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Far its first nipe volumes the WRITING L s ers 3
LAB MEWSLETTER has functioned with a rep i b in prem
sne-person editorial staff, with--of tetter, you'll find more discussion uf
course~-crucial and much appreciated topic in thizs ifzspe. You'll also fied >
cierical help with typing, collating, questions from a publisher who reguests your
stapiing, and labelling. Now, !'m pleased suggestions for dLVP1$31Qﬁ instructionatl
Lo announce that Ronald Adams has gallantly maleriais.

agreed o take on a huge load of respensi-

Bilities as assistant editor. With »3 f are cther guestions you have,
expertise in business management he will be send them in--2long with your articles,
attempting to log in 211 your donations, ampouncements, names of new members, and §5

create some sembiance of order in the stacks yeariy domations [in checks made Pafé“TE £
f corraspondence that we all generate, Purdye University bet sent to me) 1o:

handlie address changes and a myriad of other

requests from our large group. Rom will be fariel Harris, editor

doing ail this in addition to continuing his HRITING LAB HEWSLET

docioral studies in rhetoric and composition Jept. of ;“§§QQh

gt Purdue and handling his teaching duties ?5fﬁu” i

in our ¥riting Lab and in the classroom, West Laf

{And, in a few months, he and his wife wii] — .

also be lTearning what parenthood is al)

abgut%:} ?TTE}SG_‘ nf Yo x@ﬁ-’xr\ };pr hed +n ;&sr-gte TQ&EE}:?&S 5?;[;‘!?5‘3 {\Ef‘é‘?fi? p‘??@f}\*??‘{fii

to me zbout donations not credited ta your 1O WORK WITH INTERNATIONAL STUDENYS:

name or abaut losi checks will no douhi be THE LEAST WE NEED TO KNOW

heaving a huge sigh of relief *‘; hear that -—-mm

Bon s creating order ool of chans., We 2l

wish him welll The writina Resources fenter at the

© Horth Qawc?*?? %* Chay

in this aonth's newsletter you'll nois 4 5?95 in Lﬁt@r?aE service,
several articles on a subject that many of REmE uniivarsity o v. Though
us have coppiained is not trested suffi- some nd graduats students do pooas
tiently in the literature on writing labs-- sionally avail themselves of the WRC's
the non-native student. Bt conferasnces and services, the bulk of our tim
in dnformal conversations, we ask the came working with writers with mo; 3
quest ions: What materials exist for working probiems.  In fact, close ¥ oo
with ESL students? What tutoring technigues tutor contact hours are devated to wor baﬁ?
can we pass along to other fuiors?  dhat are with international students i”
the s“ef"'iﬂ noods of nge stpdents? It ic separate writing support Facilit
uztn the hope that you'll find some answers them,
o these questicons that ['ve collectar
se:e:a% articles on this fopfs far thisg The HRD fs staffed almost sntirelv By
issue, along with reviews of a3 set of cne- graduste studants, seniors, and juniors.
puter programs for ESL students, Ideally, given the hich percentass of inter.
natfonal students that they'il deal with,
It%s interesting to note that while some writing center tutors will
gueries from our group don't provoke much some coursework in desorinti i
response, others seem to tap a strong at Teast enough to insure & gras i
roagebion.,  The q”*stxﬂﬁ of using peer tutors matical tmrﬁ?ﬂ€?”3”~~;e that tutors con-
in two-year schoels {raised by Betty Heumann fronted with a Tajwanese student who wants
in the Jyne 12495 §ngm of the newslet ter) to know more about modal auxiliaries won't
certainly scems to0 be one of those nggag refer that student to RADID SHADK. Tdeaily,



writing center tutors will have seme course-
work in comparative Tingﬁistics {or Teaching
English as a Second Language}, so that they
can he'lp seb up condrastive analyses Tor uze
with an Israeti student who's having trouble
with English plurals and possessives,

idealtiy, wr*t%ﬁq center tutors should
have coursswork in Tanquage acquisition, so
they can anticipate the reluctance of some
studenis to learn a second tanguage since
acguisition of that Taznguage imp?%cs 2 re~
Jection of thelr native tongue and culture.
ideally, writing center tuitors will have
coursework in sociolinguistics, so that they
can properly interpret a Hispanic studeni's
failure to maintsin ave contash as a zignal
of respect rather than guilt or shama.

Ideally, my salary as wribing center
director wouid compensate me for the Time I
spend worrying because tutors have NOT had
coyrseswork in any of the aforomentionad
areas: The reality is that most tulors
qualtify for thair johs because they are good
writers, and even here their skill seams
more intuitive than lsarned. Ab bast, the
only prier fraining tutors have received is
coursework in expository writing,

Thara can he 1ittle guestion Lhal the
qpﬁczaiwzﬂd reeds of non-nabive spszkers
maka prEQaratzan in tutoring Engiish as a
Second Language imperative {intuitive writ-
ing skill doesn't gz very far in Teaching
English Lo nggbera of ﬁthﬁ“ Languages ),
dithout prepsration, fulors do a disservice
to the international students who come to
them for help; withoul preparation, tulors
aof intornetional students wiil auickly
become frustrated and give up. But 3 real
problen comes in HOW to provide such prepe
aration. In many cases, reguiring addi-
tionatl specialized coursework it not the
solution, There's no room in most students?
schedules for such specialized couwrsework.
More :1gn:f?cant v, most student tulors
don’t aspire to become ESL dnstructors.
Requiring intensive TES{L stydy is Tikely g
discourage many from apolying to the
tutoring progr .

i,

Our solution has Desn to intsgrate TESOL
frain?rg into owe tutor preparation progras
basically, a gredit- b%arznﬁ course in which
a?? tutars enrel! concurrent with their
first semestar of tutoringl. But such
integration must ooour without threatening
to overtake other pon-TESQL compaopents of
our program,  {Thersfore, despite the farct
that as mach as #alf of a tykor's time may

be spent im warking with foretan students
ng effort is made %o provide 508 1 et foan

in TESOL.}

The 9%€e€t€ves of
Ty ”gf ifim are:

w2

wir minimalist TESOL

i. Ts ease whatever appreshensinng *Ht”“%
have about working with internaztional sty
dents {sowe ciaim that lack of ﬁaFEGPOﬁni

would make such work impossiblel.

2. To raise sepsitivities and
anscinusness of those wha fenl thet TESAL
s ne big deal {i.e. that writing is
wr?ts nty, that nﬁ1~natt eowriters aren't any
different than any others),

i A7

3. To provide minimal compefencisg in
TESHL,

i . curricalum:
RIBLICGRAPHIC, ARECDOTAL, and DXPERIENTIAL.

There are three partsy to our

in assence, the ZIBL OGR!
of otr crash-course gnnsis
stydents foward resgurces
practice of TESTUL., While
resist such resources,

reading, or until they knﬁw whes

g0 for some ?-'se?p At the yery

Tike my tutors to be aware that the %£Sﬂi
field axists ]
that resources are out

Yatest TESOL rescurce 1
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?sigstai Thomas, and Donatd A, MchAndraw.
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Urbana: Nationa! Lounci) uf Teacrers of
fngtish, 1984,

Rivers, Wilga M., and Mary 5. Tenperley., A A
rractical Guide to the Teaching af tnglish
as a Second or Foreign Language., New Vork:
Oxford, 1978,

Robinett, Betty W. Veaching Frnglish ig
bpeakerq of ther Langiiages: Suhsfance and
Technigue. Hew Yark: Mchraw- -Hiil, 1978,

savitie-Trolke, Muriel. Coundations far
feaching Engiish as a Second ianguage:
Theory and d Method for MulticuThira)
tducation. Englewond CTiFFs, K.o.°
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Thompson-Panns, Karyn, and Maria
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*Instruction - reading, writing,
walhematics, reasoning, study skills,
gnitive learning str gies. computsr-
assisted instruciion, eig.

