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[bookmark: _GoBack]Brief Institutional Description:

1. American University of Beirut (AUB), Beirut, Lebanon
The context within which Rula and Juheina work is the American University of Beirut (AUB). The educational philosophy, standards, and practices are based on the American liberal arts model of higher education; and English is the language of instruction and the medium for communication in almost all courses. However, Our students are mostly Lebanese; with a good number who come from Syria, Jordan, Algeria, Yemen, Egypt, and the Gulf countries (Dubai, Abu Dhabi, Qatar, Saudi Arabia), or whose parents are Lebanese or Palestinian expatriates. Their native language (L1) is the vernacular Arabic with its diverse dialects, which is different than the Modern Standard Arabic learnt at schools in the Middle East and North African (MENA) region. English or French could be our students’ L1, L2, or L3 depending on their school or country, where these languages are taught as a first or second language. Therefore, our students are mostly bilingual or multilingual, with a small monolingual minority comprised of Lebanese-American students who only speak and read English. Armenian students, whose home language is Armenian relating to neither Arabic nor English, also comprise a small percentage in our classes.

Once students are admitted to AUB, and based on the scores they obtain in a required English proficiency test, they are supposed to take few English courses offered by the Communication Skills Program (CSP) that aim to educate students to use writing and reading for learning, critical thinking, and communication in academic and other social contexts. Rula and Juheina’s choice to study the use of Arabic texts as a base to teach writing in English 102, a base course that caters to students with the lowest proficiency in English found acceptable for a student to function at AUB, and which is an enrichment course designed to upgrade students’ overall proficiency level in English and enrich their exposure to a range of discourse that develops fluency and accuracy in communication through reading and writing for critical thinking, is due to the fact that instructors giving this course have always used monolingual English texts in their instructions. The use of an Arabic text in English 102 or other CSP courses has been unthinkable, which renders the utilization of Arabic texts a major break away from conventions. 

2. University of Washington (UW), Seattle, U.S.A
University of Washington is a public world-class research university.  It is largely a commuter school with 79% of its students coming from diverse areas within Washington State.  Nearly three fourths of its graduates remain in the state.  About 57% of SU’s undergraduates receive some form of financial aid, and 27% of its freshman student population are the first in their generation to attend college.  Like most large university campuses in the U.S., along with the presence of U.S. resident language minority students, there is a considerable and quickly growing population of newly arrived international students from 80 countries, mostly from China, Korea, India, Taiwan, and Saudi Arabia.  UW’s expository writing program (EWP) offers an array of writing courses.  English 131, which this pilot study is based on, is the most popular first-year writing offering. In this writing course students work closely with their peers and instructor to develop a portfolio that reflects an ability to write papers with complex claims that matter in academic contexts. The readings in this class focus on academic discourse from a variety of disciplines.

In its response to the accelerating spread of language and cultural diversity on its campus ground, UW has managed to shift from a “remedial” model/policy that had been in place up until 2008 (where any student not demonstrating a particular level of English Language Proficiency upon entry was required to enroll in the appropriate English as a Second Language (ESL) class, and continue their enrollment in the series until such a time as they demonstrated "mastery" in the learning outcomes of the course by passing final "proficiency" exams.  In recent years, an alternative “support" policy/model is in place in which multilingual students would be directed and counseled by their advisors both about their status as English speakers, hearers, readers, and writers, and about the support options they would have should it be deemed necessary to further improve their language and literate abilities. Under that model, EWP currently offers multilingual sections of our FWY courses (ENGL 131) specifically designed to support that student population. These specialized sections, which meet daily (unlike the regular mainstream sections which only meet twice per week) are open only to self-identified multilingual students, and are guided by the same learning outcomes as other ENGL 131 sections.  We hope that by grouping them on the basis of their shared challenges, language and cultural resources and experiences they will find the course readings, discussions, and assignments more welcoming and manageable.  These specialized sections have been very popular among our multilingual students particularly because they're offered and presented to them as support options and not efforts to keep them "quarantined" from their ostensibly more proficient peers. The course readings, discussions, and assignments are more welcoming and manageable and focus on shared challenges and the heterogeneity of students’ language and cultural resources and experiences 

In addition to these multilingual writing sections following a directed self-placement model, our EWP offers the following support options:

•       ESL Studio Courses are available to any student who is taking an EWP composition course and would like additional language support. Students sign up for a 2-credit studio course, which meets two days a week for 50 minutes. In the studios students build advanced vocabulary and reading skills, review and analyze grammar structures, and find support with organization and other demands of academic writing.

•       Early Fall Start Writing Ready Program:  Offered in the month before Autumn Quarter begins, this course is open to any incoming freshman students.  In recent years this has included large numbers of international students. This fee-based course is a part of Early Fall Start and helps new international UW students develop writing fluency and confidence as they look ahead to college level composition courses. 

