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yith this issue the newsietier wili be
suspending publication for the susmer months
of July and August. As the prospect of some
guiet time approsches, you no doubt are alse
hreathing a sigh of relief as you wind down
far the end of the year®s activities and
begin to plan your summer agenda. AS you
do, please consider adding the following
items to your list:

1. Plan on writing something for the
pewsTetter. HWhile there is a huge stack
o% manuscripts waiting for next year's
volume of the newslebter, there are far
too many of our group whom we haven't
heard from. What kind of activities is
vour 1ab engaged in? What can your
tutors add to the Tutor's Corner? What
services have you added? What nerennial
oroblems do you confront--and what
solutions have you fried? How do you
train tutors? In what ways does your Jab
coordinate with your school’s writing
program? Have you devised some interest-
ing public relations tactics? #What
philosophies govern your view of tytorial
teaching and writing 1abs? We all have 2
great deal to share with each aother, 50
nlesse consider contributing fo this
pxchange by doing some writing this
SUmMBEY .

2. Remind yourself to send in your
yazriy donation. Since the newsietter i3
an Informal publication, with ne sub-
scription fee as such {or bilis--or
inyoices), its existence depends on the
donations you send in, Those donations
keep us afloat [barely}, but with
increased expenses this year, we are
asking for a larger donation. The
enclosed sheet explains all that, and we
hope you'll respond as generously as you
have in the past,

3. Have a plsasant, relaxing, productive
summer, You' ve earped 1tl

5§, Kepop sending vour articles~~-aiong
with your announcements, royviews,

questions, comments, names of new
members, and denations of $7.50 {in
checks made payable te Purdue University,
hut sent to me) to:

Muriel Harris, editor
Writing Lab Hewsietlter
Dept, of English

Purdye University

West Lafayette, IN 47307

CARLETON TUTORS [N THE BYUSINESS WORLD

The Writing Tuterial Service at lar
University has now moved ocut into the
nosc world. About a year ago 1 started
Carieton Writing Consultants, a service
which provides one-gn-one tytorials for
members of the public and private sectors.
We begin by assessing the quality of docu-
mentation being produced by our clients and
then design workshops commensurate with our
findings. Just Tike our university tulor-
ials, we operate a hands-on approach is
writing isstruction., A1l participanis must
work on assignments that are actuaily 2 part
of their normal workday. We don't, however,
have them come 10 the university and partake
in an artificial classroom setting. Rather
we 9o to the clients' place of work so that,
first, the instruction disrupis their
schedules as 1ittle as possible and second,
and most important, that it truly takes
slace within the appropriate confext,

Tdeally we 1ike to assist the writers
from the inception through to the compietion
of their assignments., Therefore, if they
are working on, for instance, & 40-page
report, we will work with them during the
month or so that it normally takes to
complete the task.

dsually we Timit the enroliment fo 5-8
people per course and combine group
ipstructign--an introduction o the writing
process and the reader’s needs, several
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sessiony of “peer criticism” to heighten
their awaraness of their readers, eic¢.--with
individual tutorials,

To date, it hag heen favpurably received,
and we have worked with g wide cross-ssction
of writers, from secretaries and admini-
strative assistants to auditors, snginsers
and lawyers. One of the most rewarding
aspects, other than the fact that we seem Lo
be serving a real need, is that we are pro-
viding emplowment for our futors who have
heen with the university's Tuterial Service.

This is not to say that there have not
heen problems. {Where do you want me 1o
kegin?} Heedless to say when you are
designing courses to meet specific needs you
have o haye a good understanding of what
those needs are. Usually T try to conduct
several information sessions with the
Nepartment heads and the participanis to
enable me to deduce f{and hopefully intuit)
what sorts of problems exist. As well, we
examine the products being produced by each
and every participant zs well as their
superiors, HNevertheless, sometimes we don’t
have a true understanding of what their
sroblems are until we are a third or even
half way into the course. In fact, the
whole thing is not uniike saiting--a
continual need to adiust one's sails depend-
ing upon which way the wind is blowingl You
might say, for that matter, isn't atl
teaching like sailing. But mature writers
{problems or not)} de not accept our
“zuthority™ as readily as first, second or
aven third vear students. To begin with we
have to prove to them that we aof the "ivory
tower existence” do know how the Yreal
world® operates and better yet, should

operate as far as sffective communication 3s

cancerned, Someday 1 interd to "write-up”
our general methodology and varipus experi-
ences. For the moment, however, ['m still
in the process of trying %o acquire my
sea-legs!

Tani Miller
Carieton University
ttawa, Ontaric

From the News Bu¥erin, 2 faculty-
staff pewspaper &l Michigan State
University:
“The {provost search] commitiee
is secking a predecessor for Provost
Lor Winder, who will relinguish his
adeministrative duties July 1.7
It's good io find one’s mols,
Frem The Chronicle of Higher Education
{March 26, 1986)

PROGRESS REPORT OF THE KENMORE
HIGH SCHOOL WRITING LAB

Although the Writing Lab at Kemmore High
School has been open for only 49 days, it
has served 343 students, The variety of
courses at the high schoel account faor the
diverse help given to the students. For
example, seniors taking Honors English ssek
help in writing college entrance essays as
well a5 in organizing the different steps in
writing a research paper, Students from
Speech not only write speeches at the
Writing Lab, but also use the Lab tutors as
their audience and sounding board for their
speech content. Freshmen, in a collabora-
tive effart with other students in the Lab,
attempt to write concrete poems or descrip-
tive paragraphs. Students in other English
courses come to the Writing Lab for help in
sentence combining or comprehension of 2
literary genre; still others have used the
Lab to proofread their work in progress, to
reyiew grammar, to write newsletters,
critiques, and scripis for their classes.