*ﬁarauﬁi? Assistance - counseiing,
advising, diannosis, tutoring, peer support,
Tinancing, learning disabilities assistance,
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The City Univarsity of HNew York i3 spon-
Gr;ﬁg gz conference, "Microcomputers and
Zasic Skills in College,” to be held at the

¥ista International Hotel in Hew York City,
Hovember 2Z2-24, 18985, Information and regi-
stration forms are svatlable fTrom: Geoffrey
kst, Conference thair, City University of
ew York, ufflce of Academic Affairs, 535
35t 80%h Street, HY, NY 10021,
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Holfson,
Cross-Cultural ﬁm,bpn
fuarterly 15 (1981): 117-324,

Hessa, “lonpliments in
chive,.” TESOL

Uf course, resources in print have their
Hmitations--especialiy IF thoce resources
cover topics that are unfamiliar to readers.
For introdecing tutors to TESOL, human re-
sources witl prove Tar better than any of
the resources on a handout., Intsrnational
students, ESL sp:wzai1sf31 foreign lanciage
?PbLFUCt"“S; and Tormer igtors are the tutor
trainer’s most valuable resgurce--they carry
wWith thew far more credibility and authord iy
Ehan any ariicle or text. 1a our TESOL
curricuium we Sesk Lo provide maximum con-
tact with these human vesowrcss. And
spacial effert 15 made to insure that the
chief mode of instruction i3 anecdotal--
narratives hase* on actual incidents--rather
than discursive lectures based on theory,

If possibie, arrange to have inter
national students spe 2ak informally with--or
write to--prospective tutors, and have Thenm
share their expectations. Below are some
statements, offered by international sty-
dents preparing to matriculate at UHDC, in
raspense Lo omy reqaaat for a single pigce of
advice to pass to Leginning titors who
have had HTH?&&; contact with foreign sty-
dents;

“Iranian studests wsualiy have a Iow sound,
American students wusually des't undersiand
sume words of us, 5o the gerson whe wants to
work with us must be patisnt .

funderstand the current political situation
af my country and help me regardless of my
natian, race, or religlon.®

misunderstanding for
tdééﬁts,“

10 Tike tham to have a lot of fﬁf@?ﬂat“aﬁ
especiaily about ihe countries or whers they

are. in obther words, if 1 told a“vbody that
I an Arabic from Jordan, the first Jquestian
I°11 be asked is ‘Where is that?* And
thal's realiy so bad, isp't 437

Arrange £o have specialists visit
ciasses. In {ha past, we've had pecple from

International Studies in fo talk about such
subjects as Guilt vs. Shame cultures {i.e.
Wiy moral tiradss don't work with some shy-
dents}, differing concepts of time {hospi~-
tality vs. 1urctUa?§t;; sex roles {why some

students refuse to work with famate tutors),
cultural attitudes foward umsupzrvised work
{why some students will not do nomesork .
Christina Paulston suggests tapping the
resources of Toreign language departments.,
Welve nob tried 10 yet, but I'm convinced
that they can provide a methodology we
orobably never have considerad.

Mare important than spacialists are
nen~-specialists, foarmer or seasoned tubors
who Tearned much of what they know by
spat-of -the-pants experience. drrange
freguent sessions in which tutors can
exchange "war stories® of times when they
froze in battle, when their weskness was
exposed, My own Favorite--one that hammered
home to me the point that circumstances in
somne cultures preciude the use of cartain
instructional strategies--involves an sarly
gxperience in an English 103 class. Recoge
nizing the valgye of flusncy above all else,
i had introduced to my class the praciice of
fres-writing, iettiag it a1l hang out an
paper, writing freeiy without any kind of

censorship.  As usuzl, ald ay situdents soomn
got the hang of b, came to enjoy it. Al
but one. That was the quy from Libva who,

when | fried o coax him yet one more tims
to try it, ooty informed me that "If
woutd do this in my country, sy hand would
be cut off."

It 1s @ rare tutor that doesn't have a
imitar experience to share. Sam Hixon
warns us ko be certain of 3 studeni's degroe
of proficiency befare launching into bril-
Tiant and %eagtny explanations that will
probably f21? on deaf sars. (ynihiz Parstey
urges us to verify freguently 2 studentfs
understanding by asking her to demonstrats
the principlies vou've explained.,  Sandi
Constantino warns us to watch owr 1aqggage~w
irat idioas can be dangerousiy misunder-
stosd.  Isabel Andrade cautions zgainst
Jumping to conclusions without making
efforts to understand different culturss,

ou Price asks us to tearn about the non-
verbal signals given in different cultures,
to learn that such signals are not uni-
versal. Having the tutors available in
person {0 pass on this advice is helpful.

At the very Yeast try to have tutors leave g
“legacy™ hf providing some written anerdgtal
records of their tutoring exporiences with
international students.

11
el

Tnis anascdo Mi co“pﬁreﬂt of oyr progean
is helpful in allaying tutors® fears, in
sensitizing them {0 important issuss.
Nonetheless, their role in this part of



their tvaining is sti1] primarily passive.
They nesd Lo engage thamselves aore activaly
in experiences §ﬂ3€§ﬂe§ te increasa thair
awarenass of the probiems of ESL instruc-
tiocn. For the DXPERIENTIAL seguent of owr
progran We use 3 nunber of activities which
ara callad, or used to be called in “Educa-
tionese,” sensilivity moduies.

Toe Tirst of these medules, "Newly
Gramwar,” was oreated by Gretchen Dawling
when she was Iutor traimsr of the Tutoring-
Cou ﬁseiing Service at La Guardia Community
Tollege, Long Istand {ity, New Yark,

Hewly Grammar

BN S v

-

tex. 1 have gone = I have gosl) _
{She has thought = she has thinkel}

AW

. Put an -3y endiag on a1l adiectives
{ex. now = i?i‘:w?}"

R

3. Reverse the uses of at and to
fex. 1 often go &l the shopping mall
where I lunch fo the deti.;

of 3 and the

5tates is the big

4, Heverse the uses
fex. A United
c

b, bverything else should be standard
Faglish.

Reading 1y Pazsage: The

Thve workel here to LsBuardia for about
two weeks now. 5o far, it's beel very
interestingly, bt hecticly and sometimas
frostratingty. 1 really f2el exhaustedly by
an end of a day. ¥his happens because I

an't sesn at help students as much as ['d
Hike at. 1 go home and stare fo a walls and
Lhink over what I could have doel in a dif-
ferently way. ['ve beginel at notice,
ever, that a work 1ts
more sasiiy,

§ By~
£1f is beginning at get

Write your answers at a Followingly
juestions, after talking them over with a
person nextly at you. HWrite vour answerg
gsing Mewly Gragay.

{3} What 1s a mainly idea of 2 story?

{2) What makes 2 tuter frustratediy?

- #age

(3] Have you havel similarly experiences
in your work?

This exercise, because it puts tutors in
the role of mediated writers {i.e., those
whose focus on subject is compromised by a
focus on rules), works well in sensitize
them to the problems confronting inter-
national students trying to work in an
unfamiiiar languzge. The next exercise
shows just how complicsted sone of those
problems can be.

THTORIAL SIMULATION

Maiik, a freshman architecture major from
Kumait, comes to the wrilting center with a
referral from his histery instructor. In
the spaece marked, "Particular writing pro-
Fiems that you'd like us to wark an,”
Malik's instructor has writiten “EVERYTHING!Y
But he then adds, "Plesse go over the rules
governing the use of articles. This student
teaves many articles cut and uses others
incorrectly,® Resnond to the items below
regarding this problem.
1. List, off the top of your head, whal vou

can recall about the rules governing the

use of articles.

[

. Scan two sr three frashman Epglish
handbooks {a.a. Short Epglish Handb ook,
Practical English Handbock, Harbrace
College Handbook). and constrnct 3 set of
rutas governing the use of articles that

would be gseful to MHalik,

ginting to the complexity of some

e es of Tnglish for non~native speakers,
gxarcise calls inte guestion the <lainm
that the preblems of an American-bors basic
%r}ter and an ESL student are essentizlly
the same. Indesd, most handbooks assigned
in composition ?95885 have hardly snything
to say about articles; they assume tacit,
internatized knowledge of rules governing
articie use. ESL handbooks, on the other
hand, are most explicit and helpful {Crowell
Levutea savern pages to articles, and Maciin
devotes six}.
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While the former two exercizes are
designed to raise tutor consciousness of
difficuities facing international students,
the next exercise helps them foc think about
dealing with those difficulties. The exor-
cise, and the discussion it generates,
drives home the point that a tutor cannot
pu,a,b1f focus on every error, that one
needs to examing studant wr*tin far Lﬁ”t 1n




patbterns of error, that one nzeds to prior
itize instructianal cancerns, and that
priorities may differ, depending wpon
whether a student i3 native ar Fargign.

