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Ectﬁr QX;iﬁ!ﬁm why he sepeks alodsiok
splecting his tutors, another direcior
583 gests that plasning before wou acl may
not be the hest principle in starting a lab,
and two other directors argue for upposing
positions in the question of publishing
student errors. Perhaps writing labs are
totidy
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rlassifications and uniformity. After all,
who else could thrive in & teaching
sttyation where thed % conztantly
change from hour to hour and week to woex Or
where the best laid plans for & tutorial are

continually aliered in response io fhe
student’s progress?
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Although opening g writing lab can be a
difficuit and time-consugning project, many
of the prohlems and much of the time can
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fa% as sonn as possibis. We had no choice
but to accept the budgel offersd us, though
wee did have the option of denving B T~
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dents our seryics
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for a 551 &t ;
an o d%é ot %ake that option, and 1
nope that the following outline of our
approach might convinge those who hesitate
about opening a lab to consider the possi-
Fility that haste does net ereagarxéj make
waste, and that, in the case of starting 3
isbk, it might even be the best approach,

Step One: A Facuylty Survey. We nesded io
a4 oo 1
i

find out 37 the facuity of Highlands would
yse a writing izh were we to establish one.
Toward this ?ﬁu§ a faculty member who da-
cided to gquit "Lalkd I start “doing”
omposad a Eépr.-. maire asking
anutty members 3l ind and erif;
writing ?rqb?ems red in
. angd whether 1 use
help solve Tems.

Thi % to sach
Ltaachis sity staff,
Though b owe should not
synoct r guestions, a
surpris _ e faculty members
answerad, ained some important informa-
tign from i juestionnaire, and the most
valuablie wa at ths facu?iy agreed to sand
students o for assisiance. Here we io
take thiz st gain, we would make the
questionnzir wrier, Inciwding more mui-
tiple choice questions {rat!
asking for writien response:
attract a larger facuylty : & an
the time between gquesiion and answor.

Step Two: Initial Approval. ishad o
find out, in the shorlest time p ia
wﬁai tﬁw *ar@a%%%r?i‘aﬁ nesded in order Io

at school woirld benef it
ia we assumed that a
oh would be the auick-
riment members asked
. the Chair asked t
A jean, an asked the Pra
Everyone up the Tine said, "Y ;
need 4 iab. 3tart plasning.”
we had our approval and saved
time of writing, copying, and
and Tetters, And we saved the
expense of doing a defatled ¥7



when ouy secratary replaced her old ons with
one large enough o hold he? new oompuier.
- in short, duzé wWe hag =t Fo
s tor " menth, wo hea B
&f‘hﬂ“ ﬂg i3 nt ) gﬁﬁﬁgﬁ Lo be i
neople on campus who wers alread coniinue io
English instruction. Because of .
timing of our vequast, the fnglis Step Six:
ment had few doliars not already LonCErTt ourse
for the next samester, Howaver, plexities of
Services Director not only offer tay-out of a
us the half-time tutor she was a For something
funding, but offered to finance that's what we g
of an instrictor’s time to direc {not inter-connected} in the Humanities
The next semester the English Depa cffice building, 3 few sieps from the
also offered one-quarter time 0 Uivision Chair and the wﬁﬁ‘TSd facuity
and a Few-hourz-a-wesk tuter. S office de set one office aside for
ceventean weeks of Qﬁﬂ“ayijn e tutori one for writing, and one {my
time director and two tuls T officel as 3 room Tor reception, scresning,
what we wanted or needed, ag?egé‘--- record storage, book storage, and the day-
first semester, bub it was engugh fo §0~§ay aration of the Lab. This was not
open our donrs and offer some sorvices. tang still ds not) idesl for a writing lab
) but at least we had named and numbered rooms
Step Four: Supplomenting the Staff in 2 buliding familiar fo the studenis--an
}‘ﬁgwg! for us, was Q?"@tﬁﬁi}z“f + offic # ET?'§C§Q§ Labk, We knew wo wouild
Wo knew we had no money to o nead m space, but we took whal was
ngg‘uf wroke 3 lstter :;s‘} the &L &t ig’:ﬁ vime in order to GpEn 4%
ment Faculty asking for woly ssibie.
arguad that they wouid he he
in the long run by supportin ven: Informing the Campu
eagﬂf}z Ee&ﬂ 33},‘%, 3;\;;’5 E gugge ) ?‘5 3 35‘@&}11 §_1T““§VQFSF: ¥ . 5 H gi{?ag‘j
they scheduled three or more . write a istier and send iz copy to
wosk, they might spend ong of Ve cher and counseior on campus.  This
tha Lab; thetir awn students wou E\.. tained the Lab Agurs, Labh laca-
{Em%:_ja}m with the Taration and € 10n, 4t 4 i‘s‘?%% Qﬁiﬂég?ﬁﬁﬁg 3:}2‘35:3&}52’?"; iho
the Lab, and any time they did ' Brtheory® of our Lab--what we could offer and
thair own Students could be used how we offerad Jt. 1 send a version of this
clients. My recuest hrought e?1g:§§§ tetter each samester, reascning
four teachers whoe donated five hours a week. that it cannob hurt to remind people,
de did not {and still do not) have enough faculty and student alike, that lab help is
graduate assistants to assign ons o the availahla, I try io word the letier 5o it
Lab, but again, asking For volunteers should spunds a3 1F 1 am addressing a colleague on
ot results: lsh experience looks good on 2 a ma?terhaf mutual concern, but word 1% ﬁﬂﬁ
graduate student's record gné 15 excellent so that it can be read to z class verbatim
training for teaching Ernglish compasition. If the instructor does not want lo take time
> - to "edit.® With one day for typing and
Step Five: Finding Physical Properties. ????Gﬂuitéﬁﬂ and one day for distribution,
Rowriting lab meeds éﬂgé chairs, file all the dnstructors and most of the studsents
cabinets, books, bookshelves, and a host of knew afﬂthe Laﬁ twn days afler we opened and
obhar Qvuzpmﬂﬂ?‘ Part gf this--a desk, are remindad of ocur existence two days afier
hoskshelves, and 2 file cabinet--came from each now semesisr staris,
the English Depariment as a haif-time . .
faculty member's dus. The Jepariment siso - slep Eignht: Open, i‘rﬁarﬁ ?lan, Expapd.
contributed a phone and hook-up, and the Five months after we decided to start a lah,
ig}ﬁﬁpg{mw was a pmr%unai 1pan from a and three months after the administration
faculty member. The books came from the gave 1tz initia] approval, we openad our
»bITeciloﬁa of the In gxomh faculty and from doors t?ogiudentg Had we waited for a
miblishers’ samples; the chalkboard came bigger 1ibrary of workbooks, we would havs
from a dusty corner of the History Depari- walted another st months. Had we waited
2

