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Member of the NWCA:NCTE
information Exchange Agrsement

This month's issue of the newsletter has
a particularly rich mix of notices which
offer opportunities for members of our news-
Tetter group to gather together, You'll
find invitations to submit proposals for a2
ragional writing center conference, for a
conference for and about writing tutors, and
for & developmental education conference.
You'll glse find an announcement for an NC
regional conference and for the Special
Interest Session for writing tzh directors
at the Conference on College Composition and
Lommunication., Clearty, many of us will he
crossing paths with each other this spring
and next fall.

In the intervals betwesen thosze
conferences--gnd for the rest of us not
attending them--the newsletter [I hopel
continues to be a monthly forum for us %o
meet and exchange views, sugoestions, and
advice. Thus, in this issue you'll also
find help in setting up a workshop on
cliches; notes on software you mey want fo
consider; reviews Jf books to use as
resgurces; an article by a peer tutor: anm
examination of the role of the writing
tutor; and & discussioen of conference
techniques.

i¥ the newsletier is to be & uysefy!
Torum, we should keep checking on whether
the newslstler meets yaur needs. Are there
any fopics not yel addressed? Do vou want
spme answers o guestions ar problems you
have? Heed suggestions from others? Let us
ggr from youl

s

And, of course, keep sending vour
articles, annpuncements, reviews, nmames of
new members, and those always-anpreciated
veariy donations of $7.50 (4n checks made
pagab?e te Purdue University and sent fo
me:

Hfurisl Harrig, sdifor
Writing Labh Newslettpr
Degartmant of English
Purdue University

Hest lafavette, IN 47907

yol. X1, Ho, 7
{March, 1987
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Regardiess of the rewarding nature of its
operations, the tutorial writing center on
the college campus faces a variety of daily
chellenges. One chalienge of particular
significance may e termed "tutor role
confusion,” or the tendency of peer writing
coaches to turn inko peity pedagogues. In
grder 1o explore this issuye, let us briefiy
focus on a compesite tutor who works in a2
typically ambitigus writing center facility,
keeping in mind that generic definitions ars
d1fficylt if not impeossible to affix to such
faciiities, due fto their complexity and io
the specialized nesds they are sxpscied in
meet for their own iastitutions.

Nevertheless, while it may be impossibie
to describe the typical writing ceﬁier, LA
iz not impossible to describe the typical
tutor working in one, First, each member of
the writing center staff currently under
discussion s drawn from the collsge's
student hody at large and is trained speci-

ficslly as a writing tutor. Second, each
tutor at this fagility interacis on a one-
on-one basis with up to thirty student
writers g week. And third, the tuteor,
whather an Inglish major, an enginesring
undergradyate, or g retired librarian, is
expected to assist anoiher student foward
the improvement of his or her writing.

Given such circumstances {and especially iF
the futor has experienced 2z marked degree of
success), it is not only possible, but
probabie, that a perceptive peer coach can
turn into 3 pedant. The quandary at ssus
might best be stated in these terms: How can
a2 writing center's tutcrs be trained, both
initially and on a recurring basis, in srder
to prevent g tendency toward pedantry? In
other words, how can 3 tutor, whe must desatl
efficiently and decisively with dozens of
writers a week, avoid the inclination to
*teach® In its pelorative senge?

These questions force us to closely esval-



yate the fundamental role of the writing
tytar. Zince the writing center's function
ig to facititate the improvement of student
compasition through a carseful process of
Tistening and questioning, then tutors in
writing centers are charged with the
rosponsinility of collaborating with their
fellow students so that thoss students will
discover for themselves certain truths aboul
their writing, Tutors must require that
students do their own work; they must never
present themselves as "experts.™ In spite
of such clear directives, however, tutors
often become role-confused: they turn into
pedagogues instead of peers, thereby violat-
ing the basic tenets of good tutering.
Cleariy, a dilemma such as this demands
attention becauss the writing center is a
nlace where students often think critically
about their writing for the first time,
ysing a tufor as a listensr, 3 guestioner,
and a guide, That kind of theoretical
chilosophy is plainly at odds with the tytor
who has grown into & pundit,

Why the good futor hecomes a bad teacher
i3 a complex issue whose component paris lie
within four breoadly tabelled areas: one, the
tuter’s fack of self-confidence; two, the
tytor’'s inability to creste & rapport with
the tutee; three, the tutor's misplaced
writing priorities {i.e., what are the
"seripus” and Yrot-so-serious” issues in
student's paper?iy and four, the futor's
weakness in gr unfamiliarity with the
inguiry method of tutoring., While discuss-
ing these four areas, we can alsy address
the question of how a writing/tutoring
faciéity might confront and ameliorate in an
ongoing fashiorn the problem of tyutor-turned-
teacher role confusion,
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Initiatly, writing center tutors are
trained befors they actively counsel gther
students, 1t is during this training period
and at s;ec,F@eA intervals throughout the
tutor's employment at the writing center
that the crucial issue of personal seif-
confidence should be dealt with, [During a
tutor's heginning preparation, role-playing
speci fic situations which he or she is
1ikely to encounter when assisting students
is significantly beneficial. uWhile role-
nlaying, the tutor can take on both the
ralas of coach and student to gain perspec-
tive from each character’s poiat of view.

f treated with care, a role-piaying session
interspersed throughout a guarfer or
semester will function as "preventative

madicine” and can strengihen 3 tutor's

selfeconfidence by aiéew%ﬁg him or her g

act out possible froublesome situations

hefare they actually cocur. In addition,

rote-playing enables a tultar to praciice new

terms and uniried ways of shrasing comments
Wi

th a fellow tutor under 3afe and
controllad conditions., Further, tutors will
contribute to their own self-assurance and
sense of worth as writing coaches by remem-
bering to utilize several techniques of good
tutoring., First, they will employ "wait
time,” remaining guiet for a sufficient
interval after asking an open-ended question
of their tutee; accurate use of such wait
time helps eradicate the insecure tutor's
tendency to fill a wvoid with his or her gwn
voice, creating the itlusicon that sometihing
is being accomplished. Second, tutors will
allow students te dominate the session,
theraby letting them discover truths about
their writing in an independent fashion.

