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This month's newsletter is particulariy
chock full of numerous requests for help,
offers of assistance, and comments on why
the newsletier is useful. Clearly, this is
an excellent example of the newsletter's
purpose and its distinction from its com-
panion publication, The Uriting Center
Journal. While the WCJ is intended for
Jonger articles reporting research and
theoretical discussions relevant to writing
labs, the WLN is an informal monthly ex-
change of information, requests for help,
announcements, and articles concerned with
the daily operations of writing Tahs.
Because writing labs are complex places
requiring attention to a variety of admini-
strative and instructional concerns, we need
a constant channel through which to keep
sharing the kind of information included in
newsletter articles. And because writing
labs offer a unique {and some of us would
say--uniguely effective) format for writing
instruction, we also need a journal devoted
to more scholarly considerations of indivi-
dyalized instruction in writing. Thus, we
have both the Writing Lab Newsletter and the
Writing Center Journal, and both are publi-
cations of the National Council of Teachers
of English {NCTE) affiliate organization,
the National Writing Centers Association.

The appreciative letters from members of
our newsletter group included in this
month's issue are also there to remind the
authors of newsletter articles how useful
their writing is to others. Too often
manuscripts are sent to WLN with cover
letters that are top-heavy with apologies:
"This may not be useful Mor "1 don't
know if the enclosed essay is appro-
priate . ., . ." These authors need a
healthy dose of appreciation to let them
know that others really do benefit from
their writing.

So, keep sending vour articles, reviews,
announcements, comments, raquests for help,
offers to share your work, names of new
members, and those always-needed $5/yr.
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donations {in checks made payable to Purdue
University and sent to me} to:

Muriel Harris

Writing Lab Newsletter
Department of English
Purdue University

West Lafayette, IN 47907

PEER fGTQRING AS A SUBVERSIVE ACTIVITY

The title for this essay was generated by
a line in Mary Rose 0'Reilly's "The Peace- -
able Classroom,® an article in the February
1984 issue of College English, which 1
happened to have read in our English Lab
just before observing a peer tutor and a
student work together for more than an hour.
In the tutoring session, the student's ini-
tial frustration and despair were obvious;
he was unable to get started, unable even to
arrange his thoughts about the topic, and
the paper was due the next day! The peer
tutor, on the other hand, began with all the
right moves and answers; at first, she
listened to the tutee's lament, then began a
patient questicn-and-answer session regard-
ing the student’s focus, audience, and goal.

But as the tutee answered with increasing
confidence and his anxiety level visibly
receded, the peer tutor's anxiety level
visibly rose. She had been able to initiate
the dialogue and elicit answers, but then
her confidence in the process slipped. 1
could almost hear her thoughts, which she
later confirmed: “Whose paper is this? Are
those his ideas, or am I just getting him to
answer what 1 would write? Is he using me
as an easy way out of thinking for himself?®
I remembered one of Q'Really's closing
ideas, that the writing class today is often
a student's most radical Tearning experi-
ence, offering learning as a process of
moving from inward examination to outward
expression, as compared to what 0'Reilly
characterized as imposed intellectual
bullying. My synthesis of D'Reilly's idea
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and the peer .tutor's dilemma was that if the
contemporary writing class is radical, then
peer tutoring in the writing lab could be a
downright subversive experience for both
tutor and student. It could overturn their
perceptions of how both composing and teach-
ing are achieved: with alternations of doubt
and confidence, submission and authority.
What had happened in the peer tutoring ses-
sion, an unexpected trade of responses to
the process, might be what we English pro-
fessionals would expect; however, for the
involved students, it is a small revolution-
ary experience.

So what is there about peer tutoring in a
writing lab that overturns students' percep-
tions? One encompassing realization by stu-
dent and tutor is that the writing is a pro-
cess and not a product, that all the argu-
ment and backtracking in the tutoring ses-
sion are sometimes more important than the
finished paper. The open-ended, non-
domineering advice that a peer tutor can
give encourages more rewriting than the
usual grading-and-conference sequence in a
writing course, where even the most positive
encouragement is accepbed through the fiiter
of the professor's authority. Peer tutoring
encourages the student to think of her dis-
carded attempts and multiple revisions as
really goad efforts rather than as evidence
of her incompetence to achieve coherence
even after multiple drafts.

Peer tutoring also fosters an interactive
relationship hetween learner and teacher, a
potential for trading places that does not
happen much between student and professor.
The student who comes in for help is much
more Tikely to challenge a peer tutor's
suggestions than a professor's, and such a
challenge is likely to motivate the peer
tutor to learn more about the process at
hand, just to make sure that he really is
helping in a constructive way. Since most
peer tutors are upper-level English students
fresh from comparative 1% or teaching
methods courses, challenges from their peers
usually send them from initial confidence
through a sequence of panic, fearfulness
that the student will return, study for
subject mastery, and regained self-
confidence, a parallel of what their tutees
must do. Good writers discover gaps in
their competence, while insecure students
find that their writing can make sense to
someone they perceive to be on their own
level. And peer tutors offer a clear test
of communication to student writers: Would a

peer learn what s/be needs to know from what
I have writlen?

Holistic learning alsc describes the peer
tutoring process. The tutee engages all of
the sensual processes involved in composing
{speaking, listening, thinking, feeling,
writing) compared to the one, listening,
most often engaged in the classroom or con-
ference. When observing a peer session, one
can see this have a profound effect on the
tutee's understanding of her own topic, from
the number of jotted notes to the length of
final paper. The tutee reaches for coher-
ence through dialogue with the tutor rather
than through a monologue with herself. The
tutor also becomes a holistic learner,
gathering insight from the tutee's proaress,
generating his own ideas about interesting
new topics, itrying his own hand at writing
something worthwhile about someone else’s
assignment. By its focus on process rather
than on product and by its unauthoritarian
response to writing, peer tutoring encour-
ages a thoughtful process of composition in
any course requiring writing.

