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¥hat are some of the major concerns of
writing lab directors? As this month's
newsletter articies indicate, using peer
tutors in two-year colleges and tutoring ESL
students [subjects of articles in last
manth's newsletter} are topics that continue
to engage our interest, along with the con-
cern for reaching out across the campus and
into the community, fopics of twe more ariid
cles in this month's issue. Other subject.
often raised as cuestions include the
foliowing:

~Why d¢ some teachers resist sending
students in need of tutorial work io fhe
1ab, and how can we overcome this
resistance?
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-What wakes tutorial {or individualized)
instruction so much more effsctive than
large group Instruction?

-What do we do when 3 student comes with
a paper that is graded too harshly or
that has insuiting comments--or that has
wrong *corrections® in the margins?

Since we sti1] seem 1o have more jues-
{ians than answers, your vesponses are
neaded., And 1f vou have a guestion thal you
need answers to, send that in aiso, along
with vour apnouncements, reviews, articles
on other fopics, names of new members, and
$5 yearly donations {in checks made payabis
to Purdue University) to:

Muriel Harris, editor
WRITING LAB NEWSLETTER
Department of English
Purdue University

West iLafayette, IN 47307
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THE WRITING CENTER: A CEHTER FOR
WRITING-ACROSS-THE-CURRICULUM ACTIVITIES

As a tutor at the Brown University Weite
tng Center last year, I was inveolved in im-
plementing an outreach program to facilitate
writing acress the curriculum. This pro-
gram, which could be adopted al any college,
has grown out of a new system fo indicats
the university-wide commitment to writing, a
comnitment that increasing numbers of cole
leges will be compelled to make if their
graduating seniors are to be competent in
writing. As part of this system, there now
appears a place on the Brown University
grade cards where the instructor can check
whether the student has wrilting problems.

As a result, even those professors who, pere
haps because pf fhe subject matier of their
courses, are loathe ip "grade down” for such
nrobliems can now register concern; by exien-
sion, students are thereby becoming increas-
ingly aware that writing 15 a matier of con-
cern in all classes, rather than merely in
composition and/for English ciasses.

The director of composition receives a
computer print-gut indicating those students
whe have received chacks, the classes in
which thay have recelved the checks, and the
orofessors who have noted these writing de-
ficiencies. We have discoversd, in examin-
ing the print-guts, that students in partic-
wiar cigsses--generally, large suryey
courses where the instructors have lTittle
time for extenszive comments on DaDers--are
receiving a high number of these checks.

Such clustering does not necessarily in-
dicate that ornly students with writing pro-
blems tend ip take these classes; rather, it
may indicate a sensitivity to writing pro-
blems on the part of particular instructors,
as well as a frustraiion with a system which
ajiows them 1ittle time tc respond 1o thess
nroblems. Our initial response was, of
course, to distinguish those students with
serious writing problems as indicated by the
number of checks received and/or the fre-
gquency with which they are received, and
then to shunt these students inte composi-




tion classes after a conference with a writ-
ing instructor. Our second response was to
craate an outreach program by means of which
a tutor from the writing center, often in
conjunction with an individual with special
knowledge of the relevant field, addresses
any survey class that has previcusly gener-
ated a Targe number of checks, if the in-
structor so reguests. The session {or
sessions) may take place either during a
regularly scheduled class meeting, at a re-
guired evening meeting, o at an optional
evening meeting, depending upon the instruc-
tor s wishes. The benefits to the students,
the faculty, the tutors, and the writing
center--in short, to the whole university
compunity--are enormeus.

First, students in & variety of disci-
nlines are exposed to bagic information
about writing. Issues such as pre-writing,
grganization, tome, audience, revision, and
editing are often addressed. Such sessions
may also provide students with pragmatic in-
formation zhbout the kind of wriling--whether
short essays, long research papers, reviews,
summaries, essay exams, or Isb reports--that
will be required in the course. Then, 100,
analysis of the demands of a particular as-
signment--often a large research paper--may
he provided. Many students who would never
consider taking a composition course are
willing to listen carefully to the informa-
tion provided at thess sessions, since the
relevance of composition o a course in
which they are interested is demonstirated,

Second, instruciors who feel that they
have neither the time nor the axpertise to
deal with writing problems, yet who fesl 3
sincere concern about the decline of the
guality of student writisg, now have the
apportunity to act constructively. By re-
guest ing a session, providing information
about the writing reguirement in their
classes, and, perhaps most importantiy, in-
dicating a concern with witing, they can
demonsirate to fheir students a commitment
to this issue, ng matter what the “content”
of their courses.

Third, the writing center is performing
an important service to the university com-
munity as a whole, and thereby garpners its
respect and gratitude--important responses,
to be surg, in this time of fiscal reduc-
tion. The center also demonsirates & com-
mitment fo the concept of wriling across the
curriculum; at those universities where tu-
tors are culled almost exclusively from
among English graduate and updergraduate
students, the tutors particularly need the

apportunity to enlarge their focus, 1o gain
a larger perspective about writing requirg-
ments, for they will be better able fo serve
the students from varijous disciplines who
arrive at the center requesting heip.

Fourth, not only does the center become
mare involved with the rest of the univer-
sity community. but the rest of the commu-
nity alse becomes involved with the center.
The tutor presenting the session is paired,
if possible, with individuals who have spe-
cial knowledge of the field--a graduate stu-
dent with expertise in that discipline, an
jnstructor, or even an advanced undergrad-
yate who has taken courses in that area anc
ig familiar with the instructor's reguire-
ments; the paired specialist thus becomes.
more fami liar, if only by osmosis, with the
technigues of diagnosing and treating writ-
ing probless. Hot only 1is one more indi-~
vidual made sensitive to writing, but aiso
one more tutor may be recruited fo work n
the writing center; as individuals from
other disciplines work with writing center
persornel, they may even become interested
enough to Jjoin the center. Such tulors
wou'ld be particularly valuable because their
oresence might help fo cosvince students
that the centar is pertinent o the needs of.
a1l students.

