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What goes on your list of identifying
features of writing lah directors? Do we
talk a bit too loudly (because we're always
trying to be heard over a1l the conver-
sations in the 1ab)? Do we look slightly
harried {because of constant interruptions}y
Jc we tend to keep on the move {because
there's always so much to da}?  Are these
characteristics, ar are they merely symptoms
of the communal nature of writing lahs? As
articles in this month's newsletter remind
us, the social--and socializing nature of
the writing lab is part of its essence,

Pnd that socializing extends to helping
gach other, One lab director deserihes For
g5 three reference books she recommends for
stir bocksheives, and another director would
ke to make contact with writing labs that
offer academic credits to tutors. You may
wanl o respond either directiy o that
persin or via the pages of the newslettsr in
an articlie on how you compensate your
tutors,

In addition, of course, keep sending your
articlies, announcements, reviews, cueries,
names of new members, and thoss much appree
ciated yoearly denations of $7.50 f{in checks
payable to Purdus University) o me:

Huriel Harris

Writing Lab Rewsietter
Pept, of English

Purdue University

Hest Lafayettie, IN 47347

From the minutes of a fagulty
meeting 2t Bethel College (Ind )

- requested the fagulty 1o
return vaa keys immediately after
use, and to he sitve the nterior of the
vans are clean and Blled with gas ™

Be sure to roll ap the windows
first.

“From The Chronicle of Higher Educdtion
{March 25, 1286)
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THE WRITING CENTER AMD INSTITUTIONAL
POLITICS: MAKING CONNECTIONS WITH
ADMINISTRATION AND FACULTY

As 1 was collecting my thoughts for this
paper, I was concentrating on the subject of
"how" we should reach ocut to other disci-
plines and areas within our universities,
Hawever, I was alss heing badgered by
gremiins asking "why reach out?®  After all,
if your experiences over the years have heen
anything like mine, perhaps 2 certain tinge
of resentment remains., {For those of you
new to writing centers, those who've
affitiated during the ascendancy of the
writing lah, maybe you can Just listen for a
moment and smile 3t these rantings.)

Hriting labs are now "in vogque®; writing
across the cyrriculum programs are and have
bean popping out of interdiscinlinary curri-
cutar commitiess who'tve "studisd the
research® and suddenty, miraculously, con-
cluyded that there s merit to this ides of
"writing and learning” or "writing to
Tearn.® Imagine! Writing and learning,
hand in hand, complementing one ansther,

Seems o me that we--those of us in
English departments, those of us beginning
to establish an entity called a "writing
1ab¥w-were suggesting heresies Tike “writing
is learning" ten years ago, perhaps not
Toudiy enocugh or strongly encugh. For the
mest part, we were looked ypon rather
strangely. ¥e wanted this writing Jab to
help anybody in the university, not just the
English comp students, with written communi-
cation,

Ten years ago, not many were listening.
He weren’t important then, Even our own
fnglish depariment colleagues were more
concerped with that hook on how Hlind Milton
reatly was or with detormining how many
parts of Hemingway may have bheen hlgwn off
in WW., I. Writing competency was a minimum
standard for collegiate entrance reguire-
ments,  And college professors who wished to
concentrate their caveers in rheforic and



compusition wore, at hegt, "underachievers,®
As one of my peer reviewers phrased it so
eloquently, "he is doing 3 reasonable job
with stydents, courses, and material which
are stupifyingly dull ®

So forgive me if I appear, as I begin, to
have a chip on my shoulder. 1It's not Chip.
It's Michael and Agnes and John and all the
others whe fell to the tenure track wayside
becausse composition specialists weren't
deemed essential to collegiate education.

Well, the pendulum has swung. Today
we're needed.  The pendulum will swing
again, though, and we must prepare faor
tomorrow, That's partially "why" we're
going to make connections. How and with
whom 15 & multi-faceted question.

tike to respond hy giving some

5 from my own experisnces. My first
suggestion, one which you might find
surprising considering my previous comment,
is to go gently fo your colleagues in search
of friends and advocates for the writing
tab, You're going to find, if you don't
giready know this, that not every professor
tn every discipline will welcome vou with
cpen arms.  Particularly iF yvour institutior
has & writing across the curriculum program,
put yourseif in the shoes 5f the math or
accounting professor who suddenly finds that
he must include writing in his course. He
Just might not like the idea. How would we
inttially feel if we were obligated to
include aspects of math in our writing
tourses, eyen for the most solid of reasonsg?

Go gently to the faculty or to department
chairs first, Make initial connections hy
asking to be invited to a department mept-
ing. At that meeting explain the lab, its
sarvices, Tell the professors that you'd he
willing to discuss individually any services
which the lab might provide for their parti-
cular courses, What you can do will
obviousty be a functien of wvour available
time, staff, and budget,

There will be some legitimate reguests
that can't be honored, If ypu have more
requests than staffing permits vou to ful-
Fill, keep a record., That's the type of
documentation to take to the administration.
For example, this year we've had requests
from professors in humanities and political
scionce to help students with research
papers,  In order to accommodate thig

reguest, we adopted the mini-courss concept
which Muriel Harris discussed in the first
issue of The Writing {enter Journa:
{Fall-Winter, 19807,

Working with the professar, we instituted
two sessions, each an hour Yong, to discuss
the type of research paper desired, methods
o conduct the research, and we taught the
footnote format reguired by the professor,
Students were not chligated to attend these
sessions, but if they did, they were expect-
ed to attend bath,

After these mini-courses, we encouraged
the students to sign up for an individual
thirty-minute tutorial to continue with the
material begun. He kept records of what we
d4id and with whom we did it. HWe returned a
form te each professor with 2 1ist of names
in attendance and a hrief synopsis of the
material we covered, Finally, we asked hoth.
professor and students to evaluate the job
we had performed and its ysefulness., If we
did well, we had made a “connection within
the institution. Hopefully, someone from
another discipline now felt that the writing
center could be helpful, and perhaps sven
necessary, to his program needs,

Returning to an earlier idea, we went
fgently.” We did not try to conyince the
psycholegy instructor that the MLA style
sheel was preferable to the APA.