The Writing Lab is fregquently used by
students ¥n Restaurani Management,
fronomics, History, and the Reading Lab.
From the Vecational wing students seek help
in writing job descripticns, trade and
machine reports, and the Tike, while Reading
Lab students write lstters to their favorite
authors asking questions about the stories
ar attempt to provide different endings to
the novels read. Morecver, teachers of
French and Spanish, who also futor at the
Writing Lab, draw the foreign language
stydent to practice writing in such
languages at the Lab.

The Kenmore High School Writing Lab fui-
£i11s many needs. The tutors are enthusigs-
ic and dedicated, providing a nonthreaten-
ng environment in which students feel com-
ortable asking for help with their writing
process.  Once students have learned to
generate ideas for content, it is easier for
them to write, knowing they have something
to say. Moreover, each time students return
to the Lab for regular help, they are able
to focus on specifics in their writing.
Their awareness of the various steps in the
writing process will eventually make them
critics of their own work, a traif that an
effective writer needs,

g s g

The Writing Lab at Kenmore High School
has become & resgurce center for tutors,
teachers, and students as well. Besides the



usual dictionaries, word-finders, and fext-
hooks, therse are folders with the latest
professional Journal articles on tutoring,
grading, teaching grammar and compositien,
Teachers at Kenmore have added their own
hgndouts that have proven successful in
teaching specific topics. There are alsc
"tow-to® {111 cut job applications, avoid
wordiness, correct fragments, etc.) handouts
with explanations and exsrcises for students
io use independently.

The Writing Lab alse offers mini-
workshops or seminars on specific fopics. A
tutor may lecture in the classroom about
methods of invention, how to do research for
a term paper, or how to improve speliing.
in the future the ¥enmmore Writing Lab hopes
to provide other valuable help,

Rasa 1, Bhakuni
¥ermore High School
Akron, Ohio
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CALL FOR PROPUSALS

¢k Mationz] Conference on
College Learning Assistance Centers
May 14-16, 1987

spansareé by
Long Island University
Gffice of Special Academic Services

For information abcut proposals, which
must be sybmitted by Feb, 1, 1887, contact:

Flaine A, Lapulo
Conference Chairperson
Special Academic Services
Long Island University
Brookiyn, NY 11201

{718} 403-1020

I am seeking assistance in finding &
remedial writing laboratory, preferabiy in
the northern or northwestern part of this
natign, that would accept me as a full-time
employee while 1 take courses in an adult
education graduate program at the respective
university ar a nearby university or col-
tege, 1 want the experience 1o relale fo my
courses and my background, The people fo
whom T would like to return to teach are the
people of the Upper Peninsula of Michigan,
where [ have lived for 21 years, parti-
cularly the people of the Keweenaw
Peninsula, where 1 have Tived for 18 years
and which has a large pepuiatisn of retired
and vocationally-minded people, I need an
income that can support a3 single person
without children and yet would provide
encugh flexibility to take courses toward
adult sducation.

Rosemary £. Hamplon

The National Center for [Developmental
Fducation is holding its first

NATIONAL CONFERENCE OF DXCMPLARY
PROGRAMS IN DEVELOPMENTAL EDUCATION

Gctoher 19-23, 1985
Atianta, Georgia

For more information contact: Elaini
Bingham, Hational Center for Devel opmental
Edycation, ﬁppaiacﬁlaﬁ State University,
Bogre, HC 28608 (704/262-3D57)

11132 Birky Drive, Toute 1
Spencervilie, IN 48788
(219-627-2432}
QUR READERS COMMENT . . . .
Gur writing center, “"The ¥rifs Place,”
gpened In 3eptember this yﬂaf at Howard High
Schoot and operates full time on a blogk

grant from the Howard County Board of
fducation under the direction of Mrs, Hild
Fortunatg and Mrs, Linda Storey. We use
peer tufovs, Taculfiy Tacilitatars, a%ﬁ
community volunteers as staff, We alse have
a full computer set-up for word processing
and composition analysis. Our program is
closely tied to the concept of writing
across the curriculum, and our goals include
motivating teachers of all subjects to
include writing assicnments in thelir class-
room, The directors actively nlan writing
activities with teachers,

Mrs., MNiki Fortunato
Mrs, Linda Storey
Howard High Schooi
Eiticott City. HMD




Atin: HIGH SCHOOL TEACHERS ARD ADMINISTRATORS

W

tod in attending 2 workshop on how to start a wr £ing

hear fram you because the National Writing lenters
sponsoring such & workshop at Purdug University if
-?.
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Specifically, we are considering the nossibitity of develoning a short,
intensive, possibly credit-bearing workshop that sddresses the problems of
starting and administering a high crhool writing teb. To gel some sense af the
notential ipterest in this and 1o t5ilor such a workshop o real needs, we'd

appreciate-heariﬂg your answers 1o the following:
Your pame:

vour school address:

Your home address:
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Why would such a workshop be ¢

What conditions would make it possibie or daesireahle for you to attend?
frunding? Need for graduate credit? Optimum dates and times? locationT?
Issues to be addressed?}  Would you orefer a twn or three day non-credit
workshop or 2 ten-day 1o two-waek credit bearing ‘perhaps two or three graduate
eredits} workshep?

would June or JuiY, 1887 be gz favorable time?

yhat kinds of respurce neople should be syailable at such & Course or workshoan
[T you can suggest any people 33 resources, yourself snelnded, please include
that person’s name, address, and qualifications.)

plepge send your responies, Hy August 1, to: Robert Child,
pepartment of fnglish, Purdue tniversity, Hest Lafayetle, Indiana

47007. (317/494-3723)



CRISIS INTERVERTION IN

THE WRITING CERTER

*A11 the lonsaly ?@5?18

Where do they all

It is inevitable every school term that
writing center tutors and directors must
deal with a small number of students who
have severe personal problems in addition o
their writing deficiencies. These studenis,
who may have been unable to establish per-
sonal relationships on campus because they
tack social communication skills, are often
attracted to the ene-to-one tutoring situ-
ation offered by many writing centers. Such
students may develop a strong attachment te
their tutor as a substitute for other social
interaction, and although these students
represent a small fraction of the total
using writing centers, they can disrupt the
work of the centers if the tulors are not
able to deal with their special behavior
probiems.