Fifth, the *captive audience® at the ses-
sion learns about composition and the writ-
ing center in 2 very fangible way. As such,
the most useful Kind of publicity s gengr-
atad for the center; studenis who have
learned something during the session and who
want to learn more make their way woluntar-
1ly to the cenier with some freguency.

Having delineated the benefits of such &
arogram, I will now briefly describe the Im-
plementation of one set of sessions raceniiy
presented at Brown. The Psychotogy Depart-
ment has generated a comparatively large
number of checks signalling writing defi-
ciencies. Particularly in the freshman sur-
vey courses--large lecture classas with very
high enrcllments--many students received
such checks. With this information in hand,
Professor Tori Haring-Smith--the director of
the writing fellows program at Brown Univer-
sity--approached those professors teaching
the introductory psychology survey and sug-
qested the possibility of offering a session
on composition to the classes. Two of the
three professars--all of whom were senior
faculty members--evinced interest in the
nrogram and agreed to the proposed session.
Approximately one month after Lhis initial
meeting, Professor Haring-Smith and 1 {2



writing center tutor with experience in pre-
senting special sessions to targeted nopula-
tions in the Brown University comsunity} met
with these psycholegy professors. We out-
lined for them the basic issues that we
hoped to address in such a session and then
asked for their suggestions. Each profas-
sor, of course, nad g pet peeve or an ared
of special concern that we agreed to ad-
dress. At this point, we arranged a time
for the sessions. Since the professors were
most concerned zbout the guality of final
research papers, we decided to offer the
session after the students would have ve-
ceived their topics and, presumably, begun
their research, yet before they would have
started the actual writing. Since the
racearch papers assigned by the professors
were so different, and since the classes
were so large, we decided o present three
sessions--two directed toward the students
of the professor assigning the mest compli-
cated research paper, and one directed to-
ward the students of the professer assigning
a somewhai more “standard” ressarch paper.
We also decided that attendance at the ses-
sions would he voluntary, though all would
be held in the psychology laboratory durim
reguiar lab hours.

Having completed this preliminary work,
we then contacted two advanced undergradu-
ates who had successfully completed the
freshman psychalogy course in past years and
whose writing in psychology assigaments had
heen singled ocut by these professors as par-
ticularly admirable. Boih studentis were
eager to join the program.

During a period of approximately Two
weeks, the four of us met several Limes, as
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well as mesting with the psychology proves-
sors agzin, We also met with the teaching
assistants who would be grading many of the
papers. 1he professors provided ys with
samples of good and bad writing in rasearch
sapers and lab reports; in addition, we
stydied the sections on the natural and the
social sciences in Writing in the Arts and
Sciences by Elaine Matmon et at. Finally,
we analyzed the assignments that were 10 be
provided to the students. This anaiysis was
particularly interesting and valuable in the
case of one assignment, which proved to be 3
far more cosplicated task than the prefessor
hatd sither realized or intended. We pointed
sut the complexities--the assigrment ve-
guired the studenis to manipulate persons,
tone, and audience in a discontinuous fash-
jan--and we also indicated the kinds of pro-
hleme that would result from such an assign-
ment. Our detailed {and tactful} critique
helped the professor to revise and refine
nis assignment before providing it fo the
studenis.

& week before the sessions, Professer
Haring-Smith, the undergraduale fspecial-
tsts, ™ and I met fo plan our presentation.
professor Haring-Smith and I concentrated on
developing those portions of the sessions
that would serve as a kind of frame: the
nresentation of information about compost--
tion that would be generally applicabise 1o
any writing assignment. The undergraduates
cancentrated on specifying those issues that
are pecyliarly imporiant to writing in psy-
chology and on finding examples that wit 1d
be appropriate to this discipline. They
also provided much practical information
about the most afficient way fo research &

topic in psychology. The four of us wers

The New York College Learning Skills
Association is hosting its Ninth Annual
Symposium on Developmental/Remedial
Education

Lo-sponsor: Rochester Institute of
Technotogy

Date: April 13, 14, 15, 1986
Place: Grossinger’s Resort Hotel
Liberty, New York

Praposal Deadline: November 15, 1985

For information and registration, contact:
Marcia Birken
Chair, Ninth Annual Symposium
Learning Development Center
Rochester Institute of Technology
1 Lomb Memorial Drive
Rochester, KY 14523

WRITING LAB DIRECTORY AVAILABLE

The Writing Lah Directory s a compiiation
of two-page gquestionnaires completed by
writing tab directors. The guestionnaire
answers describe each lab's instructional
staff, student population, types of instruc-
tion and materials, special programs, use of
computers, and Tacilities.

Copies are obtainable for 313.50 sach,
including postage. Prepaid orders oniy.
Please make all checks pavable Lo Purdus
University and send them to Muriel Harris,
Department of English, Purdue University,
West Lafayette, Indiana 47907,




thus able to achieve a balance belween the
general and the specific, the abstract and
the concrete, the ideal and the practical.

The sessions--run as relatively informal
sanel discussions~--uwere generglly well at-
tended. Ouestions from the students were
encouraged, and we referred a number of the
more technical guesiions to the professors
and teaching assistants, who were in attend-
ance. Our close collaboration with them in
the preliminary meetings paid dividends
here, as we were able to present a kind of
united front before the students. The re-
Tationship between composition and nsycho-
logy--form and content--was thus made can-
crate by our interaction.

The response to these sessions was nogi-
tive on the part of students, teaching
assistants, and professors alike. &t the
suggestion of the professors, plans are now
under way to incorporate yel more detailed
sescions into the frechman psychology survey
at several points during the semesier; we
hope that these sessions will te funded in
nart hy the Psychology Depariment instead of
by the writing center alone as was the case
for the original sessions. The professors
and teaching assistants feel that their siu-
dents benefited from the sessions and that
they are now betler zhle to coment effec~
tively on student writing in psychology.
Professor Haring-Smith and I agree thal we
now better understand the particular demands
made of students writing in the natural and
sacial sciences and that we will be abie to
address their concerns more usefully in our
own freshman composition courses. This
cnllaboration between composition special-
ists and psychology specialists has thus
henefited not only the students, but the
teachers as well, as the best of educational
enterprises 4o.

vim Moreland
Auburn Universgit

5 READER RESPONDS . . . .

PEER TUTORS AS A PART OF THE
COLLABORATIVE CLOSE COMMUNITY NETWORK:
A RESPONSE TO BETTY NEUMANN'S QUESTIONS

1 would like to respond to Betly
Neumann's questions about peer tutoring in
two-year colleges (WLN, June 1985} in the
order she posed them:

1. Should two-year colleges have peer

tutors?