This first idea of approaching individual
facuity is the most fmportant in my esti-
mation., There are numercus cther possihil-
ities. At smaller institutions you might he
able to "attach” a complementary writing
component to selected coursework, one
approach to a start in writing across the
curriculum, Again sufficient budget and
staff are necessities, Basically, a member
af the writing lab attends a selected number
of key classes in a particular course, and
then conducts an additional class perind
helping and demonstrating to the students
strategies for responding in writing.

Three other connections might he attempt-
ed with faculty. Writing labs should
gvaluate the possibility of providing
in-service programs or seminars designed o
help teach the teachers, As writing across
the curriculum programs flourish, we can
certatnly help our colleagues see what kinds
of writing might be appropriate for their
courses, how to assign that writing so that



it's & significant part of the coursework,
and what to ook for in the student’s pro-
duction, Offering a2 mini-course, in-seryire
program, or seminar to faculty discussing
content-based, audience-oriented writing car
be an impertant step for labs to take. Hot
only does such a program assist faculty, hut
ity too, is a2 significant service stressing
the writing lab's case for administrative
support,

Another service the lab might provide-.
and aiso a stgnificant one %o gain friends
across the disciplines--is to help faculty
with scholarly papers, It's not difficult
to sit down for a half-hour or hour to read,
review and critique the form of an article.
Many times its author needs the feedback on
the form, language, or expression, Helping
that professor might produce a strong advo-
cate for the lab,

Making connections with the faculty is an
important step for a writing lab's gqrowth
and success. Making connections with stu-
dents i3 egually important. Whatever growth
takes place in our labsz, we should not for-
get the fundamental reason for our
existence: 1o help freshmen develep their
writing skilis, Perhaps we should tel] them
about the Tab before they're freshmen--and
tell their parents! Can you incorporate
material about the writing center and itg
saryices inte recruiting brochures? Mayhe
all it fskes is a connection with the
recryiting and admissions staff, At Penn
State-Behrend, among the large deses of
information perpeiuated upon parents and
prospecis is information aboul the seryices
we offer in cur Yab, Ue BiT1 ourselves as 3
saftey net for the freshman. HWe tell him
and we fell his parents about the Tab before
the student even applies. During 2 summer
program with parents and childran, we talk
0f degrees, scholarships, housing, and the
writing center, At freshman orientation,
each student alttends g brief session to
remind him once again of our seryices, Our
recruiting and orientation message is that

we offer a free tytorial service., HNow wetre.

aise instituting programs with our minority
retention people on campus. We have under-
taken a series of mini-courses, really
they're forums, in which a very small group
of minority or £.5.L. students sits and
talks with a 1ab tutor, The basic issue ig
Thow do 1 express myself? How do 1 change
or alter my language so that the professor
understands me? [ know the conceptsy 1 nesd
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te learn how to state them for my audierce,®

[ have no statistics today to tell you
now many students we've saved, if any. But
I do bave positive feedback and response
from the recruiting and minority retention
staffs. Now I receive wmore freguent phone
calis from these offices requesting tutorial
services or information about the lab--
another positive connection accomplished,

The final segment of this paper centers
upon the administration and budget offices.
Obviously the key here is io get the
administration on your side, If you do,
budgetary support will normally follow--or
ciues on grants and outside funding will
follow, ’

Go to the administration with evidence
galore of the lah's position within the
university, of the services offered acrass
the disciplines, of the connections made.
It's very important te keep records and to
have a healthy guart of public relatiang
blood in your system. I never send ont a
significant memo about the lab, 3 service
offered, a3 new accomplishment withoyt
sending a copy to the administrator ulti-
mately respensible for my directorship and
our butdgst. Keep a file marked "Evidence.”

I send a report monthly detailing the
rumber of students served, numher of
sessions, types of mini-courses. The
administrator told me it was no Tonger
necessary o do that. 1 never stopped. If
the iab or its personnel enjoy a unique
success, that information is forwarded *o
the public relations office, Students,
Ffaculty, the tuiors themselves evaluate the
Tab and its services. The negative comments
don't get thrown ocut. Problems we try to
correct. Complaints which lament that we
don't offer more services are dispatched
quickly to the administratiogn,

There are three primary issues which ['ve
tried to communicate to our administrators:

1} 1 show them what we've accomplished
with documented support, numbers, and
evaiyations;

2} 1 try to demonstrate what we are yet
capable of doing given additienal
statf, equipment, and budget;

L

finally and most importantly, I



strass the accomplishments of the
staff, arguing for the nrofessional
recognition which they have earned
and which they desarve,

I began this discussien with some ram-
bling thoughts about "why" reach out, "why"

wmaks these connections., 7o me the answer is

or one level very simple, yet very import-
ant. Our writing labs are no Jenger
isalated islands in our universities., I'm
convinced that the writing center is 3

necessary and essential ingredient. Writing

is learning in any discipline, iear writ-
ing resulis from clear thought. When the
student learns o write, when he learns to
think clearly and objectively, when he
tearns to communicate effectively, he is
learning to be surressful in cotlege and
beyond., That's why we reach out, why we
attemplt these connections,

T also reach out with memories--of
Michael and Agnes and John, Uherever you
are, I hope you're in a writing lab because
your iime has come,

Michae! U, Chiteman
Penn State-Behrend
JOB OPENING

Director of the Writing Center, (olorado
Cotlage, Celorado Springs, {0 80903

Description: Directar works individualiy
with students who need help with academic
writing; conducts worksheps; supervises peer
tutors; teaches adjunct courses in basie '
skills and peer tutoring; works with faculty
members of many departments who teach
writing-emphasis courses; participates in
ali-cotiege svaiuation of the writing of now
students,

Gualifications: M,A, or Ph.D. in standard
academic discipline, with training and
experience in teaching writing, knowledge of
word-processing essential, Twelve-month
administrative pesition; salary competitive
and zdjusted to qualifications and experi-
ence. Send application and vita by
Pprit 10, 1987 to Barry W. Sarchett,
Director of Writing Program, Colorade
Lollege, Loloradn Springs, Cblerado ROSO3
{303-473.2233, ext. 656}, Late applications
may be considered,

Colorado Cellege is an sgual opportunity
employer. Women and minorities are
ercouraged to apply.