End third, tutors will develop an awarengss
of their own body language and gain
expertise in such fundamental personal
éyraNQPs as establishing eye contact and
maintaining appropriate personal space,

Altheugh building a2 tutor’s self-
confidence through well-timed, perigdic
role-playing is an important process in
averall scheme of addressing and preventh
writzng center pedantry, it is insuffict
in and of jtself, Equally important is
ongoing development in the tutor of a 3
of rappori with the student who nesds
assistance. In order to preveni the
oroclivity toward becoming an "expert,” this
empathy must be tapped and daveloped during
a tutor's initial training and at regular
intervals throughout his or her employment,
{ne method of cuitivating a tutor's empathic
cepehilifies is fo require him or her fo
write for a group of peers, who will assess
the tutor's writing much the same a3 tutors
255835 other students’ writing every day in
the center. Since tutors need f0 gain, and
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endlessly regain, their perspeciives as

struggling fellow writers and peers, this
kind of svaluation process is humbiing.

As an example of how humbling such
assessment can be, let us look at Jean, a
peer tutor in a husy writing cenier, wha is
going through the progess of peer gvaluatiaon
herself, Jean has recently fallen prey to
some pedantic tutor behavior and has lost
same of her natural empathy. Two of her
fellow tutors are bringing that point hom e
to her during a regularly scheduyied workshop



for writing center tutors. Jean has just
given heyr paper to the two tutors who ars
*neiping™ her;

Jean: Well, what do you think of my
paper?

Pear Tuiter #1: Hamm . . . you could sure
do a 1ot more with this introdyction, I
think. Let's see how we could reword thig
awkward sentence here, {Seizes Jean's
paper, scribbles on it, srases something.!}

Jean: What are you doing? HWhat are you
changing there? 1 thought that stuff was
pretty good! {ﬁttﬁﬂpts to see her paper,
which Peer Tutor #£1 i¢ busily redrafting.:

Peer Tutor §7
with Peer Tutor

+ {Scrutinizing paper along
k3
T
wnat you're doing

{
} Oh yeah, yeah, I see
there, Huch batler,

Jean: Hey, come on, you guys! Give me my
papar back!

{Session dissolves, with subsequent group
discussion of proper empathic tutoring
behavior. )

This type of peer assessment, like role-
playing, shoyld be reguiarly employed during
the course of a quarier or semester. Tutors
may bring to a tutoring session their ouwn
genuine sirengths and weainesses, but they
must ahandon thelr teachers' hats 3t the
gonr.

An empathic and confident futor, though
less 1ikely to fall into the trap of
becoming the "pro,” may still lack an
awarenaess of what considerations should
demand high-priority aitention in a
student's paper. The futor may seize upon
faulty grammar or weak sentenge stryctyre as
a means of “n“tt?ng something concrete done®
in the sessign, negiecting in the process
the needs of the student writer, &8s a
result, the tuytoring sessien shifts into
iopsidedness: the fuior lectuyres and ths
tutee hecomes passive., HNo dizlogue ooours,
and no real work 15 accomplished., The
student may indesd learn the proper use of 3
semicoion, but his or her writing, as the
consequence ¢f such an T1l-managed meeting,
henefits 1ittie. Furthermors, the student
writer may never return to the writing
center, After all, information about the
correct use of ths semlco1on can be found in
any grammar handbook, Why g0 to & tutoring

rs., ?%erefsreﬁ must be
y re ed of the function of a
enter-~to facilitate the improve-
tudant writing through & carsfully
nduh» nrocess of 1istening and
guestioning. In addition, tutors must be
trained to deal with issues of fundamental
impertance, negiecting until subseguent
sessions less urgent concerns. Cfompara-
tively minor aspects of a student’s work,
such as puxptuatéon misuse, improper
mechanical stwuctarh, or speiling errors,
must neyer be deali with in the session at
the expense of the far more essential
components of student writing: focus, voice,
and organization,
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At this point, the writing center tutor,
regardiess of preparation or self-
confidence, may sti1l fall prey io
occasional pedantry if he or she is not
given clear instruction in the last major
area under discussion, which 15 the theory
and practice underiying the inguiry method
of peey tutering, 1In essence, i the futor
does noi know what to say and how to say 1%,
the tutoring session will be unbalanced,
tutor-centered process wherein the fuytese
assumes 3 passive role and the net profit
for hoth participants is neqligible., Buring
a4 tutor's training, this gusstioning method
of tutoring should be introduced, and at
regultar intervals throughout the cuarter or
semester, workshops or role-playing meetings
shoulsd be schedyled to reacauaint the
writing center tulers in the major areas of
the inguiry method. These four areas may be
briefiy stated as follows:

11 When smpioying 2 cuestioning method of
tutoring, the tutor's guestions shall be
open-ended, T.e., those involving more than
3 ¥eS5 Or ng answer;

2) While engaging in a dialogue with the
student, the tutor will refrain from setting
himsel? or herseif up as the "expert” and

will, if necessary, employ a handbook or &
follaw tutor for clarification;

3 The tytor will Tisten far more than he
ar she tatks, and will continually draw the
student writer closer to nertain truths
aboput his or her writing through a process
of active Tistaning and questianing;

4} The tutor will not pronounce
svaluations upon a student’s writing.
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Statements such as "This is good® or "I
don't ke thisg® have Tittle place in a
tutoring session, ther, the tutoer should
strive to discgver wﬁat *%e stydent ikes or
distikes and why.