The diffusion of authority in the non-
teacher-dominated tutering lab also gen-
erates confidence in the students’® own
processes and thoughts rather than insecur-
ity that a teacher isn't right there to
approve or disapprove of what the students
are doing. 1 think that this is the sub-
versive kernel in the peer tutored lab: the
potential for students, the non-authorities,
to develop confidence and a sense of pride
in their own ideas on a topic, their own
methods of organization, their own traiis to
a good conclusion, without having to involve
that filter of authority, the teacher's
critigue. Peer tutoring takes something
that students have been doing for centuries,
collaborative learning, and allows them to
use it to develop respect for their own
thought processes, their own insights, and
their own response to their writing. It is
because of this potential that we involved
with writing labs should encourage and sup-
port this method of self-validation within
the writing process.

Jenny R. Redfern
Eastern Montana College

A writer is a person for whom writing is

more difficult than it is for other people.

Thomas Mann
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WRITING LABS ARE MORE THAN

CENTERS

REMEDIATION

Often evaluating student writing takes
this sequence: the teacher assigns a paper:
the student chooses a topic, writes the
paper, and hands the paper in. Then the
teacher suggests specific changes to be made
in the paper, marks specific errors, writes
cover comments and assigns a grade.

Among typical teacher comments on a
student's paper might be comments such as
these:

You have a good understanding of your
topic. You develop your ideas well, but
your sentence structure is flawed. In
this paper I find two comma spilices, two
fragments, and at least ten misspellings.
Perhaps you should go to the Writing Lab
to get help with your problems.

Sometimes students go to writing labs on
their own initiative. More often however,
as suggested in the above example, students
go to 3 writing lab because of teacher
referral. '

But all too often student and teacher
reasons for visits to the writing lab are
too narrowly conceived, fop limited in
purpose.  All too often teachers and stu-
dents conceive of writing centers as fix-it
repair shops, post-mortem editing and proof-
reading pariors, whose work it is to free
rough drafts of fragments, rid tentative
texts of run-ons, clear completed composi-
tions of comma faults, and deliver unedited
discourse from misspellings. In short, for
many students, and for many faculty members
as well, writing iabs are defined simply as
remediation centers whose work is Timited to
providing basic wrilers with basic grammar,
mechanics, and spelling help.

Understanding reasons for this narrow and
Timited view of writing labs as centers of
remediation is essential if we are ever
going to communicate to others the real,
full functions of writing Tabs. One of the
major reasons the functions of writing labs
are thought of so narrowly invelves whether
students and teachers conceive of writing
and the writing process in naively simplis-
tic or mature, informed ways. Consider the
five definitions of writing that follow, for
example.

First, think back to elementary school

i
days. Think back to when the term "good
writing" itself referred narrowly to pen-
manship. In elementary school "good writ-
ing" was often synonomous with "good hand-
writing." "Good writing” designated a
manuscript marked by well-formed letters of
the alphabet, all exhibiting consistent
shapes and flowing lines. "Poor writing,”
on the other hand, designated a manuscript
marked by ill-shaped, almost unintelligible
symbols scrawled and scratched and smudged
along some lines. Thus, mast of us began
with a view that writing is handwriting,
simply that.

A second narrow, but larger definition of
writing, pertains to our late years of ele-
mentary school and the early years of junior
high or middle school. In this context the
term "good writing" often referred to writ-
ing as copying--effective transcribing and
recording, carefully writing down one's own
words or the words of others. Copying suc-
cessfully, or sometimes paraphrasing, the
words of another from a Dook or encyciopedia
constituted the major elements of the writ-
ing process as defiped by this Timited view.

"Writing correctly,™ writing effectively
with no major sentence errors and no mis-
spellings, is a third, more general sense of
the phrase "good writing." 1In middie and
junior high school, this definition often
became the major meaning associated with
writing discourse of all types. This
definition emphasizes correctness in forming
and punctuating sentences, demands skill in
placing right letters in right places. But
this definition often omits references to
writing qualities such as ideas, insights,
creativity, organization and development.

As narrow, as limited, as primitive as it
is, this definition is too often the defi-
nition of writing that teachers use when
they refer their students to writing labs
and writing centers to remediate student
writing "problems.”

But writing is more than sentence and
spelling correctness, and the writing center
services are more than eyeballing a paper
rapidly to give it a quick fix. Both the
concerns of writers and the services of
writing centers are broader, more complex,
and more numerous than this third sense of
writing suggests.

Good writing labs and good writing cen-
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ters provide student services that suggest a
fourth and fifth definition of "writing." A
fourth definition of writing is what James
Moffett calls *writing as crafting." “"Good
writing" in this sense suggests opportun-
ities for and obligations of writers to make
decisions about topic, purpose, speaker, and
audience. "Good writing® suggests writing
well-formed sentences and well-developed
paragraphs. [t suggests organization and
unity, logic and coherence, tone and style,
thesis and synthesis. Often writing on this
tevel is influenced greatly by interacting
with other people who write. Interacting
through response group and peer tutoring,
interacting through visits to the writing
1ab or through participating in writing
conferences with tutors or instructors are
all elements of writing as crafting. Writ-
ing as crafting suggests that students
possess knowledge about the processes and
elements of writing, that they experience
these processes and elements, and that they
experience them through interacting with
themselves or with pthers, '

A fifth definition of writing is "writing
as authering." Authoring suggests being
aware of and possessing skill in all areas
of the prewriting, writing, and rewriting
stages of composing. Authoring implies a
concern for preparing for writing: question-
ing, discovering, inguiring, creating, and
nlanning. Authoring suggests awareness of
nurpose, audience, voice, tone, and possi-
bility. Authoring suggests a fluency of
jdeas: conceptualizing, organizing, stating
and developing ideas. Authoring suggests
nossessing a sense of correctness, effec-
tiveness, exactness and appropriateness of
expression. Authoring suggests engaging
successfully in a multitude of skills and
activities simultaneously.