SUMMER INSTITUTE

3t. Cloud State University, St. Cloud, MM
(85 miles north of the Twin Cities} is
offering a special four week module of three
graduate/undergraduate classes from dJune 2-
July 2, 1887. This module includes
Individualized Instruction in Secondary
Schools (English 458-558), an introductign
to one-to-one teaching and small group work
in the classrcom and writing center. Guest
speakers with secondary background include
Ellen Brinkley, the 1985 winner of NCTE's
Lenter of Excellence Award for her develop-
vent of a high scheel writing center.

This course may be taken alone, with any
normal summer school offering, or in combi-
nation with the following module courses:
The Mississippi River Creztive Writing
Warkshop {English 4358-5383, offered by
Killiam Meissner, features ag speakers
orofessional poets and fiction writers from
the Upper Midwest; American Indian and
(hicane Literature {English 495.595), taught
by Steve Lrow, a featured poet in the new
Harper's Anthology of 20th Century Native
Anerican Poetry, will inciude presentations
by the weil-known southwestern Indian poet
and fiction writer Simon Ortiz. Module
courses, each for three guarter credits,
meet Monday through Thursday. Fer infor-
mation about campus housing, Summer Scheo!
Bulletins, or application, write to Judith
Kilborn, Writing Center Director, Department
of English, St. Cloud State University, 5t.
Cloud, MK 56301,

ITH ANNUAL CONFERENCE OF PENNSYLVANIA

AS50CIATION OF DEVELOPHERTAL EDUCATORS

Aprilt 9 and 10, 1987

Americana Host lIsan, Harrishurg, PA

For more information contact Karen Coleman,
Cedar Crest College, Allentown, PA 18104,
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A READER ASKS , .

The Writing Center at Western Caroling
University is trying to design & system that
will give tutors academic credit for their
work in the Writing Center. Hopefully, this
will aid in the recruitment of tutors. WD
is interested, therefere, in corresponding
with writing centers that give academic
credit to tutors. Pleass write to Terry
Kiephuis, Department of Englich, Western
Larolina University, Cullowhee, NC 28723,

CALL FOR PROPUSALS

Fourth Annual Conference on
Peer Tutoring in Writing

November 7.8, 1087
Purdue University
Kest Lafayette, Indiana

"The Writing/Tutoring Process”™

This conference invites peer tutors,
professional tutors, and faculty te join
together in discussions, warkshaps, and
presentations to share ideas and common
concerns about tutering writing.

de Tnvite 250-word proposals for 75
minute whole panels and workshops or for
20-minute single presentations. Suggestions
are also invited for topics for informal
discussions and conversations that you would
be willing to Tead. While proposals on ald
aspects of tutoring writing will be cone
sidered, we particulariy invite proposals
exploring the conference thems, how the
writing and tutoring processes intersect and
interact. Peer tutors are rarticularly
encouraged to serd in their gwn proposals or
te Join in faculty proposals.

Proposal deadline: Postmarked by June 15,
Send proposals to Phyllis Lassner. For
information ahout the conference, contact
Muriel Harris,

Lonference schedule: Hov, 6, evening
registration and informal reception; Nov, 7
8 a.m.-11 p.m., meals, conference sessions,
informal zvening reception; Nov, 8, 8 a.m.-
1 pum., breakfast and conference sessionsg,
Registration fee {includes four meals and
snacks): 325 per student; $50 per faculty

¥
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member. Uptions for inexpensive housing for
students will be available, in addition to
suggestions for hotel accommodations.

For conference registration, contaet
Lonference Division Registration, Stewart
Lenter, Purdue University, West Lafayette,
IN 47907,

Conferonce Co-Chairsg:

Murial Harris

Dept. of English

Purdue University

West Lafayette, IN 474007
(317-494-3722) .

{and}

Phyllis Lassner

English Composition Board
1025 Angell, LsSA
University of Michigan
Ann Arbor, MI 48109
(312-747-4531) '

SHOULD COMMUNITY COLLEGE STUDENTS
BE PEER TuTORS?

Recently, 1 have heen giving much thought
to whether community colleges shou'ld employ
peer tutors. Sister institutions empioy
professional tuters, faculty members,
graduate assistants, and even degreed
volunteers. Generally, ore's budget deter.
mines the size and gqualifications of the
staff, But, czn froshmen or sophomores with
only one or two courses in compasition he
helpful, effective tutors? Should commun iy
colleges rely on such people?

[ believe that peer tutors in a writing
1ab are an important resource in a community
coliege. They function as coaches, role
models, and friendly mentors, They
represent peopie who care, psople who undar-
stand what other students experience in a
sriting classrgom. They also serve to
alleviate a Tot of writing anxiety, Peer
Lutors are 3 source of encouragemsnt to
other students: they were able to “dp "
50 perhaps their peers can also, Obviously,
they can empathize at a different fovel than
the professional, Often the professional is
viewed as an authority figure with more
compelence than tutees bHeliove themselves
capable of achieving,



Yet, the attitudes of other colleagues,
especially those in compesition, can bhe
distressing for writing Yab professipnats,
Even in gpen-door institutions, negative
attitudes toward the writing Iah pravail,
Tutoring programs have t0 wage 2 hattle for
the right to exist as an integral program,
Although they deserve support from the
entire college community, they often fipd a
Tack of support. Stephen North [%The Idea
af a Writing Center™} notes that one of hig
colleagues stated that he would not recom-
mend a student to the Weiting Center unless
she had something like 25 errors per page,
There are many others who view the lab as a
Fix«it place for losers.

