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What would you include i asked to write
a job tisting far a writing Jab director?
For some people this is not a thesrotical
question but a pressing necessity, There's
3 Job opening at their college, they are on
the recruitment commitiee, and they haye
three or--if they are Tucky-- four days o
write a Job announcement for a writing lab
divector {perhaps for a lab not yet
started), I recently fielded a shone catl
from someone in this sityation, and he was
perplexed.  "What kind of person are we
Tooking for?® “What gualifications are
necessary?”  "Is experience more important
than academic studies in rhetoric?® Hig
questions kept coming without a pause,
Jince such guesticns are so intriquing, vou
are hereby invited to consider how vou'd
answer them if you were to write a Job Tist-
ing for a writing lab director. There are
no constrainis on making your ipaginary
announcement either totally serigus or the
result of some wishfyl day-dreaming--or
pent-up frustration.

I Yook forward to hearing from you. And,
of course, please keep sending vour arti-
ties, reviews, announcements, gueries, names
of new members, and those alwayvs anpreciated
yearly dorations of §7.50 {in checks made
pag&b}e te Purdue University, but sent *p
Ee; 1ol

Muriel Harris, editor
Hriting Lab Howslekter
Dept. of English

Purdue University

Hest Lafayette, IN 47907

From The Specfaior of Falrleigh
Bickinson University:
TEACHER COMPETANCY 15
A MATTER OF OFINTON
And semetienes o matter of fact,

From The Chronicie of Highor Pduycation

{March 4, 1287}
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WHAT DO YOU DO WHEN THE BUDGET IS ZERO?

What do you do when the budget is zero?
Perhaps you have never faced that situation.
But we have. A few years ago at Gonzaga
University, our studenis reflected the
statements in A Nation at Risk {n.8), iscued
in 1983 by the National Commission on
[xeallence in Education:

Average achievement of hidh scheol stoe
dents on most standardized tests is now
fower than 26 vears ago when Sputnik was
Yaunched ,

The College Beard's Scholastic Aptitude
Tests {SAT} demonstrate a virtually
unbroken decline from 1963 to 1080,
Average verbal scores fell over 50 points
and average mathematics seores dropped
nearly 40 points,

College Board achievement tests alsn

reveal consistent declines in recent

years in such subjects as physics and
tnglish.

At the same time, the English Denartment
implemented a three vear grant assisting
professors in diverse disciplines to develop
writing components for their courses. Writ-
ing was the center of our concern because it
was al the center of oyr curriculun, and
because mosk professors demanded carefuily
craf ted papers. But many students needed
help--especially entering freshmen who had
not been exposed to the rigor of clear
thinking or fine writing. The entire educa-
tional process suffered as professors stryg-
gled to mairtain classes on a university
Tevel and some students struggled to learn
pre~college skills.

The budget, however, was zere. But
undaunted and with Gonzaga's century-old
history of "paople helping people,” we have
built an effective program.

Seven years agn, the Writing Lab, as

"
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such, did not exist. 8ut several davs 3
week in a cubby hole in the English Depart-
menl , generous English majors helped stu-
dents who stopped by. This year, however,
in a small room across the hall, probably a
thousand tutorial sessions will be held as
writers discuss their papers with available
tutors.,

Low keyed but effective, and huilt on
personal interaction, the Writing Lab has
bocome a refuge and a center for improving
writing. Poorer students, especially, seek
the anderstandwng ard encouragement found
thaere; Juniors, seqzors, and graduate stu-
éerts, howaver, form a substantial part of
the clientele.

So how does thic simple service ackom-
piish so much? Mostly with intense commit-
ment and cooperation. Because writing is
integral to ocur curriculum, students must
develop competence. fAnd as you krow, this
ﬁwmdfmawﬁﬁmmmy3smwee ﬂygt?@
in the Core Curriculum than attained in the
classroom. 50 freshmen seek help with
compositiion papers, and upperclass students
ard graduates want term papers critigued and
short essays discussed. And the Writing Lah
is the piac&i

what are the factors in our success? 1
would Tike brieflv to touch on several:
tutors, scheﬁu?es, Focus, and spin-offs,

First, the tuters. They include Fnglish
magers, anaerr}aqs students, edycation
majors, law students, work study recipients,
and voluntesrs. English faculty and
advisors encourage good writers to work in
the Lab, work study students interview for
pasitéans, energetic students volunteer, and
sometimes we beat the bushes! FEnglish
majors may earn one oredit one semester vith
an indeppndent practicum. And all tutors
must meet Lwo criteriar 1} have an expertise
in writing and Know the basics and 2) haye
an ewsethntzc understanding and acceptance
of students seeking help. Perscnal concern
6f the tutors often clears the way for
effective Tearning and seems to be the
potent factor in our successful story.