As tutors grow more comfortable in their
helping roles, they will modify the Inguiry
mothod to closely it their own personal
styles. However, the propser use of this
methad will not alliow the tutor fo become
role-canfused; he or she will be constrained
to remain curiocus and attentive, The tutor
will struggle along with the student and
will be unable {0 evaluate eithsr the
student ar the writing, except in the form
of 3 cuestioning dialogue. Used genuinely,
the inguiry method can serve as an efficient
nrocess by which to draw student writers
ever closer to the discovery of truths about
their writing,

* * *

it ig evident that writing centers, as
they cantinye to flourish on college
campuses, in high schools, and at twe-yesr
institutions, perform a necessary, if not
indispensible, funcition. Tutars are a% the
very heart of these facilities, and,
such, they deserve exemp!arv 151;151 *rﬁ in-
ing as well as & recurring prograzm of work-
shops and role~playing sessions throughaut
the course of their emplowment. To train a
tutor and then allow him or her to assist
students with their writing, while simul-
tanepusiy providing a faulty or nonexistent
process of re-cducation, is virtually to
insyre the growth of pedantry in the wriling
center,

Shelley Miller
Montana State University
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UPDATE ON SOFT¥ARE PREVIEW POLICY

b

In his review of the software grsgram
writer's Helper Yriting Lab Newsleiter 11.7
Fio87 77: 11213}, Mark Simpsor noted that the
company’s pﬁf.cy requires prena;yent in
order tg preview the sgftwars ,ageg Jim
Leaven, Marketing Manager for drﬂter 5
Helper, has informed us that their new
nolicy now reguires onty that an instrucior
send them z letter on school stationery.
Anyone doing s0 will receive the package for
z 3l-day praview,
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Tenure Track positicn in Rhetoric and
composition.  Assistant Professor Level:
current salary range i3 $1%,348. 32,8&9
[1287.1888 salary under negotiation).

Responsibilities: feaching underograduate and
Gra#uat: courses in composition and
tcrzs* w*iiera to :taﬁd for election o

reaewab?e term, Qua?ificatiuns: ?h.J* in
English with specialization in Composition/
ghetoric and demonstrated excellence in
compasition teaching required. Experience/
Expertise in cne or more of the following
areas desirable: writing-program administra-
tion, writing assessment, secondary school
teaching, writing research., ¥omen and
mingrities arm enctouraged to apply., Send
letter of application, resume, transcripts,
at least three recent letters of recomw&néq«
tion, and postcard for acknowledomeni hy
April 14th to Judith Kilborn, Chair of
Search Committee, Department of English, §
Cloud State University, $t. Cloud, MY 58301,

FOR PAPERS

1987 Midwest Writing Centers
Association Conference
"Writing Labs: Dxperience and Experiments®

University of Minnesotz, Minneapolis
Octoher 23.24, 1887

Submit your proposal by sending s I150-
word abstract for a 20-minute individual
cresentation or g SO-minute workshop or
panel discussicn to the address below by May
1, 1987, Pleasze include your name, title,
institution, address, and phone number,

Following are possible conference *opics
reiating to writing center administration,
practice, or theory: franscending the
remedial image; granl writing: methods and
grant scurces; scoresning, festing, and
placement; writ ing tab modules: ﬁevﬁ73§ en
and use; process ¥s. QerUCL in the writing
center; sffects of composition research on
ab practice,

op
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To receive more information or to submit
a proposal, contact
John H, Knight
trgiish Bepartment
Fort Hays State University
Havs, KS 87601
{912 628-52384




HCTE Northwest Regional Conference

“Greater bxpectations: English for Everyone”
Vancouver, BLC.

May 1, 2, 3, IGR7

Hajor Viterary and educational speakers
from Lanada, the U.5.A., the UK., and
&ﬁstra?ia will be present, zs well as Tocal
Northwest contributors. For fyrther
informatfon, contact

Geoff Madoc-Jones
Facuity of Eduycation
Simon Fraser University
Burnaby, B.C., CANADA
¥5h 155
{291-4437 or 291-33983
CALL FOR PROPOSALS

Fourth Annual Conference on
Peer Tutoring in Writing

Movember 7.8, 1887
Furdue Hnivsrsity
West Lafayette, Indiana

“The Writing/Tutoring Process®

This conference invitas peer tutors,
professianat tatars, and faculty to loin
together in discussions, workshops, and
presentations to share ideag and common
concerns about tutoring writing

We invite 230~word proposals for 75-
minute whole panels and workshops or for
-minute single presentations. Suggestions
are also invited for topics for informal
discussions and conversations that vou would
e willing to Tead. While proposals on all
aspects of tutoring writing will be con-
sidered, we particularly invite proposals
exploring the conference theme, how the
weiting and tutoring processes intersect and
interact, Pser tutors are particularly
encouraged to send in their own proposals or
to Join in faculty groposals.

Proposal deadline: Postmarked by June 15.
Send oropesals to Phyllis Lassnmer, For
information abouyt the confersnce, contact
Muriel Harris,

Conference schedule:; MNov., 6, 2vening

CARITME LAl NEWSLETim )

£age

gistration and informal reception; Hov. 7,
JRew1l AL meals, conference sessians,
crmal evening rﬂ5¢st?ﬁl, Hov, 8, & a.m.-
M., breakfast and conference Sﬁbs;uﬁaq
Registration fee [includes ”ﬂur reals and
snacks’: $25 per student; $50 per faculty
member. Options for EQGKQEFS??Q haysing far
students will be available, irn addition to
suggestions for hotel accsmmcdat?ons,
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For conference registration, contact
Corference Divisien Registration, Stewart
Center, Purdue University, West Lafayette,
i 478687,

Confarence fo-Chairs:

Muriel Harris

Jept, of English

Purdue University

west Lafaysite, [N 47807
{317-494-237723)

{and]

Phyllis Lassner

_ngiash Camposition Board
1025 Angell, LSA

én iversity of Michigan

Ann Arbor, MI 48109

(312,747,487 1

Lot A
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MWCA TC EXAMINDG WRITING CIKNTER
ETHICS AT 4C°3
"fthics and the Writing Centar® will he

the focug of the National Writing Lenter
Association®s Special Interest froun sescion
at the forthcoming Atlantz Conference on
College Lompositicn and Communication., The
aragup wilt meei on Thurs dav March 19, from
5:30-8:30 in the Peachtree Way Room of the
Westin Peachiree Plaza. Karen Hcdgﬁs, of
the Universify of Arkansas, will discuss
faculty perspectives on writing Ce*tﬂr
ethics. Student perspectives will be
presented by Stan Patten and severa? peer
wtors from the Uriversity of Horth lLarn’
at Tharligite. In additian, 2 materia%s
gxchange for wr‘*f“; center personnel has
been arranged by Bob Child of Purdue Univer-,
sity. A wine~and-cheese reception will
imrediately follow the informal presenta-
tions. All are invited to participate; we
hope you can attend,
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There c¢nce was a Knight Director from the
tace of driting whe reigned over 2 set of
oediy tutors, and their names were
saliadore, Madeleine, Isadores, and Doletie,
they were tutors of the noblest sort, giving
wt geed advice and true to 2171 who would
qear 1t. As Merlin was for magic, so wers
these tuters for heuristics. Faster than
vou could say, “Dramatistic Pentad," they
vould call forth ideas of great pith and
wment from the simplast ¢f their peti-
tigners. And their powers of pruphecy were
4211 Known throughout the realm; hoth for
visions and revisions they were unsurpassed.
*et they did not disdain the common labor of
: tutor, and would gladly take upon them-
seives the burder of 2 baffled basic writer
r & budding biblicgrapher. And in the
Zonflict Grammatic, they had shown their
salor repeatedly, standing bravely hefpre
“rags and Awks and Puncs. And even when
they had tooked, face-to-face, upon ths
idiem Idiotic, they had neither grinned nor
shagrinned,