I must admit that I have colleagues at
the community college level who share this
opinfon. Moreover, in a two-vear institu-
tion, the tutors are freshmen or perhans
sophomores,  So some instructors act as i€
the tutors must be somewhat deficient gr
even untrustworthy, They probably give too
much help, some believe, even though peer
tutors are carefully monitored and trained
tc avoid "being too helpful.® Tutors are
seen as a necessary evil, but still an evil,
These students, generally paid at minimum
wage, play a significant role as a receptive
audience-~a friendly face in a se3 of
uncertainty. They have sailed the same
troubled waters and survived. T helieve
that they are a positive qood,

3ti11 they occupy a precarious place in
the writing Tab as academic hases for
advising other freshmen on how to produce
acceptable pleces of writing., Furthermore,
they are not English or education majors.
Many are overleaded with Full academic
schedyles, familios, and other employment.
Finding the hest availahle staff is
particulariy difficult because the hegt
students have Tittle trouble in finding more
Tucrative positions, Moreover, the turnover
rate is very high, Many come to their
Tutoring positions to serve as a doctor to
patients, and they foel ill-zquipped to o
e, It would seem that a more qualified
staff and a more stable work farce is a
hetter investment of scarce rescurces,

It is significant though that writing
tutors--peer tutors in particular--do share
vatuable tricks of the trade. Singe writing
is both a solitary and social act, peeyr
Lutors can serve as a sympathelic audience
ta read and fo comment on written prose,

Peer tutors help in the writing process by
offoring encouragement and by sharing what
they have learned ahout writing, Many peer
tutors are amazed at what they ars ahle to
Tearn in suych an exchange, To the strug-
gling student, they are role models. To the
excellent student, they also serve as
models. Some of the most loval students who
come to the writing lab are the ahove-
average writers who have found 3 good tutor
to exchange ideas with. Wher I was an
undergraduate, I always asked Ffriends to
read over my papers and offer suggestions,

T would also go to my instructors, but I
would never skip my peers in seeking good
advice. For some students, peer tutors are
Tess threatening than a visit with one's
instructor. Thus, the learning environment
is enhanced by peer tutors and their contri-
butions, The talking and sharing 40ing on
can be valuable indesd. Even tutors coms to
the writing lab to be tutored hy their
penrs, an exciting deyelopment., Fach year
as I see writing lab tutors graduate with
associate degrees, I am pleased when o many
graduate with excellent academic records,

The peer tutor at a comnunity college
contributes o a learning environment that
promotes intellectual growth and cooper-
ation, It is a4 Joy to see students of
diverse ethnic hackgrounds working fogether,
Peer tutors are recessary al the community
college Yevel, Their contributions allow
learning to occur with greater infensity snd
frequency than it would otherwise. Qur nepr
tutors have helped Vietnamese stydents with
very limited English skills to eventually
graduate from the college. My preference is
for peer writing tytors whe add a vary much
neaded dimensfon to student growth and
development. Their role is important to
Righaer education,

James Boswsll, Jr. :

‘Harrisburg Area Community
College

Harrishurg, PA

Ncrtﬁ, Stephen, "The Idea of a Writing
Lenter® College English 46 (Septemher,
1984}y 433-4F,




The Tutor’s Corner
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MY INTERNSHID: A UNINUE
LEARNING EXPERTENCE

When I agreed fo be a2 writing intern
during one semester at the University of
Arkansas at Little Rock, 1 had no idogy
reatly, of what | was getting into. [ knew
only that 1 was going to bo working with
sther students who were having trouble with

riting, As I walked into the Writing
Center that first day, I was nearly overcome
by fear and panic: The room was filled with
omincus microcomputers, fAnd as 1 talked to
the Divector, T slowly realized that | not
only was expected to help others with their
writing {about which I was already insecure
epough}, but alse Yearn to use, and teach
athers te use, those frightening things
called Apple Ile's. Instead of bolting out
the door, as T tonged to do, ¥ staved, And
hecause of that hesitant decision, I had ane
of the most unique and rewarding learning
experiences I've ever had.

Warking in the Hriting fenter in a colla-
borative one-on-pne setting instead of a
more traditional top-down lectyre class
provided unusual and non-traditional
fearning experiences., My own persons!
Tearning and growth during that somesfer was
basically in three areas: word-processing
skills, teaching experience, and frisnd-
ships,

One of my bigasst anxisties as I started
that semester was working with the word
processor. "Computers," "software,” "pro-
grams,” "dises,” and so on were alien words
that oonjured up Tmages of an Drwellian
world 1 was simply not interested in, 1
Yoved the world of ideas and writing--not
the world of technology. I was 2 gnah of
sorts, but fear was a big part of that chip
I had on my shoulder. 1 was convinced that
3 computer had a mind of its own and would
thwart anything I might want to do. But,
out of necessity, I began learning how to
use the word processor, and I began enfaving
Tt-~almost against my will, ! found it fun
to play with and very usefyl in writing, It
made the nightmara of revisions almost
bearsble. So, despite my anxiety and my
will-not«to~Tearn, 1 learned, and as with
any newly acquired knowledge or skill, |
reaped the immediate benefits of that

knowledoe/skiTl as well as the more
important knowledge fand satisfaction} that
I could "do it.®

The second area of my own personal growth
was in the teaching experience 1 received.
I had seldom acknowledged, even to mysel f,
that I might like to teach someday. Because
I am an extremely introverted and, at times,
selfish person, I had often wondered whether
the constant interaction with students would
be too emotiorally draining on me and also
whether I would really care ahout helping
others Tearn. 1 had made a commiiment to
our Director to be an intern, so T would
have done my Job anyway, But working as a
writing intern quickly became more than Just
“z job."

Qver and over during the semester, when I
was busy with my own studies or simply pre-
occunied with my own concerns, a student
would come to me and ask for help. The rush
0f excitement I Felt, coupled with a real
desire to help the student, helped me
reatize that I was not too introverted ar
selfish to consider teaching, Byt, although
having a strong urge to help athers is a hig
part of being a good tfaacher, heing ahle o
actually help them, is something else again,
Loocking back over the semester, I'm not sure
i1 really contributed all that much to
mest of the stuydents T worked with, byt I dan
have many memories of students coming into
the Writing Center all tied up in knots
about writing--and memoriss of them Teaving
Taughing, relaxed, and confident about thetr
own ahility to write,

I Tearned that hecause writing is such »
personal, 2go-involved process, teaching
writing should involve two important taske:
instilling confidence and sharing knowledge/
processes/tachniques that actually help
improve writing, Two of my "students® come
to mind when I think of these two serarate
ways to help others Tearn. And althouch
there is always a mixture of confidence
butlding and sharing knowledge, sti11 these
two students represent to me these twp very
important parts to teaching.



