Member of the NHCA:INCTE
Information Lxchange Agreement

i omany of our writing lsbs 13 Ehat
hetwsen recuperating frcm Spring

i winding down for the

t's also the time when

g to panic ahout final

in to the lah QP?V?%Q
help we know fsn'l use

v newsletier group,
on in his 1ah, pleads fos
Wi we do--or can we do--with
timers who should have bheen here in
Sentombap?®

"““h [ Vo TR VL R

What's your perspective on this probiem?
0o vou he e any solutions or advice? Let’s
hear from you, And, of course, keep sending

L

L .-5:_.;
in vour articles, amnouncemants, reviows,
comnents, names of new members, and thaose

-

much-appreciated §5 dara Hiong f?ﬁ checks
made payable to Purdue University but sent

+ mam 4
L0 om0

Pyrdue }%zvﬁfb;ty
West Lafgyette, IN 47007

Writing fetinies, tabs), in-
Creasingiy in American universities
and college: t be expected to resemble
zach other t as much as uyniversity
health cent in Fact, with such
terminolog nic or lab, writing
canters m expacted to resemble health
aeaterg¥ 30%% these Fagiiities, Lhe
student makes an appointmeni, appears,
?ﬁﬂazfes 3 diagnosis, 1s offered a remedy,
and presumably is cured. The client suffers
no mare wordiness after his visit to the lab
Just as he suffers no more hacterial infec-
tion after his visit to the health center,

Writing centers differ suyrprisingly, how-
syor, A acientific, ao-nonsense, buyginesgs-
Yike approach is characteristic of some

s i T ing center
& 5, a% it can be argued that
ail nzghaw v ‘nné a1l health care)

i% 3 husines
he money

spent can be demons ot perform-
ance, FRecords will p?ﬁ?iferate; staff wili
hacome more and more concernad with manage~
ment of records. More personnel will be
needed to keep the resords. More meetings
will be needed Lo keep personne’ in fouch
with each other, Peripdic rop@ ts will
become neaﬁgsavy‘ Hydaet will increase fo
handle sataries and equipment, such as
filex, rnnnes papsr, copiers, typewriters,
gyen ”gmwutﬁr@. Yo decrease ever-increasing
expendi tyres, paraprofessionats may be hired
to tutor ﬁtﬁfﬁﬁfs A hisrarchy wiil develo
with top re i

E&i%&ﬁg i

far the

Angther kind of
humane denter, with
art as philosophy.
regponse of ﬁﬂg :
knowiedse ¢
bisms in %r%tiﬁgﬁ
Pittie a3 3 ph:ﬂ
graroises, & ! hairs, 54
handbooks, and \P@P DAQ 2y aﬂd renciis,
Records can be minimal--an appointment book,
names of students on cards wiln reass

ns fFor
oming, Less soncern with accouniability
ane of the buzz words of sur timel, less
recordkesping, 1ess avaiuation, Tawsr piesces
of equipnent, Tess {or noj Safrﬁ?ariﬂl aid
fower diagnostic § tanls, a smaller hudgat,
and Tewer meelings can ailow the writing
i@ﬁt&P to become a Xind of counseling center
for writers,
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Personnel in such 2 center are onl;
who tular students--individuaily, of cou
Budget 13 largely for salariss for tytors,
always @e?1m*rp?npﬁ faculty membars who
teach wreiting., Most paraprofessionals do



not have the requivad skills. Tutors need
famf§iar*ty with grammar and usage, 2
¥nuwisdge of 51tﬁ“ﬁtyre, writing facility,
and the ability to empathize with studenis.
Thi¢ Tast guality is almost as imporitant &8
the knowledge of the materia! because the
student must trust the tutor enough to
reveal his problems. 1f he does not feel
accephance from the tutnr, he will be
reluctant to mention his shortcomings.

5

THe only business of such an establish-
went is to respond to need. Perhaps the
siudenﬁ never understood the semicoion and

wants a lessen. But move often he wants
more extensive therapy., He has a paper for
5 literature class; he does not even under-
stand the sonnet he i3 to write about, He
it anxious. The tuter will have to guide
him through the poem first, then discuss his
weitten respanse,  Such a venlure may
raquire an hour session--or several.
Aszuming the stuydent is not %erénus%yx
deficient or dyslexic, no festing or é'agw
nostic aporoach is necessary, Just appro
prigte counsel.

B serious concern, regquiring professional
Judgment, is how much help 1% ﬁpgrapr?ate,
S%visgs?y no writing center tutor should
proofread papers. He can give some braad
hints that the spelling in the paper i3 poor
or that the student rﬂeﬁa to review Fﬁmﬁ&
usage, perhans supplying materials to hel
here. But it is best for the student fo
¥el] the tutor kis problem. ®1 can never
write a good Tirst paragraph. What do you
think of thiz one?® The paper should remain
the student's, regardless of its flaws. WNo
doubt the tutor c&a%d write a belter ongy
hut the stugent would learn nething.

&+ a schogl where teachers refer S*di??ag
to writing centers, the probiem somet ime
arives of how much the tutor should im;? iﬁ
teacher about the client. Occastonally,
teachers want records of attendance, chartis
of what was covered, and records of progress
made. Tutors, always peacemzkers and
facilitators, should comply, without sacri-
ficing the confidentiality of their
relationship with the client.
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If all this begins to sound like 2z sacred
rite, it is actually. The tubor often hears

fyom the student how bad the teacher is, how

“inconsiderate, how difficult to understand.
From the teacher he may hear the same of &
atudent. If he 15 wise, he keeps all this
himself. He is acting as go~between and

- confessor, and bolh sides trust him., He

must earn this frust.