ut, 1o, one day a cloud passed over thig
yrave and merry band. A fair seeming young
san approached the Knight Director. He wore
the guise of a student, and his colors were
folrimman Blue and Harbrace Tan.

“Sir, you have wronged me,” gquoth he
“Hot 1,” answered this on r I n
knew thee.®
“Are you the master of Isadore?”
“Ave.® guoth I,

"Then you have wronged me. For she hath
woved a traftor most foul., I came t¢ her
wavy with fragments, and these she did
sromise Lo mend, and that right speedily.
Jut when 1 presented my parchment to my
sistress, the Lady Flint, she hath discerned
e me fragment upon fragment, and she hath
fet the full weight of my error fall upon
ne, and now 1 oam undone.”  And here he went
mnd oried, "Mercy. " Byt a little later he
iaid, "And when I laid forth my plaint
wfore the Lady Flint, and told her that !
ad been to the Place of Writing, even then
she laid cyrses upon your head, and said
shat I was never to seek succour from vou
wgain.® And so he left me,

o

Now a1l this was in the month of
ecember.  And my heart welted within me
ecause I wondered if Isadore had denied the

Tutor's Creed and had dwelt zmong us as a
wolt among sheep. But, lo, when I searched
the Archives, I discovered that the fair
sgeming young wan had visited the Place of
Writing in SEPTEMBER, and had been there for
six minutes and no more. And moraover,
learned, that, of fragmenis, not a word had
been spoken by Isadore; for, as we all know,
sense must precede syntax. Then I began fo
wonder 1T the fair sseming young man might
verily be a rogue.

And 30 I approached the Lady Flint, only¥
to learn that she was, in truth, Dur tady of
Mercy, Friend of the Frosh, lLast Refuyge of
the Refuse. And she, with sweetness,
protested that she had sver spoken with the
fair seeming youno man about this matfer: t5
wit, how he had fared in the Place of
Writing. And, although others would have
named him Most Foul Miscreant znd Errvant
Knave; she would have him only to be a
foolish youth who had yet to lezrn the wWays
of wisdom. And so we narted.

And now I stand before vou with 2 tale
that is no less true for being 2 tale. And
1 would have you take a Tesson from my
homily, ve knights all: Though a1l the World.

should prove False, to your Tutors be True.

David W. Chapman
Texas Tech University

serever o
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NEWSROCOM: SOFTWARE FOR YOUR NEWSLETTER

For writing Yabs that produce their own

newsietters and have an Apple 11 series, IBY

PU, or Commodere computer, there's a saft-
wWare program, Newsroom, to help you design

create, and print out a newsietter with 3

barner, headiines, two columns of print, and

graphics, The easy-to-learn program has
over 800 pieces of ¢lip art graphics and 5

different fonts of fyvpe to choose from. Ona

minor complicetion is that while the
original price of Hewsroom may seex reason-
able {845.95 for the Apple or Commodor
program; 35%.95 for the IBM B0 yarsian
way be irked when you open the packags to
find that you'll have to pay an additiona]
£12 for a back up disk. For further
information, contact Springhoard Softwars,
inc., 7808 Creekridae Circle, Minneapolis,
MM 55435 [617-944.3915),
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The Tutor’s Cor_ner

As a tutor for the Writing Skills Center
at 5t, Cloud State University {SCSUY, T ha
abserved that many students do not make th
effort to revise their papers. For them,
generating ideas and developing papers are
painfuel. For many heginning writars,
wWwriting 1s analogous to cleaning a clutterad
room, Lvery sentence must be stripped, va-
finished, and polished to perfection,
Rewriting and retyping are forbidden words
and actions: they are time-consuming,
inconvenient, and tedious. Other heginning
writers have never been faught how to use
revision technigues, or they do not have the
motivation fto rewrite their work,

Through sy tutering experiences thus far,
I have discovered that many beginning
writers have perfectignistic attitudes, IF
a First draft is not perfect {flawless!,
they feel they have failed. They disregard
the proverb "Rome was not built in a day,”
and they forget that any creative endeavor
takes time, energy, and persistance to
deveiop znd mature into a masterpiece, As
tutors, we need to help students over these
hyrdies by showing them that revision
requires paitience, We can also encourzge
students o apply revision sirategies by
introducing stimulating, challenging,
lzarning snvironmentis.

The word processor i3 the latest
inpovation Tor teaching and motivating
students to rethink and revise their texts,
Hord processors make writing fun; they
enable students to tinker with languagse,
spend more Uime experimenting with words,
ohrasses, and ideas. They make effective
writing happen as students not only revise
more but censciously acknowledge the writing
Oracess,

As tutors, we must remember to focus on
the positive revizionary characteristics
word processors make available, The
principle of addition is the most positive
characteristic word progessors offer as they
make adding text sasy. The composing
process 1s moved forward instead of bhackward
{deletingl, so students gain control over
their writing., MNegative acts of revision
{delsting, reslacing) are forced into the
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background, but they are not ignored,
Cresting writien text is hard work; adding
text, instead of refracting ideas, is
psvohalogically sasier for writers to cope
with and use when they are writing and
revising, By using the process of addition,
beginning writers, then, view revising with
a positive attitude; they take the responsi-
bitity for deciding what their revision
alternatives are as they contrael their
avatlable choices.

Word processars help students o motivate
themselves, slow down, and tackle revision
tasks one at & time instsad of being qver-
whelmed by trying to rework saveral problems
simulianeousiy, especially during final
editing., AS computers arz non-threatening
and fun to operaie, they alleviaie tension
writars may experience and allow them to
experimeni; hance, revision becomes a
togical step in the act of committing words
to paper.