Student "A™ was an older German Tady whe
had tone back to get her BED after raising a
family. She'd heen in college for awhile
and was majoring in religious studies, Wer
hushand and her three childrer each had a
doctorate-level education and had made her
feel "dumb” and inadequate because of her
ninth-grade sducation. When she came in fo
the Writing Center for help on a philosophy
paper, I was struck by how Tittle help she
actually needad--in her writing, She did
need help with self-confidence, though. We
went over the minor problems in her paper,
which were mainly with spelling and syntax,
But then we began to talk--ahout her, Later
in the semester she felt comfortable enaugh
with me to begin showing me other papers she
had written, one of which was a very moving
pigce on the Holocaust. The Tump in my
throat when I finished reading it almost
prevented my telling her how very qood I
thought it was, I encouyraged her to take an
expasitory writing class, gave her the rame
of the professor I considered to he the hegt
in expository writing, and even talked to
the professor about her, 1 "nudged” her to
talk to him about his class, which she
finally did, The last time I saw her she
was ecstatic--becauss writing was what she
had wanfed to do all along! The deep
satisfaction I felt at having been even a
smail part in helping a "student” have more
sel f-confidence--enoygh, fimally, ¥o pirsye
3 goal that had been onlv 3 dream before--
was fust one of the rewards of my intern-
ship,

Student "B” [ helped in an entirely
different way. She had turned in a research
paper which had been marked down quite a hit
for its lack of organization, In fact, it
was one of the most disorganized papers |
had evar seen, But, her content was good,
and most importantiy, she wanted to learsn
and to revise it, [ spent two hours working
with her--having her Yirese” what she had
wanted to say in her paper, myself Ttreeing”
what T thought she had actually said, and
comparing the two, I shared some of my own

personal techniques for revising, including

color-coding sentences according to
maragraphs. 3She came hack to the Writing
Center a few days later with her revision.
The paper was 100% better, and her toacher
was 5o impressed with her revisipn process
that he asked her to demonstrate it to the
whoie class! She was very sroud of her
effort and the results, and I was proud of
it, teo. Again, this kind of satisfaction

in helping others s just one of the many
rewarding and enriching experiences of Yy
internship. And although helping students
one-to-one 1s not the same as having the
responsibility of an entire class {znd
classes}, still the krowledge that desnpite
my introvertedness and selfishness, I just
might be ahle to teach--someday--was another
valuable henefit of heing an intern.

And finally, the Tast area of personal
growth and enrichment in my internship was
reatly an added honus: the pure joy of
getting to know other students who were
interested in ideas and writing, and working
with our Director, Sally Crisp, When I
started my internship, 1 knew very fow
people at UALR who were Tnglish majors like
myself, mainly because T had taken only gne
upper-ievel English class prior to this
semester, Because UALR 15 a commuter campus
and because many of its students are nlder
returning students, | had felt a void that
many students feel, the absence of a sense
cf belonging, a sense of a community within
the context of URLR., The Mriting Center
fitled this void, Not onlty did 1 enjoy the
give and take, the easy camaraderis that
existed between the interns--both in and out
of the Uriting Center, but 1 also loved
being able to talk to others who loved what
I Toved--writing. The Writing Center becams
a kind of home away from home, 2 community
of people who had much in common. Off-duty
interns frequently dropped hy to visit, and
many times interns from previcus semesters
would come in to say hella,

Ard although there was always this
casual, relaxed atmosphers in the Center, it
never hecame disruptive to the students who
were there working because our director had
Lhe sensitivity and intelligence to he ahle
to foster this atmosphere without tosing
stght of the main Ffunction of the Hriting
Center, Working with our director was 3
very enjoyahle and profitable tearning
experience in itself, She helped me to

better understand and appreciate the writing

process by working with me as 1 worked with
other students., As my teacher, she was an
invaluable aid to me in my own wWriting
classes by reading my writing and giving me
critical feedback and by encouraging and
supporting me in my own studies.

In the final analysis, the learning and
growth T experienced during that semester's
internship was unique in my college caresr,



ts nop-fraditional, collaborative Tearning
nvironment provided quality, not merely
antity education. | feal fortunate indeed
Pave had the opportunity 10 be a writing
arn at the University of Arkansas at

tle Rock, 1t was a truly memorahle
rning experience,
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Susan FitzRandnlph

driting Intern

University of Arkansas
at Littls Rock
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WRITING CERTER PEDAGOGY: DEVELOPING
AUTHORITY IN STUDENT WRITERS

Mast writing teachers worth their salt
recognize that writing centers are a usefyl
hart of writing programs but are not neces-
arily an integral part of those programs.
Vi1 too often, writing centers are under-
taffed, inadequately funded, fnconvenientiy
ocated, and certainly underestimated.
‘eachers direct students to the writing
enter to clean up their comma splices and
subject-verh agreement orrors when their
eal difficulties lie in audience awarsnesss
students thomselves, if they come under
heir own steam, want to drop off their
1apers for a oguick grammar check-up, only io
e shocked by our insistence on reviewing
e assignment and their overal} approach to
paper. This is a situyation 21) too
famitiar to the staffs of many writing
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re may be a way out of this frust-
sttuatian, however; not one way

1y, but several ways, all inter.

ted, and more importantly, fueled by a

antal understanding of what writing

s

i

4
[ I »]
i

e P
o

LA

]

ad
Gl
pia B

)
Lol

really acoomplish with students,
ially, we must devslop a rationale, a
s for what we do and how we do it.
roject is already underway in many
£FS,
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Y= have all seen the articles and heard
he papers attempting te abandon the general
onception of writing centers as grammar
irst aid stations. These articles mark the
hift of the center's mission from REYTOW]Y
working to improve students’ writing skills
0 working with students to develon a sense
)t themselves as writers., Stephen North,

for example, asserts that "At the end of a
tutorial session, 1t is the writer whe
should be changed . . ., . Tt's the writer
wWe wWork ony the text is essentially a
medium® ("Teaching Tutors to Talk Aboyt
Writing" 4393,