. Ciearly, 1t ds difficult to hecoms a good
Writing center tutor. Paraprofessionals
will not serve. Even some professionals
wolild never do welle-or want te! Besides
inteliigence, ability to empathize, and
integrity, palience is veguired., Hepeating
the same material hour after hour can bs
dull, but what always enlivens the process
is th? individual asking for help,

The sensitivity of human beings fo each
octher is the proper business of a writing
center. XNo one would argue that appointpent
bosks or phones or filas of exercises aren't
useful, But when the veagrdaeﬁpirg and
business operations of 3 writing center
excesd the teaching funchion in importance--
as they do in some cases--then it is neces-
sary Lo veconsider purpose.

If there is an analogy betwesn health
centers and writing centers, the writing
center serves the psychelogical function of
the health center. HNot that writing center
students are deranged--though their writing

often is--but that they have come in for an

intimate kind of help from 3 caring profese
sional. '
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WRITING CENTER ﬁSS?ST% QE T4
WRITING ACROSS THE CURRICULIM

Problams in the writing of gtaéeﬁég at East
Carolina University zre, in most ways,

similar to problems in a udeﬁn writing con
Fronted by Tacuity at many other state-
supporied postsecondary institutions across
the f&Jﬁtwy Statistical as weil as
1ﬂ?¢rmaz reports show that many students,

non graduating from college, are only
3?%ghi%y better prepared to performm ihe
writing tasks regquired of them on the job
than they were upon entering colliege.
Attenmpts have been made to heip students
hecome better writers, In fact, large
amounts of money have been spent on writing-
across-the-curriculum prograns, junior-level]
writing courses taught by English departi-
ments, and writing courses taught by Taculty
in the content arsas in the hope of pro-
ducing graduates who can perform fundamental
writing tasks in their chosen fields.
Unfortunately, the resulis of such programs
h&vg been disappointing: writing improve-

ments made by studenis in their freshman-
?ﬁva; composition coursses have been neutrail-
ized by the general inactivity of student-
writers during their next three ysars,
Junior-Tevel writing courses taught by
Engtish departments have asked teachers io
teach content-specific writing skills they
o apt possess themselwves, writing skilis in
content-area courses are baua%ﬁ by teachers
who have Tittle iF any training in the
teaching of writing, and writing-across-
thowecureicuium programs of national promis
nence have had byt Timited success in
maintaining faculty invoivement,

£

e have noted thal thess pro éiums exist
in programs ab many universitiss across the
country and have studied, as well, the

*
solytions offered since we know, for
insfance, that at FEast Carolina, a3 at other
institutions, low achievement at the end of
the college curricylum paraliels Tow
achigvement at the beginning: In fall
1984, approximately 40% of incoming freshmen
at ECH {963 students) wrote placement es5ays
demonstrating Tess than minimal competency.
Because 56% of these low achisvers come from
schools in eastern North Carcoiina, the
secondary writing cyrriculum in this region
is of soecial concern to East farcolina
University as weil as what goes on djréﬁg -]
student's Four years of collsge. IF
programs of national significance have not
succeeded in substaniially Jmproving student
writing by increasing the amount and Kinds

of writing tasks performed during their four
years of college, what can we do to provide
a solution ta poor student writing spenifi-
cally in sastern Horth Carolina?

Rased on the successes and faflures of
programs alsewhere, we have derfgned a
thres-stage program to be discussed briefly
here. The program includes (3} the creation
of a campus-wide Writing oenter, {2} the
establishment of a university-wide Writing
Center Steering Committes, and (3] the
development of a writing-across-the-
curriculum program suited o the needs of
Fast Carclina University students and
rep?3rauge at secondary and postsecondary
jngtitutions with similar student popu-
Tations.

Stages One and Two

The firet two phases of this prograw have
already been compieted. In 1983, ECU esta-
blished its Writing Center which has seryad
through its various programs nearly 7,000
students {by head count} each year out of
ECH's 14,000 undergraduate and graduate
stydents, The Denter assists in the
teg €?*ﬁg of writing to all students by
testing incoming freshmen for minimal
competenciss and offering assistance to
those whase deficiencies may cause them
difficulty in freshman composition, by
Q‘f&r;ﬁg referral program Lhrough which

toachers in a1l university departments <an
reguire their students to seek tutorial
assistance Jﬁ writing, and by giving suppoart
to research in the kKinds of writing reguired
of students in various disciplines and
srofessions.  Additionall v, t the Diractor of
the ¥riting Center has spoken formally and
informally o various émpa;tmeatg in the
university on the uses of writing for
purposes of learning and has worked inten-
sively with several depariments in desioning
writing assignments to better prepare stu-
dente For the writing tasks they must per-
form in the world of work. Thus, there is
ronsiderable concern with and commitment to
writing at Fast Carolina University.

In fact, when soliciting facalty for the
sighteen-member Writing Conter Steering
?@mm§itee whose goal is to selidify the
Writing Center as the mechanism for
establishing writing across the curricuium



Fast Carnling University, the Wriling
nter director received 104 applicalions.
1is nast year, regresentaﬁ?ve’ from sach
iscintine met once each month To focus
wir attention on issuss of major impor-
rance tn the university, including how to
design a writing-across~thg- carr;c;?um
program at East Carolina and nearby second-
ary schools and how to assure that each
daaav+meat in the university contributes in
the Hriting Center's usefulness and success

%‘r!*".;',‘...‘-»{l“”‘af“..:
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8acause an ezgwdean ~-member commities is

sometimes hard to work with, the members
have decided io creats thre& subcommitiees,
each charged with meeting independentiy and
then repovting to the full committes. Ine
committes focuses iis atitention on gover-
nance, operations, and finance, evaluating
the way the Writing Center is rup, how it is
funded, and the possibilities for ohlaining
autside funding to run 2 writing~across-the-
curricuium program on campus and in the
a%ﬂmdﬂgﬁy A second commitise focuses i1
energies on publicity and outreach, making
certain all f&cgévy members know *?a* the
Center exists; that it offers free service
“tn all university students, faculty, and
staff; and that the Writing Center staff as
well as its Steering Qmmm?tzaé members are

available to give instruction to and provide

syppart for teachers actively using wriling
not only to svaluate students, but as & mode
of ?parﬁfﬁg, in their classrooms., The third
commitiee, Evaluations and Research, takes
as its initial responsibility a survey of
a1l disciplines to defermine ba% much
writing goes on in the university, what kind
of writing takes place, and how f%&t writing
is taught and used in the content areas.