Training sessions held regularly each
semester review the basic skills and the
procedures for analvzing writing. Hsuaily
the Director of Lower Bivision an]ash
assists in giving these mini-training ses-
stons held every few weeks. Problems

encountered by the tutors alse become the
agenda for these classes. And "casual®
iraining occurs when tutors themselves share
techniques and strategies for the day-to-day
tutors. The overhead in dollars is zero,
but the cost inm time, concern, and commit-
mant s high.

Next, the Writing Lab Schedule must be
built around tutors' class schedules, and
this arrangement poses a prohlem every
semester, However, juggling tubtor schedules
enabies the Lab to be open 35 to 40 hours z
week, daily from nine until five. Students
drop in at al) hours and usually on their
own initiative. Appointments may he made at
any time.

Tutorial assistance centers on fouwr main
areas: STRICTURE, including introductions,
naragraphing, and conclusions; CONTENT,
inciuding insufficient data, i1logical
%ﬁzn<rng, and wordiness: SENTENCES, includ-
ing fragrents, run-ons, and vnrzety, and
MECHANICS, including punctustion, capitali-
zation, and other mechanical devices, Sty-
dents are directed to focus on main problens
in their writing and to choose the agenda
for their conference, Some need only a
reader to assist with logical development ar
transitions. DSome ssek assistance with
mechanical item while others want to vary

sentences, eliminate wordiness, or follow
suggestions given by a professor.

The Writing Lab does not affer a proof-
reading service and we sirive to mainatain
this stance--otherwise tutors end up put tting
in commas just before the final deadline
arrives! HNor is the Lab a remadial room
based on pre-tests, post-tests, and incre.
ment a1 components. Rather, it is a place
where writers can share their work, ask
guestions, re-write, and receive needed
assistance. Perhaps experts would call the
whole process peer tutoring or collaborative
fearning. FEach semester the hond between
tutors ard students grows while the poor
writers gain confidence and skill and the
average writers develop proficiency.

Because the Writing Lab is 2 haﬂay o1 an
where people voluntesr to work and where
students volunteer to go, the spin-offs are
many. Student-clients receive the most .
Hielped by other writers who care, they gain
a2 sense of their worth and freedom to talk
about thelr writing problens. Tutors have a
sense of achiesvement, grow in human rela- '



tigns, ard often see their cwn writing
improve., Student ieachers gain a practical
knowledge of strategies in the one-to-one
teaching. FProfessors see the Lab as an
extension of thelir classroom and welcome
assistance in the tedious conferencing that
of ten consumes a disproportionate number of
precious office howrs.

Again, with Tittle eguipnent, small
staff, and minimal space, the Writing Lab
seems to succeed through the individuatizsd
tnstruction and personal concern given
there. Writing is seen zs a cooperative
verture, when a tutor listens and offers
positive reinforcement.  And most of all,
students with a weak background in writing
and nowhere to turn find a warm reception as
well as assistance in their strugale to
write. -

Last spring, a member of the accrediting
team from NCATE discovered our Writing Lab
and returned three times during the week,
sringing other members of the team to watch
the one-to~one conferences, to interview the
tutors, and fo discuss our procedures., The
visitors were amazed at the rapport among
students and tutors and the excellent work
being done--and wondered why we had not
advertized ocur phenomenal success.

So from a cubby hole to an organized Lab,
we continwe o support cur commitment o
fine writing., Recently the English Depari-
ment, with the approval of the Dean of Arts
and Sciences, decided to broaden the scope
of the Writing Lah., HNext semester we will
install word processors and establish
program Tor seif-editing. Other departments
in the university will be involved in this
endeavor, But we hope never to lose the
effective program we now have--ospecially
the individual assistance given to indivi-
dual students--"people helping people.®

Phyliis M. Taufen
Genzaga University
Sokane, Washington

FOQUICK FIX" ¥S. VINSTRUCTIONY

Bs Muriel Harris noted in the February
1027 issue of the Writing Lab Rewsletter.
arammar hotlines “dole out ‘guick fix’
éﬂswers, not instruction.” These words are
not only true but disheartening to those of

iz who provide the hotline service.

