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ENGLISH 1: AINS AND METHODS

The aim of English 1 is %o train the student in the use of the English
language as an instrument of thought and expression. Primarily, the tourse
atresses careful ovganization and directness in wiiting and demands & degree
of correctness that will meet the writing requirements of othetr couf'ses. The
avility to write clear and effective Fnglish implies the abiliby bo clarify,
to test, and to apply the ideas which the student's widening experience is bring-
ing hinm.

Since writing and reading are intetrbelated skills, the course atbempts
to traln the student in the reéading and understanding of mature non-tecimical’
prose in various fields of contemporary thought and to encourage him by require-
ments in parallel reading and other means, to continue (or begin) the habit of
reading good books and magazines. Reasonable accuracy in reading is insisted
upon, and opporiunity is given the student, through class discussion and theme
writing, to evaluate and synthesize the ideas he has gained.

Writing Requirements

Tach student should be required to hand in a weekly writing assign-
ment (prepzred theme, class theme, or precis) averaging 450 vords in length,
Conformity to some reasonable standards in such mat-ers as title, margins, en-
dorsement, paragraph indention, and size and quality of paper should be insisted
upon, Expository themes should be accompanied by an outline on a separate sheeb
~— preferably a simple paragraph outline at first, later an analytical ovr topical
outline,

Among the types of writing assignments recommended is the imprompiu
theme, tuo or three of which, based upon subjects with which the student mey be
expected to be familiar, should be required each semester. (It is possibdle, of
course, Lo secure enough impromptu work by means of essay-type examinatlions on
the reading materials,) Of the prepared writing assignments, two or threc each
semester may be devoted to précis of essays in the texts, Since the course is

designed to aid the student in a practical way, it 1is desirable that most of his
composition, impromptu or prepared, be confined to exposition.

At the beginning of the first semester 1t may be advisable to assign
expository—narrative themes, based upon the gtudentts own experience, but as
soon as pousibvle the study of pure exposition should be begun. At first toe
simpler forms may be employed, although the student should be encouraged to o
beyond 2lumentery bypes of organization such as the chronological and cnumcrative.
Some sindents have commendable success with oxposition of a process, cxposition
of facts &nd idcas, definitions, cause and effect tycatments, themes onwloying
numerous concrete illustrstions or cxamples (presentod deductively or inductively),
and critical sketches. Toward the end of the first semestor the student should
prepare a thene of double or triple the ordinary length, being allowed double
or triplc timc. Materials for this thome should bo drawn from tho studont's ox-
pericnce, not from books. I1f autobiographical, the subject should be so linited
that ity troatment may be detailed rather than summary.
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During the sccond scmester the work in exposition should continuc,
with porhaps some atbtention to the ofher forms of discourse and a more advanced
study of teeciniques. The usual weckly themes should be assigned, but somectime
dguring the somester a library rcosearch paper of about twelve hndred words should
broak the routine for three wecks. In the preparation of this themo the student
should bec given every opportunity to make usc of handbook materials on library
research and should be required to comply with standard rules for prescabing
bibliography, footnotes, ete., It will no doubi be necessary that tho tcecihicy con-
for with the student at least once concerning his research papor in ordor %o gulde
him in thc choice of a worthwhile sudject and in the gathering of matorials. The
student should be encouraged to present an appreclative or critical analysis rather
than a mere summary of sccond- or third-hand materials.

In ardition to the research theme the class may wish to take up during
the sccond scmestor some special forms of expository writing not considerced during
the first scmestor, among which may be montioned argumentative exposition, editeri-
sls, reports, and personal essays, With the adoption of a sceond book of rcadings
in the latter part of the scmestor, some attention may be given to description and
narration. Baphasis in tho composition work should still, howcver, bo placcd upon
exposition, variety being introduced through assignments of critical themea on
short stories or biographics. Toward the close of the semoster a theme of
approximatcly double the weokly len th (or two or three short themes) may be
devoted tc a criticism of a novel or collection of short stories or the like.

Marking Themos

The carcful marking of the student's papers, not merely for mechanical
errors but for organization and content, is one of the instructor!s most important
duties, for by his marks the instructor attempts to make clear the student!s
deficicneics in composition, Careful marking is important also because the marks
form tho basis of the corrcctions that the student is expected to make in his
papers boforo bringing them to conference.