Tutors can guide students in reducing
their grrors as well as show students the
necessity for revising while working on word
processars.  Word processers cannot replace
tutors gr teachers., They gan, however,
motivate students fo satisfy writing tasiks
such as exploring ideas, rewriiing phrases,
discovering thelr writing styles, and
inventing final, effective, polished texts,

As the SOSU Writing Skills Center
continues to expand and provide mors
resgurces o ald writers, a word procsssor

will be brought into our facility. Jur WSC
staff will encourage students o fake word
processor composition cpurses which are
already availabie, By using the word
processar in the WD, students can be guided
by tutors in a step-by-step process in whic
they coordinate students® mechanical
opperation of the word processcor with their
writing skills. Dur hope is that beginning
as well as advanced writers will becoma
intrigued with operafing word processcrs and
spending time reworking and fine~-tuning
their work, :

Behorah A, Schmidi
S5t. Cloud State University
5t. Cloud, MM
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SEVITALIZING CLICHES: A WORKSHOP STRATEGY

il

Many students sent to the writing lab
come with papers marked from start to Finfsh
with comments such as "illogical,® “grammar
ervor,® and "cliche,” most of which the
studerts take as proof of their irnability to
be lggical, correct, and original. Our
first task as tutors s usually te assure
the siydents that thedr minds are normal and
fully sufficient for lsarning good writing,
Then we proceed to explain the nature of
togic and grammar, which i3 sometimes
iilogical but 3t least follows some con-
vention. One of our greatest challenges,
howsver, comes in dealing with cliches.

Most handbopks give the trite definition of
cliches as "once fresh sayings grown
ineffeclive by overuse.,” But these “a%4~
books leave untouched the fact that 1che§
are relative fo time, culture, and reggon.a
What may be a cliche to the tescher may be
completely new to the student. Furthermore,
these handbooks usually state {or at lsast
fmply) that cliches are bad and should be
avoided by all goed writers,

+ 14

1

As given by most English teachers and

handbooks, the standard advice concerning

ciiches can be boiled down to one simple
injunction: aveid overly familiar phrases
and sayings. Unfortunately, such advice
denies the basic patyre of cliches and
gverlooks the wealth of language lying
dormant in them, The fpllowing workshos is
qeségr d to present 3 posit e“e atternative
for helpi Rg students work with cliches., The
abuect?ve of the workshop is éa help styw
dents begin writing with the language they
know best, and then procesd 0 use this
familiar language 35 & respurce for
deveioping original writing,

Zegin the workshop by guizzing students
about what they already know about cliches,
Supply & working definition, if necessary.
Ask them to give examples from daily
conversation or television. Talk w?th them
br‘a‘*v agbout the value of cliches {such as
"Helle, how are you?"! in conveying a sense
of aucep%ance and *ﬁdzng a sense of the
famitiar toc communication. Then present
them with clever modifications of cliches as
used in the advertising woeid, in newspaper
headlines, or in other major forms of
writing, such as popular articles or books.
If possible, use Tocal examples and present
these modified cliches in living color.
Slides may be useful when drazwing examples
from biliboards. Hers are a few racent
examnlas;

‘Let Hormel give you a helping ham.®
“Merry Urispness” {a Christmas

advertisement for a deep fat frier!
"You Lar bank on First Federa?®

|3 2 o'

There's no place Tike Rome®

After makiﬁg the students aware of how
cliches provide resources for the adver-
tising and publishing world, accuaint them
With ways they can recognize ¢liches and
then use them as resources far davelaping
thelr own writing, To aid ¢liche recognt-

tion, introduce the stydents to Eric
Partf‘dge s A d?CL’&“&?ﬂ of Cliches, Bth
ed., Barron's A Diction of dmerican Edioms,
and the interviews with Fr. Arbuthnot in
Frank Suilivan’s A Pearl in Every QOyster.
Short examples from these books can he
handed out as rasources for student writine
during the workshop. Don’t let the studen
get bogged down with the fine u?Sﬁ‘”ﬁt}wﬁq
setween cliches, idioms, and familiar _
sayings; Tinguists are still struggling aver
these distinctions and the bourdaries
between these classifications are often
shifting. For this presentaticn, Just
toncentrate on taking stale, unariginal
phrasing and transforming it into :one*hznu
new and interesting.

Then pFGSEﬂa the students with
following techniques for modifying ol
Since modifying cliches involves re-
contextuatizing them, the follgwing
illustrations present hoth the cliches and
the contexts in which they have been modi~
fied,

ot
e
ek [ TY
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1. Extending--Take a common saying and
expand 1t. This technique builds actien or
detail

Lliche: biind a3 2 bat

Extended (lizhe: A%e“ Tom removed hig
thick glasses, he was as blind as a hat in
gn sisctrical storm.

{liche: spber 3s a judge

Extended {liche: When Ji11, the new sales
clerk, was cal 1@& in for guestioning about
shop 1ifting, she was as sober as & judgs
awaiting trial for bribery,

Note how the expanded versions are more
vivid than the old ones, and can contain an
element of surprise--a key ingredient of
humor,



Partially ?Gﬂ¥@?t7ﬁﬁw“u38 most of a3
and change & part of it. This

nodi ficatisn ocreates sarar%be through

xpected replacement of & term or phrase.
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{liche: the spirit is willing, but the
flesh 75 weak

Partially Converted (liche: When two vear
id Jdeffry tried to smap his fingers for the
*v istmas musical, he found hig 1ittie
F*ngers couldn't reach the hase of his
thumb.  In truth, the spirit was willing,
sut the flesh wasn’t big snough yet,

o

Diicher saiid as 2 rock

Partialiy Converted £liche: The stock
broker assured me that my investment in
Marvel GQuilts would be as solid as a cast
iren headboard, lUnfortunately, the markst
for guilts cracked, and my investment fell
with the down gquilts,

these partially converted c¢liches are
memorzble for their new use of old sayings
and for their touch of humor.