ESTABLISHING TUTORIAL PRIORITIES
Imagine that you are sitting ianccently
tn the Writing Center and in walks an inter-
national student For Belip on & draft of the
following process analysis paper (3 paper
which describes how to ds somathing}. The
paper is due in two davs. How do ¥Oou <on-
duct the tutorial?  What priorities do you

@5 babl fsht

in thesa days some peopie they don®t ne
who they do sals I don’t no why, but this

R

is Eruth

This is wha T made salad befor T do
anytning. I gofag te desid what Kind of
satad I going to

After a few mient, | dosided to make
American salad becous it i very eays but
naw I ohave te go the store to by many things
ek Tatyce, Lomataes, cucomber, satl, oii,
radish and whatever, Now | & ve everything

&
Lo make salad but befor 1 vegin to fixed I

fiow [ @ going to cout the Tetuce ip the
semal slices, ance 2 cucomber
and radish to, ing tomix all

o
.
st
Skl
Fe
i
2]
]
<8

-

L going to mix the letuge whit cit, and 1
@ ghing Lo pout the cusember, slicas
tomatoes, radish up on the lstuce and after
that the sult fo than than the salad veady
for eat 1 hop you enjey me., and Yiek it
af corse you lief it, do you know whoy
becaus It is American salad,

These simulation exgrcises, and other
tike them {(Arkin, for exanpie, suggests that
you have tutors attend upper-division
Courses taught in foreign tanguages, or have
them write assignmants in a foreign lan-
geagel, are valuable. B8ut they are still no
substitute for actual tutoria cantact with
international students. Such experience iz
the best teacher. 1 would advise that tutor
Erainers provide for such gxgerignce as
garly in their tulors! training as possible,
To postpone such training will generaily do
1ittie more than increass students®
apprehensions--make them feel as th

73 i

t
will commit irreparable da g2 un

iy

[
o I ]

ess they

ughk Lhey
s £

are adequately trained. Altowing students
to get their feet wet From day ong provides
a genuine context and necessity for
tearning--and there's no better incentive
than that,

day Jdacoby
University of
Horth Carolina--Charlotte

REFORMULATION: ANOTHER WAY 10
GET FEEDBACK

The Reformulation Technique

The technioue of reformulation spaaks fo
nonnative language jearners who have a basie
Curiosity about how they compare to natives
in the language forms that they use in their
written self -expression--their selection of
vaCabulary, their choice and ordering of
sentence structures, and the sxient fo which
Lhey tiz these forms together effactively
{i.2., cohesively) in their writing, The
taechnigue is meani especially For learners
who are interested in sezing the kinds of
revisions a native writer--whather tutor,
peer, or isacher--would make when revising
what they have written. These lsarners may
find that some or sven many of the reviciong
are ot the result of an errcneous form
being replaced by 3 “correct® one, bu
rather a less appropriate form heting
replaced by a more appropriate one within
the given context. In other words, the
izzue is really one of stylae, an area for
which Jearners in a second-language
classroom may not receive much guidance., in
beginning clzsses the teacher often
smphasizes basic vacabutary and grammatical
orobiems, but sven at the mors advanced

evels thers may still be a lack of enphasis
on the mors refined aspects of Form.

this technigue is characterized By the
following steps:

1. The learners first produce an secand-
ianguage text, usually a short papeyr of 200-
300 words,  The learners ars encouraged o
revise this paper as many times as they sce
Fit untit 1t reflects their thoughts
atcurately.

2. The learners then give the paper 5 2
native writer--e.g., a tulor or fsacher--at
feasi once or twice for feedback, according



to whatever system the reviewer wishes bg
use. One currently popular system ic that
of an open, developing dialng betwesn the
writer and the teacher, perhass in the form
PR 1
2

af ary {Spack and Sadow 1383).

3. Upon receipt of reviewer's comments,
riers revise their paper based on the
dback received. L this step is
aptional, particularly when the feedback is
winimal, and rewriting would just be an
exfra, nen-productive chors.

f
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4. Hext, a competent tve writer s
asked to rewrite or "reformuiate” the gntire
paper ar 2 portion of it ¥y the first 100
viords, since the beginning of the Gaper is
aften writien with extra attention}. This
reformilator can be a tutor in the writing
tab, 2 classroom teachsr, or friend.
formulators are told to rewrite the paper

a5 0 preserve as many of the paper's
as pgssible, while expressing thosa
in their own words $o as to make the
= sound nativelike,
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i $ arg encouraged not
a sentence or twe f{as a
her may do}, bul actuslly
ire papar so that it
e~~thetr approach tp

g ideas.  This rephrasing or
1rating marks a departure from the
eacher 2dit of such a paper. It is
mportant for the reformulator to stick
retatively close to the origingi papar in
ordering of ideas and in sentence structure
Nat learners will stild feel that it is
their paper--only now it has been reform-
inis Feature is, in fact, a special
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source of molivation in that non-native
iearners are ssually curious 0 ses how
their piece has heen dresssd un to sound
nativelike. It is ip this same soirit that
the reformulator is enCouraged to selact
words, phrases, and grammatical structurse
that are appropriate to the writing situ~
ation without being overiy grudife or
obscure.  Reformulation is intended in
challenge their knowlaedge to some extent,
but not excessively. The lesarners nead ofs
more than an average writer o do the
reformuisting, and do not want a writing
sample that is foo polished. The reforme
ulator's purpose is, in fact, to shift the
form of the message ta a form that iz mors
stylistically in keeping with the anproach
of the average writer, not that of a
prafescignal.

5. With the help of a tytor or on their
own, learners then compare their original
carrected version with the reformulated
varsion. learners are encouraged to do this
in several steps. First, they cumpare
seiection of vocahulary, then choice and
ordering of syntactic structures, and then
the means of linking one idea with annthar
cohiesivaly. Lot us Took at what these
step-by-step comparisons might consist of:

Selection of vocabulary: In coamparing
the choice of vocabuTary words apd phrasas,
Tearners are to pay attention to whether the
native used more precise words, more concise
phrases, more/less formal words, and colig-
cations (i.e., which words can go with what
cther words}. Frequently, the changes ars
stight, representing subtleties of votabi~

.. TATY use,  Semetimes, a tightening up of the

A BEADER COMMENTS , . . .

After Iy Tittie piece about the ways we

markel our center here 2t Davis and Dikins
Coliege in the yriting Lab Newsletter
(danusry, I think}, several readers wrote
and asked for more specific information., i
appreciated that, thought it was aositive
that readers would actually follow up and
a0l e satisfied with Ehe articles zlone.
More evidence, Lhat we Weiting

eSS,

Labbers are a unigue bread . . . .

REEs a Ph.f. in rhetoric and
Pinguistics . . ., 1 am on the leckout for
writing-center related topics which nead
further investigation. 1°d be happy to hear

Kevin favis

bept. of English

Pavis & Elkins (ollege
Elking, WY 26241

ol
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The Hriting Lab Directory is a compilation
of two-page uuestionnalres complieted by
writing lab directors. The cusstionnaire
answers describe each lab's instructianal
staff, student population, Eypes of instruc-
tion and materials, special programs, uss of
computers, and facilities.

Copies are obtainable for $13.50 each,
inciuding postage. Prepaid orders only.
Please make all checks payable to Purdus
University and send them to Muriel Harris,
Oepartment of English, Purdue Hniversity,
West Lafayette, Indiana 47907,



sz of vocabulary mayv resy
ramovat of redundant or 4
Soret imes Vﬁwab%i“}¥ assg
language is replaced by t
ciated with formad Jrattes

e ang erdering of symtactic
"??Es: In comparing syﬁx=ft§c
Rtrnctgres, tearners check For whether the
“}Tzfe gltered, reordered, or replaced
structurs 5~»c}aubeb, sentences, or clusters
of sentances.  If g, they aote what struc-
yres were usad in place of them., It is
possibiie to observe whetner the native ysed
more or iess complex structures to Lofivay
the sase wmeaning. learners can alse ses the
techpiques natives use to aveid repeating
the same structure over and over. Lgarnars
witl see structures that they already know

but have failed $o use, as well as those

that they ds not koow, u? noting new
gramuabica gahte"rs and Imitating them in
their own writing, they ars tikely io

fai
acuire them {Sanaaui 1984,

In comparing marksrs of

ith ways

“”Ta*rﬂ ers are concerned w
that the native writer linked together
ideas--within and across sentences and
paragraphs--to form a text., Such ties or
conpectors consist of grammatical forms such
as confunctions--either combining ideas
together ["and®}, contrasting them
ﬁ*f“A““§3 showing on uses the other
guence g“iren
ne

b, ar giving a t%
referential proncu rsonal preraanz
'eﬁ” “ét,“ "thay," t } and demonstrative
nouns {TEhis,® "that,® “they,* stc,}.
i 1§H€ arg alsn :nd;,atzd by the uss of
abutary 1=:r;~~far gxample, by the
ch1t=9ﬂ of the same noun, by the wss of a
4 by the use of 3 mors general or
cific word., For instance, after
introduced in a paper, it could
be veferred to by a pronoun {%it"}, by the
vepetition of ahp same wor@ {"voting"}, by &
SynOnvE *”iﬂé??tifg by refersnce to the
gengrat svent {fan “1”“**@“”§ or by refer-

ence bpoa specific activity §”ca$t§“u &
Baliat®).