Becayse students and tutors have mutually
supportive goals in mind when they spend
time together in writing centers, their
interaction lays the foundation for esta-
blishing rapport. Students typically think
that they can improve thelr writing through
encounters with tutors who are profession-
ally trained to aid students. Tutors have
different goals bul ones that compiement
those of students. Some fubors fulfill
their need to nurture while others seek
success or accomplishment through their
students® improvements. Certainiy futors
zls0 enjoy the status and recognition they
gain from their positions. Studenits and
tutors receive satisfaction from this
traditional tutoring relationship.
Occasionally, however, students may be so
hurdenad by personal problems that they will
be unable to concentrate on the educational
goals of tutoring sesstons. Instead, they
may unconsciously use the rapport establish-
ed during their appointments to try o shift
the relationship from that of student and
tutor to one of friends. Some students
hecome so attached to their new found
“friends® that they refuse {o work with
anyone else if their pariicular futor i3
ahsent. Psychologists Dorothy Johnson and
Mary Yestermark warn of similar probiems
that occur in professional counseling. The
hazard they identify for counseiing
situations of the client “holding on® i.2.,
becoming overly dependent, is also
anplicable to futoring (193}, As tragic as
it may sound, for some students, the
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interaction they get through the futoring
relationship mey be their enly personally
satisfying one.

Several student cases illustrate the
types of challenges writing center staff may
face. Dave M., a shy sophomore, has only
minimal problems with his writing, yet he
has attended the Middie Tennessee State
University Writing Center for the last thres
semgsters under the guise of improving his
writing. ©Dave attends the Writing lenter
nrimarily for the interaction he experiences
with his tutors.” He has found that he is
welcomed in the tubtoring situation and
receives attention there. In spite of his
bashful personality, communication can occur
because discussions of his papers initiated
by his tutors provide a basis for inter-
acticn. In addition to ﬁ%c two waekly
sbnEﬁwied appointments, ava ¢igits the
Writing Center every day to say helie fo his
tutors. If they are not busy, he awkwardly
attemplts to chat zbout the weather, sporis,
or any topic that will enable him %o respond
to a frgprﬁéf face, if only for g few
minutes.

Dave, wistfully sesking companionship,
presents only a mild drain on the tutors’
time, but for other students, their loneli-
ness can create 1ife crises resulting in
ohstrepercus behavior in the Writing Center.
Tzke the cass of doe U., for instance, who
is ¢learly a Tonely student ciamoring for
attention. Joe's invelvament in the Writing
Center was a problem from the start., Having
failed an Dnglish composition, Joe arrive
ag‘tate snd angry. He argusd with the
tutor sbout scheduling appointment hours and
about the goals of the tutoring sessions.
When his emotional display sscaiated to the
point of swearing and slamming books on the
tabie, the tutor told the student to re-
strain himself or he would have to isave.
The tutor later explained to me that Joe's
"emotional display distracied and upset the

ther students who were working.® Joe left
the Writing Center, slamming the door, only
to return the next day apclogizing and
trying to maintain his composure. In spite
of Joe's earlier hehavior, I insiructed the
gtors to try to work with him, and I was
sure to he oresent to observe the tutoring.
It soon became clear from his writing topics



that this student was despsrate for friend-
shio. In one paper in which he describes
his futile attempts to become friends with
football players in his dormitory, Jog
writes, "I was looking to be friends with
anybody., As a matter of record, I am lonely
and 1 was lopely.”

Throughout his tutoring sessions Joe was
distracted from his writing, paying more
attention to others in the room than fo his
work, He eavesdropped on conversations
hatween students and tutors and tried to
involive himself as tutor in the instruction
of cther students. In searching for infor-
mation about how to help this student, I
talked with Joe's English teacher. 1 learn-
gd that for his composition class Joe had
written a paper in which he recounted the
staging of his own death in the university
dormitory in order to "punish™ those siu-
dents who teased him for his effeminate
behavior and rejected his attempts to become
friends. He carried Bis prank so far that
emergency vehicles were summoned. This new
information together with my observations of
Joe during tutoring confirmed my belief that
Joe needed specia) help that the Writing
Center staff could not provide. I contacted
the Dean of Students and the director of the
Counseling Center, and they arranged for a
psychiatrist to visit campus iwice a week 1o
meet with Joe. The last repori was that the
student was receiving medication to help
control his mood swings and that he was
cantinuing to attend therapy sessions.