H

3.

the 11
perspec
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Re to eXpress a new analooy or
iye

Tiche: "The Tove of ?aney is the root of
all eviis,"~-1 Timethy £:10

Fully Converted {ldiche: As Pooh Bear
giscoverad after raiding the bee hive, the
love of honey is the roof 5f a1l tummy

aches

Liiche: "A rose by any other name §5 as
sweet . "~~Shakegpears

Fuliy Converted {1iche: Though Andy
Bobson missed receiving the Athlete of the

Year Award, his u:EXﬁccted Citizenshin Bward

taught him that s ﬁr?ze by any other name i3
gven more rewarding,

hes retain the rhythm
ttern of the cliche, but

oy
(‘i° F

4, Inverting--Begin with the familiar
phrase and fturn its meaning upside down,

is modification works best te illustrate
rony or paradgox.,

Cliche: born with 2 silver spoan in his

ully Converting--lise the pattern of

o

inverited Uliche: Mr
promising voice for an
he wn born w¢‘r & 311

wz;heu; t&:&?ﬂg ahea money.

Ciiche: "I left my hegart in San
Francisco”®

Inverted Cliche: “Peoplie don't leay
their hearis in San Francisco; they send
them there long before they see its towers
and bridges and hills, And we like that
Just fine,® Jon {arrpll, "San Francisco,®

TWA Ambassader. December 1986, p. 33.

Bote how this method achisves its
effectiveness by defeating the reader's
sxpectations and emphasizing an unespected
fact or esyvent,

5. Punning--Play on the meanings or
sounds of words in 2 saying,

hy
1]

£liche: "de marches io the heat o
differant drummer,®--Thareau

Pun on Cliche: As the weary oo
tistened to old Mr. Jones rant hi
through ancther choir anthem, the children
agreed that he definitely bBleats to the tune
of anothsr hummer.

Cliche: having & sound man behind you

Pun on Cliche: As the moderator
introduced the femzle singer, he also
her hushand's assistance on her sound
equipment by guipping, “Isntt it nice
Rave a good, sound man heh

wreldl
ot

udad

.
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The gheé‘ﬁngm in piaying with puns i3
make meaningful ones. Do caution the
students against corniness,

Feg—

[

. Lombining--Use twe (or mors} c
in combination to add a new twist or =y
details. This method 15 fairly difficuld
and sometimes involves mixing metaphors, zo
use it with cautinn,

Cliches: ~being grounded
-up in the air

Combined Cliches: In commenting on her
ajriine company that had recently been
grounded due to financizl problems and faced
an uncertain future, one executive
responded, "I think it's funny that an
airtine that's been grounded can he so much



Lombined {1iches: Though the financia!l
magnate remzined as cooel as & cucumber, his
nonchalance only got him isto a bigger
pickie with the bankruptcy court Judge.

Hotice how these combined ¢liiches revitaliize
tanguage chiefly by reminding the raader
about the concrete meanings of the cliches.,
This 15 the safest way i0 cus students about
combining cliches,

After Introducing the students to these
ix methods of modifying ¢liches, have them
ractice modifying ¢liches taken from
amples of student writing., For each
xampie, be sure To give enough context to
guide the students in understanding how to
create modifications that snhance meaning
while revitaiizing the language.

N £ e W

fince the students have hegun to cateh on
to these methods, cue these budding writers
about using even modified cliches sparingly.
Tities, openings, and ciosings are usyally
the best piaces for using clever turms of
tanguage. As a closing to the workshop, you
may want t¢ give the students & handout
surmarizing the concepts introduced in the
workshop.?

Learning to do something original with
familiar phrases fakes trafning, time, and
not 2 1ittle tatent., The problesm that most
young writers have is that they simply stor
revising too soon, either out of ignorance
of new possibilities or ogut of fatigue or
discouragemant. With the aid of this work-
5 » these neophite writers will at Taast
be given a glimpse of how Lo move ane sten
cioser to creating interesting, purpaseful
prosa by treating cliches as the ressyrces
they are. Letting studenis know that the
common iangquage they use has the potential
for expressing uncommonly intriquing ideas
may be the best news they will hear all
semester,

[T

T

Daven M, Kari
Uriversity of louisville

<

gy insights on the nature of cliches, I

R ————— e —

am greatly indebted to [r. Virgil Lokke, Mr,
Jim Heston, and Dr. Kathleen Yancey of
Purdue University,

23&33?& you want & copy of 2 handout o
Jegve with the students, send 3 se]f-
addressed, siamped envelgpe to the Writing
Leb at Purdue University {West Lafayette, IN
47507 and ask for the cne entitled
"Revitalizing {liches.® This handout covers
the same concepts, but combines partizl
conversation and complete conversion of
ctiches into one category.

deanette Harris, a member of our news-
tetter group and past president of the
Hational Writing Centers Association, hasg
co-authored a book with Christine Hult
entitled A Writer's Introduction to Word
Processing {Wadsworth Pyblishing Co.J., The
text includes definitions and explanations
of word processing functions; discussions of
how to use word processing at each stage of
the writing process; emphasis on revising,
editing, and proofreading with 2 word
processar; discussions of commercial word
processing software and auxiliary programs:
and activities and sxsrcizes to reinforce
computer skiiis. In all, this is a highly
useful text for a computer lab and a
vaiuable addition to a writing lab Tibrary's
resource materials,

T
CALL FOR PAPERS: DEVELOPMENTAL ECQUCATION

Propesals sought for New York Metropoi-
itan Association for Developmental Education
fail confersnce on Octoher 23, 1087,

The foliowing types of manuscripts are
welcome: papers reporting on current issues
in developmental education, teaching meths-
dologies, innovative programs, retention,
counseling and tutoring, evaluation and
assessment, curricuium.

Please forward 3 copies of z GRE~TIR S
abstract and a self-addressed, stamped
envelope to: Ann E. Damiano, Mount Szint
Mary College, Newburch, Hew York 12350,
Jezdline for all submissions: June 15

TG
b3 i581 .

Writing ang rewriting are a constant
search for what it is one is saving.