for compu we wouid have waiied

ment's map room.  We gained another desy



yaar,  And had we wal
diractar, we would st
sxperience has shown

from 3ﬁy S0UTLE, W

[
- T
B e ETL
[
oy by
[l S
4%

S

[i- v
]

Tobbhy for more HOQ Yoy 5008
a betier lagat éhd at t!
studenis s%provﬂ ih@ writ

I believe thers it an are
low-budget, as-soon-as-possi
starfing a lab. We had thes
Judge from experience what ouv
faca%iy needed and axpectad of
found, for example, th i our
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aboyt Yooms was corr
arrangament for a3 lab, and
word processing could be an fmp
tion to the services we offer,
nave been the osther way around
we gone for the bi Qquah and he
t, we could be Teft with

*

e compulers. @r ¥ by opening guickiy and
ith an absoluts m@riﬂj? budget were we ahie

discover the advantages and disadvantages
ouy current arrangements.

d2 have been open a full year now and
have two plans for ngaz%éng the Lab physi-
caily, we have a budgel fo doubie ou
Eiéwarv of handbooks and wor
W&““ a budget for five word p
zgh we do not have '

3 il
iiL and & fulletimas dir Wi c
t@a&e L3 work on these prob Tﬂms A% W8 Con-
tinge to help studentz with theirs,

cedures for the selection and
pesr tutars vary from writing
iting center and are, fo an
pendent upon sach center’s
3 and nesds, Deborah Arfken
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wr nt them fo be matﬁre a%é
res and we are convingad that a
g humor 15 grugial,

i other writing centers,
howaver, tively seek gubt--and are now
sgught oyt =§*m§F€S§E€i?§Q pear tufors ‘Pﬁm
majors all across the ¢
we weicome English maj
skiils and insights.
tutors have alsg ingh
non-traditional areas
computsr apniications fore
tannuages, acoounting, 'y, theater,
marketing, social work, and medical
technology. In fact, last wvear one of our
tutors was carrying a double major:
ohiinsophy and math,

ty has had, and continues
ant conseguences for the
incraased sense of cama-
stors, and, lately, an
55 on the part of
inlines ather than

their students $o the

of tutors hrings o our




t%?&i 4 a?% *Pa wsuﬁés 35 weil as a
i And
3h ning, £ach
bhrings ng 31 ua?*:e i oown,

i special insights.  As
a rosy Canter is imbyed with
3 spee ong that
tutors reWﬁPéwﬂo both
aradem Moregver, the

ings 13 f?eer,

give a 55

more h i 3 nicatians
major dynamicg he one-
to-ong ; 51 ign ong wa soctal
work major arctha And our compuiser
science majors fre ﬁuea%Zy absarve that for
them, the personal intimacy of no~to-
ne experience is a refreshing, even neaded
change from hours of interacting oniy with 2

computer terminal. Shared expariences thus
become shared Knowiedge,

intike sitgation it can veary ofien

Qxézz én & Jzaéept- Jor depariment, there

i i1 etween tylors ang no
soeming to "know it
has in a sense his
riige, there is no
gach other, or ithe
g or advi Tuts

h
exteﬁ ﬁg *%ﬂ%* sk
a5 ‘.ém.’“mli

sense of zay *y T z
spend a lot of time
major depariment
recently, tha f
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home foo,” And so
and-of-s Ler/ore
3 he annua