The Academic Support Center of Cedar
Lrest Lolleae in Allentown, Pennsyvivania,
has been a member of the national grammer
hotiine for three years, QDuring this tims
we have averaged seven calls per day per
staff person. Dverall, the sxperience has
been enjoyable and positive. However, many
negatives also exist when this service is
avaiiable,

On the positive side, Cedar Crest College
has received nationwide publicity from the
hotTine through various forms of the media--
radio interviews, television news coverage,
and newspaper syndication with national
press syndicates. The majority of the
callars are plieased to have a "guick fix®
and indicate their satisfaction verhally as
well as in written form through correspon-
dence sent to the CLollege president,

However, Muriel Harris' reamark, "wo ars
reinforcing that image of a band-aid
clinic,” is true in some circumstances,
Unfortunately, some caliers do not want
explanations or rationale. They only want
answers, Moreover, they want answers
immediately and not always to simple
questions or even to grammar questions.
Patrons want Latin and French translatians,
answers to Trivial Pursuits gquestions, and
names of Karate hardware 1o cite just 3 fow
¥ the requssts,

The common questions--the diffsrence
between "who and whom,” “affect and effect,”
"lie and Tay“--are guaranteed, daily
tnquiries, Some callers never want an
explanation and Tet our staff know immedi-
ately, Others call two or three times a day
while some save their questions and then
request seven or more answers during one
conversation,

Haturally, a number of people think aur
full-time employment is answering grammar/
etiguetie/waather/punctuation/spelling/
transTation guestions, and they never
realize we are working with students at the
same {ime we are answering a hotline
nuestion, HMowever, a positive aspect of
this sttuation is that the student in the
office at the time of the phone call hears
the oxplanation; sometimes students answer
the guestion when they hear me ropeat it,
In this way, both caller and student parti-
tipate and learn, I hope. In addition, many
catlers ask us for the names of reference
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wWorks we consult so they, tos, may puyrchase
ropies,

As educators, we realize assessment is
difficult, To measure the educational
impact on our clients is impassible.
Therefore, as all edycators do, we try to
answer guestions correctly and profession-
ally. We hope our clients are receptive to
our "instruction,” understand the explana-
tions, and are not victims of the "quick
fig,”

Karen W. fLoleman
Cedar Crest College
Allentown, Pennsvivania

PROPOSAL FOR CLCr 1988

The National Writing Centers Association
s now in the process of develeping a pro-
oosal for next year's COCC,  Instead of the
usual format, we envision a round table type
discussion which will be based on 3 student
mper, selected because ¥t raises & variely
of problemmatic issuss, and distributed tg
everyone. The itssues generated by the paper
will then be addressed by thres panel mem-
bers, foliowed by general discussien hy
everyone. The issues for discussinn will he
a3 follows:

the pedagogical perspective
the ethical perspective
the perspective of relevant composition
research
Ko expect that the discussion will be heated
ard that the session will be Tively.

Anyone interested in participating inm
this session either as a panelist, a respon-
dent, or as coordinator of the materials
table should contact:

Irene Ulark, Writing Center Director
Freshman Writing Program HSS fAnnex 201
University of Southern Califernia

tos Angeles, (A S0089-0062

AR

TRAINING MANUAL AVAILABLE

HARVARD UNIVERSITY WRITING CENTER
TRAINING MANUAL, by Chad Allen and EGrey
Lichtenberg, is a fifty-page manual, writien
by two undergraduate Writing Center staff
members,  The manual zovers the hasic infor-

mation any new staff member will necd in
meeting students and conducting conferences,
To order, please send 3 check for £6.00 made
payable to Marvard University, Mail your
arder tn:

Lindas Simon

Director, The Writing Center
Harvard Uniyersity

12 Quincy Street

Cambridge, MA 02138

Sorenson, Shargn.  The Student's Guide to
Writing EBetter Compositions {New York-:
Prentice Hall Fress, 10867, 201 Dh,
$7.95 [paper). '

Screnson, Sharon. Everyday Grammar and
Usage: Simplified and Self-Taught ! New
York: Prentice Hall Press, 19857, 124
pe., $4.95 Ipaperd.