¥ps!l In fact, at two-vear colleges the
apportunity to have bona fide collaboraling
PEER futors rather than school teachers i
disquised as upper-class students is & posi-
tive factor. Further, it sesms inappro-
priate at any sducational institution to
deny students access teo collaborative
Tearning, a tool which has been working
beautifully since Adam and Eve collaborated
on fruit tasting.

2, How do two-year colleges ifdentify
gualified peer tutors?

Three qualities should be kept in mind.
First, the peer tutor should be good at
writing and must be familiar with the
systems of writing instruction used by the
institution. Normaily, the "A" students
from freshman English are ready to tutor s
sgon as they compliete their Tirst semester
1% they meet the second and third criteria.
Second, peer tutors must have a coliabor-
ztive atiitude. That is, they muslt sense
that the written product is usuaily betler
if the writer treats writing as a purpose-
centered process and willingly involves
tantative members of the reading audience in
the development of the written product.
Related to the coliaborative attitude {and
sti11 part of the second criterion) is the
need for peer tutors io consider themselves
squal-not-supericr. Like good deconstruc-
tionist critics, they should stare into the
great abyss of possibility admitiing that
their interpretation of fhe npature of good
writing may not be any better than that of
the tutee. Tuter and tutse must, in their
environment of human ambivalence, form &
close community as writer and readsr for ihe
purpose of creating a mutually acceptable
expression of ideas. Third, tutors, whelher
they are 18 or 48, should exhibit maturity.
Pared down to basics, this means that they
must show up for work and that they must
behave themselives.

3. What standards must they meet?

See 72 {above
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4. How should they be compensated?

Sovermment -provided work/study funds
should be used whenever possible, institu-
tional funds in other cases. If your
cotlege is like ming, you' 1l have 1o
arm-wrestle the physical plant for work/
study students,



Should they be given college credit?

I see a real value to college credit for
peer tutoring, especially for those tutors
who intend to teach professionaliy. Thers
is, however, a law against giving federai
work/study money for credit-bearing work.
Perhaps you can offer students a choice
between the two. We do, and we find that
most tutors are there for the bucks.

5. How sheuld they be trained?

Your freshman English program and other
writing intensive courses across the curri-
cultum are the hest training grounds, espe-
cially if your institution has a well-guided
pragmatic/process oriented program for
developing students’ writing skills., But
mm~the~job fraining 18 always the necessary
final step: the center director tutors the
tutors: the tutors watch the director tutor-
ing: the tutors tutor tutees; the collabor-
ative close comnunity {director, tutors,
tytees, coaperating professors; evaiuates
the process and the resuits and suggests
improvement.

7. In what sreas should they tuter?

Compunication skills: reading, writing,
speaking, listening. And in all of these,
the stress should be ypon compunication as 2
means of learning.

&, How can instructors who ars skeptical

about peer tutors be persuaded to

support them?

The proof will be in the products:
reduced basic skills teachéng for instruc-
tors, hetter communication skills on the
sart of students. Initially, though, 3
major advantage can be gained by forming
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another coliaborative close community--a
community of teachers who cncperats in
salecting peer tutors. If skeptics help to
select peer tutors from anong the Dest
students, skepticism declines.

Notice that the ideaz of collaborative
close community is central to ali of the
above. Educators are terrible hermiis. He
need to learn from our students who have
been collaborating with their more advanced
peers for centuries. By establishing colia-
borative close communities officially, we
can replace exercises in counter-productive
cheating with productive learning experi-
ences.

Jeff Glauner
Park College

OUTREACH: THE WRITING CENTEW, THE
CAAPUS, AND THE COMMURITY

Consider the affect a pebble has when
dropped into a poo! of water. Surrounding
the stone’s point of entry are aver-eniarg- -
ing concentric circles. These cirgcles re-
present the audiences of the writing center.
The center's first responsibility is to the.
campus, inciuding the students, departmental
colleagues {assuming the writing centar is
in the province of the English department],
center personnel, other facutty, and the
administration, and finally then to audi-
enges aa@sééa the campus. {Pat Bates in-
cludes in her publiz relations circlie the
category ;Qf ‘*Gileague» sutside the insti-
tution. "}

Although writing centers have circles of
c . - & g a
audiences, it might be argued thal writing

TEACHERS . . . SHARE YOUR IDEAS!

The KLTE Commitiee on Professional
Writing Hetworks for Teachers and
Supervisors is ready to help you. I you
would be interested in sharing your ideas.

but feel you would Tike some help in writing

your thoughts, the Commitiee will give you
suggestions and support. Send your half
complieted, or fully completed manuscript to
Dr. Rosemary Winkeljohann, Millersvilie
University of Pennsylvania, Department of

Fducation, Millersville, Pennsylvania 17551,

Your manuscript will then be sent to &
commitiee member who will return it fo yvou
with suggestions.