Exporienced instructors will not nced to be rominded thal the onecourage-
ment of an occasional compliment mey be of quite as much value as minutc marking
of orrors, or that the sting of all the marked errors mzy often be removed oy such
a phrasc ss Ygood sentenco," "good beginning,! or "well organized,! To male an
invariablc rulc of writing genoral comments on themes is to invite tritencss and
repetition, bubt the general practice of doing so is to be encourageds The student
usually feels that his labors deserve comment, and the instructor may in confor-
once find his ovn comments of value in onabling him without waste of time to getb
at the heart of the student's diffieculties.

Grading Thomes

The grade that is given a paper should represent an evaluation of scoveral
elementsy content, organization, mechanics, and style, An absolute grading scale
should not bc applied rigidly at firsty it is desirable, rather, that standards
rise slightly as the year's work progresses, Brrors in mechanics and in organiza-
tion should count against the studont mere and more heavily 1f he continues in



them, cspocially after attention has been glven to these natters in the classroons
Beginnin: stendards should not be made too low; since the student may comc to
cxpeet a better semester standing than his work warrants., Standards may sonc-
timcs be modificd temporarily for individual casos; it may seom desirable to re-
ward improvement a little morc than 1t actually dosorves, or to ponalizc a con-
tinued error more heavily than a similar error appearing sporadically, - But at the
cnd of tho somestor the student!'s standing in his composition work should always
conforn to his actual ability and accomplishment.

To the student who wishes to know why his papor has been glven a certain
nark the teacher should always be able to make a reasonably definite cxplanction.
In content a1 A paper should display some originality and maturity. Idcolly, it
should present fully and accurately a new idea or a nov treatmont of an old ides,
thowgh in prectice papers which do not quite attain this standard may sometimes
warrant Als » The organization of the A paper should be not only logical vt
natural, Its logic should make it ¢clear, its naturalness give it movement. it
should be well-proportioned and consistent in tone, foreeful and approprizte in
style. I%s sentences should be smooth, reasonably free from error, and varied in
pat tern,

The B paper will fall a little below these standards. It may develop
an idea fully but lack the elements of originality that the A paper has, Or 1t
nay have all of the qualities of the A paper except naturalness of organization,
Its lansue. e may be correct, but commonplace, and 1t may well seem to the instruc—

tor uningpired. Yet the sentence structure may be smooth and varied.

The ¢ paper is the average paper., It is not developed fully and ac-
eurately, Its proportions may be doubtful, its logic unconvincing, its conclusicn
weak, It may be marred by occasional slips in good usage, by monotony cof sentence
structure, by unhappy cheice of words,

The D paper just gets by. Its ideas are of little value, i%ts organiza-
tion hapnazerd and confused, its diction, grammar, and sentence structure shaky.

m and F papers may be childish in thought or full of errors in diction
or in mechinics or show no cvidence of having been plenned. Defects in any one
of these categories may be so grave as to produce a failing grade, The Irecuency
and seriousncss of such errors will, of course, largely deternine the ;rade.

Bad spelling may detract from a grade bub should not vholly detemmine it,

Conferences

The main purpose of the conference is to provide an opportunity Jor 111
dividual instruction through discussion and criticism of the studentls written
work. In order that the student's contridbubtion to the conference may be nere
than a nausive one, he should be required to make corrections beforehand, in such
form as nzets with his instructor!s spproval, of all errors marked on nig napers.



Conference periods may be used also for such purposes o8 1istoning
to oral book reports and giving individual instruction not direcctly concerncd with
the student's papers, If the instructor wishes to conduct group conferences for
remedial instruction, he should rogard these as additional to tho individuael con-
ferencos and not as a substitute for them, It is suggested that the numbor of
confercncos oach semester for thome revision be four of fifteen-minuto duration
or six of ten-minute duration, Of conferences for other purposes tho instrictor
may hold as many as he wishes.,

Theme Graling Project

Poriodically -- once a year, if possible, and preferably in tho firat
semestor - the Committoe on English 1 will ask all members of the staff to mark,
grade, and. commcnt upon three or four mimeographed themes which present various
kinds of problems in grading. Tho staff grade (average) for cach thome will be
estimated and tabulated so that each teoacher may comparec his grade with that of
tho staf? as - whole, If desirod, & meeting for discussion and oxplanation of
grades may Tollow.