John lpdics

| 1
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REHLES

THE MAGIC OF
When 1 began my work in the Writing Hork-
shop at Wa.tc%a r State Zolleoe, I was not
atgne I had siready been introduced 1o

Jaﬁe, Emig, Ecna?* Graves, Donald

i

Murray,
and Erikz Lindenann, among others, snd they
remained with me ih rcuaﬁou, the semester to
and encourage e as
1tf “cﬂedza? writers, For
was Donald Sraves who advised an

example, ét
¢ 1] L b
Aary’s probiem.

zppraact

Mary came with Her psycholicoy paper.
“Can you help me with my writing?” she
asked,

Mayhe ,® 1 replisd, “Hhat scems 5 bhe
the probiem?”

"Speiling,” she answered wearily. "I
Just zan't speid tverytime 1 hand in 3

it comes back covered with red marks,
Even in psychology. That guy thinks he's an
tnglish teacher gr sgmething. He even takes
points off for stuff tike spelling!l”™ Mary
shook her head in disoust,

paper,

I read through Mary's paper guickly., On
the first page gione I noticed sleven spei-
ling arvaors, Mary and I talked for a minute
ar itwo about the corntent of the paper. Then
I facysed on the speiling problem. "I want
you to correct this paper yoursel ¥, 1 sa3id,
Hary's sves widened and she shook her head.
“Cverytime you find a word which Ts misspei-
Ted,® I continued, “circie it, Then lei ms
see what you've done.”

Mary went o work imme

s within five minutss.

diately and return-
On her firsi try,

Mary had correctliy identified all hut ftwo of
ihe words which were @isspm*Eﬁd fGood
Job," T said., ¥iho you own s dictionary?

"Yes, Itfs at the doem,”

"Well, when you get back there, Iook up
ail the circlied words and zorrect them, [F
vou can't find a word, ask friend. Then
doubla-check.”

Mary thanked me and left, 1, s turn,
thanked Donald fGraves whose book mentioned a
similar approach taken by a first grade
Tzacher in heiping a student with apu.§1ﬂ§
{130},

I found working with students during the
pre-writing phase of Lhe composing process
to be the most exciting, [t was deiightful

ai” that
discovered their awn solutions to wri-

to witness the
dants

&

ting problems. & conversation with Hanry
i1lustrates this discovery process,

Henry dragged info my office and stumped
ints a chair, “l'm so depressed,” he
mumbled,

"Abgut wour writing?®

HT
i

*Yeah," he gaid, have fg write 3

definition of a taxi.?
"Why a taxi?”

what my compssition aroup de-

cided, The fesacher split us into ﬂrzups pis:
choose the fopic., [ wanted *ﬁiaw ‘

‘Did you ask the group?®

"¥es, hyt 1
would have

didn't want to push it, They
tamed me if they got stuck.”

!IG% T
.-!g A
instead . ?

seg, 50 now you can hlame them

s uess,  Hut
take gne once, and it
t and took forever %o

Henry smijad, #Y
hate taxis,
was dirty and cost a 1s
pick me up.”

o
oF
e

u‘}

"You sound really angre.”
"Well, weah, 1 realiy hate fawisi I
coutd write a whole paper zhout that®

“Why don’t you?™

"Hey, I could do
could define taxis b
them.” Henry fock ouf
time for his next ol

This zonference with Henry was ty
conferences with many students whn ¢
"writing blocks.”

ﬁf
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i
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¥
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As Donald Graves wr

wds s (*)

4
5"%
o
[9~

Children don't 9nﬁw what they know.
Most learners don't, When we speak
ar when somegpne e?;Csts infarmatis
from us, it is as informative to
speaker as i1 is Lo the listener
11387,

+}-§ﬁ

Most students seom able f0 fall thomselvyes
oyt of their dilemma with only m1n1mu; gyt~
dance.  Graves comments further that "the



page !

sarret ip thp short, effective confersnre i3
tha child's talg® {128). ntSﬁﬂ@ talk seems
te be tbe bESL hiack-hust

Several students who visited the Workshop
had atready progressed through the pre-
ﬁ?5f¥?§ stage. They had written introduc-
tions, done research or developed their
arguments. However, especially in the wri-
ting of critical papers or essays, many stu-
dents had written themselves into 2 corner
Todd was such & stydent,

He had selected two short stories and
three peems of Alice Walker's as support for
his thesis fthat Walker's writing emphasizes
ropeful ness tn the midst of social disinte-
gration, His seventeen handwritten pages
contained a cat and congise introduction,
which I camg1*mergeﬁ The rest, however,
was not amalysis, but a retelling of one
short story, As Todd and I reviewed the
varioys methods of analyzing literature, he
began 1o see the new direction his writirg
would take, To my surprise he was not dis-
courazged by the prospect of discarding aver
& dozen pages; rather, he seomed reiieved.
Helping students 1ike Todd was a challenge,
Ehg ;aff?rsnces were always unpredictabls,
Lowould ask a2 question; the student would
rnsgﬁnﬁ According to Graveai it is thisg

ynpredictability that makes the corference
5t=mg?at,ﬂ§ {11,;,

Thomas 4, Carnicelli suggests several
technigues to use during such 2 conference.
He stresses the ngsd for the futor to read
the ﬁn+1re student paper., The skillfuyl
tutor then offers encouragement, and through
questioning, lezads the student into new
areas of *“T”f ng and writ 1nq. Carniceild
2150 emphasizes the student's preferance for
specific suggestions from the tutor on how

- =

to improve the writing {(111-1177%,
Gaher students who visitaed the Workshop
ing the wriling process had grganiza-

T prabrﬂns, Such students smnsaj that

& t3 1aca_v the rcat of the srcs ﬂm*
these sfudents, constructing & hasic
outline helped reveal the repetitions and
provided solutions to reorganization. The
students were able o Yook for interngl la-
gic and cause/effect relatienships within
the paper. Lindemann suggests that:

OutTining can zlse serve revision
bacause, when students outline a
draft, they may discover digressions,

mountain ¢limbing, de

Tﬁcansgﬁteﬁciesj ar other groaniza-
tional preblems fo work on in szubse~
nusnt draftts (783,

By far the greatest number of students
came to the Workshop at the rewriting or
revision stage of their writing, Problems

with syntax, punctuation, vovabulary, spei-
fing and proofreading zccounted for most of
the errors in these student papere., Most
students who came with revision problems
were not only aware of the extsni of their
wWriting problems, but often could recognize
specific mistakes. What they tacked was the
experience to correct the srrors. And what
they got was a short Tessaon dealing with a
spacific grab?aﬁ which they had encountered
in the writing of fhat paper. Dealing with
the problem within the context of the stu-
dent paper may be the best way bBoth to teach
and to refnforce the lessen {Braves, 146},
For the student who is already ssnsitive
about writing problems, the privacy of the
conference 15 also important {farnicelld,
1023,