WRITING LAG REPORTS REGUESTED

The University of Texas is considering
revising its writing iab and would appre-
ciate receiving a oopy of your most recent
annual report in order to gain an overview
of various programs. Please send to:

Lester Faigley
Dept. of English
University of Texas
Austin, Texas 78712




centers have prograssed, or evolved, in a
straight line. Certainiy these centers e-
volved in different forms. As Muriel Harris
points out, there are two dominant models
far this structure: writing labs, which are
groduct~oriented, relying heavily on materi-
als, and writing centers, which are process-
ariented, relying on tutorial instruction.”
Why this concern for the origins and future
of writing centers? Ohviously, once a
center is established, its survival is notb
guaranteed. In fact, as a learning resource
for students, that center may be outstand-
ing; however, we know that outstanding
centers may also fall under the ax. Take
for instance, the perils of Phyllis
Sherwood's Tab at Raymond Walters Coilege,
chronicled in the September, 1987 dssue of
the Writing Lab Newsietfer. In shori, sven
a3 lab with naticnal sxposure cannot be
assured of its continuance. Consider the
nymber of centers which arve defunct or have
ardergone more subtle changes: changing the
directar’s role from full-time to part-time,
demoting that position fto 2 paraprofession-
al, or decreasing funding or hours of oparz-
tion, How do we prevent the possible demise
of writing centers then? We must make our
writing centers [the process-dominant model}
an integral part not only of the campus but
also of the community. 1 want 1o argue,
then, that writing centers are not develoz-
ing linearly but rather cyclically, or in a3
spiral.

But the primary reason why writing
centers do and should develop in 2 spirai--
that is how they hecome an integral pari of
the campus--should not be Tinked just to
survival. Certainly, we should not be naive
abgut the future of our writing centers; we
should ask, *What can I do fo insure the
center's future?® But I think it highly
Yikely, given the typical personality of the
writing center director, that these outreach
programs will be an inherent part of the
nrogram. As Jeanstie Harris notes, "We are
obviously fighters, or we wouldn't be asso-
ciated g%i writing centers in the first
place. ™ Hot only are we administrators
fighters, but the typical director is com-
petent, humane, and caring: using those
qualities, then, the director strives to
reach as many students as possible to
improve their writing skills, which demands
a flexible, diverse program. Being associ-
ated with a weiting center influences a
person to develop or increase these "nurtur-
ing" attitudes. The CCCC report on Learning
Skiils fenters found that "Instructors re-

Teased from a judgmental role and encouraged
in an advocacy roie were free to make dis-
coveries ahout learning and teaching and
develop different attitudes toward studentis
who were 'failing.' They became sensitized
to the crucial role that self-confidence and
seif-asteem play in verbal behavior, and
they discovered that, often, whal showed up
as writing difficulties can be difficuities
in other skills. . . % In other words, it
i5 the naturs of the beast to be a person
who can wear many hats, perhaps even as many
hats as Dr. Seuss’ Bartholomew Cubbins, as
Jan Ugan pointed out at a L0CC presenta-
tion. Thus, a writing center directed by
such a person will be a center of writing
for the English department, the campus, ard
the comunity.

The personality of the writing center
myst be guite clear to the center’s staff
and alse to the department, for futors and
faculty alike may be tempted to take the
sasy road of defining a writing center a3 a
skills lah. fLertainly that kind of lab has
its advantages, but it is not the kind of
lab which will function Tike the pebble
dropped in the water. Lei’s explore, them,
thase first circles created by dropping our
pebbla, At the heart of a center is its
staff. We think that by working as a tutor,
a student grows intellectually, socially,
and emptionally. In short, students who
tutor are acguiring an education. What do
they learn? They learn about malerials fand
their development}, objectives, learning
styles, procedures, and people. We aiso
think they learn more about themselves as
people and as writers. One way, then, of
generaiing credit for the writing center (&
concern of survivalists) is to offer a cilass
in tutoring. Ancther possibility 15 to 1ink
tutoring in the writing center to anocther
class, such as an undergraduate course in
diagnosing basic writing prabless, a grad-
yate course on rhetoric and basic writing,
or even to an outside department's course
sich as sacondary education’s English
metheds course. The advantages ars twofold:
the students get “hands-on® experience and
the writing center gets free tutoring. Like-
wise, graduate assistants might have the
same kind of assignment as part of their
duties to see another learning mode.

For the English Department, the advan-
tages of a writing center are transparent:
composition, creative writing, literary
criticism and technical writing. OF what
use can the writing center be to other



departments? First, students from academic
disciplines outside English should be able
to find help in the writing center with
report and scientific writing, research
papers, social science writing, theses and
dissertations, letters of application and
resumes, plus study sessions for the L3AT,
GRE, and MCAT. Writing center personns] Can
work directly with specific departments to
set up programs for their students. Fur-
thermore, the writing center and the 1ibrary
can work together to develop research mod-
ules for students to use in conjunction with
a course on research writing or in Heu of
such a course {another credit-bearing course
for the writing center).

The writing center can be a force for
Yiteracy on campus, conducting workshops
geared 1o specific discipiines, visiting
classes to quest lecture on improving
writing skills, consulting with departsents
on evaluation and conferencing, developing
materials such as editing guides and style
shests, reading student papers, and conduct-
ing surveys. In short, the writing center
functions as a resource center for ail
faculty, even to offering editing advice io
faculty about their writing, such as grani
oroposals. Perhaps the main drawback to a2
beginning writing-across-the-curricuium
program is the faculty's hesitation to see
themselves as teachers of writing, or many
times even 25 writers. It is their duty,
nowever, to provide students opportunities
far writing; then the writing Cenier can
affer in-service workshops on tips for
writing assigmments. After all, students
who write about the content learn that
content bBetter; the writing, however,
doosn't have o be “super-correct,” an
attitude which portrays--mistakenly and
subtly~-writing &3 grammar.

in the circle beyond faculty is the
administration, those people who can sound
the death knell faor & writing center--ov
pravide support. In order for that support
to be given, the writing center must demon-
strate its value. A good relationship de-
pends on the director veicing concerns and
giving information fo the administration
while also listening %o their suggestions.
1t is important that accurate statistics on
budget and use of the center reach the
administration, just as it is important for
the centar to be a good public relations
tonl for the university. Research done in
the writing center, plus participalion in
professional meetings, sublication, and
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writing center conferences on campus,
provide good copy for the institution.