Reading for Classroom Analysis and Discussion

Hoxt to theme writing in importance, and closcly related to 1% in pur-
pose, is the reading which tho student propares for classroom analysis and (isg-
cussions The freshman student nceds training in the handling of thought scquences:
he has difficulty in taking thom apart in his rcading, and in putting them togother
in his writing; he cannot organize his own ideas with any sureness, and is likely
to become lost in anything he reads which develops a thought of any degree of
complexity. He is lacking in the ability to zrasp with clarity and definiteness
what un sut-or is tryins to convey, and in the ability to make exact what he him-
self vwishes to express in his writing., Finally, in both his reading and hils writ-
ing, he suffers from t'n lack of a background of good general reading on malters of
major contemporary interest, These circumstances point %o one conclusiont the
freshman course in English should include, slong with theme writing, o considerable
amount of good reading, preferably (especlally wherc there is a required Inglish
course devoted to the literature of the past) in contemporary materials whlch com-
bine, as fsr as possible, interest, moderate difficulty, and varied content of
important thousht., Reading skills should be developed along with writing skills;
the union is a natural one, almost an inevitable one.

Some of the reading may be studied as models for composition, ond some
analysis of style is desirable, with attention to vocabulary, sentence patteins,
paragraph structure, and organization. But the teacher should not give his atten-
tion too cxclusively to technique. Rather he should make an effort to clarify
mesning, point out implications, fill in background, and stimulate class dlscussion,
From the roading and its discussion suggestions for theme subjects will frequently
arise. The student should come away from the course with some understanding of the
purposes, methods, and characteristic subjects of presont-day oxpository and
narrative types such as the serious general roader is most likely to concorn
himself with,



Parallel Reading

An important aim ¢X the course is to oncourage the student to form the
habit of reading worthwhile books. Although a groat deal may be done by orfering
informal suggestions, something more tangible can be effected by the judicious
assignment of parallel reading, Students should be required to read two or three
mature books {btotaling 1000-1200 pages) ocach semester and should be asked for
suitable reports, to btake whatever form the instructor may dosire. The reading
should bo varied in range and in type, and tho reports should be somecthing morc
than porfunctory summaries of content.

Dooks Tor parallel reading may bo obtained from three sourcest the
gencral library, the froshman opon shelf, and the restricted reading library main..
tained by the bookstores, Unrestricted use of the general library has obvious
di sadvanta.es for the student, To overcome thesc the freshman open-shelf collec-
tion has bosin created. It has, however, grave Limitations. Although in theory
the sbudont can sec and handle a numbor of books before choosing one, in practice
he unfortunsscly finds his option much curtailed. The Department can perhaps in
time remedy this difficulty by adding to the open-shelf collection a large number
of both new and duplicate titles. Under the prosent circumstances, however, the
restricted roading librery seems nccessary., By limiting 2 part of the student!s
reading to £ small number of titles, the instructor is able to guide the studont in
his choice of books end to keep & careful check on his roading. Also, hc wmay have
& whole class read the same book, spending some time 1n classroom discussion or
composition, Hormally not more than two class periods should be givon %o the dis-
cussion of ¢ Sook on e parallel reading list.

It is suggosted tzst the instructor use all thrce sources, depending
mainly, ntowover, upon the last two. Approximatoly half of the reading should be
chosen from ihe restricted list., In Zipendix. II will be found the titles of
books which ave abt present on the freshman open shelf and on the restricted list,

Vocabulary Study

Another impertant aim of the course in freshman Fnglish is the development of
vocabularys In the first semester much of the work should be informal and indirect,
and should be designed to stimulate the student's interest in the study of words
+d to wrovoke his shame at his own inadequacy and deficiency, rather than tc form
- major nart of the prescribed work in the course, Certainly enough testing should

Fa
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te done, Lowever. to lead the student to appreciate the necessity for accuracy in
T use of words in reading and in writing and to begin the habit of intelligent
voe of the dictionary.

In the second semester vocabulary assignments and drills may be a part
~f many of the reading assigmments. Classroom study of words should be designed
¢ make the student feel that his is a living language, and that the mere memoriz-—
s of definitions is a poor substitute for learning words naturally as & btoel for
the expression of thought. Exorcises in vocabulary should, however, be considered
as merely suxiliary to the understanding and discussion of the text,

if funds zre svailable, the Department will supply standard vocabulary
tests for the classes of teachers who wish to use them,



Oral Znglish

Although most of the year is given to the study and practice of written
Inglish, some attention should be given at intervals to oral English. Great as is
the nced for training in this subject, as can be demonstrated by requiring the
average freshman student to read aloud, there probably is not time in Mnglish 1
to do more than the following:

(a) study diacritical marking, so that the student can tell how %o
pronounce words when he refers to the dictionary.