Sharcor Sorenson, a long-standing mesber
of our newsletter group and founder and
director of the Writing Lab at Central Yink

1
School {Evansville, Indiana) has written two
books that belong an the respurce shelf of
every writing Tab, particularly those in
nigh schopis,  The Student's Guide to

riting Better Compositions was wriiten for
211 high school and Juniar- or technical-
coilege students who want to write hetter
essays in any subject, Tt's an fnvaluahls
guide which explains in clear, Jjargon-free
prose, how to vary Sertences for interect
antd emphasis, how to develop paragraphs by
eight different methods, how to Tormulate an
effective thesis for 3 three- tg fiye-
paragraph paper, and how to sutline and
draft a well-organized essay. There are
sseful checklists, realistic eramnles with
analyses in the margins, and a wealth of
exercises throughout the bosk, Sinpce the
answers follow each exercise on the same
page, students can easily check their
answers and get quick feedback., Evervday
Grammar and Usage is designed as 3 s61F.
study book and covers the major parts of
speech, parts of the septence, matters of
usage, and punctuation. Simple, clear
expianations and plenty af examplies help
students move easily through this valuahle
review. The only problem with thegs haoks
fe that, Tike any Eruly usefyl rosource,
they will tend to digsappear off the shelf,
Be sure to order spares., [{Urite te Prentice
Hall Press, Simon & Schuster, Inc., 200 014

]
fappan Road, 014 Tappan, HJ 07675 or call
1-200-.273.2336,)




The Tutor s Corner

FOR NEXT YEAR

Toward the end of last semester, the
director of ocur HWriting Center asked us
tutors what we had learned about working in
the Writing Center and what we could write
down to help next year’s tutors. [ wanted
to respond becauss my tutoring has totally
changed since my first summer as a tutor two
¥ears ago.

First, 1 would engrave on the wall in
front of my face: we are here to teach and
net to correct,  Some of us this semester
are still proofreading and copyediting, hut
P find myself more and more reluctant to do
this, I just worked wiih someone who has sz
severe spelling problem, and [ found myself
trying o give him hints about how to deal
with it. I pointed put that he had 2
probiem with adding endings. 4What a dis-
tance from two years ago when I virtually
edited three dissertations by foreign
studenis-~for freet {Mechanical engineering
no lessi:

Second, I would make sure hefore @ start
tutoring that the student knows I will not
write, ['ve always Viked the advice of a
fellow tutor that you should give the pencil
to the student. 1've never been abie in do
it, byt I think the thegry is sopund,

Next, | would make syre that [ listen.
What does the student wani? What iz the
student worried about? 1 think I probably
wouldn't have gotien into as many fights
with students if 1'd Yistened more carefully
and realized thatl they needed fo tet off
steam or that they were warried zhoaul some-
thing besides what I was talking ahout.

I have trisd to do what our director
suggested: "have esach student write some-
thing in front of you,"” bult too oflen rely
gn having tham teld me, It's quite differ-
ent fto write it down. HWhen they write and
get stuck, t hnn I get them to talk and
afterwards write more, T would try to do
more af that,

Last, | would fry to make sure I give
them at least two suggestions {so they can
choase} about how teo approach their writing
gt home. When 1 analyze and let them leave,
I think we both feel that they can't do any-

thing at home by themseives., 1 fesl Tike
I've gult them adrift without a 1ife pre-
server, Byt i 1 say, "Try this or this or
t 1s,” they seem to go oul with more cone
fidence.

1 think that this change in my tutoring--
from re-writing to interpreting, asking and
suggesting--has benefited the students and
me,  Students, if they are not totally
astonished and infuriated after finding ocut
that [ expect them to think and write,
gysually feel much more powerfuly they can
ravise their own papers, not just offer them
up as timp sacrifices fo tutors or profes-
sors. 1 too feel much more powerful; 1 am
ng longey at the mercy of three masters: the
students, their professers, and my own
parfectionism. 1 can save my perfectionizsm
for my own papers, and as for the students
and the demands of their professors, [ can
alwayvs fall back on that most Blessed of a1}
tutors® guestions: What are you trying to
say?