Thus, activities such as media publicity,
open houses, tournaments {Spelling Bees,
Scrabble), creative writing contests, and
students’ published writing keep the center
in the limelight. Other programs can alse
be of interest to another group in this
¢ircle-- the sacretarial and clerical staff,
Certainly workshops in effective writing
skills would also be helnful to them, a fact
gyidenced by the number of calis received
from them on the writing center hotline.

in the ocuter circle are two groups:
teachers culside the campus anc the com-
munity. Often, the relationships between
university and public schonis and even "lown
and gown® have been shaky. Take for in-
stance the meiaphors we use: ivory fowsr and
treaches. The writing center, perhaps
better than any other service or department
an campus, can halp to buiid a skyiift be-
tween the fowsr and trenches. For the
teachers cutside the campus we "share™ con-
sultants who come %o campus for workshops
and convocations: we also offar g sugmer
workshop with cutside consultants for teach-
ers, dovetailing with regiocnal conferences
such as the Rocky Mountain Writing Clenter
Conference so that participants may hear a
sampiing of papers and workshoos from people

in writing across the country. Dur most
succasstul program, however, has been a

serigs of visitations by high school stu-~
dents to the campus wriling center, These
students bring their sssays with them, and
work ing in the writing center with Taculty
and tutors, they participate in [often for
the first time unfortunately} a one-to-one
conference. We also manage during an infro-
duction to the writing center to "push"” our
writing program and suggest that they Keep
our university in mind for their college
career.  We succeed 2t removing soms of the
fear and mystery of colliege by making it
concrete through these sessions. After the
tutoring sessions are compiete, we give them
an exanpie of 3 wrilting assignment from
freshman composition, which becomss the next
writing task for their high school writing
class. For future exchanges, we plan on
visiting the high scheol, guest lecluring,
providing an assignment, and then having ihe
students visit the campus. The students
tike the feedback from college teachers, and
the high school teachers are grateful for
the support since our teachers ysually rein-
force those concepts which the high school
teacher has been presenting. Moreover, our
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English education majors have the oppor-
tunity to work with high schos? students,
and thiz sctivity also intropduces them o
high school teachers, an activity they will
probably use in their own classes in the
future.

Finally, there is the community at large.
With this group, the writing center has two
functions: publicizing writing and teaching
writing., The first can be done through
radio/TV interviews, speeches, newspaper
articles, and displays. Although the cirec-
tor targets specific groups of the com-
munity--senjor citizens, Titerary groups,
day-care centers (infant literacy}, secre-
taries, businessmen, technical writers, and
gavernment workers--it is highly likely thal
these groups will approach the writing
center for consulting or conferences once
the writing center’s publicity is spread.
These groups want informstion on writers,
creative writing, effective report writing,
ar editing. The writing center, then,
serves as a hub for providing speakers for
them. Indeed, if the director takes on all
these projects, that person would probably
he found at a desk, frazzled and burned out.

This i3 simply an ides bank for wriling
center directors; satisfactory results of
these projects will depend on many vari-
ables--time, energy, funding, locale, and
capperation. When I began, [ argued against
a linear progression by writing centers., 1

believe that Tooking at spiraliing audiences
srovides a heuristic for dirvectors o pilan
and evaluate. As directors of writing
centers, let us see our Tulures as they
should be--a spiral reaching upward.

Joyce Kinkead
ttah State University

Loatricia Teel Bates, "The Public-Rela-
tipns Circle,® in Tutoring Writing, ed.
Muriel Harris {Glenview, I11.: Scott,
Foresman, 1982}, p. 208.

ZMar%ei Harris, “Process and Froduct:
Dominant Models for Writing Centers,” in
Improving Writing Skills, New Directors for
Coilege Learning Assistance, Ne. 3, ed. Thom
Hawk ins and Phyllis Breoks, March (San
Francisco: Jossey-Bass, 1981}, o. 1.

2 . ; . ;

?Jeanette Harris, "Redefining the Role of
the Writing Center,” Writing Lab Rewsletler,
7, Ne. 3 (1982}, L.

4Learn%ﬂg Skills Centers: A CCCC Report
{trbana, 11iinois: NCTE, 1976, p. 15.

5. . . e . .
Jan Ugan, “The Writing Lab: Serving the
Hon-Traditional Student,™ £CLC, San Fran-
cisco, 19 March 1987,

DEVELOPMENTAL EDUCATION INSTITUTE

The 1986 Kellopgg Institute for the Train-
ing and Certification of Developmental
Fducators will nold its summer session from
June 28 through July 25 on the campus of
Appalachian State University in Boone, NU.

The 1986 kellogg Institute will train
faculiy, counselors and adwinistrators from
remedial, developmental, and learning
assistance programs in ihe most current
technigues for promoting learning Joprove-
ment. The Institute progras consists of a
summer session foliowed by a fall term
practicum project on the home campuses of
participants. The 1988 summer program will
focus on the use of learning styles and
thelr impiicalions for instruction, the
process of developing evaiuation activities,
the use of acadewic intervention and
counseling techniques, the management of
programs and classes, and the use of

-
H
H

computers for management, data coliection,

and instructional purposes,

Insiitute fees are 3625 plus 3300 Tor
room and board. A graduate credit Yee for
the fall semester practicum will also be
charged. Up to eight {8} nours of graduate
credit may also be cbtained for partici-
pation in the summer program. Leaders’
Scholarships, which include 3500 fee
waivers, are avaiiable.

Applications Tor the Institute may be
obtained by zontaciing Ms. Elaini Bingham,
Assistant Directer of the Center for
Develppmental Zducation, Appalachian State
University, Roone, HC 28608. Additional
informaticn about the Institute and gquide-
Yines for the scholarship program may be
nbtained by contacting the Institute
Director, Dr. Hunter R. Boylan, through the
Center for Developmental Education [7D4)
262-3057. Early application is encouraged
te insure a space in the Institute, The

nolication deadline is April 1, 1986.
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" The Tutor’s Corner

Now that I have been an English tutor at
Harrisburg Arez Community College for one
full year, I realize how profoundly my atti-
tudes toward tutoring have changed. When I
hegan, I was under the assumption that 1
would only be "helping® other siudenis. The
wide range of people who have come for
tytoring have caused me io see something
glse. Besides helping others improve their
writing skills, I have learped to set my own
style and ideas aside so that I can help
sach student attain his own goal, whether it
be finishing an essay for publication or
constructing simple sentences.