7o heoome

intangibie and imm
*%ﬁ center of 2

are abla to become clioser {0
wall. Bccurately or not,
fngtisk majors are pfien
udenis in obher areas a
& wheads or flakes, as som
Tyis wor id s Titile differen
- gyeryone oise.  Bum rap though th
e, 11 is true that an upperclass Engli
major can be a Bit intimidating io the
freshman hasic wriling student, for exampie.

Our mized bag of tutors, though, are mors

zpproachable, more eas! .
Hence, the writing ski
nassess--which are gye

thoze of the Inalish ms

attainablie to the

Furthermore, the
congern for good
good writing, axis
Just in %ng%éﬁﬁq

While rotationship between the
Monmouth Coltege Writing Conter and the
Engiish department has always been--
thém%ﬂ~?ggw -z close and mutually supportive
one, the same has not alwavs been the case
with other departments.  Indeed, despite
atdyertising, proselytizing, and occasionsz]
ie: 23t of the college has hesn a
it ectively utilizing the Writ-
g W however, this is beginning
t i3 h ensfii

=T Mo
o
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g
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e

Eegal aring to realize that
thers ¢ 24} ire of writing
tutors w rar with discourse
demands of digcipiines-~and who
arg not ing about such ravefied
matters ¥, the use of water imagery in
Joyee's i%yssgs«~f&c;T%y in other discin-
;?%ﬁes are bﬂﬂ*r% g to refer mors students
o the Writing Cwﬂ%e*, confident Lhat aporo-
oriats a ctive halp is available, and
are beg t@ incorporats movre writin
artivi o their classesn. ’

Fi i¥, our mixed bag of tutors arse
winnds aMha533;¢rg at-targe tn. the
cotlege ;&mma%=fv Too f%qﬁﬁﬁ% active in
thet ior ﬁapavtﬂer_,, sihle,
they spread the ¥riting L?ﬁ S a08
arsund the campus and acrs ury foulum.
One fascinating result has gt soma
facuity have begun to feel Ve 3
nersonal sizke in the Center CELS,
Faculty from Business, for exa s whe too
tong neglected the Writing fenter, are
showing a new interest in its operation and
activities dug in large measure to the fact
that our most ezp@fipﬂﬁeé tuter is ane of
their honor students. The chairperson of
the History Department--long a crusader for
Titerzoy--1s both pleased and oroud that one
Gf his most promising malfors is ore of our
mosh effective tutors.

ant deveiopments, not
ater} hut for tutors,
g colisge,  dAround

iting Lenter, heterg-

Ty 0



geneity is what’s happening.
Hermry Luce
Monmouth College

Avfken, Deborah. "A Peer-Tutor Staff: Four
Cructal Aspecis.” Tutoring Hriting. Ed.
Muriel Harris. Glenview, 1l1iincisy Sgott,
Forssman, 1982,

feil, Elizabeth. "The Peer Tulor a3
Pripcipal Benefactor in the Writing
Center.? Writing Lab Rewslietter 9%
119853,

: dudith. “0On Tuters, the Writing
Lab, and Writing.” Jutoriag ﬁ”iﬁ?ﬁg« Ed.
Muriel Harris. Glemview, [ilingis: Scott,

Foresman, 1987,
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areas has heen, howsver, somewhat tiwmited,
gfien for goad reas First, few staff
members outside the smatics and business
areas have hoth the rhize and interpst
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Secand, much of ihe ercially produced
sgfiware for areas as the humanifies 1§
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number of comm: 2 te begin writing,
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to fake adventage of newly published
sgftware, We decided upen the Appls lle
doubis disk drive compuler, Panasonic
orinters and the PFS WRITE ward procassing

program.