Virginia Sickhert
Penr Tutor
SUNY--5Stony Brook
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COMPUTER PROGRANS AVAILARLE

Two programs, STYLEDR and STYLLT isT,
analyze texts and report several patterns:
tong words, punctuation, structure words,
forms ¢f TO BE, and nominalization. STYLED
useﬁ screen graphicss STYLLIST reporis %o a

sk file which one may window when editing.

STYLED and STYLLIST help writers edit for
strong verbs and clear agency. The mapual
not ﬂn;y documents how to use the programs
but also tells what's at stake in the
analysis, '

The programs and the manual come on a
disk for IBMs and compatibles. They regquire
M5-DGS version 2.1 or higher. Downlgad fram
any of several electronic bullstin boar
or send 35 to cover cost of disk and air
mil from louie Lrew, Director of the
Writing Program, Chinese University, Shatin,
N.T., Homg Kong. Do mot sell, but freely

capy and give the disk to anyone who wants
it.




TEOCHMOLOGY I8 THE WRITING CENTER:
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WE NEED 177

Traditionally in writing centers, we have
retiied on what we do best and what we know
works: one-to-one tutering. Recently,
however, a number of technoleogical
innovations--audic tapes, video tapes, and
compuiers--have found their way into the
writing center. Can any of these new
technoiogies really improve upon or comple-
ment an approach that emphasizes
individualized instruction? 1 ask this
question not only out of my general interest
in writing lab instruction, but also hecauss
I have recently been iavolved in an
assessment of the writing center at Indiana
University. For twenty-five vears, this
writing center has operated on a gne-to-gne
tutorial basis, and the instructicnal tools
available to the staff have consisted, for
the most part, of traditional materials such

as rhetorics, handhapks, and Tocally-
prepared handouts, but none of fhe newer
materials based on audio, vides, ar compiiter
technolagy. The practical question that
arose out of the assessment, therefore, was

whether our writing center should acquire
any of the mors recently introduced
materials based on new technological inno-
vations,

To find out which technological inng-
vations are really useful in a3 writing lab
setting, I decided to consult directors of
writing centers who had tried these instryec-
tional tools. By conducting telephone
intervicws, I was ablie fo talk with writing
center directors about a range of concerns,
one of which was their use of and feelings
about some of the aids to writing center
instruction. Although only twelve
institutions were contacied, they include
community colleges and universities from
various geographical locations. The
directors 1 spoke to were: Joan Kotker
{Bellevue Communit y College), Marian Arkin
fLagda?d ta Community College}, Rick Straub
{Dhio State ﬁn*vers1ty}, Murisl Harris
{Purdue University), Jeanette Harris {Texas
Tech University), Them Hawkins {University
of California at Berkeley), Judy Collas
(University of California at Los Angeles),
Bon Cruikshank {University of [1linpis at
Urbana}, Deborah ¥eller-Cohen (University of
Mickigan}, Krys Kornilowics {University of
Minnesota}, Bradley Hughes (University of
Wiscongin at Madison}, and Joyce Kinkead
{Utah State %Emverssty“ By informing me

aboul their experiences with audio tapes.
videgs, and computers, thess directors have
given me scme insights inte the recent
introduction of technology to the writing
center,

Even though the ready availability of
self-instructional audio tapes promises to
seive the problems of centers, such as our
own, which find themselves unzble to
accommodate all the students who seek
one-to-one tutorial instruction, neariy all
ot the directers 1 spoke with who have uysed
audio tapes expressed some reservations
ahout them., Six of the twelve schools
{Ballevue, Laguardia, Purdye, U.0, Berkeley,
H.0.LLAL, Wisconsin, and Utah) have centers
in which audio tapes are available. Most of
the directors at these schools, however,
spoke about using the tapes "sparingly.”
Those who use audio tapes iend to employ
them primarily with ESL students who need
praciice in English usace and grammar., But
other lab directors are raluctant fo endorse
aven Lhis Timited use of audio tapes,
believing that all of the tapes are “pretty
dismal® or "not pedagogically sound.® The
centers that have audio tapes, then, tend
either to yse them in only a fow special
cases, such as with ESL students, or nat to
use them at all, Interestingly, Muriel
Harris {Purdue} pointed out fhat it is
difficuit to judge how many students
actually benefit from audio tapes hecauyss
"there's not much interaction with studenis
using taped instruction.®