These five definitions of writing form a
hierarchy, ranging from simple to complex:
writing as penmanship; writing as copying;
writing as correctness; writing as crafting;
and writing as authoring. How a person
defines writing in relationship to this
hierarchy has much to say about what he or
she expects the activities of the writing
Tab to be.

A second major factor related to writing
lahs being considered fix-it places is the
narrowness with which we tend to view the
Tab itself. In our world of specialization
we go to gas stations to buy gasoline,
grocery stores to get staples, and to a shoe

store to get shoes. When people ftake their
cars into a shop to get new tires or to get
a windshield wiper fixed, they do not have
the radiater cleaned, the air filter
changed, the points replaced, or the body-
work on the door completed. No. Instead,
just the tires get replaced and balanced if
you are at a tire shop. If the windshield
wiper motor has burned up, just the motor-is
repaired or replaced. Such is our worid of
specialization. We make one call at one
place of business for one purpose. Not so
at the writing lab.

Go to the writing lab and ask for the
quick fix--ask for the spelling check and
major errors massage--and see what help you
get from your tutor: "Your thesis sentence
is not well-formulated. Many of your sen-
tences are choppy and need to be combined
and reworded. As a matier of fact you have
three areas of focus that could lead to
possible thesis statements and some of your
sentences are too long and need to be short-
ened. Yes, you are good at writing dangling
participles; and no, you should not write
dangling participles if you can avoid them.
What this visit reaily means is that you
will have to rewrite this paper at least
once or twice more and you will not be able
to turn it in when you go to class in thirty
minutes.” There you are. There is your
auick fix. A guick fix? A simple solution?
Another tire mounted and balanced for the
old one? Reds the whole car when 1 just
wanted a check of the air pressure in my
tires? Such are the problems associated
with our age of specialization. Such are
the unlikenesses of car problems and compo-~
sition processes.

The quick fix solution to writing
improvement is now showing up in the writing
lab in a technological form not unlike the
automechanic's garage: computers and com-
puter aids to writing. "Just feed my paper
through the computer and let the machine
nick up my spelling, sentence and stylistic
errors," the request rings out. Again, the
definition of writing that a person pos-
sesses is relevant. Again, the elements of
the writing process that need to be fine-
tuned are extremely important. Again, the
conceptualization of the writing lab as the
paramedic parlor--the one-stop shop for help
in one or two or three elements of the writ-
ing process is the view that we must contend
with. Do you want a writing conference
about your writing and its effeciiveness, or
do you want your spelling checked? Do you



want to Tearn the art and skill of writing
or do you want a grade on a paper? Do you
want the paper to be a unified, well-
developed insightful whole, or do you want a
nage of words all spelled correctly? Do you
want to experience all of the lab's services
over a period of time or are you really
Tooking only for the quick fix?

Answers to these questions are not simple

and easy, and there are no simple solutions
to dealing with narrow and 1imited concep-
tualizations of the terms "writing” and
"writing labs." Yet to know and define what
the enemy is is a part of the battle. And
the rest of the battle is up to us--we must
inform others about writing lab services; we
must perform the services we say we offer;
we must serve on all fronts possible. And
finally, we must not get trapped in our own
narrow and limited perspectives--we must not
ever think that we are capable of running
and maintaining a quick fix, one-stop writ-
ing ¢clinic. Rather, we can offer to faculty
and students alike a writing Tab or writing
center with specific services to assist
individual students in all processes and
elements of the writing process. We hope
that our students will take advantage of
these services, and for those students who
da, we look forward to their improvement and
success.

Perhaps in months to come a colleague
will write on a student paper, "Your ideas
are insightful and well-organized. You have
made excellent progress in expressing your
ideas clearly and effectively. [ can tell
that you have been learning from your visits
to the writing lab.”

Flray L. Pedersen
Brigham Young University

GROWING INTEREST IN SECONDARY SCHOOL
WRITING CENTERS PRESENTS
NEW PROBLEMS TO NWCA.

As 1 planned the workshop sponsored by
the National Writing Centers Association for
the NCTE conference last November, 1 had an
audience firmly in mind. Unfortunately, the
audience I imagined and the audience 1 got
did not match very closely, giving me a hard
lesson in basic rhetoric. Having planned

the workshop for people at least acquainted

with writing centers, T was left feeling

inadequate before the demands of a roomful
of high school teachers who wanted nuts-and-
bolts information about starting writing
centers.

Those of us who are happity moving well-
established writing centers toward pew
activities, carefully adding to our .
materials files, refining our record-keeping
and tutor-training, have a new task to face.
In the secandary schools, the writing center
idea is now where it was fen years ago for
higher education. A huge constituency is
looking to us for guidance and help.

What can we do? The NWCA particularly
faces a complex problem in planning programs
which serve both the established writing
centers and the secondary school interest in
starting them. And, to complicate the pro-
blem, we are reguired to go beyond our own
experiences and recognize the particular
oroblems of starting a writing center in 2
secondary school, For example, for most of
us in college and university centers, a poo!
of tutor candidates is usually easily avail-
able, particularly among graduate students
Tooking for assistantships. There 15 no
such equivalent pool in a secondary school.
Peer tutors are substantially less prepared
than those in colleges. High school
teachers face scheduling constraints which
we do not, One teacher at the warkshop
explained that she was unabie to schedule 3
time to conduct tutor-training, In dis-
belief, we guestioned her further; well, she
wasn't kidding--her problem is real and
fmportant,

The discovery of this constituency pre-
sents a challenge to those of us who have
experience and knowledge to offer. How do
we ‘get that experience and knowledge to the
people who need it?7 What specific problems
do they face? How can we adapt our methods
and systems to fit their needs? It seems ip
me our first job is to Tisten to them. I
would like to solicit suggestions for pro-
viding appropriate opportunities to do just
that. Can we work jointly with regionals to
develop how-to workshops? How about con-
tacting secondary school organizations? If
you see an opportunity to do some connect-
ing, please take it. 1If you have an idea,
please send it to me.