Qur goals for
ware established

e

. the writing/
with ninth
remediation,

i
P 1
e

[T
ey
b SO ¥ e T e P

iR
G

i 474
:

]
£ s

3
18

5,
and any
and their
7. will conduct fres agfior-

-
o1 R S am
T review workshans

8. The center will monitor student usage
throyghout the yesr and measure ths
" ogrowth of remedial students, using
writing sampies,

The Engiish staff has had core formal
warkshop on usage of the compulers.
Interest was greatest among four of the five
taff me s al grades sleven and
began to use the center on a
is. Thess feachers have brought
i5 in to pre-write, draft,
dit on the werd processors,
2ir § ed bafore
r schoo assian
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{es lacococa %as made hig Ta*% in %
indusiry by seiling cars that Tit the
American pubtic's wants and needs. In my
three ftafs &% § tulnr ai Randolph-Macon
Collega, 1 have found that Tacooca's busi-
ness ;afvy appliss 4s much to writing cen-
ters as it does to car sales.

Just as the Chrysier Corporation has mads
an incredible comehack from 143 disastrous
degling, 50 too has Randolph-Macon's 4Hriting
Center. VWhen [ begap tuyloring as a sopho~
more, the center was tucked away in an
Ergiish classroom and open at odd davbims
hours while classes wers in sessign., 1t
gssentially consisted of a table, a few
chairs, a shelf of hooks, some impressive-
Tgoking but seldom-used édé?% caasetiss, and
a tutor--nothing move, Like Chrysler in
1978, The Writing fenter neoded 3 mazsive
shot in the arm. I was lucky if I had ons
cystomer por weok,

Upnusstionably, drastic measuyres wers
neaded Lo avert the pending academic
bankruptcy af our Hritisg Center. A new
direcior was charged with devising those
measures, snd In the lacocca manner, he has
completely redesigned the product with stu-
dent peeds in mind.

Thys, the new Er€*5P§ Center is Tocated
in the more open and friendly surrsuyndings
of z 1arﬂ:i%rv cpa?hnawaa Interigr changes

e enhanced the feeling of inforpality:

*ffr Bie furniture :amﬁEementg the

ard takle and chairs while curtains,
ures, and plants dend = final howe-like

A second major innovation has been the
introduction of moders technoiogy in the
form of compulers with word-processing

programs.  hess computers provide éﬁi“?&gﬁﬁ

speed end flaxibility in typing, ravist
and corvecting papers. They will <oon
he center’s effectiveness
ege moves ahead with a new
cy program, However, even

the student with no computer experience can
profit frow the new fechnology hecause
Hriting Center tutors are itrainsd to give
full word-processing guidance,

The Writing Center also has new hoursg
which make 1t more accessible to students,
[t now epens Sunday throuch Thursday for
three hours sach night, on 3 walk-in basis.
&s Lhese hours are prime studying time at
RandolpheMacon, students ars more fikely fo
drap %y *%e cahucr for hel th
I AIF, t i
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Have you ever Talt you were spending time
atismpting to sclve problems that you were
certain other developmental educators must
nave faced? fFregquently, we spend precious
time "re~inventing the wheel™ when we could
in fact profit from the experisncs of sur

roileagues. But how do you gain

zreess to that

1 the Profegsional Deveipp-
yent ieﬂnitzée i -é*h}ﬁaﬂ Chanter of
the Mid-American Association of Fdurcational
Opportunity Praar%# PerscnﬂEI ’“;»FnMyP;;
discussed this probiem. The mambers agresed

that MI-HAEOFF had a great deal of sxperi-

ance 1o coantribute to other associations and
organizations interesied in providing excel-
Tence and squity in education from an inter-

In eariy 1984
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disciplinary view., {MADOPP i35 the ;mfﬁm
sional crganization for those Wdfﬁ?fb in
federally funded Special Programs for
Disadvantaged 8tud@n€¢wwfﬁﬁﬁ}“ For the last
two decades, TRIG programs have developed
strategies for meeting the needs aof g-aéeais
from disadvantaged dﬁu% nrounds,
The results have been compiled in book
Form: Needs Assessment, Marketing and
fustion Technigues in Michigan TRID
? ﬁr&ﬁﬁ and distributed to all members,
Gther interested groups {or individuals) may

obtain @ Pssg of this valuable resource.
Simply Fi11 pul the Torm below and enclese a
check or monsy order for $5.00 fo cover the
cost of printing and matling o

Dr, Loretts Church, Chair

MI-MALOPP Professional Development

Commitice

Kelipgg Compunity Lollege

459 Horth Avenue

Battle Cresk, Michigan 48017

-~

iauxasa?*ﬁa,ﬂrm,ﬁrec: & Synthesis., ¥, Ross
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Southers 111 35@ g University Fress, 1
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{367 pages, 529,95 clath, $16.95 pap

versﬁ as brain t‘ear;, 5 5, or the
impact of poststructurali the feaching
of compositian. ”P“&Lt?ié without fhegry iz
sametimes deg%wucr;ww anﬁ always dangerous,”
ne gxplaing, "I ha ttempted to schieve g
uﬁ{apim between tha“fy aﬁ& ohilosaphy and
o tion.® He achieves this tﬂrjugk Pty
sections:  "The Field of Composition/Rhel-
and "Essays gn Composition/Rhetoric.?
In the chapiers on developing 2 composition
orogram, he offers g distinction between his
twe scenes for iastrustion in writing: the
writing workshon and the Tanguzge skills
lahoratory, & distinction those of us in by-
torial centers will find worth considering
leven i we don't all agree).
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Feaiursd Spneakers:

“New Directions in Composition Scholarship

& Conference to be held Ootober 10, 11, 12, 1586
at the University of New Hampshire
Prerham, New Hampshire
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to Taugh when we
otheryiss wo woul
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Obvicusly, thers wag nsver any intention
to ridicule the student. OQuite the con-
trary, He is foc be ongr tulated for
gvercoming the Lype of grammatical error
presented. 1 would never have submitted the
errar otherwise,

Included among the discoveries I've made
in eighieen yoars of teﬁchiﬁg freshman
compostiion are thess

1} Beginning composition is, in m
apinion, the most important course g coltlege
freshman undertakes. o other course--no
math, no accounting--asks him {o examine the
Tegic inherent in hig personal, written
gxpression or to sorutinize the mechanical
accuracy of that expression, We, as compo-
sition instructors, must be sengitive fo
this highly persgnal relationship hetwesn
the freshman and his writing, 1 would
sugaest that anyone Serigusiy “reaping a
revengaeful chuckis" should lesave the
srofassion,

27 Honetheless
freshman, perhaps
togical, stylistic
acies in the writi
good writing teach
writing, The fres
evziuate largs dos

Until the siudent producsd the santence
in guestion, no number of exsrgises or
pxplanations aliowed him to ses that ho was
crezting the possessive case in place of
simpie plurals, Thus house hecame house’s,
parent became parent’s. His own sentence,
with the image it invoked, finally opened
that door to understanding. He lagghed and
i Taughed with him, not at him.

h

iy, 1 would hope that we oan,
Taugh when we feach freshman
Ba* We s*o;** never, Never ory,

'ﬁgréy, ig iomhdﬁ*r‘tz ﬁ{f* izv
o sadness in that achisvement,

Hichael 0, Chitems
Penn State-Beshrend

i




DRICNTIHG THE STUDERT AND SETTIEG
THE AGEHDA IN A DROP-IN WRITING CENTER

szxbse students spend most of their
Tives abttending schood, *ﬁey fael confort-
abie in *?e classroom setiing. Because of
vezrs of experiance, they perceive appro-
priate classroom beﬁav:af in recent years,
howsver, the writing center has become an
increasingly common learaing institution at
the college level and is making inroads in
the publig %c%aai Sygfem. Because writing
centars are a relatively new institution,
and ned tﬁ r the faculty abt large nor stu-
dents are famslzar wz*n 2ither the true
nature ﬁf it ssrf ces or of writing center

etigusiie, %t isn't surprising that the
adventuresome student whoe comes to this new
and sirange environment producses ogcasions
of human firvewsrks.

{

With an asaﬁsw?edgmeni that ths human is

a complex baing {30 that every student must
he froated as an individuall and thal my
categories are uncomplimentary and carica-
tures, jet me group siudents who come to O
writing center into four groups: the norma
learner who comes from curiosity, the hos-
tile learner, the apathetic learner, and ihs
maripulator. Thess calegorias ars appropri-
ate because most come for assistance because
of simple curiosity, é“t&&Se thair teacher
reguired that they come, or because of failse
expectations. Bub while they come with not
the best of motives, a skiiiful tulor can
madify that false wiéﬁﬁﬁ and Tead most of
them to a fruitful Tearning sxperience.

s
1
E

For most studenbs 1% is 2 now experience,
and most expect or éa;e far the maximum
assistance passibie. These false expscia~
tions and hopes are a challenge 1o the
tutor.  While the futor naturally wants fo
assist as much as possible, faculty and
administration have established conservative
perimeters. Some faculty members don't
support the writing center because they
nerceive writing center seryvices as an arena
of writing collzboration.  The tutor has a
responsibility to distinguish in his own
thinking and tc communicate 1o the student
the distinciion bhatween writing collabor-
ation and learning collaboration, with the
emphasis in the writing center, of course,
heing facused on collaborative learning. It
i my thesis that this distinction should be
communicated to the student ﬁsy?ﬁg the first
three to five minutes of the student’s firs?
visit to the writing center, While acoi-

[

dents do happen--some remarkahly successful
tutoring sessions result from an undisci-
nlined approach--wazll defined goals reached
by mutual agrsement beiwesn tytor and stu-
dent in that initial thres to five minutes
will maximize the nossibility of quality
tutoring and of student and tutor learning
satisfaction.