The Writing Center staff had to identify
Joe as a potential problem and then to guide
him to appropriate channels whers help was
available, Fortunately, however, the uni-
versity counseling staff often has already
recognized troubled students and has
invelved them in counseling before the
arrive at the Writing Center. In those
cases it would seem that the tulors could
try to focus on the students' writing
deficiencies, hut again that is not always
easy when students have serious problems.
Bob E. i a fine example of a student unable
to resolve problems through counseling ses-
sions. Bob, a handsome young man, was brain
damaged in a car crash about three years
agec. Hig ghility to spesk, to think, fo
write, and to use his 1imbs was impaired as
a result of the accident. lmmedialely
following the accident, Bob underwent inten-
sive therapy te help him deal with his new
condition; furthermore, he was invoived in

counseling at the university at the time of
his entry to the Writing Céntﬁr, Bob had
major difficulties with his writing, but he
seemad unable to concentrate on them when he
first began tutoring sessions. Instead, he
focused his attention on his female tutor
and uysed the two hours per wesk to fiirt
with her, It seemed likely that Beb had not

agted since his accident and so was precccou-
sied with this void as evidenced by his con-
stant attempts to steer conversations to
personal and sexual mattsrs during his
appointments, and by his writing about his
first girl friend and their first kiss. The
tutar in this case was a reserved, gentie
undergraduate who could not effsctively deal
with Boh's rather aggressive approach. To
get Bob refocused on his writing, I switched
him to a graduate tutor who could more
forcefully direct his work, By thelr sscond
meeting the new Tutor’s "drill sergeant”
approach channeled Boh to work on his writ-
ing. His writing continued to improve
throughout the samester, but his Joneliness
remained apparent.

Certainiy there are many other problem
students reguiring special treaiment: Darell
who arrives intoxicated for his 900 a.m.
appointments; Pam who is deaf but too proud
to accept extra he?g from Handicap Services;
Jerry who according to Ris tutor is a3 "pow-
der keg always on the brink of exp?od?ﬂg”‘
Tom who Fas ngstagwus, cannot see his hand-
writing, yet his affluent parents refuss to
purchase the glasses he needs,--and the 1ist
goes on. A writing center staff needs to be
sensitive to the various problems of stu-
dents. Although we train tutors to help
students with their writing deficiencies
rather than with their personal probliems, we
should not ignore those problems when fhey
interfere with students' health or academic
performance. We have a professional duty to
try to refer students to those offices which
offer heip designed for their specific
needs. In addition, a writing center staff
can provide help by being understanding and
SUBQOPt?”G of troubled students. Psychoio~
gists suggest that heipful people such as
tutors can have useful effects on students
with problems. Jeffrey Shapiro and Therese
Yoog beliesve that "{raining may noi be
necessary for soms inﬁarenL§f helipful
persons to have a positive effect on the
mental status of those with whom they inter-
act® {5053, Allen Bergin agrees, claiming
that some ¢lients in psychotherapy experi-
ence “spontanecus improvement” by using



someone {usually a friend or nonprofes-
sionall azs he would his counsalor. If that
person has understanding and warmth, then a
disturbed individual who spends time with
him will be helped {238].

Students are not the only ones who re-
ceive henefits from a supportive atmosphers
in a writing center. Psychiatrist Frank
Risssman points out in his "Helper® Therapy
Principle that the people providing help are
banafiting from their role (27}, As most
writing center directors have probably
ohgerved, tutors working in a teaching con-
text profit greatly from the cognitive
deyelopment associated with learning through
teaching. In short, tutors need te learn
the material thoroughly in order to teach
it. Additionally, tutors can benefii from
their roles as understanding peers.

Riessman emphasizes that many people receive
great satisfaction from giving and helping--
what he calls "mothering” (31}. In fact,
tytors may experience improved seif-images
as a result of their doing something they
feel is worthwhile in helping students in
need {30}.

1f tutors are to feel confident rather
than anxious about dealing with problem
students and extraordinary situations,
writing center directors need o prepare
them for the challenges. At the beginning
of each school year it would be valuable to
include a discuyssion of ¢risis interventien
as part of the training procedure. Tutors
need to realize that it will not be unusual
-t have to work with a few students each
semester who may display bizarre behavior.
Directors could distribute to the tulors
sample papers from troubled studenis 1o heip
facilitate the discussion., Furthermore,
retyrning tutors whe have worked with stu-
dents during crises might share their
experiences with the novices. If the uni-
yersity Guidance and Counseling Center is
willing to cooperate, it would also be he ip-~
£41 for their representative to talk briefly
with tutors ahout the available se vices.
What should be emphasized most during train-
ing, though, is that tutors shouid immedi-
ately inform the writing center director 1f
they discover students with unusual or even
disruptive behavior. Directors alsoc ought
to reassure the tutors that reporting
unysyal behavior is a part of their profes-
sionat responsibility rather than a failure
to handle a difficult situation on thelr
own. In one unfortunate case, 1 learned
near the end of a semester that one of my
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graduate tufors was terrified of one s5f her
wale students and had dreaded the tutoring
sessions. 1 had read all of the student’s
papers and the tutor's comments in his
foider, but there were no clues to probiems.
when I asked the tutor why she had not in-
formad me of her difficulty, she explained
that she thought her fear was unprofessional
and that to turn the problem over to someone
else would have been a failure to complete
her duties. Tubtors and directors alike must
realize the worth of specialization and thus
not hesitate to seek help for troubled stu-
dents from thz experts.

Once tutors inform their superviscrs of
the presence of a troubled student, super-
visors should analyze the situation and make
decisions ahout how to proceed. My proce-
durs begins with a reading of the student’s
writing, then an observation of the student
and tytor at work, followed by a conference
in which the tutor and 1 discuss problems
and make plans to help the student. From my
reading of student papers 1 sometimes know
in advance of the tutoring sessions that
tuytors may have some difficulty dealing with
certain topics. When students write aboutl
sensitive personal matters-~Jdoe's ioneii-
ness, Mary's tendency te abuse her daughter,
Ed's anger at his mother--I advise tutors fo
treat the topics foremost as rhetorical
problems.  To do this, tutors think about
how students can best grganize and express
the events to communicate with an cutside
audience. B8y using Jjargon such as thesis
statement, supporting details, paragraph
development, and so on, tutors can discuss
ioneliness as the subjact matter to be
developed in a paper rather than as the
condition of the writer.