Jeanne Simpson, HWCA President
Department of English

Eastern I1linois University
Charleston, 1L 61920




CONFERENCE ANNOUNCEMENT

_ 014 Dominien University will sponsor the
Sixth Annual Developmental Writing Confer-
snce on April 4, 1986 at the Holiday Inn-
Waterside Area/Downtown, Horfolk, Virginia.
Write Academic and Career Preparation
Programs, 1411 West 49th Street, Norfolk,
Virginia 73508 or call [804) 440-3692 for

registration information and brochure,
>

COMPOSITION SQNFEREkCE

"Writing Across the Curriculum”
April 12, 1986

Southern Illinois University at Edwardsville

For further information, contact:

Linda Barnes

Dept. of English Lang. & Lit.

S1U at Edwardsville

Edwardsviile, I1linois £20726
(P18} 692-2179/652-206R0

Northwest Regional NCTE Conference
April 27-29, 1986
Portland, Oregon

The conference will feature more than 180
sessions for elementary, secondary, and
college teachers of language arts. Featured
speakers will include Ralph Nader, Evrnest
Boyer, and Dale Johnson. For information,
contact Roger Sauer, Rex Putnam High School,
4950 5.E. Roethe Rd., Milwaukee, Oregon
§7267. Phone (503) 553-3805.

COMPUTERS IN WRITING—INTERSIVE
CLASSROOMS
June 15-29, 1986
Michigan Technological University

A Z-week workshop is being offered for
English teachers who want to incorporate
computers into their writing-intensive
classroom. No previous computer knowledge
is needed. For information contact Susan
Bucheger, Coordinator, Division of Education
and Public Services, Michigan Technological
University, Houghton, MI 49931, Phone (906)
487-2262.

BOOK REVIEW

Revising: New Essays for Teachers of
Writing. Ronald A, Sudol (Ed.). Urbana,
Itlinois: NCTE, 1982,

Ronaid Sudol has put together a very
useful collection of essays about revision
that will be of special interest to writing
1ab personnel. Much of what we do in the
writing lab, of course, involves revision of
one kind or another. And the essays in this
axcellent collection relate revision to
everything from editing and thinking to
teaching and learning.

Two of the articles in the collection
deserve special mention because they address
significant problems frequently encountered
by tutors in writing labs. John Ruszkiewicz,
in "Revision and Risk," discusses students’
reluctance to conceive of revision as any-
thing but a sentence level activity. He
argues that "the so-called 'mechanicals’
present students with relatively few
choices. A misspelled word, for example,
guarantees a return on the time invested in
correcting it. 5o do most reconsiderations
of grammar and punctuation, which can be
checked by thumbing through a handbook.
When the available choices are numerous and
the likelihood of success is iess certain
[however], an innate conservatism takes
hold . . . When advised by a teacher to
reconsider the structure of an essay, to
modify a thesis, to add a paragraph, to
alter the predominant tone, students face
situations in which recommended changes may
not improve the text at all. And students
do not feel sufficiently confident to make
these judgments on their own.”

Edmund Miller, in "'But It's Just My
Opinjon': Understanding Conflict with
Students about the Expression of Opinion,”
discusses thorny preblems that can arise
when discussing the ideas in students’
papers. We must make it clear to students,
Miller argues, that we are criticizing the
student's failure to express ideas fully and
cogently--not the student's value system.

The volume also includes a very useful
bibliography, compiled and annotated by
Charles Duke, for those interested in
further study of revising.

Patrick Sullivan
Springfield College




A READER OFFERS .

A WRITING ASSIGNMENT WORKSHEET

Qur "Writing Assignment Worksheet" was
originally designed to help basic writing
students practice the various stages within
the writing process and to help them inter-
nalize the process. The use of the "Work-
sheet" can, however, be very valuable for
work within the writing center. Whether the
"Worksheet® is distributed by the instructor
or by the writing lab personnel, the use of
the "Worksheet" can help students better
diagnose student probliems and recommend
effective alternatives, and can heip stu-
dents become more independent as they gain
skill and confidence in their writing and
use of the "Writing Assignment Worksheet.”

I will be happy to send copies and fo
answer any questions about use of the
"Worksheet"; 1 hope you find it as valuable
as 1 have in working with writing center
clients.

James Upton

Burlington Community
High School

421 Terrace Drive

Burlington, Iowa 52601

A READER COMMENT

I enjoy the WRITING LAB NEWSLETTER and
similar publications a lot, and one of the
main reasons is the fact that such news-
letters tend to approach the teaching of
writing from a less technical, less compiex
method than Jjournals such as Colleqge Compo-

sition and Communication. While I am
grateful for the work done in CCC and
similar jourrals, I think that the teaching
of writing occasionally needs to emphasize
rational, common-sense approaches more than
it does., It needs to emphasize aiso, I
strongly feel, the teacher's attitude,

Fugene Kraft
Hashington, B.C.

A READER COMMENTS , . .

1 enjoy reading the Writing Lab
Newsletter; it's informative hut
down-to-carth,

Marilyn F, Bonnell
Salem State College
Salem, MA
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A READER RESPONDS .

(A response to Judy Markline's "Peer Tutors
in the Community College,®™ in the Writing
Lab Newsletter, December 1985)

[ share Judy Markline's enthusiasm for
peer tutors in the (California) community
college. [I've worked with tutors in my
one~to-one composition classrooms since
1973. This semester I have two paid tutors
in each ¢lass of 31 students.

Back when classes were smaller, I usuaily
worked with ane tutor per class. Some
tutors chose units instead of pay. That's
history, as Jdudy points out.