0F course, my primary responsibility as a
tutor is to help other students. With most
students, this often takes the form of
proofreading. Unfortunately, many on Cam-
aus, including professors, see tutering as
only a "last-minute polish.” Several stu-
dents have come fo me with final drafis of
napers which were due the foliowing day.
While the grammar in these papers might be
perfect, they often have no content or
organization whatsocever. [ have read com-
parison papers which waere assigned as
cause-effect, In other cases, while the
individual paragraphs were well organized,
their order throughout the paper was inco-
herent. At this point, there is Tittie 1
can de to help, excent encourage the student
to come Tor help soongér on the next paper 30
that I can help him get 3 clear idea of what
he wanted 1o say.

Other students go fo the opposite ex~
trema. These are the students who expact me
to write their papers for them. [ have been
Tucky in that I have not had many students
of this type., When | did work with one,
though, [ made it clear that it was his
naper, not mine, and that he was going to do
the work, not me.

However, the great majority of students
who come for tutoring fall between these two
extremes. Many have an idea of what they
want to say, but they Just can’t seem to gst
started, 1 usually ask these students a 1ot
of guestions, such as:

1. What is the most important idea?

2. What examplies can you use?

3. How can you organize these ideag move
clearly?

4, Do your examples refer to the thesis?

By answering these guestions, students dis-
cover that they really do have a good idea
of what they are doing. Most people have
good, elesr ideas in their head; they merely
have trouble pulting these ideas gn paper.

I often tell students o read z troublesome
passage cut Toud. By doing this, they can
usually spof what is awkward about 1t and
corrgect it. Using these technigues, stu-
dents usually think that I have done a lTot
of werk for them, when actually [ have done
nathing except make them think., Once & stu-
dont gains confidance in his ghility, thers
is no limit to what he can achieve.

I helieve beginning students are not the
anly ones who need their confidence boosted.
Several days age, [ began by helping 3 grad-
uate student refins a thesis, and ended it
by explaining to another student the differ-
ence betwsen nouns and verbs. This contrast
fgs taught me to focus my thinking in order
to get to the root of a problem. It has
also helped me to communicate with peodie
from vastly different cultural and educa-
tional backgrounds, and to be patieni with
students who don‘t understand something the
first time. Now, when doing my own writing,
I ask myseif the same guestions that I ask
of the students I ifuter.

Thus, tutoring carries with it a great
deal of responsibility. Some students
actually Took up to and confide ip their
tutors. Several students have come to me
for career advice while cothers have asked
for help with their personal problems. Once
in a while, 2 student will just simply need
someone to talk to, While a1l of these are
important, my greatest responsibility io
students is to instill in them that willing-
ress to learn. fCorrecting grammar is unim-
portant; i I can foster a desire to go on,
to improve, 1 have accomplished my task.

Jesse Zimmersan
Harrisburg Area Community

PN
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€ALL FOR PAPERS

The Writing Centers Association: tast
Central announces its Eighth Annual con-
ference, to be held on May 16-17, 1986, st
Northern Kentucky University, seven miles
southeast of Cincinmati, Ohio. The theme of
the conferance is "Words Reaching Gut Fo
Worlds.® Papers, presesiations, panels am
ideas for workshops should fit inte hatf or
full hour time blocks {including time for
questions and discussion). Topics may
include, but need not be limited 1o,
traditional concerns of writing centers.
(No general program descriptions, however.]
We encourage proposals that focus on any
issue related to the teaching, learning, or
practice of writing. e also encourage
proposais that focus on issues that may
concern writing centers in the future or

have not yet recelved sufficient attention,
such as the following:

--writing centers and secondary schoois

--writing centers and teacher ftraining

~-writing centers and institutiona’
poiitics

--writing centers and the non-academic
wor 1d

-—writing centers and advanced students

--writing centers and the psychology of
authorship

~~writing centers and reading centers

~-writing centers and student retention

--writing centers and feminist values

——writing centers and "students' right to
their own language™

Persons interested in participating
should submit a 200-word substantive
groposal [plus three copies} by January 15,
1986,

In zddition, writing centers amd 1abs are
invited to display their materials and ser-
vices, Materials [xchange Tables will be
made available. If you desire to partici-
pate in the Materials Exchange, send o us
by April 1, 1986, a brief description of
your materials and an indication of the
amount of space needed for display.

Please send all proposals, requests for
display space, and inquiries to:

Paul Ellisg

Writing Center--230 &P
Northern Kentucky University
Highland Heights, KY 41076

MY AUNT, MY SCHOOL TO COME, LOVES.
A TUTORING PROGRAM FOR THE ADVANCED EOSL
STUDENT

1 found tutoring Pramod J. a rewarding
sxperience, not only bDecause he was Dright,
pleasant and highly motivated--all of which
help, as any tutor will admit--but ailso
because he had & fairly good grasp of formal
English already. With Pramod it was not a
matter so much of nuts-and-boits tutoring as
delving into the finer aspects of idiomatic
structure, reading comprehension, fluency
and vocabulary.

Pramod was a graduate student from
Thailand who came to the Writing lenter
necause of faflure to obtain the passing
scare of 34 on ihe Michigan Tfest, a re-
quirement for all ESL students in order to
acnieve regular-student status at Youngstown

tats University. With the right approach
and intensive tutoring sessions iwice a
week, 1 was confident that within the
quarter Pramod could be helped to read
faster and better {one of his handicaps on
the test having Deen his inabiltity o get
through the timed reading-comprehension.
paragraph fast enough), as well as write
with ¢reater ease and control in the
short-essay mode. -

ESL students are particulariy challenging
o me bacause of my own multilingual back-
ground. The fact that my “other languages”
are Indian {Asian} proves an advantage when
it comes to understanding some of the more
comaon  errors in English commitied by
foreign students. 1 can relate very well,
for examplz, to syntactical errors that
might throw some of my colleagues into &
taiispin. Why on sarth, they wonder, would
a student come up with a sentence such as
“my aunt, my scaool to come, loves™ instead
of plain old "my aunt Toves to come to my
school.® Well, I know it's probably because
in many Asian languages sentences are struc-
tured Subject-Object-Predicate rather than
the S-P-0 customary in English. Once the
student is made awars 0 this patlern, what
appears to be a very basic probiem clears up
rather rapidiy.