fstablishing an Effective Learning
Environment

Again, because the wrilting center is a
refatively new Eearﬂéni institution and
hecsuse most students are unfamiliar with
writing center purpose and eliquetts, It
isn‘t surprising that their first encounter
with the writing center is awkward. The
first charge of ai@riﬁ; per a nnel is to
establiish an effective iearning environment
with the stydant, This begd ﬁ% th? an

o
arientztion of the student fo the wrilin

km

Much of what I have to say aboubt that
srisntation iz chvicus fo experienced tulore
ing personnel, and mych of it is simply
human hgﬁft%*w Nevertheless, ['ve cbsarved
Lo maﬂj ﬁ%ar ¥ execyled orientations to
i significant iSﬁﬂ“‘ of the tw are
1

’§a aomos ﬁﬂtira E? rEE?eratﬁsﬁ
their behayior, and for those to
izn't second nature, it serves as a

5 OnEW Fesponses.

An orientation bag
ing ang an inyitatio
r if a1l tutoars are engaged,

chould invite students to he s

recenti
ated ii"’id
inform them of the approzimate waiting time.

Byt when a tutor is Tree and has grested the
student and seated him or her at a3 tuloring
station, introductions are next and should
he spontanecus with body and facial expres-
sions of good will and genuine interest.
Part of introductions usually includes ex-

%
changs of biographical information.

J‘- .

g at 2
the now environment and establigl feeling
45

of trusi belwesn tutor and St%d@ﬂt« A
proper learning environment begins with the
stuydent feeling free of aporehension and &
Fou)

ling that the futor is knowledgeablie and
willing to teach. And although 3t 35 a
feeling that ysually byilds with the actyal
tutoring session, the foundation of that

-

special bond that s the particular atfri-



hute of collzborative Tearning has 158 roois
in thic erientation pericd.

Let me at this point pose a rhetor
question. How do tutors know ;;ﬁ@qu or nob
they have established the appropriate learn-
ing c%iaata? A skilied tutor simply sanses
it. But there are visual signs. The stu-
dent's posture, facial sxpression, and voice
qﬁﬁé?%V are all clyes. The student’s pos-
tyre is rejaxed; the a;grg%eaﬁ?zﬁ is gong
from the face: the voice gquality refi vﬁti
acceptance of the center as a learnin
environment and the tutor as a confidant and

a
accomplice in the completion Qf
Semetimes the student verbally ex
readiness to commence the gesa,aﬁ By
trust those visual signs more. Gometd

the student who axpresses a desire fo get on
with the task 15 expressing & nervousness
with the environment and with the tutor
himself. The tulor needs 1o make eovery
effort to establish that bond of scceptance

sp that the verbal request to get on with
the session does not precede the ment a? and
emctional readiness. In fact, the s
tutor who ohserves a sitate of rea
most often be the pne to suggest
begin the tulorial 2yt whather
Lutor or the sLudnﬁ+ that ﬂ&%?ﬂ
gestipn, it shoyld only confirm
orientation is completed.
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Byt let me return to Lhe idea of the four
student types who come to the wriling
centor. The normal iearney a:guaia most
readily to the writing cenier environmen
For this type the orientation I've describ
above usually move iCs
cewp% etion. Byl e

types presants 2 s
tutor.

g

-

Tutors usually dread most working w
tho hostile learner. This student usua
comes 1o the center with a ﬁap*r from of
the centent areas. He usuyally does 14t
writing ané dislikes doing so. This ho
H

“‘.J _._ao

ity has usyally heen fanned into full

by some content fsacher--math, indusiria
arts, C}ﬁL§§ and textile, physical
aducation, recreation, or chemistry, For
instance, who has reQQWred the student to
rite a paper for his course. Even though
the student should logically divect his
anger at his teacher or at himself for Tack
of nreparation, he is Tike a card player on
the last round who ha i

15

=

S
280

Sl

»ﬂ..s

drawn the old maid:
he's ready to uniocad .z on anyone. utors
are Yikely candidates. They've not neariy

When dealing with hostile learners, the
tutor should recognize two things. Firsi,
as implied above, even though these siudeﬂts

may be dirscting their anger at the tulo

and tho gh 1t 15 natural to respond to r*ﬂe
with Fire, that isn't the proper response.
It may be satisfying to do so, hut that not
onty confirms in students' minds that writ-
ing i5 an unpleasant activity, hut that the
writing center is filled with unpleasant
people.  They'11 tell friends and iﬁﬁch 5,
and the writing center will not only épfﬁ e
the scapegoat for had grades they receive on
papers, but ever after be branded as a place
£5 be shunned by these whom those students
have influenced.