I wrote the book (THE WHOLE THING,
Prentice-Hall, Inc., 1974) that makes it
unnecessary to train tutors and that allows
the close coordination of writing iab and
writing classroom that Judy refers to
(instructors teach in both lab and
classroom; a tutor may work in both; some
students attend both and, 1 believe, con-
tinue the same work in both).

However, THE WHOLE THING does not require
close coordination between writing lab and
writing classroom. One-to-one composition
teaching in my California community college
developed in writing classrooms many years
before our writing lab opened; writing iab
work has remainad separate from classroom
work. At Judy's college, both apparently
developed simulifaneously; Allan Hancock's
writing lab and writing classrooms are
exceptionally well integrated, better than
in any other place 1 have visited, read of,
or heard reporis of.

Judy is also right about the availability
and variety of tutors in the community
college. Except for an occasional referral
from a colleague or a tutor, 1 find my own
tutors. Some have taken a class that uses
THE WHOLE THING; some have not.

My experience training tutors has been
the same as Judy's: I used to meet regularly
with tutors but no longer do so. {I pro-
bahly didn't ever need to do so, but I
didn't know that, being new to the concept
of tutors and needing reassurance myself
that everything was all right.) Instead,
each tutor receives a copy of the
INSTRUCTOR'S GUIDE to THE WHOLE THING. The



GUIDE explains "What to do at the check-
point® and "The most common student problems
and how to help.® With a structured,
process-oriented texthook, there are almost
always a finite number of ways that students
can go wrong in working through a procedure,
and tutors catch on to them guickly by
reading about them in the GUIDE, observing
them, and then experiencing them. Because
most students are working through the same
procedure at the same time, tutors rapidly
hecome experienced.

In the classroom, tutors have inter-
ruption privileges to ask guestions. They
1isten at my station when 1 cover some
activity new to them. And because the

students’ work is sequential, anything over-

Tooked or done incorrectly surfaces at a
later stage for remedying. Remarkably
Tittle of that occurs, considering the
number of students we work with and the
amount of work that the students do.

Tutors are seldom at a loss because the
structure of THE WHOLE THING guides their
work. They aren't bored because the stu-
dents are aiways planning, writing,
analyzing, or revising their own writing.
Even though the procedures are the same, the
students and their writing are highly
individual. Besides, the tutors see the
results of their work immediately: students’
writing improves ncticeably right in front
of them, every day, and that's exciting.

THE WHOLE THING and the tutors' work free
me to take over at checkpoints where more
teaching experience and educational back-
ground are especially productive: where 1
can encourage one student to attempt a more
sophisticated revision but praise another
for the level achieved; where I can recom-
mend that a thesis statement he sharpened
hecause the student is capable of learning
more bul check through another because that
student has reached a learning plateau for
the moment and can be brought back to the
thesis at a later stage when [ can expect
learning to continue; where this advice or
that will cause the most direct student
success; or where various explanations may
be needed for clarification.

I also check the first couple of
revisions at particularly important check-
points to be sure all students receive my
Tevel of professional attention and to keep
up with each student’s work. The tutors
check further revisions, those that provide

time on task fo reinforce learning. the two
that I check serve as exampies for the
tutors to refer to.

This system allows me to note on a stu-

~dent’s page if the student is to return fo

me rather than shift to a tutor. 1 use this
note for a student who 1s unusually diffi-
cult in personal ways, or who wastes a
tutor's time by trying {in vain] to get the
tutor to do the student's work, or who can
be moved ahead very quickly, across check-

points, a decision that 1 am responsible
for,

Tutors contribute to retention, a large
issue these days in higher education as well
as the high schools. They do this by pro-
viding freguent attention to each student,
by increasing the students' rate of progress
{pace}, by improving the student's self-
image, and by being an example. Tutors who
are instrumental in retaining only one or
two students have more than paid for their
semester's work, a point to emphasize
repeatedly in applying for tutorial funds.

A week before the end of the semester,
here are some refention and attendance
figures from the four classes in which 1 use
THE WHOLE THING. Each class started with 31
students: they now have 25, 25, 25, and 24
students actively enrolled, a retention rate
of BO%. Of those students, 13% attended
100%; 39% attended more than 95%; 59%
attended more than 90%; 91.5% attended 80%
or more. Not counted among the 100%
attendance are two New Leaf students whose
attendance for the past 8 weeks and 10 wesks
was 100%.

My tutors are as pleased as [ am.

Janet Stearn Abbott
Hartnell College
Salinas, CA
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 CHANGING THE IMAGE OF THE STUDY CENTER

At Pacific University (in Forest Grove,
Oregon) the Study Center did not have a
positive image; it appeared insular to the
faculty and stigmatized to the students.
Many of the faculty had never visited the
Center or been informed of its activities.
Students felt as if the Center was primarily
for those people on academic probation or
for those brushing up on basic English
skills.

The image of the Center was in need of
change. Rather than being regarded as a
way-station for underachievers, it needed to
become an integral part of academic life at
Pacific University. As the newly hired
director, my task, in part, was to function
as a public relations person.

My first task was to establish communi-
cation between the Center and the faculty.
During the Fall semester I visited faculty
members {usually during their office hours}
ardd asked them to taltk about their percep-
tion of the Study Center. "You mean there
is one?" replied one professor. However,
most of the faculty wanted to hear more
about what was happening, and they wanted to
see the Center play a stronger tutorial
role. As a resylt of these visits, the
faculty began receiving a monthly update on
the Center’s activities, and they regularly
received tutor recommendation forms.
Futhermore, if a facuity member indicated a
need for a workshop or study session on
writing the in-class essay, for example, I
made sure that the Center conducted an
evening session on that topic open to all
interestad students.

My second public relations task was to
encourage more students to use the Center.