When a tutor is dealing with a difficuit
student, 1 observe the futoring sessipn to

make an assessment, and thes [ discufs the
situation with the tutor. Several things
are important to notice asbout the stugent:

any excessive behavior such as anger or
depression, the inability to concentrate,
the reaction to the tutor, and so forih.
Similarly, useful information also comes
from observing the tutor. 1 may be that
the tutor is uncomfortable with a student
and his problem and, therefore, contributes
to the ineffectiveness of a work session.
Or, she may be using technigues thal will
not be successful with that particular
student. Of course, more often the tutor is
nerforming an excellent Job under trying
circumstances. A conference between futor
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and supervisor following the cbservation is
important so that the tutor can recelyve
insights about how she handled the tuboring
session and in some cases so that she can
contribute insight ahout how to deal with
the student's problem, Whiie tutors ought
o feel free to provide information leading
to referrals, they ought not to be burdened
with the actual decision-making process. It
is the supervisor rather than the tutor who
must decide whether to refer a student for
special help.

Although directors make the decisions
about whether to refer students for help, it
may be usefyl in some situations for the
tutors rather than the directors to broach
the topic with students. The tutors, after
all, have regylar interaction with situdents
while many direciors know St&derti paly
threugh readings of their writings and from
tutors’ reports. [Educational guidance and
counseling personnel have found that peers
are an important influence. Nancy
Sfﬁiassberg states that "more chance for
influence and change exists if the influence
agent is a familiar figure rather than a
distant agent {110;." William Brown concurs
with the peer approach for "peer~delivered
information and advice frequently receives
readier accepfance . . . than does the
counsel given by teachers® {816}.

When tutors are to Tacilitate referrals,
tutors and directors will have discussed the
referrals and the best methods for approach-
ing particular students prior to the tulor-
ing sessions so that tutors will feel con-
fident about their technigues. Studenis who
appear to be willing io accept help and with
whom tutors already have good rapport are
good choices for tutor assistance with
referrals. One technigue is for the fulor
to complete a rhetorical discussion of a
naper. Than, at the end of the segsion the
tutor indicates to the student the oppor-
tunities available on campus for help with
the specific oroblem meationed in the paper,
and the tutor also encourages the student to
take advantage of the opportunities. Here
the tutor plays the role of resource person
in much the same way that college persanﬂei
programs use upperclassmen to help orient
freshmen to university services. Tutors and
directors should familiarize themselves with
various university student assistance
resourcas: guidance and counseling centers,
¢risis hotlines, veterans affairs offices,
health centers, services for the physically
challenged, women's crisis centers, learning

resource centers and so on,

I am not suggesting that writing center
staff become pseudo-psychiatrisis or psycho-
logical detectives prying into students’
private Tives. We do not have g pry; many
students bare their souls through
writing--perhaps because they are working
aut problems or perhaps because they are
reaching out for help. In either case,
English teachers and tutors, more so than
those in other discinlines, learn aboutl
student problems, so our responsibitity is
great to help where we can. And we must not
ynderestimate the valuable assistance tulors
provide., They can be the human link that
unites isplated and troubled students with
the professisnal assistance which will help
o ease their crises and psrait them to
return to their educational goals
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The Tutor’s Corner

YOICES FROM MT. HOLYOKE'S WRITIRG CENTER

When peer tultors in Mount Holyvoke
College's Writing Center werse asked 1o
deseribe their most challenging on-the-job
exparience, they wrote the following
paragraphs.

1. The most chalienging task I encounter
is helping students out of their confusion
without hecoming confused myself, When
working on a paper which lacks logically and
clearly developed ideas, I find myself hine
dered by my own difficulty in discerning the
student's focus and the primary points
supporting her argument. As the student’s
cenfusion usuyaliy lTies in not having
expressed her most important ideas and their
significance, I have learned that the paper
itself is not always the hest guide to what
the student wWants to say. Rather, the stu-
dent herself is the best source for deter-
mining the pertinent ideas., The quickest
way to estahlish clarity is to have her
articulate her thesis and key points.

Claudia Sancher

2. 1 sometimes feel inadeguate o the
task of helping students who come to the
Writing fenter, It is hard to admit it when
I don’t know the answer fo 2 guestion pa"ﬁf
within the HWriting lenter’s walls. Students
seem te trust the Judgment of staffers
1

mpiicitiy, 3 tendency which imposes upon
Fft$“j assistants a sometimes uncomforiabls
responsibility, S5titl, opressure can be
exhilarating, and I found that [ could draw
on inner resgurces of sense and ratignality
in determining an appropriate and heipful
response.,

The most vatuable thing I have learn-
ed after one semester g ithat receiving
criticism is an art Jjust as offerimg it
tactfully is an art, HNoting students’
reactions to varipus suggestions and remarks
has helped me determine which types of com-
ments are constructive and which are dis-
couraging, As a writer, I often feel like
an artist, independent and temperamentai,
and T recoil at anyone else’s "rad pen”
attack on my work., In the course of the
semester, I think I have come to grips with

the reciprocity of crit%r?sw There is no
harm, oniy benefit, in lefting someone eise
help you to be the best you can be,