.l

“'?
."i;m SV 5]

;!u? Ksite

_______ ;o in comparing

t550 36_?ﬁh tluna the learners are
§}Jkiﬂj for the qabf-e's zpproach fo
a4 35t1ﬁn1ng, defining, hypothssizing,
asserting, gualifying 3&&?@%3??3, snd s
farth. In other words, does the native
writer use some other means for indicating
the basic purposs of 2ach sectisn of bext?

{~

& what, then, is reformulation? It is
baascaITy refinement. It is intended to
complement the types of fesdhack that
tearners currently receive regarding their
second-language writing., It isg certainly
not meant to replace them. In other wards, .
1t does not saff*ce as a diagnostic tool for
Lwter nining areas of wriling difficulty. It
is simply a persbnuirzed way of receiving
extensive, Eargc?y tndirect feedback., The
155ue we are raising here is whether currant
i rms of feedback are zufficient, or whethar
4 turther step such as wefsrnu1aa1oﬁ is
aesrrsé}e at least once or twice as 3
pﬁtemt1a3?y diagnostic tool., How diagnostic
the reformulation experience is will depend
ﬁath on the guality of the reformulation

{i.2., native but not overly elegant) and on
z%e thorcughness of the comparison that the
icarners make between the ariginal {with
feadback incorpora ted} and the reformu-

ation.

Furthermore, when nonnatives g about
composing text, they often rely on forms
Wwhich they feel confident with, In other
words, they may avoid those forms that they
either do not know or do mol know well.
#hen a teacher provides correcti ans, thoge
LQFT&QL!PH\ gﬁﬁﬂraiiy raelate only to the
tanguage forms that the learners chose o
use. Thus, these learners do net get
feedback regarding alternative, possibly
richer avenues for expressing EheTr fdeas,
Reformutation is a means for providing this
potentially enriching input. The chalienge
pui to the re f@?ﬁu?atar iz Lo provide é
native version that is more or less withip
raﬁgﬂ af the nannai*u e writer, without ?i

ng at the expense of GCCGIﬁtv compmgni-
vatiwn.

Students' reactions to the technicue bave

been generad }; Tavorabls {{chen 1983}, Most
haye ”31% ad it," Lhought it was 3 uaod
idea,” “valuable,® One sven regretied not
having used a system Yike thés from the
start of her studies. The main contention
of students opposed to it is that ane needs
an advanced knowledge of vo abu§ary and
gramnar before this approach can se truly
meaningful. For some the task is at first a
Tittie overwhelnin g One siudent felt it
was passibie to get an 1nfer;or§ty complex
from it. Qndther remarkad, "It is more
tmportant f ar me to be aﬁdLrSLLﬁd than ta be
npative-iike. On the whole, students have
found that feedback through reformulation is
deeper than that usually obtained through



mwrs conventional means, They have noted
that in sach instance the student ig
receiving an appropriasta way to write what
the student wanted to express, not just an
indication that the studentis WAY Was wrong.
One student commented that onften from the
Timited teacher's torrections, learners
woiuid get the false impression that mast of
what they wrote was fine when it was not.
Students see reformulation as contributing
o style by demonstrating ¢ifferent wWays of
saying the same thing--hy demonstrating the
richness, variety, and subtleties of the
fanguage, wsing the student's own ideac,

fred
o3
HE]
P
by
]
]
ik
4]
]
—h
proel
L
“h
)
4
B
oo
o
ut]
T
etk
[
pot]

Now tet us Tock at an example, 2 four-
sentence paragranh from an essay by &
university EFL student:

One of the severe problems of the
secial 1ife on campus is the srobliem of
the relationship between Arabs and JewWs.
It 35 well kaown that the mixture of the
two cultures Causes tension between stu-
dents, and it especialiy effects students
who 1ive i the dormitories of the uni-
versity. In my opinion this problem
would nof have been <o severs 3F
unreiiable sections from the Students
Unton did not deliberately wake students
o act vielently., [ therefore suggest
that an fmmidiate chapngs of the graup
which dominates the Students Union will
e done by free elections on Campus .

the student’s instructor was a tescher of
stylistics and thus paid special atiention
ta sush mabiers. Her carrest fons were as

follows:

L. “social problems® for "problems of the
social 1ife.®

£, Y"better structure ihan coordination?d
{warginal commsnt in 2nd sentencel.

- prabies with the word "effpcts . ®

- "university dormitories" instead of
"dormitories of the Univarsity.®

2. "why a past tdea 'would not have
oeen’ 7% lmarginal comment in 3rd
sentencel.

6. another woprd 15,

i i "Studsnis

ces it appeared,

2 and choice af verh

for Ysections M
in Y%

- deteted the plge

10, Marginal comment, "Structyre!® with
regard to “will be done™ in the tast
sentence-~suggestad "to make a
changs.,”

e student incorporated the teacher’s
rections into a revised version, and the

U
ragraph in guestion came out ag fallows:

Pt
I3
pal

One of the severs sociszl probiems on
Campus 13 the problem of the relationship
between Arabs and Jews. It is well known
that becsuse of the mixture of the two
cultures, tenston exists between sty
dents, especially those who five in the
untversity dormitories. In my abinion
mambers of the Student Union orovokad
students and encouraged them to zct
viclently, therefore | suggest that thess
nafbers must be changed through free
eiections on campus.

We see that surface mistakes have now bozp
Clesred up. There are no glaring verd tepsea
errovs, for axample. Bub I we ook close-
1y, we notice several vocablulary problams -
“the mixture of the two culturas,® *these
members must be changed.® Also, the noun
Yoroblem® is repeated, rather than a
demanstrative promoun, in the Tirst
sentence, producing somewhat awkward
cohesion in English.

the following is a reforaulated version:

A serious social problem on the Hebraw
University cempus iz that of relations
between Arabs and Jews. It ic well kKnown
that cultura? and political differences
between thess graups lesd fo tension and
conflict within the student population,
especiaily among those Viving in the
dormitories. In my opinion, members of
the Student Union provoke vialence BMCHG,
students. For this reason, I suggest
that these members he replaced through
new campus-wide elections.

de note that the awkward phrases have beep
replaced; "oultural ang political differ-
ences belween these groups® for “the mixture
of the tws cultures, ™ and *7 syggest that
these members be repiaced” for “these
members must be changed.®  With regard to
syntax, the second sentence is simplified hy
eliminating a further subardinate clagse
introduced by “becauss of after "1t 35 wely
known that . . % The awkward repetition of
the noun "problem” in the first sentence ig
avotded by yse of tha gemonstrabive pronoun
"that"--*A sericus social problem . . Lis
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that of ., . .* Alsg, "for this reasgn®
provides & more specific cohesive marker
than "therefora,” in the last sentence.

Biscussion _

It must be made clear that some if pot
many of these changes are matlsers for
diszussion. It is no tonger z matter of
carvect or dncorrect, hut rather one of
style. The very operation of comparing a
nonnative and 2 native version stimulstes
Such discussion, 3 healthy part of work ing
towards mastery in writing 2 second
ianguage.

The technique of reformulation has much
romise, although it is not fres of gro-
fams. It s important to find 3 native
eformulator who writes reasonably well.
gt even iT the witer dg oniy average, the
garner is sii1? getling a model of native-
tanguage input, which im itsglf i import -
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ant. In Jearning how to say things
corvectly or appropriately in a second
language, we freguentiy find surselves
turning for assistance to any native we are
spEaxing to, regardless of whether the
person 1s 2 gualtfied Yanguags teacher. In
iearning how to write, we could also utilize
Gl nztive-speaker rescurces more fully by
reqiuesting reformulations of written work
Trom natives around us~-in our place of
employient or in our neighborhscd.