Glossary of Key Concepts
· Local: The notion of local in this project refers to the temporal and spatial contexts of student work, the diversity of their past, present, future life as well as the social contexts of their lived experiences in and outside school.
· Language: We move away from views of languages involved in translation practice as belonging to distinct, fixed, and definable spheres. In contrast, we share an insistence that the wide array of languages or texts involved in the act of translation are in fact themselves traversed, interlocked, and constantly transformed by heterogeneity.
· Language Resources: We build on the work of critical sociolinguist and linguistic anthropologist Jan Blommaert, and specifically his theorization of a “sociolinguistic of mobility”, which is by and large concerned with concrete and mobile language resources (i.e. specific registers, genres, practices, and varieties) in real historical, sociocultural, economic, and political contexts– and not languages as discrete, easily identifiable, and immobile objects (The Sociolinguistics of Globalization 5).
· Translation: An alternative understanding and reworking of language necessitates rethinking current conceptualizations and applications of translation.  In contrast to uncomplicated views of translation as a mechanical, unidirectional transposition of texts from the source language into a target language, we align our view of translation in this project with oppositional approaches in translation studies that challenge traditional notions of transparency, neutrality, equivalence and correctness in any translation process.
Digest of Key Theorists and Analytical Frameworks
1. Based on contemporary critical sociolinguistic scholarship (e.g. Blommaert, Sociolinguistics of Globalization; Blommaert and Backus, “Superdiverse Repertoires”; Pennycook, Global Englishes), we do not view language resources as general abstract, circumscribed possessions uniformly shared by all members of a largely fixed community but rather as emergent, mobile, having their source in literate individual’s life history and lived social experiences and in their concrete labor of achieving successful communication (see Canagarajah, Translingual Literacy).

2. An emerging translingual approach to language and literacy (as represented in the work of Horner, Lu, Royster, and Trimbur, “Language”; Bawarshi, Guerra, Horner, and Lu, Translingual Work in Composition; Canagarajah; Guerra, Language, Culture, Identity and many others). This approach challenges common dispositions toward language difference and heterogeneity in the writing classroom as being among problems to be resolved or individual rights to be tolerated and instead, recognizes such difference as an epistemological “resource” to be promoted and productively utilized.

3. Critical approaches in translation studies (put forward by Lefevere; Bassnett and Trivedi; Venuti; Dingwaney and Maier, Cronin; and among many others), which theorize translation as a rhetorical act of “re-writing” and challenge traditional views of translation as a mechanical, unidirectional transposition of texts from the source/original language text into a target language text.  












Working Draft of research text
(Re)Writing the Place of Translation in Teaching Writing: Transnational Pilot Studies

Over the past decade or so, there has been a revived interest in the place and role of translation in language and literacy learning and instruction, particularly in higher education contexts.  This growing recognition of the value and relevance of translation in language and literacy education is informed by convergent and interrelated theoretical perspectives advancing the (re)appraisal of translation as lying at the heart of all meaning-making and negotiation practices in our contemporary world where engagement with diverse circles of transcultural and translingual flows is increasingly becoming inescapable. Supporting pedagogic translation as a resource for language learning in its own right, the MLA Ad Hoc Committee in Foreign Languages in its 2007 report advocates that “translation is an ideal context for developing translingual and transcultural abilities as an organizing principle of the language curriculum” (9).

Research Design and Methodology:
Following in the tradition of action research, we report on the results of an action-oriented classroom ethnography we conducted in each of our own FYW classrooms at two different urban university campuses in the Pacific Northwestern U.S. region and Beirut, the capital city of Lebanon. This work-in-progress is mainly aimed at exploring the promises and tensions of integrating translation practice to and from English into existing FYW writing curricula.  Without losing sight of existing course learning outcomes, Rula and Juheina have offered piloted ENGL 102 courses with an Arabic-English translation component over a period of three consecutive fall semesters (2012 through 2014) while Nancy designed a specialized section of ENGL 131 (Fall 2013) and another mainstream course section (Fall 2016) in which students engaged in translation as a form of (re)writing when negotiating a multiplicity of meanings, texts, identities, languages, discourses, and Englishes. 

Another important source of the data that comprise the current essay also come from Nancy’s observations of two different sections of an introductory course to theory and practice of translation (one section addressing literary translation and another dealing with more technical translation).  As a result of these semester-long classroom observations, Nancy became interested in exploring how the nature of cross-language relations and inquiries cultivated and sustained in the translation classroom might potentially inform the teaching of writing along translingual lines in the FYW classroom.  Rula who was the instructor of one of those translation courses (Arabic into English) at the Department of English also noted the implications of reading and analyzing another language (Arabic) on the “thoughtfulness” and “carefulness” with which students treat their translated texts. Translator studies scholar Edith Grossman, a classic in connecting literary translation to the art of writing, states that writers who translate are apt to “discover the linguistic charge and structural rhythms” in texts (9). These combined observations from translation classes, coupled with the emerging thrust in Rhetoric-Composition in trans-lingual research became the nucleus of this ongoing project.

Some Unfinished Observations and Reflections
Challenging the way translation is currently positioned within composition’s imaginary, we argue in this project for the (re)appraisal of translation as lying at the heart of all translingual meaning-making and language negotiation practices in the first-year writing classroom, which is increasingly engaging with diverse circles of transcultural and translingual flows.  Reflecting on our the results of our pilot studies, we discuss here some of the possibilities and challenges manifest in reconciling translingual writing and translation:
· Pilot study in Beirut: Many students referred to the "pride" they felt in reading and using excerpts that are eloquently written in their native Arabic. These touched upon the difference in sophistication in using idiomatic expressions: Arabic texts were rich in bombastic and intricately-expressed idioms, as opposed to the "tame" and functional counterparts in English.  Some students mentioned that discussing Arabic texts and comparing them with their English translations allowed them to "consider deeply" the differences and similarities in sentence structures, diction and figurative language used in each text. They mentioned the "awareness" of language that ensued from engaging in such an activity and the "thoughtfulness" that they might exercise in producing writing in subsequent activities. However, some students were uncomfortable with the Arabic dimension in this activity. That was owing to the fact that Arabic was not a major component in their school curriculum, or that they wished to focus on "more English" in a writing classroom. These, however, were outnumbered by the students who enjoyed the activity.

· Reflections on pilot study in Seattle will be presented during actual workshop sessions.
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