Second, the tutor needs to recognize that
though 7t may appear that these students are
gyermotivated, the reverse is actually trus.
They are discouraged learners. They haven't
heen successful as writers and are convinged
that they never can be. They perceive writ-
ing as one of the evil worid iInfluences
contrived to thwart their success in woridiy
pursuyits and lowsr their perscnal seif
ssteem.  These students actually need
encouragement., They nsed to be praised for
their small accomplishments and assured that
writing skills zan be lsarnad, that even
they can learn them.

But before the praise, tutors must begin
by defusing the bomb. They must both learn
that though students’ hestility is directed
at them, they aren’t really the cause and
that exploring and prediciing causes is
fruitiess, It serves no long range writing
centor purpose for the tutor fo side with
the student and agres that the student’s
teacher i3 surely aither an idipt or a
yisiting professor from the neighboring
cotlege. There is 1ittie fo bs gainad
gither by exploving the student's small
inteilectual range or inadeguate writing
proparation. Simply an acknowledoment that
not all teachers in that contesnt area make a
practice of assigning writing is the best
Qoéicy. The tutor should remain neubral.
To applaude the teacher for the assignmant

o

t
anty makes the student perceive the tulor &5
o Ptio

If tutors can learn fo acknowledge the
anger and not be personally offended, they
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to understand
ile earnﬁw
seated and introdu
the tutor migh
45 uypset. I3 school gst
2% Tbﬁﬁ let the student talk it put,
tutor only Yistens and from time to Lime
knowledges ithat he understands. When the
ugent has tatked 1t through, and the tulor
cqnizes thalt hostility has been reduced,
pgrizes that a ¢iimate of confidence has
heen established, he assures the siuydent
that she can have wriling success, and they
procead to the next stage in the tutorial--
setting the agenda.
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However, in assuring the student that she
can have writing success, the tutor should
be modest, To oversimplify the task, when
the student knows that 1% isn't easy at atl,
or to succeed in making the student actually

selieve that it is easier than she had per~
cez@@ﬁ it to be, will more likely Isad to
further distike for writing ﬂ%ﬁﬁ tha sty
ient’'s grade on the oapsr Confirms is
as as she suspected i ine first place.
_=?tzn3 is oz difficult hask, she isn't very
good at i, and she got 2 spow Job at the
writing center. Honesty tempered wilh
dipiomacy 15 nearly always the best policy.
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A special type of hostile iearner that
the tutor frequently zses ig the student who
has heen reguired o come to

!

g
cenkter. Since discharging ¢ ger can consum
3 large proportion of the futor's time, If -
not en %JS?%&x’c zhout teacher raferrals. A
ﬁrap—ﬂ center whera students come of their
s ve?z*&an will be mors tige-efficient
hecause 1t must ﬁeai 253 with student hos-
titity. Byt whether siudents come incensed
with a writing assignment from a content
area or come hecause a feacher veguirved 1E,
the approach is the same,

5‘,

=
g

e

Dealing with the apathelic Tearner is
similiar to dealing with one who is hostile
in that both are suffering from undermobi-
vation, Hhila the tutar does not have to
geal with anger w% n tutoring the apathstd
Iearner, the apathetic learnsr presents
other anaaéaﬂq3t Sometimes the apathelig
earner is a hostile learner who has besn

reguired to come.  Once the hostiiity has
beer stripped away, the tulor encounters 2
student disinteresisd in the learning task.
Rut sometimes the tutor encounters the pUras
apathetic learner. The tultor wonders how
apatheltis learners dP¥“i?§ed the motivation
to visit the center abt all, They sit s}it-
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Orienting apathetic
gifficult., T1h
“aﬁﬁi*} accept
Lytor. Again, t an
tive to the v;sda: S§§ 5. ﬁh@ie a@at?et
Iearners may signal by posture and facial
expressions that they ars comfertable in
writing center, there 55 in the eyes a lis
lessness and 3 ltack of interest in gatling
on with the writing tas?, zhe ﬁg&ﬁ“@iic
tearner might be willing 1o sit for extended
tengths of time in the arzenhatfon neriod

simply getlbing acquainted--gspecially 3F the

tutor s approximately the same age, atirac-
tive, and of the opposite sex.
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udent can @xaer|9nre writing

the foundation for working with
arner.  However, freguently
succeed in generating that
ing climate either in the

f %ﬁ the actual futorial, but
t dampen theiy enthusiasm.
¥ sh fkeep striking for thal spark
interest. ? tars should measyre their
guality as tulors by the number of an
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Tearners they have succesded in motiv
to enthysiasm for writing.



A fipal caution about working With

athaetic lsarners. 1€ they don’t raspond
afteyr an extended orientation with
enthysiasm--there ";S"Eé‘; that ?{ﬂs—*mgg‘{:}ﬁ af
readiness, it is necessary Lo grocesd to the
next sten--setting the a@eyr»$ 1o delay the
process misleads students about the writing
center mission. They mav begin tn perceive
it as a social setting, or at least z plea-
sant study hall--which it dgp't.