Perhaps a more crucial ifssus is that of
assistance for learners who are unable to
make a meaningful comparison hetween the T
versions on their own. There is thes 2 nes

Lo 23iCit the cooperation of sither a
writing lab tutor, classroom teacher, or
another native who is capable of gxpiaining
differences.  Very of ten natives cannot
reatly explain why one form is more Apnro-
priate than ancther. they will simply say,

There 15 also the issye of whether
nonnat ive tutors or teachers can do a
competent job of reformulating., 1t would
probably depend on their tanguage
proficiency, especially regarding th
subjact matter being reformutated.  In

Genaral, however, 1f might be expected that

che average nonnative tutor sy teacher will
tack some of the stylistic subtleties of the
tanguage that the reformulation technigue
can tap.  Thus, it would pay to find a
native reformulator.

Hotwithstanding potential problems, there
is much to be gained from giving the tech-
nigue a try. For ops thing, there is an
Spportunity to obtain deeper fesdback than
tn the simple correction of surface errors.
the learner becomes exposed to new idioms
and more varied wavs of expressing ideas of
relevance to the learner. The reformulation
dciualiy iilustrates to Jearners an appro-
priate way to express fn witing the ideas
that they intended te exprass.

Andrew 0. Ophen

The Hebrew University of
derusalen
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S OON INTOLLECTUAL 3KTLLS
AND WRITING CENTERS

A sympusium on the role of writing center
agrams ia students’ intellectual skills

ad as part of the
fourth annual conference on intellectual
skills development to be held fOctober 24-25
ai Western Michigan University.

Along with an opportunity te exchange
ideas on program development, writing center
divactors and tutors cam abtend presenta-

-

tions and workshops on higher arder Uhinking
in content-area, writing, and reading
courses; svaluabion fechnigues; and develope
ing tests and assionments.

fir. Lynne Molauley, who heads Nesterﬁ*g
intellectyal Skiltls Develepment Program, s
conference divector. BOr. Eilesp Bvans,
writing Yabh coordinator, will chair the
SRS T4m.

For further information and registration
materiats, write Dr. Lynne McCauley, ISOP,
Western Michigan University, Kalamazoo, M
49008 or call 1818} 383-8062.
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g PEER TUTCR'S Views OR THE GROUP TETGREAE

Last semester Grand Vallzay State College
mployed bhirty part-time peer writing
utors who provided weekly appointments for
over G5 students. To mest this demand it
Was netessary to bagin group tutoring two
¥ears ago, and this has bean very successe
fFul. I think my success at group tutoring
was due to my studenis, but in addition,
Pye discovered a few Drocedures that are of
great help.

o
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In the first meeting of group tutariale
it is dmporiant to estabiish an environment
where students can be relaxed. To do yaur
job effectively you must provide an atwos-
phere wherein a cHent will feel no hesita-
tion or reservation about having his or her
work discussed and svaluated by the entirs
group, and also an atmoschere in which any
gquestion can be asked. 3Suzh an envircnment
will serve 6 sase the tensions most tutess
feel aboul revealing their writing problems.
there are somg simple tactics that can helo
Create a relaxed atmosphers,

Confidentiality is of utwash imporiance.
Group tutoring wiil not work without SVEry~
one’s inpul--both in critiguing and being
Critigued. I students feel that their
paper is going to be the topic of discussion
in the cafeterisz by other arous merhers and
their friends, obviously they will be reluc-
tanl o have their work critigued. They
will be squaily reluctant to ask quastions.
It is therefors the tuters! responsibility
not only to keep the discussion confidential
themselves, but to stress this peint to the
group members until it goes without saying.
There s one exception to that rule. When
¥ou have a problem or question ¥mi gan’i
g2l with, vou wiil have te discuss it with
someone 1ike your Supervisor, other tutors,
or the ciass professor, because after all
it's your respensibility to gel answers ang
saive probliems.

T

i

Arnother aspect of group tutoring is sach
maber's involvement in the group.  There
are two importani reascns for this: the
First is the siudents gpportunity to lsarn,
If clients don't hegome actively involved,
thefr chances for getting the most gut of
€ach session droo censiderably.  Therefore,
It students are o be helped, the tutor must
et gath of them to particisate with the
roup 35 2 whole.  1t's all too easy to let

L3 W
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rajuctant bufse drop by the wayside. In-

Ty

volivement is also crucial when considering
the group's “health® as a whole. Someone's
unwillingness to participate can often
affect the attitude of athers in the Group.
Uther members might feel they shouldn't
subject their work to hard or embarrassing
criticism when someone else is unwilling to
take the same risk. These faciors can com-
bing to shut down the group's line of com-
munication altogether. fveryone's invalve-
ment {futor included) is essential to the
group's learning process, and Lo the atti-
tude of its members.

Insuring irvolvement in a group can be
accomplished by several techniques. One of
the best approaches iz the group criticue.
3y this I mean having =ach student read the
paper we are working on or discussing and
then having 1t discussed by the entire
group.  fach member should listen carsfully,
be encouraged to take notes, be given time
to evaluete the material, and finally be
asked to make comments. Group members
should be coached to give constructive, but
honest criticisms, which usually jen't a
prabiem because each wember will go thraugh
the same process. Ideally, this approach
wor¥s Lo gef the whele group involved and
2150 adds significantly to the amount of
help the writer receives. Often ideas that
ctharwiss might have baen overlooked will Be
brought up by a member of the group.  This
technigue aiso aids the writer by getiing
things suggested in a short time, and time
is alweys at a premium in group tutorials.
It is the tutor‘s responsibility ta make
sure all points are coversd, and the tutor
must speak up when others hold back for
whataver reason,

Cne drawback te this approach is that
often there fsn't time to get to everyone's
paper.  In that case be sure nol to go back
to the same person each week for tws
reasong: first, you don't want the student
to feel picked on and second, you want to
insgre sveryone the epportunity io bave
their papers critigued.

Uespite your efforts some clients cannot
function in the group situation. This
becomes a real preblem not only because the
ciient will get 1ittle or nothing from tha
sassion, but also because it way hamper the
progress of others as well. If you feel
that the client simply can’t adjust to the



group, then it's probabiy hest that the
Ltutor arrangs an individual session for such
& student.

Bt first the validity of 3 group futoring
session might meel with skepticism from
tutors and writing center coo rdinatars;
however, 1t seems to me that wheth&r tE is
successiul often depends on the members of
the group itself. Thers are definitely pos-
itive sides to the concest of group tutor-
ing, ot the least of which §s that it
ailows us o serve 3 large numbar of pegoie,
While there may be less bime spent with cach
tndividual, at lsast a very canstructive
effort is put forth. The biggest advantage
from my perspective is that griups offer
‘3ieqts feadhack from several people rather

than just ane, and this provides more
apinions and more ideas in general.

Group futering s still relatively new at
Grand Valley, but already we've seep its
vatug in providing our service io as many
students as possibie. While group tutoring
deviates from the traditional ose-io-onre
ipproach in peer learning, 1t is 5ti1l the
samz basic idea. Though circumstances,
strategies, and goals may have to be modi-
Fied, the ultimate end is stii) heiping
clients solve wriling problems,

Dan [ ?éEEiﬂgb%w
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AL the Kroger, a week or twn aga, the
first melons of the summar weras pyramidded
in 2 sales display, 21) of them togking very
stwilar and enticing, innocence GH tne
putside hidi ing secrels on the inside.  Yeah,
sUrg, a coupie had fliat sides anc one was
Dast1iﬁi3ri¥ ugly and green- but they
ware @ similar lob. Bnd § was struck with
how much they reminded me of my futering
troog {some of whom have flat sides and,
sccasionally, green finges argund Lheir
eyasi.

;zigeq,

K ar s
cantalo wWon agf%ﬁg iF oked st ki
Kathy or Alan, not deciding since it had
neither freckies nor a nggtac?c I noticad a
Caditlac woman Sneasing up on the pile of
icpes (as they're known in these parts).

She picked several up, one at a time, vary
systematically, shaking thes three times,

gaot reading skills are a nocessity. A

twice up and once dﬁﬁﬁ always holding one in
her feft hand on temporary approval while

her right far suditicned ithe next possibii-
ity. Then z gray-flannel man came along and
started vapping on the melons, holding his
mouth in a Tittle O as he did. Ang an
alder, aunt lady on the other side was push-
ing on the ends of a cantaloupe with her
thumbs while her younger friend weighed the
melons on the hanging {for estimate only}
sgale.