We balieve this three-stage desion will
help us overcome some of the obstacies that
have caused problems in those nationally
recognized writing-across-the-curric gium

programs that have pperated for the past

five to seven years and have long since been
svaluated. As Toby Fulwiler, former

director of the Michigan ?ﬁcn progras, has

written: ", . . ideas that seemed bright and-

shiny in *he workshop 1ight have dimmed
considerably after a year or tw . e . due
to incresased teaching loads, iarge c?assess
administrative respaﬂsﬁbiifiwﬂs, Tack of
criéﬂqaae support, pressures to research,
publish, write grants, ang the 1ike® fii? _
At East Carolina, we have studied the exist~
ing programs in an attompt to answer twd
questions pertinent to stage three of our
program: What are the weaknesses of existis

.

writing-across- wthe-curricuium programs? A il
what aka Qa% must be made to improve upon
thoee programe’?

Stage Three

From all available reports, it is clear
that fundamental flaws exist in the desian
of writing projects across the country,
lessening the impact of those projects. The
most glaring indication of these flaws is
the high rate of attrition and apathy among
participants once teachers return to their
schonls or departments to disseminate infor-
mation to their colleagues and make use of
writing in their own classes.

Attrition comes about for twn reasons.
First, according to a formal survey done by
the Yirginia Community Dollege System
Writing Project and informal reports from
the writing-across-the~curriculum progran al
The University of Tennessee at Chattanooga,
attrition occurs because fellows have not
heen prepared to disseminats information,
and because in some cases they simply
ratreat from the progran when forced to make
3 choice between teaching methods advocated
by their colleagues at ﬁﬁ”i and strategies
esnoused by the project econd, attrition
ocoyurs, according to Fu%w?%gr, because
sxistant programs have not built in a method
or rawarding faculty who incorporate writ-
ng ints their classes. In fact, teaching
3 5o devalusd at some inst %futécns that
Faculty are more apt to concentrate on
publication and departmental servicge-
visible factors in attaining %enﬁre and
promotion--than on improving teaching.

At Fast Larolina, in designing a program
for writing across the curriculum, we have
focused nuch of our 2ttention on atirition
since it ¥s only through continued faculty
interest that 2 program In writing can
affect student writing in any Tasting way.
e have attended most forcefully fo thres
methods for controlling atirition.

First, we helieve i1 i¢ important to
include as active members of a writing-
across~the-curricultum program supervisors,
arincipals, and departmént chairs., The
Steering Comnitiee includes several depari-
ment chairs and the Vice-Chancellor for
Academic Affairs as well as a wide range of
teaching faculty. By designing the commit-
tee in this way, we can counter the tendency
among other programs fo systematically



exempt supsrvisors, principals, and depart-
ment chairs from workshops and dissemination
programs. In the next three years we will
seek faculty from Jocal high schools fo work
with university faculty in develeping a
region-wide writing-across-the-curriculum
progran, seeking as well the invoivement of
administrators.

Second, wa believe that many faculty who
have left writing-across-the-curriculum
programs have done so because they suffer
high Tevels of writing apprehension. Baly
and Milier have demonstrated that apprehen-
stve students select courses, {eachers, and
even careers to avoid writing., I seems
reasonable to assume that 1F many feachers
in greas other than writing have chosen
their areas to avoid writing, then one of
the problems to confront and remedy in other
writing-across~-the-curriculum programs is
writing apprehension. In fact, in the next
two years we hope to test our hypothesis
that 60% or more of our content-area Tacultly
are apprehensive about writing, and that
this percentage can be brought down Lo 10 or
15% through a series of writing apprehension
workshops of the sori currently run in the
Writing Center for our students.

Third, as Fulwiier has pointed cub, most
orograns in writing across the curricuium
have not built in & system of rewards--such
as merit pay, improved evaiualion of teach-
ing, released time to implement writing
strategiss in the teaching of a particular
subject--sufficient to encourage and sustain
Faculty participation into the futwre. In
fact, it wight be argued that other programs
have not received enouch administrative
support fo sncourage continued faouity
sarticipation. We believe that unless
participation in our writing-across-the-
surriculun progran is viewed each year for
nurposes of promotion, tenure, and merii the
way university faculiy and supervisors
traditionally view publication in g referesd
Journal, nur writing-across-the-curriculum
adventure will suffer in the same ways other
orograms hava, primarily through atirilion.
e have been fortunate enough to recetve
administrative support for "a system of
rewards for teachers who use writing for
purpases of learning in their classes.”

The East Carolina Universiiy program
promobas the institutionalization of the
Writing Center as the mechanism for promol-
ing writing across the curriculum in an
anvironment where improved teaching hy the

various uses of writing in the classroom s
rewarded. Only through the system of
rewards we plan to institutionalize at fast
Carolina University and in local school
systems can writing agross the curviculum
zatisfactorily meel the expectations and

hopes we all hold for it as the means for

improving the writing of owr graduates.