Evary experienced tufor has worked with
the manipulative learner, Unlike hostile or
apathatic learnsers, m&nipdé“xzrﬁ may be
gveriy anxious Io get on with the tutorial.
they are overmotivaled to begin the
szer1AE but are usualiy undermolivated
learners. Their aim is fo geb as much
tnf&rmaaﬁgn 38 possible from the &

involve him or her a5 much as pezsz@?e in
45t
T

LR

the writing of the paver, to snift ¢
burden of writing 1o th e tutor. hey often
don't want 1o spend Lime §ﬁtﬁiﬁg acquainte

ar gven allew the futor to read over the
paper before commencing the tutorial. They
want to begin with line one immediaiely,
This gverenthusiasm is a symp 3

W

%

b
i

e
O S

manipulator, and while in g on taking
the time fo establish tha right learning
climate usuaily oaly raises 2 manisuiator's
threshoid of anxiety, the tutor would be
warned not to commence the tutarial too
promptly.  This student needs fo be iaformed
of writing center learning perimetsrs, and
that should be done bpgmwa %h tutorial

-

himself at ‘loggerheads with z manipul
tor méﬁgtsﬁ %ﬁt@ a tat@“ a? be:aa%e ?ﬁ

bl
4
begins. What tutor has no é:a*svwred
at

ough the manipylator is anxious o

B

B the task, it is impor taﬁh that
the tuior tazke time to establish & feeling
of qood will and a bond of CQ%??@E“CF$
Particularly with tbﬂ manipuiator thai
feeling of good will is important. Whils
the tutor may ﬁ&f SUf ead tolally in sooth-
ing the anxielies of the manipulator in that
orfentation stage, establishment of qood
will can avert or reduce a confrontation

during the tytorial.

When an attempt has been ﬁ%%? o pstiae
fiish that comfortabie learning bond, it is
Time to set the agenda batween tytor and
student. Especially with the manipuiator it
is fmzoftan% that the agenda is set immedi-
tutoring

By setting the agenda [ rﬁfaw to & formal

stage in the tubtorial dn which d

student =.@e on tha facus of i

Most tutorials go wrong becauss

is bvoas Gr delaved until ia

tutorial. Bacauss the ageﬁda hs

formaily set, 1t iz possibie for some
dents to Jeave incapable of ver

hag been tauaght. That may also

with the futor.

Setiing the agends serves two p

One, it informs siudents in th

Eeaéﬁiﬁg enyironment what the i
perimeiers are.  If they are na

it allows them to gracefully lower th
sxpectations,  Or if they persist in mani-
piiation, having set those boundaries early
allows the tutor fto factfully remind such
students thal their requests exceed pro-
pristy. Most confrantations could be
averted 1f the agenda wers set immediately
“following orientation and preceding the
tutnriai.

Second, setting the agenda gives the
ccond, so S Ao 2
tutorial focus and purpose.  Goth Lufor and
studant begin the tulorial with mutual

diracticn,  Bolth have adiusted their
sxpectations for the tutorial, and that
improves the potential for a satisfying
tutorial,

A final word about setting the zgenda.
I've seen extremes both ways., I've seen the
student digtate what was to he accomplished,
the tulor agres, and iry to meet sxpecta~
fiong,  D've seen the tutsr listen to the
student's raguest, then tetally ignore 1L

and procsed with what he thought was more
tmportant, his own agenda. 1've seen the
tutor make no regquest gl all--simply ask to
ioock at the paper and procesd with the
tutorial, |1 discourage any of the zhave
methods, Tha best Laxﬁria? resuit when a

student is informed of writing center peri-
meters, the tutor is informed of the
St;éuﬁt*s expertations, a%é after negoti-
ationy, the Two have adiusiaed their tulorisd
expectations.

Finatiy, there is value in iwo situdanis
sitting down informally and discussing a
piece of wr 1*?#3 There is more to he
gatned 1f one of the twp is high}y Koy~
tedgeable about writing grzz p?ea* Aat i
believe that when this oot Eaﬁor Live process
is refiped, it can De raised from inform-
ality to a high technical ﬁ<i1? and culmi-
nats féﬂ&%%y in its highesi position among
the arts. And it i3 when iL Es practiced as
a culiivatad art thal 11 yisids its highest
and most freguent succasses.

William 0, Shakespeare

drigham Young University




Presently our writing ?3% 15

znd in need of improvement
successfully meel the need
A federal grant would grea
gxpand our resource librar
purchase a typewrifer and

computer, Additional fund
enable us fto hire tutors a
ing parkets for gur studen

would gvaatzy apprec

_.__a m
w.a;

ation concerning possib
qualify for and whom we ca
information.
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