ Sketchbook that includes writing
____ Summary
____ Journal, reflection paper
____ Informal response to a reading or class activity
____ Blogging 
____ Position / issue paper
____ Written critique, review, or reaction paper
____ Collaborative (group) written project
____ Research paper
____ Official letter
____ Proposal
____ Slide presentations (i.e., Power Point / Prezi)
____ Other (please identity the type of assignment in the comment box)

____ None of the above. I have not had writing assignments in my discipline courses.

(5)*In any of your discipline courses, have you ever read work that was written or published by the professor of that course? 
___No
___Yes     (If yes, indicate what type of work. Check any that apply)
____ book
____ book chapter
____ journal article
____ conference paper
____ other (please identity the type of writing in the comment box) 

(6) Based on your experience with your discipline-based coursework and knowledge about your future profession, list below the different types of writing that you believe you will likely engage in as a professional in your field: (i.e., memos, reports, research, etc.):


(7)*As you reflect on the different types of writing that your profession will require, how confident do you feel about your ability to write in your discipline? (Check only one.)
____Very confident	
____Somewhat confident	     
____Not very confident	
____Scared to death

(8) If, in question 7, you have answered “somewhat confident,” “not very confident,” or “scared to death,” what practices or steps would help you increase your confidence?

(9) Which Writing (WRI) or English (ENG) course are you currently taking? (Check only one.)
____WRI 001
____WRI 101
____WRI 102
____WRI 209
____ ENG 203 / 204
____ ENG 225
____ ENG 207

____I am not taking any WRI / ENG course this semester.


(10) Check the Writing / English courses you have already taken (check as many as apply):

____WRI 001
____WRI 101
____WRI 102
____WRI 209
____ ENG 203
____ ENG 204
____ ENG 225
____ ENG 207
____ Other(s) (please include in comment box)



(11) What are the similarities you have noticed between Writing (WRI / ENG) professors’ expectations for writing in their courses and your discipline professors’ expectations for writing in their courses?


(12) What are the differences you have noticed between Writing (WRI / ENG) professors’ expectations for writing in their courses and your discipline professors’ expectations for writing in their courses?


* from Thaiss, C. & Zawacki, T. M. (2006). Engaged writers and dynamic disciplines: Research on the academic writing life. Portsmouth, NH: Heinemann. (p.97-98) 




Appendix C

HDES 250 FOLLOW-UP SURVEY: STUDENT PARTICIPANTS


Dear student: 

This survey is the second part of a semester-long research project in which your class is involved. The focus of the research project is to learn how students understand and approach writing assignments in their university courses. 

The questions in this survey will help me to understand (1) your experience with the writing assignment in History of Design (HDES 250) and (2) the relationship between the writing required in your writing (WRI / ENG) courses and the writing required in HDES 250.

On Wednesday, December 18, you submitted a written assignment for your HDES 250 course. On the following pages are a few questions about the assignment. Kindly respond to these questions to the best of your ability. 

This survey should take only 15 minutes of your time.


(1) What is your name? (This information will remain confidential but I need to know your name in order to contact you for a possible interview)

(2) Please check the appropriate response (only one): 

__I am an Architecture major
__I am an Interior Design major
__I am a Design Management major
__I am a Visual Communication major
__I am a Multimedia major
__I am majoring in another field but I am taking this course for a CAAD minor 
__I am majoring in another field but I am taking this course as an elective 


Below are 12 statements about the HDES 250 writing assignment you have just completed. Respond by checking one response: Strongly disagree, Disagree, Neutral, Agree, Strongly agree.



(3) This writing assignment helped me understand course content more thoroughly.
____ Strongly disagree
____ Disagree
____ Neutral
____ Agree
____ Strongly agree

(4) This writing assignment provided insight into the relationship of design and culture.
____ Strongly disagree
____ Disagree
____ Neutral
____ Agree
____ Strongly agree

(5) This writing assignment made me think about design in new or different ways.
____ Strongly disagree
____ Disagree
____ Neutral
____ Agree
____ Strongly agree

(6) This assignment increased my knowledge of history.
____ Strongly disagree
____ Disagree
____ Neutral
____ Agree
____ Strongly agree

(7) This assignment increased my general knowledge of the world.
____ Strongly disagree
____ Disagree
____ Neutral
____ Agree
____ Strongly agree

(8) This assignment helped to prepare me for writing in my field.  
____ Strongly disagree
____ Disagree
____ Neutral
____ Agree
____ Strongly agree

(9) This assignment provided an opportunity to improve my writing skills.
____ Strongly disagree
____ Disagree
____ Neutral
____ Agree
____ Strongly agree

(10) My professor expected quality writing in this assignment
____ Strongly disagree
____ Disagree
____ Neutral
____ Agree
____ Strongly agree

(11) I carefully and repeatedly consulted with the assignment sheet provided by the professor while working on this assignment.
____ Strongly disagree
____ Disagree
____ Neutral
____ Agree
____ Strongly agree

(12) My choice of topic was interesting to me.
____ Strongly disagree
____ Disagree
____ Neutral
____ Agree
____ Strongly agree

(13) I enjoyed working on this assignment.
____ Strongly disagree
____ Disagree
____ Neutral
____ Agree
____ Strongly agree

(14) I put a lot of effort into the assignment.
____ Strongly disagree
____ Disagree
____ Neutral
____ Agree
____ Strongly agree


(15) What means of support have you used to complete this assignment? Check as many as apply.
____sought research assistance from a librarian
____used the library journal database
____used reference books in the library
____borrowed books from the library
____discussed the assignment with the professor in his office
____asked the professor questions during class
____consulted the assignment sheet the professor provided 
____emailed the professor a question
____discussed my work informally with my classmates
____discussed my assignment with a peer tutor in the writing center
____discussed my work informally with my friends or a family member
____other (please specify)

(16) Below, check one response that best describes your approach to this written assignment.
____I began this assignment several weeks ago and researched and wrote it steadily over time.
____I thought about this assignment a great deal since it was assigned but did most of the research and writing close to the assignment deadline.
____I did all of the thinking, research, and writing for this writing assignment right before the deadline.

(17) In the box below, briefly describe the aspects of this assignment that you most enjoyed.

(18) What were the challenges in this writing assignment? List them in the box below.

(19) Briefly reflect on the writing courses you have taken. To the best of your ability, list the skills addressed in your writing classes that you applied in this HDES 250 writing assignment.

(20) What, if any advice, would you offer to your professor to improve the assignment or to better support student success in the assignment?

(21) I am extremely grateful for the time and effort you took in responding to this survey.
If you have any comments or questions regarding the HDES 250 writing assignment or my research, please share them in the box below.

 

Appendix D

Student Interview Protocol (Semi-Structured)


Elicit student opinion on the role of the writing assignment in their course and within the major; 

Discuss student perceptions about assignment goals and expectations as well as the communication of the assignments to the students via syllabi, assignment description, in-class communication, assignment preparation and support; 

Ascertain student understanding of the relationship between content in required English Language Requirement courses and the skills needed in their major-course writing assignment.

Request student clarification on confusing or unusual responses or perceived themes that appeared in their survey answers.
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