I also understand spelling ervrors that
might appear totally whimsical 1o others,
There are a few comson reasons for them: the
student might be wusing British spellings;
nis own alphabet might be a great deal more
phonetic that EInglish is, so that he just



has ngt oriented himself to the relative
chaos of English spelling systems; or his
language may use certain sounds inter-
¢hangeably--d and &, for instance, or p and
b, or r and 3.

Finally I xnow from experience that the
most subtle and difficult aspect of a new
tanguage is idiomatic structure and usage.
How do you comvince a student, for exampie,
that "jumping out of one's skin® is not &
major medical calamity?

Here s one of Pramod's eariy writings,
and as you can see, while he writes--gven
well--he does dispiay some of these cliassic
symptoms of the ESL student.

I am a graugte student in
Mechanical Engineering major. I
have Dbdeen studying at Youngstown
State University since Fall 1982.
I will graduate next Spring and
want to study PhD program in
Mechanical Engineering.

t finished my Bachelor's Degree
in Thailand in 1980, Before I came
to YSU, I attended English course
at Dklahoma State university,
Oklahoma, for two months. When I
started studing at YSU in HWinter
1981, 1 took itwo English courses.
I got PR grade in one course, so 1
toox 1% again last Fall and past
it. My problem is I couldn't get
84 on Michigan test which is the
requirement for foreign students.
I have to take Michigan test again
at the end of this quarter and 1
nope 1 will pass.

After 1 finish my Master's
degree, I will go back to my
country during summer and will come
to United States next Fall to study
in PhD. program. When I finish I
would 1ike to g0 back to my country
and teash Engineering student in
the university I gradugted.

Assuming that the fourth wora is an
editing error, the very first sentence
strixes us as idiomaticaliy wrong, even
while grammatically correct--"1 am a grad-
uate student in Mechanical Engineering
major." In the third sentence of paragraph
2, "studing™ dinstead of "studying” may not
be just an editing mistake--perhaps Pramod
s unsure of the rule for changing tense on

words ending with y. Again, "past" instead
of “passed” suggests tense-form prodlems, as
well as the idea, perhaps, of the inter-
changeable d and t. “Teash" for "teach”
might be an honest-to-goodness speiling
error, but again, that entire last sentence
suggests idiomatic problems. Notice too,
that throughout the paper, capitalization is
erratic, articles are missing, and twice
“student® has been used as a plural without
the 5. On the other hand, his organization,
paragraphing, grammar and punctuation are
good.

When Pramod first came in we had a Tong
chat about what it was he hoped to accom-
plish through tutoring.” I think it is
essential for a tutor to ascertain what the
student wants: that cuts down on the chances
5F &ither the tutor or the course of study
taking off on a tangent that is meaningiess
to the student. Indeed, forthright communi-
cation throughout our tutoriag sessions
added greatly to their guality and made tnem
immensely enjoyabie for both of us. Like
most students who come in for tutoring,
pramod was taking time out of a hectlic
schedule for these sessions, and I wanted fo
be sure we agreed on priorities. His over-
riding concern was passing the "Michigan® at
the end of the quarter; he saw his primary
deficiencies as those of reading compre-
hension, vocabulary, and idiomatically
correct writing.

& good book to use with Pramod was Lan-~
guage and Life in the U.S.A. by Gladys &.
Doby and Janat Ross (Znd ed., New Yors:
Harper and Row, 19688). The Dook contains &
series of essays about various aspects of
American tife and culture--"American Sociad
Relations,” "The Role of Women in American
Life,® "Covered Wagon Days,” and so on--
which are both educational and Interesting.
1 had Pramnd read an esssy itwice, once
straight through for the general theme, the
second time carefully for detail, marking in
nis noteboox the words or expressions he did
not understand.

Next we did the "word-study,” a Tist of
words ftalicized in the text and defined in
a column above the essay. This constitutes
the vocabulary study for the chapter. We
would note how the definitions fit inio the
context of the text; Pramod would then use
these words in sentences of his own. In
order to familiarize him with the dictionary
and thesaurus, I made him look up words and
expressions he was not sure about and find
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closely related substitutes, so that he
appeciated contexts and shades of meaning.

After thic we proceeded to the reading
comprehension, sentence structure, and
grammar exercises at the end of the essay,
and Pramod answered these gquestions orally
in order to feel more at ease in speaking
the janguage. These exercises are excelient
in their test of general understanding,
recall of detail, interpretation of idioms
and ideas, and comprehension of grammatical
structures.

Finally we did the writing exercise.
Picking one of the optional topics provided,
bramod would write a short paper at home on
matters related to the texi--contrasting
Thai customs to American ones, for example,
or describing his experiences in America.
This ne read out loud to me at ocur next
session [a way for him to catch ervors ha
had missed on paper), after which it was
jointly edited and revised. MWorking to-
gether this way on his writing--both the
short pieces written "in class” and the
tonger ones at home--proved most helpful to
Pramod, for we discussed all changes as we
rewrote sentences for clarity, found appro-
priate idfomatic expressions, and corracted
grammar, punctuation, and capitatization.

while this intensive work with Language
and Life {a book that 1 would recommend
highly to anyone in Pramod’s situation) tooX
care of his reading and writing needs,
Essential Idioms in English by Robert J.
Bixson (revised ed., Regents Publishing Co.,
1971 nelped him with that tricky aspect of
language--idioms. Basically a listing of

jdioms using common words {(“looking out,”
“Jook into," "look over®} and arranged from
easiest to most difficult, this boox also
nas exercises designed to help the student
understand and use everyday idiomatic
expressions correctly. Pramod did a few of
these each time at the end of our session--
they are fun and relaxing %o do.

pramod and I also reviewed prewriting and
ravision techniques, such as brainstorming,
freewriting and Richard lanham's "lard
factor® revision method (Revising Process,
New York: Scribners, 19797,75¢ useful to all
students.