Thanks to faculty recommendations, respons-
ible peer tutors were available to provide
assistance in a number of subjects, such as
statistics, neuroanatomy, accounting, chem-
istry, and ethics, as well as English and
mathematics. By the end of the semester,
word spread among the students that they
could get help in many courses. To rein-
force the tutorial role of the Lenter, I
asked several of the faculty to allow me to
talk to their students about the Center's
purpose, and idea that was well received.
And in order to focus more attention on the
Center, 1 submitied an article on its activ-
ities for each issue of the student paper.

My third public relations task was to
involve the rest of the staff. I met with
the admissions team who wanted information
about the Study Center in order to prepare a
brochure to be included with other recruit-
ment material., The meeting with the Dean of
Students resulted in a larger agenda for the
Center during Orientation Week for college
freshmen. Dialogue with the Direcior of
Alumni Relations led to the printing of a
fairly long articlie on the role of the Study
Center in the guarterly issue of the alumni
newsletter,

These public relations moves were and
continue to be necessary for the vitality of
the Center. The things {hat go on in any
study/learning center must be publicized,
must be made known to both faculty and
students. HNo longer can any director take
it for granted that a study center's merits
will be appreciated without a Tittle "sales”
Job.

Greg Jacob
Pacific University
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Michael Chiteman, Director of Academic Services at The ?ennsyivania_State
University, The Behrend College, offers his nomination for ghg Du?staﬁéwﬁg _
Grammar Error of 1985, which appeared in a freshman paper discussing the trauma

of moving:

“1 had to leave my good friend's behind and find new ones.”

Anv other nominations, or shall we proclaim this dazzling entry the Grand

Winner?
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WHAT SHOULD A CGﬁPUTER—QSSIS?EG

COMPOSITION LAB BE?

At the beginning of this spring semester,
we set up our second computerized writing
lab together. The first was at Bennett
College, and the second is at Methodist
College in Fayetteville, North Carolina,
where Lynn Sadler is the almost-two-
semester-old Dean, and Wendy Greene is the
almost-one-semester-old Writing Lab
Director. We believe, fervently, in the
concept of computer-assisted composition.

At Bennett College, one semester of
writing on the IBM PC, using EASYWRITER,
produced an astonishing change in student
writing. The primary objective~-increased

volume: Tonger sentences, longer paragraphs,

Tonger essays--was almost immediately met.
As many professional writers have pointed
out, sometimes to the machine's detriment,
writing on the computer tends to increase
word output. But our students had been
writing so little, despite the persuasive
power of arbitrary six-sentence paragraph
minimums, that the increased volume of words

gave us a new handle on student writing. At

tast we could encourage students to be
creators and critic-editors rather than
waste time begging for minimal expression.
Our students began "to learn to write by
writing.”

The faculty responded with a wonderfyl
willingness fo grade draft after draft: the
students were allowed to revise as many
times as they wished--until the semester ran
out. Faculty, always overworked, neverthe-
Tess Toved the lab: students were writing
more successfully and papers were far easier
to read. In addition, we adopled simply
circling errors as a grading technique.

Each student learned more by discovering the
nature of her errors for herself. As a
result, the computer writing lab produced a
happier English department.

We reaped another reward of which we had
not dared to dream. We expected students to
enjoy writing on the computer, but we did
not expect to find such intense motivation

“for writing in our students. Word-
processing hackers ("I would major in
word-processing if 1 could") developed, as
did new computer writers who willingly
embraced the concept that handwritien rough
drafts were passe, that composing on the
computer makes better--as wel] as faster--
papers. Bennett students who believe in
this method of composition have been willing

to go on record, publicly, to recommend this
method to their classmates. If they feel
dependent on an outline, they compose an
outiine--on the computer--and print it as
they begin. Then they attack the paper they
have sketched, piece by piece.

Thanks to a thorough orientation during
the first two classes, every student using
this method can correct errors, make dele-
tions and insertions, and move blocks of
text well encugh to teach others. Although
peer tutoring is a planned part of the
writing lab program at Bennett (student
assistants make it possible to open the 1ab

in the evening), peer tutoring also simply

happens, as if a natural part of the
process. When the director is helping a
student, or writing at a computer herself,
one of the "hackers” {many of them now spend
what was their student-union loafing time in
the writing lab) is dying to Teave her own
work to offer assistance. MWe have certainly
continued o foster this double-pronged
development-~peer-assisted, direct~to-the-
computer composition. At Methodist Colleqe,
it produces writers who are both competent
and quick.

Thus we esarnestly believe that one con-
cern to be faced by teachers is what to do
with students who are now highly motivated,
but not necessarily well equipped, to write.
The answer at Methodist will include widen~
ing the breadth of the writing lab function,
First, we will continue to encourage every
student to compose all his or her papers,
whatever the course, on the computer. We
will also ask all faculty to expect
computer-composed papers. Surely every
teacher will cooperate: such papers are
easier to read and grade. In addition, we
might suggest to the writing staff that,
beyond the five-paragraph essay, or even
only next to it, 1lie the personal letter,
the journal entry, and, shades of bygone
days, the stylistic imitation. {Well do I
remember manufacturing an imitation of
Lawrence Sterne's A Sentimental dJdourney in a
sophomore writing class.] Should we feel
really adventurous, we may decide %to poach
in our neighbor's parklands and ask compo-
sition students to try their hands at short
stories, and even news reporting. Once the
student is motivated, we can try all those
devices used on us--who were, somehow,
atready motivated., Merely by increasing
writing motivation, we make the student more




"Tike us:™ in other words, we produce a
student whom we can teach more easily
because we can identify with him or her.

The Greene-Sadler answer will also
include deepening the writing lab function.
At Bennett College, the lab staff suffered
only one major disappointment: the faculty
hardly used the place. WNow it is true, as I
remarked before, that all faculty are class~
ically overworked, but many of those at
Bennett learned enough about computer writ-
ing, in a long series of workshops, to
recognize that when they use the computer
for writing, they save time. But in large
part, they do not do it.