Samiliz Foltr

-

3. The student came in with & Iong paper
which she wanted me to "just guickly lsok
aver” for mistakes, [%'s next to impossible
to took over a paper ocuickly, especially one
written by an ESL student, but how couild ]
teil her that? ¥We started reading over the
paper together so that I could get a feel
for what types of things were most obviousty
arghlems for her, but there were so many
grammatical srrors that it was easy to get
caught up in them. Contrary to my original
intention, we ended yp dealing with the many
Tittie details rather than concentrating on
g few of her more glaring problems,

gng Or

imi
aiher garagrapn ? wauzd
thew on her own? Or sho
one or two paragraphs but
quickly through the rest of the
marxing the problem aenteﬁCQS ¥
back to later? Doing this wouls
help her know whers her errors
exzetly what the nature of the ¢
He tried this methad fav a while,
she could sometimes discover hep 3
came upen many other 1ns§anbes in which
couid not. I found mysel? becoming mo
more frustrated at the ghundance of tech-
nical mistakes and her Inability to idontify
the errors. [ did gain a ?éttép hit of
experience in worki"g on this kind of paper,
however, and realized there was no way t
attack all the praaieﬂs in the Timited time
allowed for the session., In the future I
wauld concentrate on selected paragraphs or
selected problems within a paper.
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Jennifer Smith

&, As a Homen
I in

Studies major and a
feminist, et

ed in the politics of
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aur work at the Writing Center, an aspect
which is particularly clear at a women's
college. Yesterday one of my regulan tutees
mantioned a discussion of women and languags
in her introductory Women's Studies ciass,
and 1 thought: this is what makes our woark a
feminist project. Helping young women to
use the language efficiently and with con-
fidence, to mastar thelr materizl, to put
themselves in charge of their writing, is
nolitical action, Almost every student who
comes in, 1 think, noeds to be encouraged to
make an argument of her own, ¢ ynderstand
that it is this self-assertion that will
make her work vital for herself and for her
regders. Being in a position to give this
encouragement s the aspect of my job which
gives me the most satisfaction because it is
uf such great political value.

Teresas Renaksr

5. Ome night a young black woman
with a composition for rewriting.
ed bright but defensive; she had, 1 thought,
ideas, habits of observation Or manners that
had often been challenged. The assigrment
was simple: to describe some scene OF eyent
from childhood. Dutifully, I read the essay
and found a vivid picture of a decaying
slayhouse in the deserted grounds of 2
mansion of the 014 South, The first para-
araph began with some Seuthern idioms. At
the bottom, and throughout the body, a pro-
fessor had written "grammar sloppy.® She
waited patiently for my training to sort
stself out. Fimally, [ could only fell her
that "grammar® i3 only a part of language.
The grammar of colleges and the Hew York
Times, which is pccasionally mistaken ¥Tor a
aniversal standard of correctpess by those
«ho use and teach it, is ngt the gremmar of
the rural South. Describing her home in
academic language, she was right Lo sense,
would be sterile and false. Her language
was wrong for a critical essay on Milton; it
was not wrong for this assigmment, The
problem remained, howsver, of the "improving
rawrite,” 1 suggested that she might
illustrate the "rightness® of her grammar
choices most effectively by re-writing it in
University Language and letting her
professer see for herself both her ability
tg use University grammar when necessary,
and her greater ability--tc see language as
a form of expression,

Fiizaheth Huyck

NEW BOOKS FROM NOT

Convergences: Transactions in Reading and

Writing. Ed. Bruce Pelersen. tirhana, fh:
NCTE, 1985, $15.50 {NCTE members’ price,
$17), 272 pages. Stock Wo. 0BBEI.
Grasping meaning from reading and making
meaning through writing are seen by
ressarchers today as aspects of the same
process. In this cotlection of articies,
argponents of this transactional view
axplain how these new insights can be
applied to teaching writing. The aim is to
help teachers at all Tevels demystify for
students the process of comprehending what
they read and conveying their own thoughts
on paper, For exagmpie, the lead essay
discusses ways o help students become
efficient readers of their own writing while
another essay by a former writing lab tutor
explains how, through planned questioning,
teachers {or tutors? can demonstrate how
reflactive thinkers study z text, predict
what should come next, and perceive patterss
of reasoning. Because these and gther
essays in Convergences offer useful readt
for writing 1ab tutors, this book belongs
the resource shelf for tutors to browse

through.

ng
an

on Written Composiiion: New

tions for leaching. George
cks, Jr. Urbana, IL:
5 [NOTE members' price, $18;

nages. Stock Ko, 40750,

tow should writing be taught today? HWhat
works? What dossn't and why? Is this
Tong-gwaited report George Hitic
arasents the resyits of a major pffort t
nin down answers from research to these
urgent guestions. His survey of selected
research done over the Tast tweniy-three
years covers various approaches to writing
instruction: aspects of the "writer's
regertoire” of lexicatl, syntactic, and
rretarical forms; invention; and varisus
types of feedback to the writer. 1111ocks’
findings call in gquestion the valye of free
writing and of teachers’ comments on student
pepers, But, he concludes, feedhack s most
needed during the writing procass and can be
sffered by peers, conclusions obvicus 10
thase of us in writing labs accustomed to
working with students during the writing
process. Hhile some may argue his
conclusion that none of the studies b
reviewed provides any suppori for tea
grammar as a means of improving compo
skills, Hillocks' book is 3 yatuahle
of what research does--and dogs nol--
about how to teach writing.

&
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. ONE HIGH SCHOOL WRITING CENTER:
{ DOKING BACK AFTER THE FIRST YEAR

A

At the beginning of the 19684 school year,
a group of junigrs and seniors from Highland
park High School approached me with the idea
of starting a "writing club.” When 1
explained what 1 had Taarned about writing
centers at the Denver HCTE tonvention, they
Secame enthusiastic, and began training to
be peer tutors in the spring, meeting twice
a month for twe hours in the evening. These
original ten volunteers apened the wriling
center in October, 1984, A secand group of
six, trained in a new course called "Writing
and Responding,” began as tutors in late
November. 1In early June, we al} had 2 posi-
tive attitude and a ltot of ideas for the
future.