Patrick Bizzaro
Fast Carolinag University
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Training the New Teacher of
College Composition, Ed, Charles Bridges.
MCTE: Urbana, 1L, 1986, #550R57
$13 {810 for NCTE members),

In this collegction of fourieen articies,
rhetoricians and writing program directors
sxpiain how they prepars new teachers of
writing and share their advice ahout how o
be sffective in izaching writing., Some of
the articliss include discussions of what
prospective compasition teachers nfed in
know, how they can be *rained to ayoid
ineffoctive methads In the classroom, and
how they can deal with writing anxietby,

Also described are apnroaches for teaching
all stages af the writing process, from
brainstaraing for invention through
drafiing, revising, snd editing, Whils soms
of the articles deal with structuring
training programs for prospective classroom
teachers, those of us who are concerned with
training tutors will also find relevant and
useful suggestions and some hibliparaphies
for further reading.

i o el

Student newspapers are too offen a
glaring example of the need Tor proot-
regding, as 1s painfully sevident in the
following sxample of 3 notice in a2 student
newzpaper reprinted in the Chronicie of
Higher Education {Feb, 26, 1986

“agg voU tieen of writing mid-
tertr mapers the night before they are
do? The Wrnting Center can help vou
get started now, Call X340

Thanks. anyway, UL T
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After Thanksgiving break, and less than
twn weeks before semsster's end, Jerry
appeared in the writing center with a paper
he'd received back from his instructor. The
assignment had been to describe something,
and he had chosen to describe his first
semester of college, The instructor had
weitten, among other things, "This is nolt &
descriptive paper,” and had given it a D=,
Jerry®s teacher had been advising him to
come to us for help for some time, and
finally he showed up, at the last minuie.

This s part of Jerry's paper:

The new exporience of college iz
making my 1ife very difficult. The
change From high school o college is
very uynigque for me. My day starts off
with a math class. Math has never been
my favorite subject. I have never
received a grade higher than a 0. My
fFirst two college exams I recsived two
As, on2 being a perfect paper. |1 stacked
off on my study habits only to receive a
high £ on the next exam. I realize now
that in order to make it through my math
class 1 can not give up 30 easiiy.

My next class is english. [ have
ngver hean good in english, but 1 know I
must improve in this ares. [ have not
received 3 grade above 3 U and 1 contris
bute that to my lack of dnterest. I try
ty treat english fust Tike any other
ctass, But [ know I have fake upon myself
to change this. In order to put on paper
what you think gr feel you have gob o
develop an interest for engiish. I am
now realizing that weiting is something
that 1 am going to want io do.

Feonomics deals dirsctly with my
maior . . . .

The paper went on for fwo more paragraphs
‘to describes Jerry's economics and communi-
cation clagses in similar wavs., Then it
concluded:

These new experiences for me have
changed my 1ife. I know now what I want
oyt of college., 1 know that I am in
rollege only for myself and my fuluyre. I
foel that esach one of my ciasses is
teaching me something very different

Cabout Tife. About how to deal with

prohlems and just the realization of Tife

Lgﬁ?ﬁﬁiﬁﬁz A ROT-QUI

tonk digtation,

TE CASE HISTORY
.“ié.gééégéﬁ;”.ﬁﬁé?égg is so much different
from high school.

We sat down at a fable. 1 asked derry
what he mainly wanted to say in the paper.
He didn't know. Al he’d tried to do was fo
write something to fulfill the assignment.
Hig experience in college was a1l he could
think of to describe. Through guestioning,
1 found out that he had no focus in mind To
channal the description, so I set about to
teach him how to find a foous by using
clustering. The accompanying facsimiie of
the cluster we produced is in my hand-
writing: Jerry dictated whal io write down
and where to write it, whila I prompted and

~ ) ' s“afeuw; '
[ of 'fr“ts‘mf’gf‘;’m _

dorry was fascinated o see the ideas
pmerge and Jostle one another. The focus
changed from "college® ta™tollege is 4if-
ferent from high school.® That provided
Jerry with enough of 2z handle on the subject
that he was able quickly to think up ideas
for development. {Hotice how the center of
the cluster shifis to accommodate the new
focus.) When we were finished, Jerry dis-
covered that he had said both "don't have to
attend class® and "have to attend class.”
We discussed how he might use both ideas and
how they would help him dring ocut the



relationship between "more freedom®™ and
"more responsibitity.” After a Few minubes
we stopped working on the cluster. Jerry
agq?* have to leave for 2 class before ‘cﬁq,
and I wanted him to write from the cluster
while 1% was fresh in his mind.

Jerry tock his clusier and sat down to
write, Conditions in the writing center at
the time were not good for writing., Saveral
stydents were being tutored, and the nlace
was full of talk., He wrote for a half-hour
and produced the following:

After just starting collisge {
found that college is much differe
high schopl. College reqszreg more
maturity and has an aduit itﬂﬁ;?hef . he
change from high school is very demanding
in such & way that you have more respons-
ibitity. If you fake 8 cliass which i3
very important, as far as attendance,
then the responsibility Ties on you o
make it to class. HMathemabics is ane of
those classes. You have to do a

ments on your own and thers i3 ]
cutside help, An example would
parents halding your hand. With
responsibility of college vou also have
more freedom in colilege. Host teachers
do not base your grade on attendance o
you can miss classes with no penalty.

English is a class in which I have
never done well in, The responsibility
of college has made me realize that ]
have got to want to write instead of
phligating myself to write.

The people 1 have meet in colliege are
differant from the people [Pve met in
high school. The students in college are
there because they want 1o be, hecause
they have to be, The faculty in college
ig different from high school teachers,
one way wouid be their presentation.
{ollege profs teach more their own style.
Mest high school teachers teach out of
the books. College professors give
hetter lscturss and Tess notes and
caliece professors do not act like your
parents.

The new college experience for me is
change that has brought about more
maturity inme. It requires so much more
than high schogl and the atmosphere i3
much differant,

There are ways in which the second paper

é((m LAB NEWSLETTER

is worse than the first. The organization
is not clear. The first paragraph ifries fo
ba both introduction and development. What
was emevging in the cluster as 2 olear
distinciion between maturity and an adult
atmpsphere gets lost. Some of the wording
iz clumsy {“demanding in such a way that you
have more respangibility®: {ain example
weuld be parents holding vour hand®}.  The
opening sentence of the second paragraph s
a ghost of the old structurs instsad of the
new. The gensrazlizations about high schoot
vs. college teachers nsed to be examined.