Another thing I would have Tixed to have
done for Pramod was to get a group of ESL
students organized, s¢ that he would have
had a peer group to interact with verdally,
since so much of language is picked up
Titerally "by ear." In a group such as
this, all the participants can profit
greatly from workshops, peer evaluation of
writing, and the iike.

a1t 4n all, while this might seem to have
been a packed schedule, both Pramod and I
enjoyed intensive work on a variety of
projects, rather than a slower pace or
getting bogged down in any one activity.
From week to week I could see his FluenCy--
and more importantiy nis confidence, grow-
ing--and this in itself was rewarding. 1 am
happy, besides, to report that Pramod passad
his "Michigan® at the end of the guarier
with an 89, a marked improvement over the 78
he nad made prior to our tutoring sessions.

Lalita Prabhu
Youngstown State
University

WORD PROCESSING EVALUATIONS

AVAILABLE

Microcomputers and Word Processing
Programs: An Evaluation and Critigue, by
Brian Gallagher of La Guardia Community
College, is one of the Research Moncgraph
Series published by the City University of
New York Office of Academic Affairs®
Instructional Resource Center,

The 1%1-page monograph provides:

- an introduction to the uses of word
processing in the writing classroom

- & critical survey of fwenty word
grocessing programs for the academic
writer

-

- an analysis of the philosophical and
sacial implications of the new
techno logy

- & compplets

i

ibliography

Copies are available from the Insiruc-
tioral Resource Center for 35 each. Checks
should be made payable to the CUNY Research
Foundation and mailed to Box BG, Instruc-
tional Respurce Jenter, The City University
of New York, 535 East 80 Streel, Rew York,
Ny 10021.
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CALL FOR PAPERS
SOUTHEASTERY WRITING CEWTER ASSUCIATION

"Boyond Basic Writing: Wnat more Can
writing centers do?% is the theme for our
6th annual conference. It will be held
Aoril 17-19, 1986 in Mobile, Alabama.
Prasentations of 15-20 minutes (8-10
double-spaced, typed pages) should address
orie of the following topics: the tutoring of
£SL and learning disabled students, compe-
tency testing, the writing center as the
core of a writing across the curricuium
program, the use of computers in the coamg-
sosing process, and ways to establish
community outreach programs.

Double-spaced, typed manuscripts should
he sent by February 1, 1986 to Renee harper,
Writing Lab; Bookstore Basement, University
of South Alabama: Mobile, Algbama 36683,

Good photocepies are acceptable. Inclose

a stamped, seif-addressed envelope 1T you
wish to have your manuscript returned.

J T e

As a graduating senior majoring in
accounting and a Writing lenter tulor, I
would Tike to share with you a recent
interview experience. I was interviewing
for an accounting position in the
Controiler's Depariment of a major corpor-
ation and was pleasad to learn of the
interest that this company places on writing
ckilis. Many of the people in this organt-
zation rommented on the fact that I worked
as z Writing Center tutor, and they
expressed the concern thal S0 many of Lha
students thev interview lack good writing
<kille. One interviewer had a unigue way of
sumning up the problem: saeepuntants know
how to weite in accounting, but they don'i
know how o write in English.® 1 am happy
to say that I received an offer of gwploy-
went from the company and will begin work
there this summer. 1 am looking forward to
beginning work and applying fo real i1ife
situations the accounting and writing skilis
I have developed throughout my coliege
Carger.

John Piepenbrink
Yalparaiso University
Writing Center Tutor

A S
cALl FOR PROPOSALS

8tk NATIONAL CONFERENCE OR
COLLEGE LEARNING ASSISTANCE CENTERS
~Hay 15-17, 1986--
sponsored by
£ OFFICE OF SPECIAL ACADEMIC SERVICLS
ong Island University-Brockliyn Lampus
Srooklyn, HY 11201

-
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Proposals should be practical in nature,
about 200 - 250 words in length, and inciude
topics such as: Computer Aesisted Instruc-
tion, Program Evaijuation, Critical Thinking
Sk$11s, Basic Skills, English as a Second
Language, Cognitive Skilis, and Materials
Development. Workshops should e plamned
far 75 minute sessions. Plesase submit a1l
nroposals by January 15, 19856,

Fiaine A, {aputo
Conference Chalrperson
Special Academic Services
Long Island University
Brook Tvn, NY 11201
{7183403.1020

Guidelines r
copies, 2. inciude ¥ r
offire and home telephone numbers, 3
equipment needs, and 4. attach z bri
hiography or resume.
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IVIC WRITING.

I am writing a handbeok on civic writing
and wish to compiie a resource 1ist of com-
position assignments oy curricuium materials
for this kind of writing. Civic writing can
jnclucde spesches, letters to the editor,
petitions, resciutions, and letters o
legislators, other afficials, business
peopie, or community leaders on civie or
political concerns. [ would very much
appreciate hearing from anyone who has
developed composition assignments or og Tl
culum materials for this kind of writing it
scisnce, social studies, or English classes.
Please write Dr. Sandra Stotsky, Larsen
Hall, Harvard Graduate School of Fducation,
Cambridge, MA 02138, or call £17-734-5118.
A11 ideas o materials will be credited o
their creators or schoois,

T |




A READER COMMENTS . . . .

i just want to say that the Writing Lab
Newsletter has been very informative and
beneficial 1o me and my carser. I fee!l
quite relieved thalt there are others
experiencing some of the same problems that
I am experiencing. It {5 alse gratifyving %o
hear the success stories as well. 1 am
rather biased in my opinion of writing
centers. 1 am beginning o see them as
irndispensable. I have lparned a lot about
teaching, thinking, writing, and psychology
&8s 2 professional tutor and tutorial coordi-
nator. 1 have the chance to work with the
brightest tc the should 1 say “most
persistent.* [ think that 2 tutoring ses-
sion aliows 3 student to speak with another
student and many skills can be developed
thereby. Simply, it is refreshing to know
that there are colleagues across the country
with similar views.

Jdames Boswell, Jr.

Marrisburg Community
Lollege

Harrisburg, PA

 Edward Corbett

| Gene Montagus

| Diractor, Rhetoric Seminar
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