Why? We postulate that first, faculty .
and staff are not accustomed to walking to
the Tab to write their tests, syllabi, and
handouts on the computer. Second, they know
that the lab remains filled with students:
they may walk to it and find no computer
availabie. Third, like all of us, they are
producing materials at the last minute, and
therefore cannot rely upon a new technology
to deliver the goods for them in their
near-dasperate state: the old department
typewriter will rescue them, they know,
because it has for twenty years.

Two solutions suggest themselves: the
writing 1ab must be convenient--first and
foremost, to the English faculty--at least
as convenient as the old department type-
writer. Second, we must reserve some time
when the lab is open only for faculty use.
In other words, we must schedule our com-
puter labs more intensively than ever. The
faculity--in writing labs everywhere--must
steal a wonderful Wednesday morning on the
computer and hang onto it. Students, after
all, can force the administration to open
the computer 1ab on the weekends if they
choose. ("Force® was not the right verb at
Methodist, but in general, at a private
college, what the client wants these days,
the client gets.)

But to return to the conversion of the
faculty, if we writing lab directors sche-
dule faculty mornings, and if we put our
computer-writing labs right at the center of
the English department instead of in distant
basements, and if we add a faculty lounge
next door with coffee and teapots, we might
stowly wean our faculty away from that old
department typewriter and onto the computer.
That would usher in a brave new world, It
is true that lounges have been secondhand-

furrnished before now, merely to suggest that
English faculty members talk to one another,
but we hope that computer composition may be
powerful encugh even to draw university
writing and literature teachers together.
Both write, do they not?

ttopia does arrive, we hasten to add.
Lambs Tie down with lions at Methodist
College--not only English but the Business
and Education departments use the CAC Labh.

The Computer-Assisted Composition Labora-
tory at Methodist College is a writing Tab
where the door never closes (I cannot
remember the last time I unlocked the door
in the morning, and I arrive at 8 a.m.).
And, incidentally, it is a writing lab whose
photograph was used as a recruiting tool by
the Admissions Office in a mass mailing this
spring. How far from its humble origins has
the writing lab traveled!

We see among the future needs in our
writing laboratory at Methodist, extensive
CAl materials, a library of current research
and alternate texts concerning composition,
a gathering of periodicals which treat
computer-assisted composition, the
heuristics-based software that we are
designing as well as that Jjust beginning to
be published, carefully structure evaluation
measures, and a new generation of linguistic
exercises that--on paper--we have called a
"practical verbal skills lab."

We will slowly collect or create CAl
materials. Unlike some others, and with
some Caveats, we still believe in the future
of CAl as a welcome substitute for textbook
grammatical exercises. We may elect--in
large part--to design our own. The CAI
exercises that we have used or seen to date
do not fill our needs: they do not appear to
improve students’ writien usage. But we
cannot be sure even of that because no
evaluation system is used. As we move
toward using CAl in the CAC Lab, we will
keep two things in mind:

1. There's no point in CAI that does not
work: change it, fix it, make it
work~--and its corollary, prove that
it works--or junk it.

2. A machine in use for computer-
assisted-composition is probably
teaching more effectively than a
machine in use for CAI: if an
appropriate-use conflict occurs, CAC



should win out.

We plan one new-old function for the CAC
tab. We want to take advantage of the
continuing burst of publdcation in the
rhetorical field. Since we want to supply

easy access to the latest texts and theories

for the composition faculty, we are building
a small departmental library in the 1ab.

The lab also supplies a suitable home for
the wealth of periodicals in print or
springing up that deal with microcomputing
in education. We are, in fact, so committed
to computer-assisted composition that we
will start our own Jjournal in that field
during the coming year--and we will welcome
your submissionst

We want to sketch for you briefly where
we are taking the CAC Lab from here. We
have three central tasks. First, we must
finish our five-paragraph-essay program,
"Diagrammatic Writing Using Word Process-
ing,"” so that we can test it in English 101
in the fall. Second, we must begin Tearning
BASIC, so that we can program a series of
pencil and paper exercises that we created.
Collectively, these "Practical Verbaj
Skills™ exercises form a linguist's approach
to teaching grammar: they need to go on the
computer so that we can prescribe them for
our students on an individual basis. Third,
we must finish the evaluation process that
we have begun in the CAC lab.

Evaluating the efficacy of teaching
writing on the computer has become a major
shared concern. We are keeping as many
records as time and imagination allow. We
keep a user log: we have given matched pre-
and post-questionnaires to students; we are
running a text analyzer--GRAMMATIK--on the
first and last writing done by one eighth of
our students, selected at random. In addi-
tion, we have had every faculty member
teaching in the lab keep a daily record of
the events that occur in the lab. We hope
to expand this foray into the basic research
needed in all computer-assisted composition
labs: research into the real effects of
writing on the computer.

Beyond those developments, the CAC lab at
Methodist will give workshops to the commun-
ity this summer, teaching everything from
LOGO for litile kids to LOTUS for hig-
business types. We will continue to teach
{and to consider further student-and-faculty
uses of ) THINK TANK, one of the new idea-
processing packages. And we will continue

to design sottware: our research paper pro-
gram, "Computerized Guide through the Con-
struction of the Research Paper,” is nexti.

The Computer-Assisted Composition Labora-
tory at Methodist may be a 1ittle unusual:
in January, it opened with a "perfory cut-
ting."™ It is the favorite spot on campus
for both of us who do papers and workshops
around the country hyping the lab's own
terminotogy: not only CAC for computer-
assisted-composition, but alse, "brain
dumping.” Brain dumping is our expression
for fast, initial, computerized "free-
writing." In that connection, our President
received a letter from a college president
in Virginia recently. The Virginian allowed
as how he had heard a lot about Methodist,
but he was especially curious about this
"mind-dumping thing." What did our
President do--the Virginian wanted to
know--with the faculty . . . once their
minds had been “"dumped”?

