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Overview of the Project Aims 
Goals and Purpose: The OCAD University Writing Across the Curriculum Collaborative Inquiry Research Project seeks to test and evaluate the development and implementation of writing activities and assignments in program and disciplinary contexts specific to art and design education at OCAD U. 

OCAD University’s Writing Across the Curriculum (WAC) Initiative supports the development of students’ written and oral communication skills within the fields of art and design. Specifically, the Initiative was developed to address concerns regarding undergraduate student writing proficiency and the need for a comprehensive strategy to improve student writing outcomes in art and design education at OCAD U. 

The WAC Initiative is a university-wide, interdisciplinary collaboration involving faculty, writing specialists, educational developers, academic leadership and students. The WAC course stream supports students in meeting writing benchmarks outlined in OCAD U's Framework for Undergraduate Writing Competency. Feeding into and supporting the course stream development is the WAC Collaborative Research Project developed by the Writing & Learning Centre and the Faculty & Curriculum Development Centre, which develops partnerships across the disciplines and uses collaborative inquiry to develop classroom research with faculty collaborators. This collaborative model of research allows OCAD U faculty members to engage in innovative research in teaching and learning in order to enhance student learning and build a transformative student experience. 

Background: OCAD University’s WAC initiative is one of the few examples of a WAC program in an art and design university. There are well established Writing Across the Curriculum programs in American universities (see McLeod & Soven, 2000 for an overview), and various Canadian institutions have embraced WAC-informed pedagogy (e.g. University of Calgary, University of Alberta, University of Toronto); and the majority of WAC scholarship and resources pertain to programs in the humanities, sciences, and social sciences. However, the unique institutional context of OCAD U demands creative and critical approaches to grow research design and implementation in an art and design context. 

The OCAD University Writing Across the Curriculum (WAC) Collaborative Research Project seeks to test and evaluate the development and implementation of writing activities and assignments in program and disciplinary contexts specific to art and design education at OCAD U. The WAC Collaborative Research Project is developing and implementing WAC strategies and best practices in order to enrich the teaching and learning environment. The research also produces discipline-specific data, resources and examples, to support the development of a culture of writing at OCAD U.

Faculty teaching WAC courses are encouraged to participate in the research study as partners in order to develop and pilot strategies or assignments specific to their disciplines. The research employs a Collaborative Inquiry approach, which draws on Participatory Action Research (PAR), in order to develop a needs-based, learner-centered focus that is sensitive and attentive to the individual and specific interests that each faculty collaborator brings to the research project. Some collaborations focus specifically on developing and piloting strategies and assignments to support English Language Learners, which has evolved into a community of practice. 

Scope: 
The research began in 2013-14 with two research projects. In 2014-15, the research project was developed further to include 5 courses in all three disciplines. In 2015-16, the research expanded further to include 15 collaborative research projects in WAC designated courses. 

The research is conducted primarily in WAC-designated courses and the WAC designation has been applied to existing courses, one for each program at each year level such that every undergraduate student admitted into first year from fall 2015 on will take one WAC course per year. As of 2016-17, 48% of degree seeking undergraduate students were enrolled in WAC designated courses. A WAC designated course includes studio-based classes that offer assignments and activities to address writing competencies in ways that are relevant to the writing needs of the program and the discipline. 

In 2015/16, implementation began in first- year WAC courses and continued in second- year WAC courses in September 2016. The staged implementation incorporates third- and fourth-year WAC courses in 2017 and 2018, respectively. All faculty teaching WAC courses are invited to participate in this study in order to determine to what extent established best practices in WAC scholarship and writing pedagogy support the development of undergraduate writing competency in the creative disciplines and to identify which best practices are most relevant to particular program or disciplinary areas.

The OCAD University Writing Across the Curriculum Initiative Research Project is two pronged, it involves both program evaluation, to assess how the multiple aspects of the initiative are supporting the development of writing skills for undergraduate students and it also involves collaborative research (with faculty members who are teaching WAC designated courses) to help them redesign curriculum and test new approaches to classroom pedagogy.

The guiding and overarching research questions are the following:

1) To what extent does the Initiative improve student writing? 

2) To what extent does the Framework for Undergraduate Writing Competency reflect student writing competence and skill development across art and design disciplines?  

3) What are the most effective practices and teaching and learning activities that assist faculty to integrate writing instruction into disciplinary content areas?

These questions are developed further with individual faculty members to focus on a specific aspect that they are interested in testing/exploring or to focus on collaboration with a librarian for information literacy.



Notes on Contextual factors:
Writing Across the Curriculum initiative at OCAD U, developed as part of the move from art and design college to a University. The focus on writing was to develop university level communication skill and to address the rigor involved in the academic programming being offered. The initiative is led by the WAC Specialist, an administrative position in the Writing & Learning Centre (WLC). Faculty work collaboratively with the WAC and ELL Specialists from the WLC and Curriculum Developers from the Faculty and Curriculum Development Centre. Because this is located in the WLC, and is not lead by faculty, there are tensions and feelings that WAC is being imposed on course directors as yet another administrative task.