But for all its shortcomings, 1t is an
advance over the ariginal paper because it
has focus., It is a revisable pliece of
writing, whereas the original was not. The
glaring faults did not bother me, because,
35 anyone wﬁwk'ng in 2 rﬁt’ﬁﬁ center
learns, a person's writing often gets worss
in some ways in the process of getting
hetter,

ST, 1 wished 1t were ﬂar?iﬂr in the
semester, so that 1 could hrzrg Jerry back
te follow through on this promising
beginning. The tutors in our writing centor
sometimes exprass the same wish, when they
find that a1l the wiles they have used to
jure students bhack have failed.

There is hope for some of those students
who never come back, Sometimes the first
and only contact will plant 3 seed that will
germinate on s own. A week after the
meeting I have desoribed, Jerry's instructor
sought me out in the writing center and
said, "What did you guys do with Jerry? You
wouldn’t helieve how his writing has
improved in the past week., HNow he really
seems in know what he's doing,®

Hichard Leahy
Bnise State lnivergt
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_. Tutor’s Corner

For the past semester, I've worked as an
tnglish-writing tutor at Graceland Collsge.
I accepted the job because 1 have an English
major with a concentrabion In writing, and
it wasn't tough to realize that any tutoring
I'd do would help me improve my writing
skills, I had 1ittle idea about what would
he reguired of me as g tubor or whom 1 would
be working with, In my two years at college
1 had never called on the respurces of a
tutor. Oh sure, my Statistics grade could
have been improved with the help of one of
those "smart people” down in Special
services, but 1 dids't have the motivation
or desire to spend that much time on a
suhject that didn't interest me. I think I
was surprised when, one week into the
semester, I was notified that my first
tutoring session had been arrvanged: g0
peopie really did use tutors!

There was 3 periad of time--3 very short
period of time--in which I feit like one of
those "smari peoplie” down in Spscial
Services, And then I began to futor. Any
ideas 1'd had that I was special or that I
was around to give minimal halp and reap
maximal benefits were dispelled after one
hour of tutoring. ¥While the student read
gloud the rough draft of his essay, I
interrupted for comma misuse, senience
fragments, spelling ervorg, unclear
sentences, . . . It wasn't until we had
ieft each other-<him feeling more confussd
than before, me Teeling frustraled and
inadequate-~that 1 realizad I hadn't desit
with his thesis, voice, development or
organization. 1 falf sick.

' glad to say that within 2 week my
sessions as “tescher” hecame Tess sweaty: 1
began to feel comfortable with ithe mechanics
of evaluating and improving themes. [ don't
want to go into detail aboult the practical
writing skills that my tutees and I have
developed through the semester; we, as
tutors, assume {or at least hope) that we'll
provide a base far students' progress, and
we can all feel a certain amount of
unashamed pride when a € student writes his
or her first B papsr, 1 want to share with
vou some of the more intangible, emotional
experiences ['ve had as a futor.

Like any tutor, ['ve worked with a number
of students whose skilis make up a broad
spectrum, from the student who needs prace
Tice on past tense verbs to the student who

nas a weil of creativity and jJust needs to
tearn how to draw from i, But there is at
ieast one common characteristic that links
the peoplie ['ve worked with: a williingness
to learn. 1 mentioned eariier that [ never
sought outside help to raise my Stabistics
grade. S5, can you understand the immodiate
admiration I felt for the students in compo-
sition classes who came to me and said,
"This is my first paper; it's dus next week,
and 1 want tn do good"? These peonle were
frightened of writing for an audience, espe-
cially for an instructor with a red pen and
a orade book, Une student, a man with a
wife, three sons and the desire to be an
engineer, hadn't graduated from high school
and hadn't written anything but letfers in
stxleen years. Twice a week we met, and |
hetped him with sentence structure, spel-
ting, paragraph organization . . . avery
thing. And he helped me understand what
true defermination is.

I worked with a girl who wrote A papers
but claimed to hale writing--it scared her:
"I know what I'm thinking, but I'm afraid in
put 1t on paper.™ So we talked. And when
she had verbalized her thought in 3 way that
zatisfied her, I simply said, "write it
down.” Often, her verbal brainstorming
woild become a doint effort far ys: one word
from me brought thres from her, another word
from me--more concrete this time--and then 3
sentence.  During those momenis as we sat on
the adge of our chairs, bodiss leaning
toward one another, it seemed as though the
friction made by our words ignited a fire
that enguifed our minds in burning creativ-
ity. [ could have falt guilty for bresking
one of the basic tutoring rules--make the
student think for her or hipseif--but
creative experiences like these seewm worthy
of rule-bresking.

Pooan't say that ['ve never heen borad
during a futoring session--somatimes spei~
Ying drills do get monctonous. But as a
whole, my semester of tuloring has not been
dull, becauss learning, at any level, is
exciting. Knowing that students value
fearning encugh to come fo me, a stranger,
and reveal themselyes to me through their
gwn words s exciting., 1 am a tutor. I am
a tutes,

Susan Medler
Graceland College
Lamoni, Iowa
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OMOTING YOUR
CENTER ___

For the director of 3 wriling center, one
important but saszy-to-overicok respons-
ihiTity is promoting the center to the
academnic copmunity. Training, scheduiing,
hudgeting, and for those of us who also
teach, managing the day-fo-day activities in
the ,sassrﬁsﬂ always seam to come ghead of
nlanning to get the word outy; publicity is a
Tower prigrity because having & top-noich
program should, or so we would like to
helieve, sell itself.

Yet designing and building a fine program
is for naught if no one knows about it. One
letter in the December, 1884 issue of the
Writing Lab Newsletter states the situation
well:

Qur problem just now i3 getling
customers. We have a good staff and
plenty of space. We've seni out many
flyers to facylty and students, and we've
had articles in the coliage newspaper;
here we are in the sixth week of the
term, however, and we've had 2 foial of
sixteen undergraduate clients. Even
though several of these have been back as
many as half a dozen times,,we Tind the
tack of response worrisome,”

Marketing the services and staff of a
writing gester is a five-part, on-going
process.