(b) Require a knowledge of pronunciation as well as a definition
of new words studied in the classroom reading assignments.

Excrcises in pronunciation are usually to be found in the handbook
adopted for the course and in the optional text on word study. Dictionary exor-
cises, such as those provided fiee of charge by the G. and C. Merriam Company,
will prove helpful.

Quizzes and Examinations

Since the instructor will receive weekly themes, he will have zabundance
of data for determining his students! srades in composition; yet ho will no doubt
wish to sive at least one or two quizzes during the semester to test his students
on the reading done and on other nmatters included in the course, Quizzes of the
essay type may serve zlso as class themes.

The final examination should not be merely an exercise in impromptu
theme writing, It should (a) test mastery of foirm, (v) check the reading, ond
{c) test zbility to handle ideas. Essay-type questions on the reading may serve
21l three purposes. Some teachers find it advantageous to combine theme writing
with a final check on vhe semester!s reading, having the student use details from
scattered essays in some sort of connected discourse. An essay or precig may also
be called fore On the examinstion at the end of the first semester there should
be at least a short section on mechanics.

:niform Sramination

In ihe seventh week of the first semester of the course all students
carolled in regular sections are regquired to take a departmental examination cover-
sne gpeliing, gremmar, sentence structure, and punctuation, The character of the
cxamination and its scope have been set by departmental action, and a detailed
otline of whet it covers is given in Appendix I of this report. Copigs of gome
cxarinations waich have been given in preceding years are available in the Enzlish
Cfrice.

Students who fail to pass the examination, together with any members of
regmlar sccbions who do not take it, are reported at mid-semcster as falling in
the course, Such studenks should be required to demonstrate a satisfactory knowl-
¢cdze of mechanics by the end of the semester if they ave to roceive croedit., The



instructor should remember, however, that thc uniform examination tests only a

few {(and t20sc the most olementary) of the skills vhich mnglish 1 trics to devclop,
snd thnt trore may occasionally be little relation bebween grades made on it and
{inal srades nade in tho course.

e uniform cxamination has several purposcs. It should operate as a
means of 2rin ing pressure wpon average and below-averago students vho miht other-
wisc negd oot mechanical correctness and rely on satisfactory work in othcr rooulre—
ments in order to pass. In that part of the coursc where the work is likoly to be
lcast pleoasant it should improve the relationship betwoon teacher and student,
sinec it wute the toacher in the position of helping tho student preparc Tor an
examination imwoscd from without. It should insure a reasonablc degrce of uniw-
formity in the treatment of mechanics in s11 sccbions, since it scrves both bo
cenber %hc —ovicw on the mabtors with which studonts have most trouble in thoir
writing an¢ te furnish a stopping place for the roview. It ghould moct tho need,
frequently Tclé, for an objective outside judgment of the work of wesk gstudonts,
reinforein | the teacher's owm judgment., Finally, it should act indirocitly to
raise stoncsrds of toaching composition in the sccondary schools of tho stzito.

Tor all except the very best freshmen somevhalb extended classvyort: on
sentence sirvcture and punctuation is necessary. In general, it is unwise to do
much wor'™ on berminology and theory; it is advisable, rather, %o drill repoatedly
on the constructions which gencrations of English teachers have found students
misusing year atter year, Rigid, even somewvhat dogmatic, gstandards are helpful,
for the “reshman is especially troubled when the shifting character of % sands
on which ile must build is made apparent, Students should be made b0 understand
that the responsibility for preparing for the examination lies in part with them,
and that the classroom work is not necessarily sufficient.