Syntax problems were sspecially common,
Students are unsure of when o stop writing,
s¢ add commas and periads randomiy. The
results are sither sentence fragments or
comma splices. FEither way, the sentences
make 1ittle senses until the punctuation it
removed and the sentences reformed, Linde-
manrn says that "decombining and recombining
sentences can help students untangle, tighl-
g, and rewrits sentences too complex for z
reader to follow easily” (1443,

Both sentence problems and vocgabulary
difficulties seem to take root in the false
assamguzgr thgt {plliege Ingligh 15 3z unigue

anguage in which onlty fwenty-word sentences
ha ten-ietter words have value. I have
shown students seniences from fextbooks arnd
novels to prove that readabte sentences can
be shori. I encourage students to simplify
whenever possibie. These mistakes, however,
do show the siruggie for improvement., They
are what Imig classifies as "developmental
arrors® {1483,

Mike, Hag.hg writtien
aria
froncorial® when he clip

"Concorial?® 1 asked, "What is that
Tika?™

"Ttis Tike really proud. [ conquered the
mountain.”



ed him o fee? CGﬂﬁO??aT“ aboaut his
reh for the perfect word,

Students whose final drafis were loaded
with typing errors needed practice proof.
readarg. ¥hen reading the sentence aloud, a
student was 1iksly %o read correctly over
the error, never sesing the mistake. I
tried pufting an "x" next to the 1ine with
an error and asking the student to locate
the problen. It became a geme. "1 can find
six errers in the secomd paragraph. £an
you?"” With practice most could find their
own mistakes,

s
"
i
=
&

Lonferences incorporate into the teaching
of writing the educational philosophy of in-
dividualization., As fmig says, "one writes
best as one learns best, at ane's own pace”
(128}, Some students mastered a particular
problem in one session, others returned for
many weeks before feeling confident abaﬁt

constructing sentences, organizing ideas or
using words su ceesﬂvaz,y A1 ahe stjfpﬁ 5,
nawever, seemed to valus t*ﬂ‘* riting more

as theg came 1o pnderstand the pracess*

Writing conferences requirs the teacher
to stand aside and 1ot the student do the
work, The teacher may provide directign,
guidance and encouragement, but yltimately
the responsibility rests with the student
writer, It is sasier to circle mistskss
with colored pen than to guide the student
¢ find the errors., However, ynlike marking
red comments on a paper, the writing con-
ference is fun and pften works Tike a charm.

Elizabeth Raum
Montcialr State Lollisge

Uoper Montoiair, NI
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RLPHA ARRANGEMENT: NEW WAVE OF HANDBEODUS?
Just as the alphabetical arrangement of
the thesaurus moved it from the horse-and-
buggy byways to the fast-food interstates,
nerhaps the alpha-arranged handbhook will
effect a similar transfarmation for hand-
books. Two cases in point: William Hermen's
Portable English Handbook: An Index to

Grammar, Usage, and the Reszarch Paper, 3rd
ed. (Hew York: Holt, Rinehart, and Winston,
1986, 444 pages, and Alice Maclin's
Reference Guide to English: A Handbook of
English as 2 Second Language. 2nd ad. [New
York: Holt, Rinehart, and Winston, 1987) 484
pages. A& casual g?aﬁce at the Tahies of
Lontents of both resgurces reveals their
similar approach to organization. Herman's
book s superficially the more traditional
of the two with his first and third sections
which treat hasic grammar and the research
paper done in typical handboosk fashion.
However, his second ssction, ®An Index to
Usage and the Principies of Effective
Hriting,” Tike the entire content of
Maclin's tﬂx“, is arranged aiphzbetically.
Both books a2lso offer conventional indexes
for ready reference to materials not easily
found through the alpha approach to the
text Raéxtzaﬁa}ij, both offer answer keys
in the backs of the books. As one might
expect of an ESL resource, Maclin®s fext
makes frequent helpful defours through all
possibie ramifications of tense, counts and
non-counts, and the 1ike. Her {1luminating
explanations about "confusing choices” alore
are worth the price of the book. Hopefully,

students already familiar with the use of
the dictionary will more readily adapt ¢
using alpha-arranged handbooks such as thess
than the more traditional versions. In
brief, these two books deserve places on the
reference shelves of a1l writing labs!

Mvra 4. Linden

Joliet dunior (gllege

Jalist, Illinois
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MLA BOOKS ON WRITING

PROGRAMS

New Methoeds in College ¥Writing Programs:
Thegries in Practice. Eds. Paul Comnplly
and Theresa Vilardi {New York: KLA, 165
pagesi. (lothbound, $30: paperbound,
$16.50

This collection of twenty-sight essays
surveys numerous college writing programe at
institutions throughout the country, focus-
ing on the variety of changes taking place
in the way writing fs taught and learned,
Htghiighfeé are successful i rnovative

writing programs which have bGEﬂ renovated
within the last five years. In their essays
contributors provide a discussion of the
history of writing programs, geners)
desions, theoretical assumptions that infornm
the teaching method{s}, staff development,
strengths and urob§e?s, and distingtive
features of the programs. Included is
information on peer tutering, writing
canters, wr‘ting irntensive courses, and
svaluation of writing in these programs,
;?15 is a valuable resource for the CORmpara-

tive study of writing programs.

x

Composition and the Academy: A Study of
Writing Program Administration. By Carol
Hartzog {New York: MLA, 184 pages).
Clothbound, $30; paperbound, $16.50,

his examination of various writing
programs and how they are being administered
draws on z study of writing program admini-
stration at forty-one post-secordary insti-
tutions. The study discusses the political
struggles, issues, and tactics involved in
the administration of i{hese programs and
@150 describes the fit between the programs
and thelir institutions. The suthor's aim ig
to examine strategies rather than to develop
modules that can be followed. Anyorne
invoived in designing, managing. or teaching
in campuswide writing programs will find
this book useful. Included also is a
selected bibliography on composition and
writing program administration.
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