Thers, on the last day of schopl, 1 opened
The Albadome, the 1985 Highland Park High
Schoot yearbook, and felt the Fipst wave of
dismay as 1 skimmed an article entitied,
*Things We HNever found Out,® a display of
aff-handed senigr sarcasm:

why is there a windmill on top of the
automotive building? Why were Mr.
Klimowicz's classes aiways cancelled? By
the way, 408S anyone ever Use the
guidance resource Tibrary? Has anyone
aver learned anything or received any
help in the writing center?

Flipping the pages, I came to another
article, "Two Casualties . . . - the
Literary Centers.” Here an omniscient yoice
hemoaned the littie effort put into the
school's literary magazine, Dead Center, and
insisted that the writing center 100 was &
failure because "the tutors had little
spportunity to try their trade--faw people
came to the writing center.” s the year-
agok portraying the writing center as the
victim of some vague catastrophe, sTumped in
a library chair, smiling wanly in spite of
handages and broken 1imbs, waiting in vain
for a yisitor? Is this a Common halief?

1t is now a month Tater. 1 have regained
my former confidence, hecause my conciusions
about the writing center's first year are
different from those of the Albadome. These
conclusions are based on three sources: Y
own general impressions and those of the
tutors; data from records we kxept; and the
results of an end-of -the-year Survey-
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faced all year lomg. Perhaps the bigaes
was lack of broad faculty support. Whit
Fow teachers consistently sent students,
most ignered the writing center and some
even discouraged their students from yisits
ing. We also had problems with tutors. A
Few Failed to show up just at those times
ahen a tutee was waiting. Two overly
realous seniors showed bad judgment and
frightened an airegady timid eighth grader.
Some failed to keep accurale recards, and
Some were poorly matched with particular
sutees. Finally, our location in the
tibrary was sometimes a aroblem. It toox
the librarians 2 while to understand what
the writing center was about and to figure
sut their role in relation to the tulors.

On the whole, however, I believe we had
quite a successful first year. As & group,
the tutors displayed an enthysiasm, @ Sense
of responsibility, 3 flexibility, and a
depth of insight and understanding that
surpassed my early expectations. 1 havé
tearned so much from these teenagers. about
writing, about teaching, and abput wutual
respect. They ingisted on staffing the
center more pericds than I originaliy
requested; they even made thetr own Zrrangs-
ments to tutor students at times the center
was closed. They kept the school hatiways
covered with colorful fliers and nosters.
And they demonstrated their growing commit-
ment to writing by bringing their own WOrK ,
hoth teacher-assigned and self-generated, 10
cach other for feedback. Most of all, how-
ever, I was impressed by the tyters’
increasing ability to respond effectively
and sensitively to student writing as
revealed during our continuing training
sessions and conferences. Other teachers
have praised the high guality of responss,
and two who took their own writing To tutors
expressed greal pleasure with the resuits.

The tutors have their own versions of our
First-year probliems:

T feel like I'm not really using all of
my training. 1 have never had the change
to help someone brainstorm, etc. Usually
1 am merely looking at next-to-last
copies. [ also think our schoosl has
trouhle accepting a gradeless environ-
ment. Students don't come with 2 desire
to do “good writing” but with some zort
of grade or teacher in mind.



We need more ventilation and decoration.
As it is, the center isn't overwhelmingly
attractive. 1t huddias in its cOrner,
nassively waiting to be visited.

Do people really care enough about their
writing to come?

The kids are sometimes not sericus, and
it's hard to tutor your friends when thay
jerk around.

Peaple regard the center as a place where
high-ego tutors teach dummy tutees “how
to write.® [Most would rather spend free
periods in the cafeteria or roaming the
nalls), The center itself is not that
way at all, and 1 belisve the problem
stems from the low priority of writing on
most high school teachers’ lists.

The biggest complaint is about the relative-
iy low use by student writers: '

The main aspect of the writing center
which is obvious to me is the lack of
students coming to it. Period after
period I have sat in that esteemed
cavern, waiting for the great tutee io
come, Instead of responding to students
ahout structure and theme, [ respond fo
shysics probliems.

Neyaerthelass, this student goes on to
describe the benefits of his peer-tutoring
gxpariences:

On the few occasions 1 do have a stugent

to tutor, it i quite a different pic-

ture, | feel that the writing center is
yaluzhle to these students in that it
gives them some useful response and
confidence in their writing. 1% heips me

to communicate with people, feel I'm

helping other people and myself, and it

teaches me the value of patience.

Other tutors are similarly pleased with
their first year and express their sense of
personal growihe

This training and responding experience
has helped me with my own writing. I
have been able to tutor myself to a
certain extent. 1 can Yook at my own
work more ohjectively. I know when
need more work, even if I am not always
able to come up with "the® final correct
piece,

1t helps me acknowledge problems that
athers have and 1 can try and aveid them
myseif. I can also understand and retale
to people more,

Itve enjoyed my experience as a tutor
because I get a feeling of satisfaction
that I'm helping students to improve
their writing process and perceptions
about writing.

The we has caused me to write on my own,
which is something I had never cone
serigusly before--not that it should be a
serious Dusiness, but at lemst llve
acknowledged my interest and followed up
on it

when I first sat down in the writing
center, I was really worried that I would
have nothing of imporiance to say. After
seme of the tutoring sessions, I've feiti
that I had some gensral impact on the
papers.