Special Scetions for Superior Students

At thae beginning of the long scssion all students who rank in the high-
ost ten per ceat on the Enslish or psychological cxaminations given =% enirance
zre cnrolled in spoeial scebions, During the first three wooks all tcachors of
firgt-gemester scctions (Taf) should wateh for cvidences of wrong placoment, and
snould ropory any reasonably clear cases of it to the dirocctor of tho course. In
the sceond scaestor the speeial scctlons includo all students who make A ox 3 in
tne specirl scctions the first scmester and all students who make A in tho regular
soctions, At tiwe Tirst elass mecting in the sccond scmester the latter snould be
gont with ¢ si.ncd statement to the chairman of the department, vho will trans-
Ter thet to spocial scetions, Studonts wio make § or below in the special sce-
ticns the firsh scmester should slso be sent with = signed statement to thc cnair-
ran of tuc deoortment, who will transfer them to rogular scctions,

Tj'IClO arg no S[)Oclal SLCthﬂS in Spllng flI‘St-—-SUI}‘IOStOI fI‘GS{lsfi-m! J_:ll.\{}\llul-
\ T8 .

The work done in the spocial sections is much the same as that done in
bac regulss scebions.  There is aboubt the samc amount of theme writing, 'erce is
somewhat more reading, and the reading 1ls more varicd in type. There is, howover,
no formaz)l to:ching of mochanics, and students in the spocial scetions avc excusod



from baking the wniform cxamination in mechanies, grading should be bascd on
exactly the same standards that are maintained in the regular sections; it should
be no merc aifficult for a student to make A in one kind of section than in

the other, -

To the superior student the special sactions offer special opportunities.
It is prottr certain that what freshmen English can do for the superior siudent
it can do fo» him best in scetions composed of peoplo of nis own kind, vhore class-
roon discussion can bo kept on his own level, where thorough, intelligent work re-
ceives unoualified roup approval, where the compensatory ideal of the Wgontloman't s
Ch is lachin-, and vhere the instructor feels the stimulation of active, serious
minds.

(Spccial sections arce set up also for Business Administration juniors

and seniors and pre-~Busincss Administration sophomores with credit for English
la,—- Special sactions are, or may be, sct up for foroign studontss)

Conditioncd and Failing Studontis

o sub-froshman scctions of Eaglish 1 arc provided. A student vho makos
a low =race on the cntrance placement test is allowed to remain in the regular
scetions. s receoivos, along with the othors, a thorough revicw in mechanics.
If he fails the Uniform Bxamination, ho may still pass the first gsemesterls work
by demonserabing to the satisfaction of his teaeher that he has made up hlu de-
ficiencys, The tescher way roguire the student who makes low srades to (o special
or additional assisnments, to be reported on in conference,

A% the end of the semester failing sbudents ave reported with yrades of
=, 7, or &. T, according to the definition in the University Catalogue, Powt ¥y
Tooneral fafo;mation,“ (1940-1941), pe 33, neans a failurey F, bad failure, with
privilese of continuing the course; G, tho same a8 P, excopt that the student may
not contbinue thoe courso. B B

goncorning the grade of B (condition), the above montioned bullodin,
ne 09, dves he following information: WA student may vemove a condition in one
of throo ayst (1) By o socond coxamination, with the understanding that before
the condition is romoved the student may be required to do additional worls. (2
27 sood wowk the following scmestor, In a coursc conbinuing boyond ono seonestel,
tae instrucior, ob the end of the following semester, may, 1f in his opinion the
¢t reums aices varrant, with the approval of the chalrmen of %the departent and
the studenils dean, volse an B of an osvlier scmesber to D vecause or o0t work
(ut least ¢  wude) done during the following semester. (3) By upeeial worll ap-
oreved o7 The instructor, the chairman ow the department, and the studentls dean,
the grade beconing Dot

Concerning condition cxaminations the ahove mentioned bulletin, e U,
cives thin favther informationd TAn oxamination to remove a course condi tlon,
arade of 3, - be baken on one of the devs appointed forx this purposc ox witin the
noxt clasn in §he same coursc. It wust be staken nobt moxc than twelve montig
aftor bue condition was roceived, and it wast bo passed with a grade o¥ ol loost

C., ™o sowsbor grade then becomes D A student who fails to pass o condition

—
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extriination forfelts thereby both the right to ask for another examination in that
subject and the privilege of ralsing the condition grade as provided undexr plans 2
and 3 fabove/. He must take that semester's work over to secure credit for it."