OCAD U is a small art and design university, and is the only art and design dedicated college in Ontario. The academic departments of OCAD U are not as developed or established as other purely academic universities in the Greater Toronto Area.
The WAC initiative is focused on establishing writing practice in studio classes, where various forms of writing can be utilized.

Notes on Background:
Our WAC program is located at a Canadian university, and few university in Canada have adopted the Writing Across the Curriculum initiative. In part, this is due to a focus on providing more degree-specific curriculum in the first year of university in Canada. Most Canadian universities do not have a general first year, and there are very few general first-year composition course for in-coming undergraduates at most Canadian Universities. Until recently, there are not been the same emphasis on writing skill development as an outcome for undergraduate education. What is also interesting is that OCAD U has only recently become a university and still has as its main focus, the goal of being the leading art and design institute in Canada and not an academic research institution.

Draft text for research, methodology:
Unlike many other WAC programs and evaluation of student writing in WAC designated courses, the type of writing that is occurring in studio classes and in studio-seminar classes is very different from an academic essay that has formal features and is a genre all to its own. The various types of writing used in studio assignments and include: self-reflexive, journal/stream of conscious, process/research notes, artist statements, design presentations and critique presentations.

What has been the difficulty for this research team in the past is to move from collecting student samples to critical analysis because the writing we have collected is not traditional essays and there are many different forms of writing, which make comparison extremely difficult and nuanced. One way that student samples have been was based on evaluating the development of disciplinary specific vocabulary. What the research team members did was to compare various written components of assignments to assess the level of comprehension demonstrated in the student writing. What has been tricky is to find comparable written assignments from different classes, and formulating criteria that specifies how to evaluate the development of disciplinary vocabulary.  The evaluation scale that was developed by our research team in the past used the knowledge of the course directors to establish five levels of engagement.  

[image: ]

Questions that need to be addressed:
Why these levels?
What other researchers have used these same levels and why – what were their results? 
Does this challenge our other ideas about knowledge performance and embodied learning?


While this approach was useful for the specific graphic design course, applying the same scale or even the disciplinary specific vocabulary focus of our evaluation to all of our WAC designated course is not possible because of the difference in focus for studio courses in art and design. Many courses do not stress disciplinary specific vocabulary, arguing that the studio is a space to only focus on visual vocabulary. Our research project has been fraught with tensions, many changes to the research team and now a very reduced budget with which to continue our research collection. Some in our research team are envisioning the use of Critical Discourse Analysis to evaluate student samples. The use of CDA holds some promise, as it does move away from evaluating writing for errors and moves towards a more specific case study approach that considers linguistic agency.

More on CDA here
What is it?
Why use it?
How we envision its use – look at one example




How do you see this project fitting into a particular network of writing researchers (connections with other researchers; what other researchers might learn from your project):

Writing Across the Curriculum research 
New ideas about writing in a studio or studio-seminar class for art and design 


Tentative results or conclusion of this project:
Flexibility in communication ability as developed in the research by Soygenis, Soygenis and Erktin (2010). 

Self-reflexive thinking is also an important conclusion we are expecting (Sonntag, 2006).

Knowledge is enacted through performative artifacts, which decentres how writing and learning evaluation is focused on content-knowledge (Carter, 2007).

[bookmark: _GoBack]Writing records and traces the performative iteration of knowledge in art and design learning. Writing is itself a performance of knowledge. (Back this up with references beyond Carter, 2007)

Our writing samples demonstrate embodied learning, as suggested by some on the research team – back this up.



What kind of professional audience or journal might be interested in your research?

Education Journals:
Educational Researcher
Language and Literacy
Canadian Journal of Education


Writing/WAC Journals:
College Composition and Communication
Forum (through CCCC)
WAC Journal
Across the Disciplines
Language and Learning Across the Disciplines
Journal of Basic Writing
Journal of Art and Design Education 
Journal of Aesthetic Education
Studies in Higher Education



The above summary includes the two requirements:

1) By DECEMBER 31 2017:  Workshop facilitator-participants (that means you!) will provide a 1-2 paragraph account of the background and educational policies and contextual factors that affect your study and the study design; we will ask you in January to read each others’ statements about these contexts.
2)  Also by DECEMBER 31 2017: Please provide a draft text of your research for the workshop chairs to post on a wiki. You can send these to Tiane (christiane.donahue@dartmouth.edu) who will post them. “Draft” really means draft: these texts can be works in progress, can be unpolished (including in terms of English), can have “meta” sections discussing “what will go here” and so on.  (In fact these "scaffolding" kinds of comments are often very helpful). On the other hand they should be developed enough for participants to enter into your work. They can also be finished and polished if you are at that stage--it's up to you. Texts can include video or audio links. What matters is to understand you are producing a draft text well in advance of the workshop.
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