Onz of the many factors underiying this
shift 15 the emergence of epistemic
rhetoric, a thecry which challenges not just
dominant writing theories, but alsc current
conceptions of how humans know. As Ken
Bruffee has noted in College English, the
collaborative learning which goes on between
tutors and their clients derives from an
epistemology at odds with the theory which
currentiy structures how Tearning occurs in
our scnools. In this current theory,
teachers, who have certified knowledge,
transmit it to students, who soak it up Tike
50 many sponges, The hallmark of this
approach is the Tecture, which the teacher
delivers from behind a lectern in front of
the room to rows of silent students. The
teacher controls the classroom discourse,
reserving to him or herself the right to
speak, and granting it ¢ students aniy to
check on the acceracy of their absorption.
Implied in this theary is a view of know-
iedge as an inert package of facts which
represent an immutable reality. HNeither the
teacher nor the students seriously questions
these facts, for to do sp constitutes a
challenge to reality itself, not to our
knowledge of that reality, And we all know
that a person who chalienges reality is
regarded in our society as “crazy.®

We are all too familiar with the tradi-
tional classroom practices which this
epistemclogy fosters; they are practices
which invest authority exCiusively in the
teacher, and thereby promote an unhealthy
dependence and passivity in students, The
writing textbooks we use offer an excellent
example. We are familiar, of caurse, with
Lhe metaphor of writing as a physical skill
Pike swimming, cooking, or skiing. But
texthaoks frequently use a more telling
metaphor: writing as therapy. ARuthors often
recommend writing to students as a way for
them to "work through fzar," Ycope with
anxiety,” or "conguer confusion.® Implied
in these descriptions $s a2 notion of the
teacher as therapist, dispensing writing as
a2 medical treatment to students who syffer
from emotional and intellectual diseases.

This metaphor carries over into how we
regard our students’ writing., We ask them
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¢ do so within the limits of this writing
ssigrment, by that due date, on this topis,
yped double-spaced for easier marking.

nert, when students "submit" their papers to
us, we treat them as exercises, not as com-
munication. How many of us take papers home
to grade rather than read? We read not so
much for whal our student write as for how
they write. OF coursa, that's our job, and
when we have batches of 80, 93, even 100
papers 1o ook at in a weekend, who has the
time to read? HNevertheless, the result is
that in traditional classrooms, students
don't own their writing; teachers do.
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These practices and the set of 455Ump-
tions they derive from are also largely
responsible for the misconceptions ahout the
role of the writing center which staff must
fight. Becayse tsachers and students alike
come L0 writing centers from traditional
classroom relations, it is no surprise that
g large part of owr job is re-sducation., A
recurring comment in the literature {and
among our staff} describes the student
mentioned ecarlier who wants to drop off 3
paper 1o be proofread or check for gqrammar,
Another freguent remark concerns the miscon-
ceplions of feachers who send their gtydents
to tutors in order to "clean up" errovrs. To
continue the medical metaphor, teachers and
students alike see writing centers as first
aid stations {in fact, they've often called
“clinics®} and tutors as paramedics called
in oon emergencies to resuscitate failing
papers. The pressure is on the tutor to
Tfix" the papsr quickly, while the Facus is
on the end product and its surface features.

Only as this traditional model of
fearning has been challenged by a new
epistemology has the importance of the
®riting center’s role in learning begun to
?f seriousty explored. Unlike the old
il

eory, this epistemic view portrays

garning as an active preocess of joining a
tven discipline's discussion of how it
interacts with the world, Within this
Framework, students and teachers represent
different discourse communities. Although
teachers are still certified representatives
of a discipline which students intend {or
need} to join, students are credited with
xnowledge of their own, derived from ather
discourse communities, which they bring to
the classroom. Learning, therefore, becomes
a4 process of social assimilation and chal-
lenge, while knowledge {5 an sver-changing,
s0ctally constituted process of discussing

oard
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the world, In thiz learning process; ques-
Lipning that knowledge s g vital part of
Tearning because it clarifies the social
nature of the assumptions anderiying the
discourse, and it generates new knowledge.

This concept of Joining a discourse
comnunity is central to understanding the
ramifications of fhis new epistemoiogy for
how learning goes on in writing centers, for
joining a discourse community 15 more than
acquiring the appropriate knowledge or
skills, It is learning how tp think, act,
and speak in ways which that discipline
accepts as normal., In other words, 1t is
not only what people know or how they speak
and write that mark them as members ¢f a
given discourse community; it is also how
they interpret and react to the world,
Fzsentially, then, a discourse communiiy is
grounded not Just in common knowledge and
patterns of acceptable Janguage use, hut
also in rules of behavior and in social
rejations which distribute authority and
knowledge among members and which determine
who 13 a memher and how to become one, The
tutoring that occurs in writing centers,
then, becomss a social practice as well as
an aducational one, where stydents learn not
just correct or even effsctive ways of writ-
ing, hut aliso new ways of experiencing and
behaving in the world.

These practices are buitt inio the very
structyre of writing center operation, just
as classroom practices are governed by their
own structures, Even the first moments of
the tutorial signal an initial departure
from students' traditional dependence and
passivity, Students initiate learning,
especially 1f they are self-referred, while
the tutor’s task is to collasborate and
extend that learning. Even when faculty
refer students, it is still stydents who
exert initial control by making and keeping
appointments at their convenience, Most
importantly, students set the initial agenda
for learning by describing why they want
assistance and by bringing the materials for
the sessign, This start is exactly the
opposite of traditional educational

-practices where the teacher determines the

agends for learning., Thus, the tutorial

contarence sets the stage for students io
behave in ways previously unavailable to

them in the classroom.