The old writing Tab, we contend, has come
a long way. And we expect it will keep
moving right along.

Wendy Tibbetts Greene
and

Lynn Veach Sadler

Methodist College

NWCA ACTIVITIES

The executive board of the Hational
Writing Centers Association will hold 3
business meeting at AC°s in Hew Orleans,

Members and interested persons are invi tﬁé

to attend from 5:30 to 6:30, Thursday, March
13, in the Waikiki room of the Hyatt Regency
Hotel,

Executive Board Nominations

Nominations for at-large positions on the
execuytive board are being solicited. They
may be presented at the meeting or sent fo

Joyce Kinkead, Executive Secretfary
Mational Writing Centers Assocciation
Department of English UMC3Z

Utah State University

Logan, Utah 84322

Hembership of the executive board now
includes representatives from each of the
regional writing center organizations. The
NWCA encourages regionals to elect their
representatives in time to attend NCTE in



November, Names and addresses of elected
representatives should be sent to Joyce
Kinkead to ensure their receipt of executive
board information and announcements.

In 1986, therefore, ten new board members
will be elected, eight from regionals and
two from at-large. For consistency, Irene
Clark, regional representative of the
Pacific association, moves to an at-large
position so that all regionals will be on
the same time line, In addition, the
immediate past president will remain.on the
board for an additional year regardiess of
the date of term expiration.

RWCA Assistance to Regionals

The board has voted to give up to $100 to
regional associations for keynote speakers
at their conference. Regionals should
oropose their plans to the board, which will
decide on proposals at its meetings.

WICA Assistance to Graduate Students

The hoard veted to give $200 grants to
deserving graduate students whose theses or
dissertations focus on writing centers. The
executive secretary will draft an appli-
cation form. The application must include a
letter from the chair of the student's
commitiee, and the proposal must have been
accepted by the student's committee.
Decisions on these grants will be made at
board meetings at 4C's and at RCTE.

Jeanne Simpson
HWCA President

A READER REQUESTS .

The University of Marviand Asia Division
has recently opened a Writing Center at
Yokota Air Base, Tokyo, Japan, to serve
military and civiiian personnel, We would
greatly appreciate any help from stateside
writing centers, especially in building our
collection of handouts on all aspects of
writing, from grammar and punctuation exer-
cises to exercises on developing a thesis,
and revising or editing. We will be happy
to pay for photecopying costs., Please send
materials to Peter MOMillan, Director, The
Uriting Center, The University of Maryland,
Box 100, APO San Francisco 86328,

CONFERENCE ANNOUNCEMENT

Writing Centers Association: East Central
Eighth Annual Conference
"Words Reaching OQut to Worlds"
May 16-17, 1986
at
Northern Kentucky University

FEATURING:

Friday evening workshop by Peter Elbow
fauthor of Writing Without Teachers,
Writing With Power, Embracing Contraries:
Explorations in Teaching and Learning)

Presentations on the teaching, learning, and
practice of writing

Discussion of wriling centers in high
schools

Discussian of writing centers and
institutional poiitics

Discussion of the roles and methods of the
writing center tutor

Lodging available in Northern Xentucky
University dormitory {$10 per night single
occupancy; 314 per night double occupancy!
or in the Drawbridge Inn {$37 plus tax
single occupancy; %47 plus tax double
occupancy). Registration fee: $20 for
faculty; $20 for high school faculty and
part-time college faculty; and $12 for
full-time students.

(Registration materials will be mailed to
those on our mailing 1ist by late March, If
you have not received registration materials
by April 15, please contact me.} For addit-
ional information and/or registration
materials, please contact:

Paul Ellis

Writing Center--230 BP
Northern Kentucky University
Highland Heights, KY 41076
Tel. (606) 572-547%




JOB OPENING

Queen's University at Kingston, Ontario,
invites applications and pominations for the
position of Uirector of the Writing Program.
The Director will be responsible for esta-
biishing and administering a Writing Program
and Centre, and for coordinating with the
Queen's Writing Commitiee the instruction of
writing skills across the curriculum.

The successful candidate must be able to
provide leadership in the development of an
effective writing program across the Univer-
sity. Responsibilities will include:
developing the Centre's program of activi-
ties; hiring and training professional
tutors; managing resources {budget);
developing instructional services for stu-
dent writers in all disciplines; developing
approaches to the teaching of writing in all
disciplines, and assisting the teaching of
writing throughout the University.

The Birector will be a member of an aca-
demic department such as English but with
primary responsibilities in Writing Centre
administration and secondary responsibil-
ities in teaching and research, The
possibility exists of a tenure-track
gppeintment for a suitably gualified
candidate,

Applicants’ preparation should include:
experience in academic administration
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Muriel Harris, editor
Department of English
Purdue University

West Lafayette, IN 47907

(preferably in relation to curriculum);
demonstrated success in teaching or tutoring
writing at the undergraduate level or bevond
{preferably in more contexts than English
departmental courses); significant scholariy
publications (or other significant experi-
ence as a writer), Applicants should be
familiar with recent theory and practice in
the field of writing across the curriculum.
Most important, candidates must have a clear
vision of a writing program that signifi-
cantly benefits writers and teachers of
writing, along with a coherent approach to
developing a writing centre,

In accordance with Canadian immigration
requirements, this advertisement is parti-
cularly directed to Canadian citizens and
nermanent residents,

Candidates of bath sexes are equally
encouraged to apply. )

Fach application should include a
curriculum vitae and the names of three
referees, It should be sent ASAP to the
Chairman of the Search Committee to advise
the Principal:  pr. R.D. Fraser, Dean

Faculty of Arts and Science
Queen’s University
Kingston, Ontario
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