1. Identify an appreopriste image for the
center. How should the center be known? As
provider of revising and/or editing sar-
vices? As working across the curriculum ov
primarily with one or two departments? As
serving undergraduaies or sveryong--
students, faculty, and staff--assogisted
with the college or university? As part of
this ctep, develop 2 geals and objeciives
statement, if there is nolt one already,
which will help to c¢larify the purpose of
the center. Also, directors will want fo
consider what the promotion plan is to
accomolish: name recognition, knowisdge of
program offerings, positive attitude toward
the program, or referrals.

2. Conduct an image assessment. After
defining the image to be promoted, the next
step is to aseess the image that already
exizts., Conducting an image assessment will
show how the program is perceived by thoss

For example,

in the academic community. Even without
conducting a formal survey, coliecling
random comments by faculty and students
during the semesier gives a sense of the
perceived image. Jaurnal of such responses
will provide a record of informal, even Off-
the-record observations. A formal assess-
ment, however, provides a more methodical
orocess for gathering information. Two
nossibilities are a telephone survey and 3
written guestionnaire,

A. AL Western, for example, a management
major who tutors for theAcademic
Skills fenter called the last person
in each column of the faculty direct-
ory, He asked faculty whether they
knew of an existing free tutoring
service at WMU, whether they referred
students, and if sg how often they
referred stydents.

%, The semantic differential technique
developed by Osgond, Suct, and
Tannernhaum {1 93?§ will enable
directors fop define the character-
istics of image that they believe are
desirable and then to determine via
responses from questionnaires how
nearly the current imgge carresponds
te the desired image.  This technigue
involves Tisting such pairs of char-
acteristics as %ig% integrify-Tow
integrity, friendiy-unfriendly, and
kn&w?eégeah%e sag&r fictal; asing
respondents 19 rang the &“%QCE of the
syrvey on a continuum of 1-7; then
ﬁaéﬁu;ai?ng the average response for
gach pairing; and finally graphing the
average response and ideal response.

fnce g directar knows what the mage 18 and
what it should be, the next step is to look
at zudience needs.

3. Develop a marketing plan. To promole
effectively and officiently, directors
should assess the nseds of the audience, and
then select pramotional tools that witll
resch and sell those nseds to the audience.
if servicey are available to
clerical staff, how will they find out about
the programs?  Athletics programs, special
services, admissions and recruiling,
internatinnal students, academic advisors,
counseiors, campus ministry, students
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. T
preparing for the GRE or GMAT, Taculty
seeking feedback on articles for
pubtication--how wiil these groups lsarn of
the opportunities available to them? If
there 18 an information cenier on campusg, 1t
ts a logical beginning point for distri-
bution of information, Bul let’s lpok at
some promotional toels that gould be used fo
give the program, the dirsctor, and the
tutors visibility and credibility:

A, Advertising {visibility of program]

access TV spots

advertisements in sporis programs

airplane banner

alumni-celebrity ads

annual report {an end-of-semester or
epd-of-year report that shows number
of students and classes served,
hours tulored, evaluation results,
workshops)

badges

billboards

blotiers

hookmarks

bulietin boards--photo display of
staff and tutors

business cards

calendars

catalogs

circulars

hot air balloon

magazines

matchboxes

news letter {indepondent study, univ-~
ersity award for new prajecis:
mailed to all fatulty, department
and unit heads, supervisors)

NeWSApETS

penciis and pens with Togo

postars

radio

signs

skywriting

T-shirtg

8, Parsonal Seliing {visihility of
srogram, coordinator, and tutors)

attendance at orientation,
nontraditional-student functiong,
recryitment and retention efforts

co-sponsor visiting lecturer--dWriters
Talking About Writing

freshman writing contest and awards
ceremony

gramar hotline

grand openings {celebrate Writing
Center Week, new location,
redecorated center)

tneciazs informational pressatations

integrated effort to become a part of
classes {removal-of-incomplete-grade
program at Western, Methods of
Inguiry class with attendance at
writing Center required, plans for
in-ciass tutoring in Direct
Encounter with the Arts program}

tetter spliciting faculty
recommendations for prospective
tutors

radio interview

Tunch-z-week with faculty or staff
gutside department or unit

agws confearences

presentations by director and/or
tutors at conferences or at training
sessions

nresentations in area high schools,
especially those interested in
gstablishing tuloring progranms

professors' announcements fo classes

requests to atumnd

speech topic for futors in their
¢ iasges

telephone

tours of writing center at professors’
reqguest _

winz-and-cheese circuit {receptions
for new facylty, board of trustees}

word-of ~mouth prometion by former/
current cliients

4, Plan an on-going campdign that uses a
variety of meingds to reach the audiences.
Throughout the semester students and facuity
should be made aware of the serviges that
#i11 help them become betler writers.
inexperienced writers who may he reluctant
ta share their prose need frequent reminders
that tutors are friendly and competent, the
setting pieasant and nonthrealening, the
dirgcior sasily accessible and willing 1o
help. Facuity should receive {nformation
ahout the tutoring orogram bhefore the
semester beging so they can build 3 class
visit into the syllabus; students should
know about the writing center before their
first papers are due as well as before and
after major testing periopds. Everyone
should be made aware of the center’s
location and ihe times services are
avatiable. HNot only should the pian be
an-geing but also multi-media.

5. Resurvey to evaluate progress in
achieving the desired image. Keep accurate
records of numbers using the writing centery
ask people how they learned of the programs.
A peripdic review of the effectivensss of
the promotional plan will enable directors




tn modify and strengthen the plan as the
need arises.

1 hagan this paper with two assumptions:
{1} writing center directors gre vesponsibis
for the image of their centers and (2]
appiying a five-part organizational market-
ing plan will help directors promote their
centars effectively. i

Yriting centers are a people-based
businass offering professional services; at
the same time they are 3 lsbor-intensive
husiness with always-present pressure to
increase productivity. Writing centers
affer benefits that are intangible; service
that is unstorahle and inseparable from the
provider, and variable according fo the
expertise, trustworthiness, and likabilit
of the director and tutors {(Keotler 532.53%

Certainly, develaping effective tutoring
programs is a fundamental responsibility of
writing center directors. Egually as
important, however, is develoning effective
promotional programs.