The structure of discourse in the
conference also helps students fo throw off
their dependence., In a traditional class-



room of thirty students and one teacher, the
teacher talks and the students tisten; in =
tutorial conference, two studerts--or one
tutor and ome student--1alk to each other,
Getting their clients to talk helps tutors
tn establish the student at the center af
the conference. This student orientation
a1lows tutors te adopt a more holistic
zapproach to learning to write by modeling
now writers talk about their writing, with
important consequences far tearning., As
Thom Hawkins notes, it is the digtogue that
teaches students how to argue, to analyze,
to restate” ("Intimacy and Audience® 31},

At this individual lsvel, dialogue not only
actively involves the stydent in iearning,
it restores the communicative dimension to
writing. Because tutors are not the sty.
dents' teachers, they can focus on the
students’ meaning in their papers.

In the classroom, an assigned paper is a
means to an end. For example, a paper on
family traditions for an anthronology coursse
Tay he intended to help students understand
that seemingly private family practices
tually refiect Targer cultural systems,
e feacher, therefore, regards the sty-
dents’ expressed ideas as important pri-
marily for the evidence they offer that the
tydent understands an anthropoiogical
concept. In a tutorial, on the other nand,
the tulor has no such agenda, but insfead
concentrates on the students' meaning for
its own sake, Without any specialized
<nowledge of the course, the tutor is free
to react as a “dumb reader,” who can sin-
cerely ask what a specific term means or
sapress confusion without implying a Judge-
nent on the student’s competence in the
course. The student, in response, can uyss
Lhose reactions o clarify the meaning, not
terely Lo demenstrate competence. The
listinction hers is subtle byt important,
for in demonstrating competence, students
-oncern themselves with the teacher's
vatuation; in clarifying meaning, studepts
oncern themselves with an audisnce's
mderstanding., In other words, students
rehave Tike authors, '
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these are just a couple of the. practices
hich promole student authority. We can all
0int to several more in use in the writing
enters where we work., This description
159 sets up a3 contrast between writing
enter and classroom which isn't always as
harp as it is characterized hero. Writing
enters are not always egalitarian, just as
riting classrooms are not exclusively

ddthoritarian. But in general; the prac-
tices which most Writing centers rely on
nlace stydents, not subject matter, at the
center of learning to writs, Unti)
recentiy, such a student arientation was
scoffed at as a3 non-intel Tectual, "touchy-
feely” experience which accompl ished Tittle
beyond smotional weli-being., However, the
emerging understanding among Writing
teachers that learning and knowing are
social acts regulated by community norms is
encouraging them to re-evaluate practices s¢
familiar as %o be invisihle, Writing
centers provide an important arema for this
re-evaluation. Writing centers are building
in their clients more than a positive self-
image; in helping our students learn to make
their own meanings, we arc producing better
writers, But more importantly, we are re-
defining what it means to Tearn and to teach ¢
in 2 socially constituted tearning process,
Perhiaps once we understand that, we can
argue with greater authority for more
support from our institutions and aqur
profession,

Yirginia Perdue
dniv . of Nprth Carnling
at Asheviile
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Hacker, Herman, and Rizzo a1l claim fo
have writtern comprehensive, user-friendiy
nandbooks, and with some reservations their
claims are justified. In fact, their hand-
books richly deserve space op reference
shelves of writing labs,

Fhysically the books are very similar:
311 paperbacks, reasonably compact, and
approximately the same length, Readability
tevals are eighth grade for Rizzo and tenth
for the gther two, All three rover the
sxpacted basic content with somo welcome
omnissions and at times puzzling omissions,
Moreover, all three offer cxamples of good
and poor usage with simple, detailed expla-

3 4

additionaliy, in Hacker's

nations, and,

case, clear graphics with brown handwritien
corrections of black typescript, Finally,
ail include exercise answers in the text, in
Hacker's and Herman's cases partial answers
and in Rizza®s all answers, welcome eyidence
6% 3 new stress on text self-help features.

Az one might axpect, contents of the
books vary somewhat, each having speci
strengths and weaknesses. Hacker covers
non-standard English (-5, -'s, and -ed
enadings, irregular and omitted verbs, use af
a/an and double negatives}. Her primary

emphasis is upon revision and editing
skilis. The research paper chapter is
sutstanding in the following respects: a
professional search technique, advice on

note cards and plagiarism, a fuli-length
macdel paper with explamatory notes, nluz a
ysable correction symbels chart {with page
numbars) on the inside back cover., Howaver,
she fajls to explain the use of a dictionary
for the novice writer {for example, the uses
5§ hyphens, compound words, labels and dots
to divide words into sytlables) or to give
meaningful help with introductions and
conciusions of papers.

Herman is the only cne of the three to
incl study skills fand diagramming). His
spelling section offers a detailed freatment
af problem words {including 2 list with
trouble spots printed in bold black print}
and words frequently confused by students.
The research paper chapter is unrivaled in
its coverage of the use of subject labals on
note cards and their usefulness in arganiz-
ing papers, introduyctions te quoted and
paraphrased materials, and a sample paper
with explanatory material inciuding a dis-
cussion of the uses of note cards in writing
¢ research paper. In a curious omission,
Rowever, he does not treat sexist language
but offers an admirable classified 1ist of
research paper respurces inciuding women's
studies and ethnic materials.

Rizzo i3 superh in her treatment of the

€532y as an expanded parasgranh, intro-
ductions and comclysions and titlac {a
much-negiected area in most handbooks),
Alss, in her spelling section she sxnlaing
the uses of hyphens and dots betwesn
syllables in dictionaries. The weakest part
of her fext i the research paper chaptar,
the student in need of basic help on a
research paper will fare better in using the
=

H

Hacker and Herman texts rather than hers.
The resource list is skimpy, topics for note
cards receive short shrift, and anly 2
singie style of nodel paser is covered fwith
endnotes but without a cover pagel. Th
sampie paper i not in typescript and 1
expianatory material., Furthermore, the
handbook Tacks z glossary of usage.
Howaver, the text isg comprehensive and
cffers copicus exercises with answers far
all of them at the end of the text.

cks

The greatest difference among the three

-

nandbooks 1s in their organization. Hacker
sticks fo a traditional handbook arrange-
ment, accessed by a detailed, cross.

referenced index. Herman divides his baok
into three parts: grammar, usage and
effoctive writing, and the research paper,
He alse includes a traditional dndex.
However, in a radical departure for hand.
bagks, he uses a dictionary-type alpha-
betical approach to Part T1: An Index ko
Usage and the Principles of Fffective
Writing, an eminently sensible choice, In
fact, one wonders how soon a complete
dictionary-type, perhaps thumbh- indexed,
handbook will appesr. Rizzo's handbook is



yrganized by three personal "pricrities.”
Infortunately, such an arrangament has the
sffect of sending users on a scavenger hunt
in a search for scattered bits of infor.
aation. For example, numbers are traated in
s ix different places. Moreover, her correc-
tion symbols chart {inside back cover) loses
its effectiveness when students are referrad
o several pages for help or to nonz at all

15 in the case of idioms and logic.