3o there I was, in the Kroger produce,
Kathy/8%an in my hand, surroundad by shakers
and thumpers and squeerzers, when I remes-
hergd Betiy éuaﬁdﬁn asking in the Writing
Lab Newsletter {June 1985}, *How do two-vear
i%eges Edeﬂt?fy guaiified peer tuiors??

I started laughing. The parallels werse
o0 obvicusy no matter how much you might
ake and sgueeze and kKaock, someiimes you
t the me?an home and dTQLG?&V ii's &
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and bumping and mushing
doesn't %at“erg of course; it's only the

or of the inside that matters. I think
: important concept io remember when
Deer futors.

And how 4 a_y
acod tufor by lo
begin by identifyi
she should have on

First, I thipk, i3 compassion. A fufor
must care, must be sensitive to others, must
be sensifive io herself. Compassion is the
highest order concern. 1 iry 19 get a fesl
for a potential tutor’s compassien by watch-
tng and EistEﬁihg fioes she say things o
put people at ezase? Can she wrap the nega-
tive in a positive cleak? An interview can
g2 a long way toward identifying these
traits, but they are most sacily ssen from a
mare dzstaﬁt perspeciive, by ebserving the
way tha applicant interacts with peers.

Related to compassion and nearly as
important s consclenticusness. A futor
needs to be dependable; her work need not be
perfect, but it should always be ths best
she can possibly do.  She must not only be
awars af her sirengths as a student and &
person, but aware of her weaknesses as well.
i check class attendance records Tor a
ootential tutor. 1 check the appearance of
ey work. 1 watch for simple couriesies.

hile goad writing skiltls are a plus,

n




Tutor mmst be able to road Quickly an _
contidently, to pick up the major points of
8 plece and fo weigh the effectivencse of
the presentation and supporting ideas. [Joss
the applicant shy away from courses with
heavy reading loads? Must she read slowly
and recursively? Thesz are not gand
atliributes for 2 tubor.

Wwhen 1 interview a potentia? tutar, I
check for reading skills by asking her to
réad 2 short piece about the writing center,
Hiile she reads it, though, 1 ask har gues~
tions aboul herself, about her course iaad,
about her writing attitudes. Can she read

i cusly? 1 like
tutors who can; a long silence while 3 tuter
digests an essay is an uncomfortable time
for a4 writer.

A tutor needs to be receptive to other
ideas and to other ways of locking at the
sane 1dea. Will she let me halp her be z
Betler tutor? Will she perceive a wriler's
#0rk in the way the writer wanis it tg he
perceived rather than in the wWway she would
wiite il herseif? Is she aware that thers
are many betizr alternatives in writing, but
few Completely right answerg?

tUrbapa: NCTE, 1984}, "When Tufors nesd to

tzach mechanics, {¢ know low arder Concerns,
an show tham what they need to know, when

hey nead 1o know it,

g
iraining Tutors for Writing Conferences
2
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With the right ¢
and basic skifl f

mbination of personality

any s

Lo become an exgell
3
i

stident can be trained
nt tutor. But an excel-
sacial Cripole cannot
canter. I can btesch
gach humanity.

Tent writer who |
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By looking closely enough, by Taok ing
cargfully, 1 thisgk 1 can find 2 gond tutor
without rapping her on the head, without
shaking har, and without sgueszing and
weighing.

i
T

Far cantaloupes, thoush, f'm not guita so

Kevin Dayis
Havis & Elkins College

PUBLISHER®S QUERY

the Regents/ALA Company is asking for
fnput from remedial writing teachers on the
features that should be included in a three
level computer-assisted writing program
using & word processor and practice exer-
cises.

The publisher turrently offers frammar
Mastery and Vocabulary Mastery for teaching
ESL and remedial language arts students. It
will introduce Reading Mastery this winter
for £3L and remedial reading programs.  To
round out this product line, the COmpany
witl creale Writing Mastery for introduction
st the end of 1988,

Some of the features that will Hkely be
tnciuded are process writing exgroises,
sentance combining at various levels,
punttuation, and identifying and creating
topic sentences. If you have any sugaEs -~
tions for more types of exercises, or if ek
have creative ideas aon how to present thase
tisted, ithe Regents/ALA Company would lke
te hear from you.

Write to:

Pavid &, Tiliver

General HManager

The Regents/ALA Company

Two Park Avenue

New York, KY 10016

FeCific questions he would liks answers for
Irg

B

Is peer sditing usefyl?

Is it necessary to Begin with keyboarding
itypingd practice?

Shoutd students have their owr data
digks?

khat kind of record-keeping is mast
usefyl?

{5 the process methad efficient far
students with writing problems?

What is the best way to approach styvle
guestions with a word processor?

ditor’s note: The Regents/ALA Lompany’s
program entitled Grammar Mastary is
reviewed in this issue of ihe
newsletter,




Review: Grammaer Mastery, Series A

Gramnar Mastery is a software series
which presents the Fundamentals of Fre
grammar for ESL students. 1t s syitab!
For mid-elementary to mid~intermed iste st
dents capable of reading simpie English.,
There are three series, &, B, and §. Seriec
A ts divided into six sections, sach of

¥ verhs,

fas LTk

w
ray

which Bas six fo seven lsssons: 1
primarity be, in the simple present and
presant continuous and with negatives; 7}
neuns and pronouns; 3} regular and drregular
past temse verbs; &} yes/no and wh- ques-
Cions; 5} prepesitions and two-word Yerns:
0} adjectives and adverbs. In preparing
Lhis review, [ worked through selected
fessons in sections {1}-15).

 Eath disk begins with the lesson menu For
the section, from which the student chooses
& tesson.  After YAre you sura?® appEears on

the screen and the student types Y{es), a
rather startiing wall seunds and The lesson

begins., C[Lach is structured in the same way:
1) instructian, 23 digcrete-point exercises,
accompanied by the student’'s cumulative
scoare; 3) review exercises, which are the
items in the exercises, that the student
missed also accompanied by a scare; 4} the
student’'s final score Tor the review axer-
Cises and her "official® score For the
EEASFCISES. A

menu reappear
Sither go 1o
subisct, or s

L

the end of each legson, the
. permifiing the student to
nother lesson, chogse another
a5,

i
5
3
i
235es, which [ witl
wention betow, 1 was Tavorably impressed by
the program. is sedagegy is sound aand at
times innovative. [t can be conveniently
dssessed upnder three headings: 1) instruce
Lional presentabion, 2] sxercises and Fesd-
back, and 3} student contral.

Uesoite some weakn
=

As aoted above, 2n
steply: the sontence grigth
ardd the vocabulary e
for the parts af spes 1ich

I

nis are care-
arily only one
appears on the . ThE shme
plicity of the lessons is advantagscus and
necessary, given bthe level of students for
whith the program has besn destgned, but it
fias the drawback of discouraging the inclu-
ston of wseful generalizations; at least,
the drive for simplicity plausibly expliaing
certain wissians,

For example, the several spatizl and

Lemporal meanings of the prepositions in,
at, gn ave simply Visted for each one. Ths
systemic relationships among them--1. e.,
the fact that in their primary spatial
senses they correspond to point, surface,
and volume, respectively, and that their
directional counterparts to, onf{to}, and
in{to} do the same-~go unzxplained. {For an
apprecistion of Lthe complex fnterrelations
amonyg prepositions, consult uirk et al.
1972 .} Another problem springing from
simpiification concerns the present con-
tinugus aspect. lts meaning is not expii-
Litly definad; students are left to infer it
from a sentence in & brief dialeg in the
examplies. An inductive approach like this
sesme io oguabts meaning and use. But the
meaning of the present cantinucus is not
contest-dependent, since it romains the same
whather 1t fits its context or not, wnile
its appropriate use obeiousiy is.

Thus descriptive rules might be called for
in gach of ithess cases.

Where rules are given, the simpiifie
catigns ave somelimes very useful. [ Hiked
the reduction of the paradigs for present
tense be to three forms--am with first
singuiar, is with third singuler, and are
averywhere else. The only incontesishiy
incorvent rule I noted was, "Add conirac-
tions only to proncuns, not to nouns®:
Joehn's 11 and many others disconfira 6.