Qur records are also encouraging. The
log reveals 185 different sessions handled
sy the 1§ tutors, nof an insignificant
number for the first year in a school with
650 students. Alsa, though most of the
papers brought te the center were assigned
by English teachers, some students brought
Tab reports, history papers, and home-ec
projects.

Finally, the results of a survey taken in
June, 1985, are overwhelmingly positive.
Fifty students out of 1B2 randomly surveyed
had visited the writing center. wWhen asked
to evaluate their experience, they respondsd
as follows:

Do you feel that the help you received
was Clear and effective?

unclear and ineffective: 17%
adeguate: 27%
yery clear and effective: 56%

S0 vou feel that the tutors were helpful
and competeni?

not helpful: 17%
adequate; 15%
very helpful: 63%

Do you feel that what you learned enabied
you to write a better paper?



no progress: 17%
some progress: 39%
much progress: 44%

The adjectives most freguently checked by
visitors were "helpful” {258), "rewarding”
{18}, "comfortable” (21}, “friendiy” (327,
and "encouraging” (20}, as opposed to
veaste" (3], "frustrating® (8], “intimi-
dating® {8) and "discouraging’ {3y, Forced
tn increase their awareness of a reader’s
neads, Lhese students helieved they had
improved most in thetr ability to focus,
organize and develop ideas.

whoever wrote those Albadome articles is
right: we need more clients. And the source
abyiously is teachers. In answer to the
question "Have your teachers encouraged you
to bring your writing to the wei® the
syrvey reveals that eighth grade teachers
are the strongest supperters, & fact that
hodes wall for the we's fulure; gighth
graders who had a positive experience jast
year are likely io return. {25 out of the
53 who answered the survey came 10 the wC~-
almost 40%). This year we must convince
teachers to send upper-class-people, who
have 2 tendency toward complacency, as
revealed in this senior's answer to oneé of
the survey’s open-ended guestions:

As far as I can see, all or most st the
tutors are less competent than I am.
This entire project is useless 10 anyone
«ith better than remedial writing skitis
or anyone devoid of friends.

Teachers of such students must stress Ehat
the writing center is notl a remedial place,
but a source of intelligent, supportive
foochack and dialogue, AL the same time,
teachers of Bth and 9th graders nesd o
recognize and OVErcome younger students’
fears:

I didn't go because I was afraid of the
tulors.

T dop't Tike strangers to see By wark. 1
can't talk to guys easily and I never
wnew who the tutors were.

1 hayen't gone more oflen cause I think
my papers are stupid and 1'11 be laughed
at.

1 think the person might really hate my
naner and think I can't write at all.
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I am no longer s disenuraged by the

Alpadome's label of rrasualty.” If 1 knew
wha wrote those articles, 1 would send _
him/her/then the following student comments:

1t was good for me. The girt I worked
with was very helpful and encouraging. 1
can't suggest anyihing.

1 like the wc the way 3t Is. I don’t
think they should change it at atl. |
was scared to go at first because I was
afraid the tutor would think my paper
sucked, bul she was very understanding.

1 think it's great,

At First 1t was scarey. I thought he/she
would Taugh at my paper bul he was very
friendly and 11 gave me confidence to g@
back.

T think that so far you have done atl
possibie. 1 think it will take time for
the writing center to estahlish itself.
Mavbe the writing center could publish 2
magazine that could include things sub-
=itted and/or worked on in the writing
center. That might show the school that
Hey! Look! There's & 1ot of pecple
interested in writing. It really is @
cool thing to do.

£ar from being a "casualty,” the Highland
park High School Writing lenler seems o
have had a pretty good start. It deserves &
19t more nurturing as it attempts o become

more of an integral part of students’ Tives,

Larol Lefelt
Highland Park High School
Highland Park, N

WRITE 'EM A LETTER

They get letters from home, notes from
the Registrar, notices of Vibrary fings,
Tove letters, dun iellers, Nean letiers,
prome pisces from pizza pariors, hut do they
get letters from yau? 1T not, 1 suggest you
arite an occasional letter fo your studentis.
Add ietter-writing to your Tigt of ploys W
yse to bond your students 12 you and to



writing.
There's the clipping, university form, ©F
My own letters to students have varied other jfem that I know interests the -
sccording to individual situyations. There's student, o
the note on a University post card: Hey,
vou've not been in class this week, Are you Etc.
3117 Had an accident? Family probiem?
You've been doing good werk, so I'd hate 18 Writing such notes and Tetters i3 goad
see you drop the class. Llet me know your for the writer. He or she must always ask,
probiem; come and see me, nhat is the professicenal reason for this
communication?® o letter should contain
There's the paper I did not get back on any hint of a possibie relationship other
tipe: With a short apnlogy accampany%ng““ thap that of teacher/stucant, classroom
Tomments on the writing. And I always ask business.
the student to bring the paper and comments
ta our next conference. raliout from notes and letiers iz almost
always good. Lost souls gsually reappear,
There's the occasional tragedy that keeps call, or reply with an explanation. Some
a student away: That you can handie with an students just say, "Thanks for the letter.t
appropriate commercial card. If the stydent toct exclaim, "Gee, I never got a jetter
s known in class, [ may pass it around for fpom a teacher before, | really appreciale
class members to siagn. j£.% And Wt 90 OB from there,
There's the missed assigmment: {1 1t works. Try it
psualiy put each student’s name on any
nandout assignment sheet, so I know who got feorge Gleason
s sheet and whe didn’t.} Just requirss an Southwest Missouri State Univ.
informatory sentence. Usuyally saves me from Springfieid, HO

Muriel Harris, editor
Department of English
purdue University

west LaFavette, IN 47307