The English 1 Committee has prepared a commentary concerning the grade
of E:

In English 1 this grade should be given sparingly. The teacher should
be careful to stabte on the grade sheets sent to the English Office his roeconuenda—
tions as %o how such conditions as he does report may be removed. The Comnittoe
suggeste thet T may bo properly given under the following circumstancost

(1) Then a student clearly has a passing grade on all the somoster!s
work cxcent tie final examinabtion and has not badly failod this cxamination,
ho may be given an B (condition) with the privilege of removing it by a socond
cxamination, -

(2) When a studont has not been able to do passing work in tho first
somcster of the course (1a) and yet has shown such rapid improvement that thore
would be a sbtrong probability of his making € in tho second somester (1b), no may
be given B with the undorstanding that he nay thus remove it,

{(3) then a sbtudent has Tailcd ho complete entirely thoe required work of
the course, ané the work which he has completed is satisfactory, he may ba given an
E with tho wndorstanding that he may vemove it by doing special work approved By
the instructor, the grade beeoming De However, if a studont who is not on scholas-
tic probation is compclled to dolay beyond the ond of the somester the completion
of the clzsswork of the somester on account of sickness or other imperative cavse,
he may petition the doan for permission to dolay the work. N1f this permission
is granted, ... the work may be finlshed within a year and credit for it piven at
the diserotion of the instructor." (See the tulletintGeneral Information,® op.
cibe, pe 374)

Teachers should remember that a semester grade of E cannot be ralsed to
a grade naigher than D; that B in English 1b cannot be romoved by Neood vork the
followin;; semester," i.,e.,, cannot be removed by a ¢ in a sophomore nglish courses
that an 7 in la which is to be vemoved by a ¢ in 1D is not automatically renoved:
when thoﬂgrade of € is roported in 1b, The teacher who gave tho E must soecuroe from
the chairman of the department a credit card and send him a signed statoement to the
effect that the student's grade of % in la is to be raised to D becauso of good
work (G grade) in 1D. B

Purthermorc, the Committce recommonds that, inasmuch as E no longer car-
ries any crcdit points, it should not be given as a mild form of F.

Use of the Library

At the beginning of the year the freshman student should acquive the fol-
lowing informztion concerning the use of the library:

1. Iocation of the card catalogue and how to borrow a book or poriodical.

2, Location and usc of the refercnce dopariment.
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3. Location and usc of the periodical, opun-sghelf, reserve, and popular
readin,; rooms.

In connection with the preparation of a research paper in the sccond
semeuter the student should acquire information concerning the following:

1. The compilation of a bibliography, o
a. Means of discovering specific materials, o )
b. Approved forms for bibliographies. R UERTRRLE
2. Use of footnotes for documentation.
a, Conditions under which footnotes are required.
b. Approved forms and sbbreviations.
3, Locations of special collections.

inch helpful information will be found in the chapter on the usc of the
library in the handbook.

(Poachers should explain to their students what plagiarism is and warn
them against it.)

Choosing Texts

English 1 texts, both reguired and optional, are chosen primarily as
tools to zid the instructor to teach reading and writing., Evon though sindoent
interest and the attainment of coursc objectivos are not soparable in practice,
the latter is basic in the cholce of texts. Content and logical organization
gdaptablce to the aims of the course are fundamental requiremonts; freshness of
presentation, interest of material, and good style are also important, Both re-
quired and optional texts are desirable for the regular and for the swecial sec-
tions. Reauired texts for reading are selected to provide practice in the reading
and comprehension of fairly difficult contemporary prose on a variety of currently
important subjects, ~- as well as to stimulate the appreciation of good reading
and to provide models of good writing, Sufficient sditorial apparatus to facilitate
correlation of course objectives in reading and writing is desirables. As Hnglish 1
is concerned largely with exposition, the class roeadinge the first semester arc in
exposition and its varieties, a3 are a considerable number of those for thc second
sonestore The required texts for writing are those useful for preliminary roview
of elementary Taglish and for reforence in the writing and correcbion of papors.
Basily =dministored drill materials in mechanics and a clearly arrangoed and falrly
completo handbook are usually considered nccossary.