Writing centers and writing center
directars are relatively new in the service
orafessions, but there exists opportunity
after opportunity for growth, along with
marketing strategies aplenty, Hera is,
after all, an ideal opportunity to show our
mastery of the principles of purposse,
probiem, and audience that are an integral

part of the communication process.

E{ipen B, Evans
Western Michigan
University

ENONOTES
1. Richard Hankins. Writing Lah
News letter 9.4 {December, 1984): 5.

7. The five-step plan osutlined here i3
hased on the discussion of services and
nonprofit marketing in Philip Ketler.
Principles of Marketing. 2nd ed. Englewood
Cl1iffs, HJ: Prentice-Hall, 1883,

3. Timothy J. Potter. *Increasing
Student Awareness of the Tuterial Center.”
Unpublished paper. 3 December 1983, p. 19,

4. Charles £, Osgood, George J. Suct,
and Percy H. Tannenhaum. "The Semantic
Differential as a Measuring Instrument. The
Messurement of Meaning. Urbana: University
of 111inois Press, 1907,

PREVENTING WRITING WRECKS: THE ROLE
OF THE WRITING LAB IN TEACHER PREPARATION

Because most teachers are inadegquately
orepared to teach writing, the majority of
students in Language Arts and English
classes are condemned to be casuaiiies of
writing wracks, The solitary sensg of
accompiishmant for altogether too many
students is a primal feeling of survival;
they emerge from 3 writing assignment or
from a semester of writing class Tike
survivors of a plane crash., They wes
simply because they have survived, and very

~ few are eager o try fiying again.

My experience as a teacher, tutor gno
Writing Lab director has convinced me that
we cannot reduce the number of writing wreck
caspalties, or honestly expect significant
changes in attitudes about writing, or
anticipate meaningful improvement in writing
skills, until we insist on better sducalion
for teachers of writing. Those of us who
work in writing labs should argue forcefully
for an improvement in teacher education
because many, if not mast, of the students
who come o our tutors are suffering from
the writing instruction, from the writing
experiences, they have egncountered in their
classrooms.,

College and uyniversity instructors are
not exempt from thic indictment: I do not
seek to place blame soley on the overs
burdened backs of elementary and secondary
teachers,  Nor does the fault lie entirely
within departments of English. We must work
with writing wreck casualiies from all
Tevels of instruction and from courses in
a1l denartments, and If we want to do more
than ireat syoptoms, 17 we want fo deo more
than offer simple first aid, then we should
take 2z Teading role in addressing the
primary cause of student writing wrecks:
poorly prepared teachers.

The fact that writing is a Ffundamentally
important part of intellectual growth and of
learning has been drrefutably estabiished.
The fact that writing skills are a crucial
ingredient in the compiex mix of factors
determining academic and professional
success has beoen demonsirated in a number of
studies. And critics from within our
nrofession have persupasively established the
fact that most writing teachers are pooriy



nrepared or are following discredited models.

af instruction. Our rigorous self-criticism
demonstrates the nesd for immediate and
forcaful steps to improve the sducation of
writing teachers. Why should those of us
jnvolved in writing centers take s leading
rola in addressing this problem? hHow can we

accapt this responsibitity when our programs

are usually underfunded, understaffed, mis-
ynderstood and, at the same time, always
averfilled with students needing fmmediate
help with papers due yesterday?

We should accept this responsiniiity
hecause the job of preparing teachers of
composition is not baing done effsctively in
most institutions and because those who are
trying to improve the quality of teacher
oreparation programs can use our heip., The
training we provide our tufors and the
multi-faceted experience to which tutors arve
axposed should be an integral part of the
requirements for undergraduate English Cd
majors and for graduate teaching assistants
in composition. We should get involved
becayse our training and the experience we
have to offer can help teachers pravent
three specific types of writing wreck
casualties that are demonstrably caused by
poor teaching, casualties that we trest on a
daily basis in our writing centers,

The first type of writing wreck casually
s the Attitudinal Amnesiac. The primary
cause of this casualty is repeated psycho-
logical shocks administered by well-
intentioned teachers who do not know how 12
encourage the development of the saphisti=-

cated language skills that children Dring 1o

school at age five., There are many obsery-
ahle symptoms. The student appears to have
forgotten the joy and power of using lan-
guage, or is apparently concealing hig
ability and desire. The student either
refuses to write or writes perfunciorily for
assignments. Resistance to writing is often
expressed through statements such as
"driting don't matter, 1 gonna he a MBA," or
"Im a Double E majfor, I need numbers, not
words, ™ or "1 talk good enough, why should ]
sver nead to writs?”

The second type of writing wrack casualty
we can help prevent s the Predrafiing
Paralytic, The primary cause i< the failure
of teachers to introduce and help students
practice useful predrafting techniques.
Ohgervabla symptoms include the classic
yacant staripng, sharpening sharp pencils,
snarling at any intrusion. Student pre-

drafting paralytics often turn in jale
papers, or sloppy drafts obyviously done Just
hefare deadline, or papers copied in desper-
atisn from the nearest encyclopedia. They
aften state [many Times in tears) that *1
don't know where to start,™ or "1 don't Know
anything about what the teacher assigned.”
They will always show signs of shock when
they learn that nearly every professional
writer has the same symptoms at some Lime.
And I have heard about, but have not yet
documented. two instances of mass hysterical
sheck in classrooms where teachers pubiicly
confessed that, ves, even teachers often
suffer from pradrafting paraiysis.