Perhaps the most origipal feature of the
instruction is its use of mohile words to
illusirate grammatical points. Here is &
Tonspicuous advantage of the computer screen

ver printed materials. The directional
meaning of o is exemptified diconically: the
prepositional phrase to South America
appears and then the subiect and verb John
wenl approach it. Subject-suxiiiary inver-
sion in guestions and particie shift with
twi-wovd varbs arg presented dynamically as
the moved words are pulled up and jump over
the subject or chiect. Speiling changes
with -ing--dropping -g and deubling
consonants--are Hllustrated in a similar
fashion,

The exercises for each lesson are the
Rind one would find in & texibook. Most ars
Fitl-in the bBlank; those for two-part verbs
arg muttiple choice. Students are given two
or three tries, afier which the correct
answer flashes. Plenty of cpportunity is
given for review. [f the student misses the
ravige Ttems, she can practice further with
new ones. Particularly helpful are dialogs

for the present continucus and for two-word




verbs, which E“roa”a}* setecting grammar and
votabulary with reference to contextual
Cies.,

Perhaps the most oritical part of a
gramnar program is ifs feedback.  The extent
tx which it can idwmitate the responses of an

instructor, especially & tutor, de terminas
to a large extent whether it i3 any more
efrective than prograwaed instruction or
exercises wilh an answer key. dhencver the
student types in an answer, she receives
gither positive feedback or an error
message.  the confirmation massages are thus
frequent; they are also varied and adapted
ta the learner’s pragress. if, for
instance, the student wisses an exercise op
the First fry bul gels 31 correct on the
sscmd, tfb second message might be, "Thal's
much better, MHark,?

W
[43)
okt
Gt

f thﬁ BryOr messages attempt o
ory by r;ﬁea:iﬁg the tea “*zﬁg
the student has Incorregt ?
g out itz inapp ;;abaEity to
i chotce. The compact sbatemant
forules i wvery heipful in this progess,
but thelr lack of generality proved a
disadvantage in the small minority of cases
in which the reason an answer wWas wrong
cannot he expiained in a2 Tew words. In
these cases ihe sessage s some variant of
“Mo, the answer isn't corvect here.  Try
again,® obvicusly much less heig?ui,_ This
stessage is given with an ii%a:yﬁcratét use
oF on, with the dse of the pressnt contin-
yous, and with some two-word idioms such as

Took un.
JOex up

arg missed cpportunities, ifoo. In
an subject- *”xsizhry inversion in
, 1 i#i}bﬁsﬁté%y failed to invert,
€ sre in aée & {guy' tnsteagd of
The message that
Came up was, “1hoase a verb in the box,"
which contained 2 Hist of is. This is
the same message : would have received if 1
had inverted the subject and the auxiliary
but chosen a modal not listed, say, might,
or misspeliad one on the Hist.,  T¢ offer
ithe sage messzage for Eypographic mistakes,
semantic fncongruity, and Fatlure En invert
conabituents may inadveriently teach the
sbudent a spurtous generalization. édn
egualiy puzzling owission ooours in the
chofce between pick it up and clesn It up in
answer to Ihere’s milk all over ths floor,

The first answer is merely declared

zt,‘ !(‘?;_A ]ﬂ

intarrect. Ths fact %aw pick it up ooours
only with count nouns, whereas ciean it up

typically occurs with noncount nﬁuf;, is not

mentioned, even thaugh this could be dane
briefiy, since the count fnoncount distinc-
tion is coversad on a previous disk,
Happily, such owversights are exceptional.

The important place accorded to feedback
in the Gramnar Mastery program net Gn¥y
felps the learner learn without a tutor: it
also grants him considerable centrol over
the sequence, pace, and depth of his learn-
ing. The student can choose whether or not
i g2 through the instruction before the
Bxercises, escape al any point to review &
grammaticai rule, repeat the instruction iF
his scors is ZCW, postpone trying items
missed more than once, and stop if the axer-
cises seem too hard based on the cumulative
scare.  ihis fransfer of control to the
student 1s one of the best Taafures of the
prograi,

% up, Grammar Masterv & would bo &
acquisition for an ESL program, in
roong that, tike ours, reguires of
ent extensive sel f—erstruftscﬁa?
vach disk coste $39.95, and the cost
of the series is 3185, plus 39.95 for 2
start-up disk. The programs can be ordered
from the Regents/&LA Lompany, Two Park Ava.,
Rew York, HY, 10015,

Mark Le Tournsau
Purdye tnt ?me?*ﬁ

i i

Grammar Mastery: % Seftwar& ngiew

The Grammar Mastery software series from
Regents/ALA is an excellent exauple of the
potential contribution of DAY to both Write
ing Labs and ESL srograms. Besigned for use
on Agpie Ile, Appie I, and Apple 11 com-
puters, Grammar Mastery is based on
"persistent problems ué“tFTE?CBU by ESL
students.™ It instructs, drills, tests, and
aven plays games with each tser at nis/her
wwn pace.  The material in the series ig
intelligently sequenced and carafully
graded. FRach unit in each of the three
series is a self -contained stage in an
integrated sequence of ianquage skills.
Fartherswrs, Grammar ﬂaaberf iz definitely
user friesdiy. [Even first time users «113
require no more than a few minutes of _
instruction from a knowledgeable teacher,
tutor, or fellow stadent, It human help is
uravaiilable, the introductory booklet Dro-
vzdes step- by step instructions. Once the
General Start-Up disketis has been initi-
ated, the program provides clear instrup~
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tions for its own use. |
g computer, sven in passing,
down 1o review this sertes.}

e pramotiona] brochure and the intro-
ry bookiels ithat accompany each series
iskettes point out that they are “inde-
adenl of any specific textbook,® and
& é Fﬁﬁb&“ of ways in which Grammar
ght be ys *: “fﬁi as 3 Required
% £ Lf an ESL Curvicutum,® "CAD as
Eujgfahfa; Assignments,” ard “uﬁ- as a
Student Ressurce.” The promotional claim
t‘ai brammar Mastery "may be used as the
Basis of & complste E3L/EFL cowrse™ is a bit
ppbimistic, huz as supplemental materisl
this series is upsurpassed.

ding discussion covers Grammar
25 Be-iow Intermediale by Laurs
i David H. Wyatf and Seriss U--
Intermadiate by MNanocy £. Post and David H.
wyatt. (A detailed analysis of Gramear °
HMastery, Series A--Beginmning may be found in
the review by Hark ieTcurnﬂag? 3?59 in this
issuz of the newsletier.} After reviewing
the conltenls of the isdividual lessons, |
13
E

will offer an assessment of Lhe strengths
and weaknesses of the sarises as a whols.
The first disketie in Seriss B cavers
¥es-no guestigns in five e:erc2ses'cf ten
quastions ezch. The student practices )
foreing both guestions and answers, mani-
puiai1ﬁg auxiliaries, pronouns, and main
verhs in Bhe present, simple past, and
future {with "wii1"} tenses. The sxpla-

nation of modal auxiliaries in the se cc&é )
disketie is Clear ﬂﬂ* concise.  Exercise es t
amd F on logical conclusions avre especially
qood. tthLiﬁe & a k2 the student to read
£aﬁ short 4 3% then seiach the
legical conclusion,  in
axgroise T ten brief paragraphs are pre-
sented, and the student selects the sentence

‘;ﬂ-\.«

phrase that

with "must” that represents the logical
conciusion to what he/she has Just read.
Biskette B-3 covers expressions of
quant ity, conirasting "al ?’ aﬁd fuhole,”
“how much” and Yhow many," "ot r(a;,'
“another,® and Mthe Gthcr\_},ﬂ a?d Photh, "
"naither,® Fall,® and "none.® The introe

~

ductions to axercise O through £ oare well
done, and the explanation of compounds with
"some,” Yany.” and “no” {exercise £} s
gspecialiy incisive,

Fromouns are reviewed in Lhe fir
exercises of the Fourth disketie in
3. The last two exercises on the di

Ppast® pro bah1¥1tf3“§

introduce the student + 1g£;V¢ ¢laises.
The introduction to re?at ve c;aaxes
"zxpiaing how fo reuﬂgnzze ralative L;aasea
and how to use the relative propouns.®
Exercise £ {the last axer ‘¢ise} is based on
entence cambining.

o)

U"I

ettes B-5 and B-& cover comparatives
and 5up riatives and the oresent perfect
tense. 8-5 reviews the speilting rules for
comparative and superlative adverbs and
adjectives and allows students to compietp
paragraphs with an apprspr1ate comparative
{exercise B} or superiative {exercise F}
phrase Laﬁparatfvee of equality are alse
Cu#@?@u in this lesson. The introduction t&
the present pelaeai divides irrsgular verbs
into four groups: “participles with -wn;
Lhose like the past but with -en: those with
& ¥owel Lhaﬂgﬂ and ~&; and SOme excep-
Eians.”™ The division is eminantly senszible
and should serve as an aid ts student
memory.  This istroduction is followaed by
three exercises of increasing difficulty. :
Of the remaining exercises on this digketts, -
that ¢rilling the use of “for® and “sinca®
with the present perfact and that éeﬁdn~
strating when in Ua the present perfec
are gipacislly valuable,

]

Series € is labeled "Intermediate® but
would be appropriate for use in our most
advanced ESL CﬁﬁyGSEtTﬁﬁ Course at Burdua,

the series begins with the past perfect.