Certain other matters bear upon the choice of texts. The studeant's ex-
penditure must be kept within reasonable limits. Since no books except thosc re-
quired in all sections of the course carry over into the second semester, books
mist be chosen which are suitable for one semester's work, without overlapping or
cther wasto of material. fThe special secctions cause variations in the list of
texts, Texts for these sections are chosen to conform in general %o the aims of
Znglish 1 and to the principles governing the choice of books for the regular
sectlions of the course, as well as to fit the requirements of superior studonts
and to roplace the elementary subjects and drillg of the regular scctions,
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flear the end of the spping semestoer the Commiftce on English 1 malcs
its recommendstions of textbooks for the following yecar. At the same time sll
nembers of the staff are invited to make elternabive recommendations, Al pro-
posed texts arc then placed in the English Offico for at least a woeck beforc the
textbook meebing, in order that cveryone may have a-chance to examine and discuss
the books bofore voting upon thom,

goachcrs' Roports

The Committce on English 1 reocommends that at the ond of cach scmestor
211l teachors should make to the dircctor of the course a repord of work accomplishoec
during the somoster, i.c., a statoment of numbor, typc, and longth of writing
assignments required per student, number of theme conferences held, number of
reports on perallel reading required, and amount of material covered in eacit text
that has veen useds Blanks for such reports will be supplied by the English
Office,. i
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Outline o7 Tork by Seresters

First Semester

1. Tlementary library instructions General information about the us
of the library should De given to each class sometime during the first veel.
(3ee Use of the Library, pp. 9-10.)

2. Olassification of students: During the first three woeks LoECRCYS
of both regular and special goctions should watch for errors in claseificntion
amor.g btholr students, When classiflcation soems doubtful, students should ve
tested with voference bo their ability to do imprompiu and preparod compositicn,
their ability to read and think,and tholr accuracy in mechanics. (Sce Special
Sections, pr. 7=8.)

3, Toview of mechanics: During the fivst six weoks special atteontion
should be [iven to drills in proparabion for the Uniform Examinabion, altnouga
the regular woolly writing assigmmonts arc not during this time to bo nogluctoeds.
{Sec Uniform “xemination, »p.6-7 and Appondix, pp. 14-15.)

4, Composition: Throughout tho scmester, themes should bo for the
most part expository, Study of structure in the composition as a gnole mer bo
followed by study of details, -- tho paragraph, bthe sontence, and vocahilzary.
Types of cxposition recommonded include:

a} Hxposition of a process,

b) Zxpowsitory definitions.

¢) Wmoosition of facits and ideas.

d) Critlical sketches,

e) Precis writing,

£} Zxpository biography and sutobiography (preferably for long theme at
end of the semester),

Triting assignments should average abount 480 words per week. (See
writing Bequirements, Marking Themes, Grading Themes, pP. 1-3 )

5. OClassroom reading: Toxtbook materials should be analyzed and dig-
cussed in class. Reading assignments may well run parallel with gomposition
assignments and furnish suggestions for theme subjects. {See Reading for Classroon
Analysis, D.t,)

6, Parallel Reading: 1000-1200 pages per semesber, preferably rcnre-
sentin: verious literary types, should be rvequired. Reports, oral or writbon,
shonld come a2t regular intervals. {Soo Parallel Reading, p. 5,)

7. Theme Conferences: Four fifteen-minuto or six ten-minute confor-

encos should bo held with vach student individually during the semoster. (Sec
Conforences, py-.ded)

8, Oral English; Some drill in pronunciation should bo given in connoc-
tion witi: the study of vocabulary. {Sce p» 6.)




9, Examinations: The Urniform Ixamination in the seventh veolr may,
if the boscher wishes, serve also as a mid-semester examination, Mid-somester
reports are to he made to the dean for all students deficient or delinquent.

The final exemination (three hours) should cover the whole semeétgr’s
work. Crodes are reported to the English Office and to bthe Registrarls OFfice.
(See Guizzes and Examinations, pe 6.)

Second Semesber

1, Study of handbook: Socbions of handbook not previously COvcrod.may
be assigzned, Thero should be no formal presentation of mechanics; in connoction

with exercises in theme revision, howover, incidental instruction should be siven
as nocdod.

2. Composition: Host of tho themos in the second scmester should ho
cxpository., Types of oxposition recommendcd jnclude the following:

a) Expository argument (informal).

b) Expository criticism (two or throc short thomes or one of doublc tho
weckly length).

e} Aditorials,

d) Studios of communitics (local colow studios).

e) Informal or personal cssays.

£)  Rescarch paper {ca, 1200 words, b0 be preceded by cxerciscs in sathoring
and organizing material).

Narrative excrciscs, including doscriptive settings and charactor
skotehos, may be assignod. Short story writing, oxcept for a fow unuswally
giftod students, should not be attempted in froshman English..

The total amount of writing should be tho samc as for the first
somostorse  {Sco p. 1.)