A third type of casualty is the Rhetor-
jeal Bheumatoid. The primary cause is the
tendancy of teachers to respond only fo
surface errors and then give the highest
marks to writing that is clean, conventionad
and correct, Student sympbtoms incilude
excessive, almost neurotic, concern with
mechanics and fine points of grammar;
guestions about work are always aboul
spelling or ahout neatness of text., OSome
students begin speaking in what sounds Tike
a praviously unrecorded dialect: “Awk,”
“frag, " "Punct™ bacome key words in their
vocabulary., Their writing is usually quite
carrect and, IF it were soup, would be bland
encugh feed to stomach ulcer patients.
Bhetorical Rheumatoids nearly always have a
Three T addiction; they cannot write without
eanctant use of Text, Thesaurus and Teacher.

Tutars can be trained io treat these
casyaities. But we must make every effort
to treat causes, not symptoms., IF we are ©0
address the causes of student writing
wrecks, then we must do so in the classroom,
As writing center peaple we should argue for
an integration of our tutor training program
with teacher preparabion coursework. Anc
our training program should provide tutors
with skills for motivabing students to
write, for ieaching predrafting technigues,
and for reading student writing,

Tytor training should prepare the tutor
to chat, to explore the stydent's desires
and experiences, ta introduce the student to
the fact that tutors and teachers aiso
wreite, In our program at Washington State
nur number onz ohjective for each student
tutored i3 to achisve some degree of
nositive change in attitude, attitude about
writing, about language, ultimately about
self. The primary technigue for achieving
this objective is %o encourage tuters io



engage students in constructive talk about
tanguage and writing, to find ways of aliow-
ing students to feel comforisble with the
idea that their writing can be bolth useful
and a madium for growth., Develeping this
ski1l in perspective {eachers of writing is
a step toward preventing Attitudinal
Amnesia.

Te emphasize the crucial importance of
what happens before the writer produces a
draft, tutor training should ancourage
tutors to analyze their own predrafting
skills and study fechniques published in the
Titerature on composition. To ask tutors 1o
analyze and describe what they themseives do
as writers requirss thom to be writers, io
do what they are iearning to help others do.
While tutor training must include intro-
duction to revision and editing techniguss,
primary focus should be placed on pre-
dratting, including olose analysis of
nurpose and audisnce, because many of Lhe
mast critical weaknesses in student writing
can be traced to student ignorance of what
can be accomplished during the predrafling
stage of the process. Given the Timited
time availzbhle to train tuters, and the
necessity of learning to prevent Predrafiing
Paralvsis, the training program should place
considerahis emphasis on predrafiing fech.
niguss.

Training tutors to treat and prevant the
third type of casualiy--the Rhetorical
Rhaumatoide~is difficult because avery tuytor
and prospective teachsr has far years
watched teachers mark papers with Jiberal
doses of red and assign highast grades o
the papers with the fewsst red marks.
Modeiing is an excellent teaching technigus;
traditional writing teachers model nothing
so much as how fn scratch the surface with
the red pencil, The Tirst step in training
tutore to READ rather than io scratch the
surface is to ban the red pencil from the
writing lab. The tutor must be faught to
respond to the writing instead of the
surface errors.  The tutor must learn the
diffarence between revisinn-editing and
oroofreading for mechanics. The tutor must
read as an editor and feliow-writer, putting
emphasis on corrsciness only when major
rhetorical considerations have been
axplored. A the same time, the tulsr must
tearn to recognize and encourage signs of
ariginatity and inventiveness, in prod,
tead, push and pyll the writer toward
writing real stuff rather than, to use that
perfectly coined word, Engfish,

spage { B

That this tutorial training approach pays
dividends for tutars as theay learn to teach
in the classroom can best be demonstrated by
aur tytors themselves, as expressed in
evaiuative papers written at the end of a
semestar in our program.  The first comment
is by a high school teacher enralied in our
romp-rhetoaric master’®s program:

I had reservations about interning in the
writing lab, but in Jess than a month I
stopped seeing my internship as a burden
and, instead, found it fo be a valuable
educational experience. In practical
terms, the writing 1ab has given me more
practice at what I enjoy doing {writing
and teaching writing). Morking in the
Lab has given me more experience at doing
what I consider one of the central ele-
ments of my carveer: helping writers
compose.

The second comment is from an unders
grarfuste tutor majoring in education:

Tutoring has been beneficial for me in
many areas of my cellege life. Tutoring
has definitely made me aware of, if not
strengthened, my writing skills and
offered prime opportunities fo exercise
nuymerous teaching skills and strategies.
One of the biggest Tessons the Writing
Lab taught me was that I was not only
dealing with writing, but I was also
dezling with people and emotions. Since
working in the Lab has provided me with
such a valuable learning experience, I
feel that 211 English Education majors
should be regquired, as part of their
major, to tutor for z semester.

And lastly the conclusions of a3 Phid
candidats in Literary Studies whe is a
teaching assistant in freshman comp:

Although 1 was initially not ioo excited
with the prospect of deveting s minimum
of two hours a week from my already tight
schedule to interacting with students who
probably did net belong in the univer-
sity, I have come to ses that the Writing
Lab provides a significant learning
opportunity, not only for the students,
but also for the tutors. The superience
nroved to be as challenging as some of
the more arcane graduate studies in
deconstruction, as well as perhaps more
useful, For me, at Teast, the Lab has
proven to he a Tearning experience that i
can carry into the classroom with me.



Lommentary ike that is not new fo those

of us who train and work with tutors; we
have the opporiynity to share in their
experiences and ohserve the successes--and
the Faflures--they have with their student 5.
But we must not rest on our clear record of
accompiishment or be content to let our
programs serve only to treat the casualiies
whe coma crawling to our doors. We must
cshare our experiences with those who rarely
come through our doors, those who complain
about the poor guality of student writing
and who at the same time are at a loss for
constructive ideas leading %o improved
writing programs. We must convince them
that we can play & very cost-effective role
in the development of teaching skills which
can improve the quality of composition
programs at all levels of instruction. We
must assume the responsibility of contri-
buting to the sducation of writing teachers
in a way that will pravent writing wrecks
and dramatically reduce the number of
casualties.

Rabin Magnuson
Washington State Univ.
and

University of Idaho
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