The pretest on past participies for the past
perfect lesson is éESIyR&G as a game against .
the computer. It ig hoth an outstanding
?garn%fg strategy and simply fun. As 3 :

Tirst Lime user, I got caught up in the game
znd Tound the necessity of typing ia an '
incorrect answer for the purpose of review
pesitively painful. The explanation of the
!eqatéﬁfShiy betwesn the past and the past
perfect is very good. [ was less satisfied
“ith the presentation of that betwesn the
past perfect and the present perfect.

he second diskette cavers the infor-
mation and use of past modals. It begins
with a review of present modals, intraduces
[ast wodals, gaves the student twenty sen-
tences for praciic {multiple chaice BIMONG
fow oossible present and past modals), and
conciudes with a tast on oresent and past
madals. (“Example: 1 didn't see John at all
¥esterday. He studying hard,
t.esson £-3 on the
passive is especially good. The First tun
gxercises take the stydant through receg-
nizing and YC?TI?Q the passive, Exercize {
aives instruction and practice in farrfng



in tenses other than the present.
sion of transitive verhs in this
s excetlent., The graphics reinfores
of transitive in 3 particulariy
¥ that shauld clarify the farm for

1A A et ed T

enls and once again emphasizes the
ecial value of CAI for teachers.

the iast exercise on this diskette is

designed as anolher game againsi the com-
puter, much more elaborately programmed han
the simple competition for points in exer-
Cisz A of lesson C-1. This time the templa-
Cion to win was sverwvhelming, and the com-
puter acknowledged that 1 was Ypretty smart
for a human.®

The fourth diskefte reviews noun clayses
end introduces verbs and phrases Freguently
Followed by noun clauses. Fxercise & covers
noun clauses with WH-words, and exercise 8
gives the student practice transforming
guestions into noun classes.  The othor
exgreises in the lesson dea’ with the
various types and uses of “that" clauses.

Conditicnal sentences are presentad in
fessoan 0-5. The introduction is Tuctd, and
> teils students which sxer-

the Tinal test s

cises to review on Lhe basis of their
Tacorrect answers. The intervening ezer-
cises, covering ' iy

y

and graded and quits ¢

The fast unit in Series £ it on infini-
Lives and gerunds. Having recently sirug-
gled ihrough a unit on Infinitives and
sar ctass, [ was
tmpressed with the explianations, exampies,
and exgroisss in thic lesson., The First
grercise reviews adjeciives Frequently
Foliowed by an infinitive. fxercise B
ews Lhe verbs that usually require an
infinitive, those that need a2 gerund, and
Lhose that can take either form. The last
exercise allows students to practice ¢reat-
ing senlences with verbs that fake an oshiect
fetlowed by & gerund, infinitive, or the
shple form of a verd,

This brief cutline of the speci
covered in Grammar Mastery, Series B and €
Pz only partiaily indicative of the seriesg®
potential value as rewedial/suoplemental/
enrichment Courseware. By quibbles with
aramear Mastery are trivial. For adult
students, the programed responses to correct
answers Somelbimes border on the ridiculous:
Hatre britifant,” "VYou're a bright Tight.®

T

he sound =ffects that FuCcGmpany sugcoesstul
campietion of an exercise or a test are a3iso
samewhat distracting, but these can be
changed by the Teachar's Management Program.
My second objection is, or wzs, not to
Grammar Mastery in particalar but ic CAI in
general. Interaciive as the program is, it
st117 allows students to remain oilent.
Aowever, when I veiced this shiection to a
wember of the Writing Lab staff, she pointed
aul to me that working with Grammar Mastery
wicht help to give students the confidence
thay need to talk more readily with a tutor.
The only other disadvantage I perceive in
the Grammar Mastery series from Regents /LA
is reatly a compliment: i is <o good that
it should be much longer.

Many of the advantages of this software
fave aiready been touched upon: it 15 flexe
ibie, interactive, individuatized, and
Beautifully seguenced and integrated. It
can be used with z Genaral Start-Up diskette
or & Personal Start-ip disketie that aliows
the teacher to kesp a permansnt record of
students’ scores. The series would he an
invatuable zsset to any Writing Lab or CAI
center that serves ESL studenis whether the
saftware is used as a required part of an
ESL class or as an fndividual student
rasgurce,

g

the cost of one compliste Gragmar Mastery
eries (A, B, or £} is $195.00. These nrow
BPIES WA, By Or L3S §199.00.  These pro
ams Wmay aiss be purchased as individual
on disketies at a cost of $39.95 each.
further inforsation or o grder, write
Regents/ALA Company, Twoe Park Avenue,

w York, Hew York 14014,
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Elizabeth Boyd Jordan
Director, ESL Program
Purdue University

WESTERN MICHIGAN UNTYERSITY'S WRITING LAR

Now in its twelfth vear, Western Michigan
University®s Writing Lab is one of ten
programs in the Academic Skills lenter, 2
Component of the Isntellactual Skills
Cevelopment Program, which reports fo the
Yice President of Acadenic Affairs.

Approximataly twenby tutors, most of whom
are undergraduates, come from acrass the
curricuium 10 provide one-to-one tutoring,
nelping students revise papers. Because the



7006 Mrrei ied students as
Ey starfrf, tutors work with
vels of writing, Last vear
+ G603 pecple received tutoring.

1ah serves a%% 1
wall as universi
a1l kinds

=3 w—‘

o]
by i T
[ SRS

Tutors are vecruited From faculiy recom-
dations, tutorst an@ﬁestrsnss and work-~
By 5Jvcf§¥:eﬁiﬁt5. Screening includes 2

vequirad 3.9 minimun GPA, twn Tetters of
Fanulty recommendation, two papers writien
for class, 2 completed application fFore, an

intzrview with the coardinator,
ing aptitude exam one-fo
aprompiu wr1t7ug Tutors sarn $3.52 an
hour the first vear, $3.83 thersafter, and
attend five trg1n,n§ sessions 2 sanast

and a tutor-
urth of which i3 an

In addition to supervising tutoring, the

coordinabor alss directs the §QE8FQa§‘Gﬂa§
tudent Communication program [ESL conver
satfon and writing ¢lasses}; zerves as
Tiatson bebween the Intellestual Skilils
Jevu}aﬁweﬂa Frogram 2 ,nd the ¥riting fcross

the Curriculum faculty; and intsgrates
s& ?v}LéS with C355385*~13tﬁ3”_ ﬂf inquiry
argd Birect Encounter with the 8ris Lo name
two. Further, she administers the writing-
tab component of the Martin Luther King, Jr.
program amd a progras to rav%de tutoring
teading to the removal cf “Incoapliete®

igned for academic reassns in fwo

grades 3 assi
basic wr riting coursss, one in English and
the ather in Business Information Systams.

The coerdinator also supervises FOCUS, a
First-reading service for faculty; workshops
an editing skills; the student-editor of the
monthly Academic Skills Center's newslebtsr:
and more than a dozen weekend workshops
(GRE/GMAT preparation and how to succeed in
LQETeSe for high school and nontraditional
students}. During summer sesszenb, tutering

in spaliing and varabJEar comes & part of
the lab's offerings in ardcr to accommodate

students who seek those programs, which ars
regularly offered as Academic Skills Center
programs during fall and winter semesters.
The coordinator nholds & twelva-month '

grofessional/administrative appointment.

Visitors are always walcome. Copies of
the newsletier are available uspon request,

Fileen B. fvans, Ph.b.
Coordinator, Writing Lab
Academic Skills Center

1844 HMoors Hall

Hestern Michigan University

Kqéaﬁazaa, Michigan 4%008-38%%
{816} 383-g122
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Muriel Harris, sditor
Gepariment of English
Purdue University

Wast Lafayette, IN 47507