3., (lassroom rezding: Tho groater part of roading for classroom use
snould again bo cxposition. Optional materials, howovor, includo short storios,
biograpnics, end thrce currcent issucs of & magazino, Stories or biographlcs may
be studicd s litcrary typos and as media for prosonting charactors, idcas, and
social Dbackgrounds.

4, Library instrucbion: To bo continuod in conncction with the wrlt-
ing of = vescarch paper. (Sce ppy 2y 9e)

5. Vocabulary study; Somo definitc attontion to vocabulary and dic—
tion should be nadc a part of tho classroom cXerciscs. (Seo ps 5.)

5, Theme confereoncesy ‘The same number should be hold as in the Tirst
somester.  (Sce aboveo.)

7. Parallel reoading: The same amount should be required ss in the first

somestor.  {Sco above.)

3, TIxaminations: {(Scec p. 6.)



APPENDIX 1

Scope of the Uniform Examination

Ae’ Spelling

Ono scction of tho exa ination is a spelling test based on the words
listed in thc adopied texb.

B, Punctuation

A sccond soction tosts the studont on his mastory of the basic rales
of punctuaiion.

¢ Grammar

The student may be reguircd to rocognize the parts of specch in ordinary
constructions and to show a satisfactory xnowlodgo of corroct usage in the follov~
ing mattors:

1. Casoc:

a. Consbructions involving who and vhom, ineluding thoso in vaich the rela-
tive is the object of a Vorb or proposition coming lator in the clausc and
thoss in vhiih the rolative is tho subject and is goparated from its voro
by structurally paronthetic clauses like you knovr.

b: Constrvctions involving vhoover and whomeveT.

os Constructions in olliptical as and. than clauscss

d; Prodéicate nominative consiroctions involving personal pronounsé

ci Posscssives modifying gerunds.

f. - Constiuctions whore porsonal pronouns are parts later than the first in
conpound objectse

g. Pronouns used as subjoets, objccts, and complemonts of infinitivoes..

h, Pronouns used as remote appositives (osgi, Three of us wore progont, —-
John,; Honry, and I.) '

2. Agrconent:

s, Constructions whero the subjoct is soparatod from its vorb by modifiers,
b. (Constructions in which tho subjoct is compound, including thosc in vhich
it ig made up of two or moro singuler mombors Jjoinod by and and thosc

in -inich the membors arc joined by or or nore

c, Consiructions vhore tho subjoct follovig the vere, including thore is
constructions.

d. Cons.ructions wherc copulative vorbs link subjects and prodicatc nomina-
tives differing in numbers

o. Consbtractions involving don't and doosn'E.

f. Constructions involving the agrooment of subjoct and verd in rolativo
clausos, as in the senbonco He is onc of thosc boys who dos

g+ Constructions involving the sgroement of this and that with tho nouns
they modifys

1, Constractions whero personal pronouns nave indefinito pronouns as thoir
aitocedontss
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Mode:
ishes and contrary-to-fact conditions with were.
Tenses

a, Common uses of perfect tenses. R

b. Time of the present and perfect participles in relation to that of the
verbs of their clauses. )

ce Dimo of the perfect infinitive in relation to that of the verd of its
clause,

D, Sentence Struciure

The student will be required to pass a test on gentence structurc based
such matters as the following!

Distinction between independent and dependent clements,

Distinction between phrases and dependent clauses.

Identitication of adjectival clauses and phrascs, adverbial clauses and
phrasecs, and noun clauses and phrases.

Understanding of logical relationships involved in coordination and sub-
ordinstion.

Parallelism for constructions joined by pure conjunctions and for other
logical coordinates; avoldance of misleading parellelism for consbtructions
not logieally coordinate.

(0lear proncun reference.

Avoicance of modifiers in positions where wrong assctiations are likely,
including avoidance of misplaced modifiers like only, avoidance of Ysquinting"
modificrs, and the Llike,.

Avoicance of objectionable split infinitives.

Avoicance of "danglling" modifiers.

Correct usc of correlatives.

Avoidancc of the forms of independent and adverbial clauses where the form of
a noun clausc is ncodod.

Avoidance of uncalled—for shifts in voice, mode, tensc, porson; and numbers
Togical accord of sentonce clemonts (e.g., avoidanco of mixed constructions)a

APPENDIX I1I

Appendix II, the restricted roading 1ist and the open-shelf rcading

list, has for convenicnce beon separatod from the main report,