Finally, however, differences of opinion
take for horse races and handbooks., Upon
tny given occasion one particular horse or
iandbock will enter the winner's circle,
That 1is why writing Tabs and writers need 2
rariety of handbooks, including these three,

Myra J. Linden, AS5(
Joliet Junior College
Jotiet, 11linois

D TUTORING: THE WRITING LAR
AS THE WRITE PLACE

BEYOh

“The HWriting Lah has
revolutionized our sohoplt®

I would not have dared describe Hazelwaod

dest High School's Writing Lab in such
strong language even in my moments of
greatest pride. But an eleventh-grade
student volunteered that exclamation fo a

3t. bouis Post-Dispatch reporter whe came to

schoel to interview the lab staff. We
believe that his comment represents the
attitude of many of our studsnts, We did
net gain that reputation Jjust by tutoring,
although we still censider thet our main
muirpcse,  Rather, we have tried to make the
Writing Lab a real center for writing
activities in the school.

For example, administrators, department

chairs, and counselors now routinely send to
the Writing Lab any information they receivye

concerning writing contests. We publicize
the contests via the school bulletin and
memos Lo teachers in appropriate depart-
ments, write up “capsules® of informatian
about each one for students’ guick

reference, and keep all the contest informa-
tion on file. Students may come to the Lah
far help in getting started on their contect

papers, for editing assistance, for word

processing as they compese and revise, and
for printing final copies on our Jetter.
quality printer. The Lab sta¥f takes the
responsibility for wailing all contest
entries on tims,

A5 a result of our invelvement, student
entries in writing contests have risen from
almest zero to approximately one hundred
entries per year. And we have some winnerst
One deaf student, writing about the opparty-
nities for employment for handicapped
people, won second place in twe contests in
our first year of operation. Several sty-
dents have been published in Missouri Youth
Writes, the yearly anthology of seiected
student writing published by the Kissouri
Assaciation of Teachers of English. One
student’s fantasy story was selected in 1986
as the best entry in the twel fth-grade
division of the national McDougal Littell
publication of student writing.

¥e also try to provide students with

other opportunities for writing and for
esting their ability against others of
their age. The University of Missaurd in
Lolumbia, Missouri, holds a Writing Festival
each spring for state high school students.
One or two members of our thresc-member staff
always give up a Saturday to take five
students to the University, where they hear
an outstanding writer speak, write impromptu
essays, and participate in critique sessions
with a University compesition instructor.

Sponsoring a Writing Club is an addi- _
tional activity., Hazelwood West sets aside
one ¢iass period biweekly for students to
attend school-sponsored clubs of their
choice. In 1985 the student council
approved the concept of 3 Writing Club, with
the Lab staff as sponsors. In its first
year, the Writing Club sponsored an all-
scheol writing contest, awarding ribbons to
winners, and produced a literary magazine
with approximately one hundred entries from
students, faculty, and alumni. Plans for
this year include those two activities nlus
the sharing of members’ writing at meetings
and attempting to get areca writers tg be
quest speakers.

Like most high schocl writing labs, the
existence of surs came absut mainly because
of computers. We have twenty-five compuliers
and twelve printers, which are in use much
of the time almest every day. They are for
the use of the English department, although
we aliow anyone fo use them as long as sti-



dents preparing writing assignments get
first cheice, HWe do not find that computers
improve the guality of writing, but we do
find them to be a great motivator. Even the
stowest, most reluctant students produce
wWriting when they can use the word pro-
cessing program. A number of students come
to the Writing Lab just %o do word pro-
cessing; they don't want or need tutoring.

OQur professional library is another
feature that may be unigue to our ¥riting
tab. To encourage English teachers in our
school to keep up with research on writing,
we have bought, during our three years of
existence, about seventy-five bocks on
thepry, rasearch, and methodology related to
writing. For example, we have multiple
copies of Mira Shaughnessy's Errors and
Expectations, books by Donald Graves and
Danaid Murray, Kenneth Koch's books on

teaching poetry, and many others. We 3lso
subscr*bg to Hriting, a monthly magazine
that has exceiient articles for students on
many different writing tasks. We order
thirty copies so that teachers can have
class sets if they want to teach 2 lesson
from Mriting. The Lab also has z membership
in NCTE and receives English Journal and

ﬁotes Plug. We encourage teachers to come
to the Writing Lab to hrowse and to check
sut books or periodicals for their ouwn
reading or c¢lass sets of Writing for use in
their classrooms.

The Hazelwond School District has thres
high schools, with & writing Tab in each
one. Since we were one of the first public
schogl districts in Missouri to establish
writing Tabs, ours have served as mpdels for
many schools that are now inaugurating them.
The Writing Lab at Hazelwood West High
School was cited by RCTE as a Center of
Excellence for 1985-87, As a result of the
pubiicity generated by that designation, our
tab has had many visitors and telephone
calls, as well as written requests for
information. Staff members have also made
presentations at several local, state, and
regional conferences, explaining how our
Writing Lab works. ¥Me welcome all inguiries
about our Lab, which we call "The Rrite
Place,” a name we feel accurately represents
our students’ perception and our philosophy.

Anne HWright
Hazelwood West High School
Hazelwood, MO

R O R T R RO

Muriel Harris, editor
Department of English
Purdue University

West Lafayette, IN 47007

Address correction requested

Pybl ished monthly, September %o June,
hy the Department of English, Puyrdue
University., A publication of the

Mational Writing Centers Association,

U5, Postage Pod
Permit Mo, 221
Lafevens, indims