Writing centers have not been using video
tapes as long a$ they have been using audip
taves, but nevertheless the centers with
video equipment reported more pasitive
results.  Although videc tapes are
apparently not being used widely for
instructiaon, thpy might, I think, have some
petential value in helping studen*s ynder-
stand their writing processes. For example,
if we video-taped students while they wers
composing, we could give them the oppor-
tunity to watch and analyze themselves as
writers. But video egquipment is more often

sed to help train tutors than to provide
instryction in writing, Wisconsin uses
video tapes as part of its training program
for new teaching assistants, and four of the
saven centers that have peer tutoring
programs {Laguardia, Purdue, 1.0, Berkelay,



and U.C LA} include video taping as a
component of thelr training of peer tutors.
Typtecally, in undergraduate tutoring
pragrams, experienced tutors taps 3 futoring
session, using the film to discuss tutoring
techninues with new peer tutors. At the
4.C. Berkeley lab, tutoring sessions and
workshops are taped and then analyzed by
tutees as well as tutors. The assumption,
apparently, 1s that tytees can help their
peers be better tutors and that, by
discussing & video-taped tutoring sessian,
tutors and tutees can learn to work together
more successfuily. Concerning this training
Thom Hawkins explained that it has become
*next in importance to personal contact for
tratning” at Berkeley. Although only four
of the directors I spoke with use videa, all
of them agreed that it can help in the
training of peer tutors.

Undoubtedly, the most strongly endorsad
and widely used new machine in writing
centers is the computer, Ten af the twelve
directors interviewed indicated that their
stydents have access fo computers either in
separate computer 1abs or in their own
writing centers. The writing centers at
Bellevue, Purdue, #.C. Berkeley, U.C.L.A.,
Wiscansin, and UYtah have all acaouired their
own computers, and some of these labs ars
experimenting with software designed to
enable students to work independently on
particuiar aspects of writing {grammar,
punctuation, vagueness, or usage, for
exampie}. Other labs are using softwars
designed to help students work ¢n generating
ideas for papers. The Purdus writing lab
has been experimenting with a number of the
Tinguistic, heuristic, and text-editing
programs, sharing their results via the
software reviews published in The Writing
Lab Kewslelfter, a practice which i3 helpfyl
to those of us contemplating the purchase of
software packages,

The mest popular useé of the computers,
though, s word processing. . A1l of the
centers with access o computers uss word
processing software, Those centers with
their own computers often sst uyp "open
hours™ during which a tutor/computer
consultant is on duty. While these centers
are surely providing a service to their
schools, they don®t deny that open hours
also work as "bait" to lure in students who
might not otherwise consider visiting the
Tab. Some centers also use word processing
as part of writing center courses. Bradiey
Hughes uses the University of Wisconsin's

fifteen interlocked 1BN computers and viden
network in teaching some of the thirty short
ciasses offered by the Wisconsin lab. What
interested me the most about the Wisconsin
writing center, however, was Hughes®
emphasis on integrating word processing into
the one-to-one tutorial orocess. By having
tutees work on computers before, during, and
after regularly scheduled tutoring sessions,
Hughes has developed several methods for
extending conference time. A1l of these
methods focus on the student’s actual
writing, and ideally, after several
sessiens, control of the computer is
gradually transferred from the tutor to the
student, {For a complete description of his
methads of incorporating computers into the
tutorial process, see: Bradiey Hughes,
“Extending the Dialogue: Microcomputers in
the Writing Lab," paper presented to the
Midwest Writing Center Association, St.
Louis, Gctober 1985.) Compulers, it sesms,
Mave quickly become standard equipment at
most writing centers,

To sum up, writing Tabs ssem to use audia
tapes, which are designed for self dinstruc-
tion, either sparingly or not at all., Vides
analysis, which I think has some potential
te be incorporated intc the tuterfal proe
cess, is now being used o train under-
graduate students to conduct ane-fo-nne
sessiens with their peers. The computer,
which 15 by far the most widely used and
enthusiastically endorsed new technology,
obviously opens up new opportunities for
writing centers, but the computer's primary
function, at least in the writing centers I
contacted, s word processing, a function
that is being integrated into one-to.-sons
tutoriais. Oo we need technology in the
writing center? My answer, one that seems
to be refiected by the practices and
apinions of the directors I interviewed,
ironically, is that we need most those “high
tech® instructional tools that complement
what we have traditionally emphasized--
individualized instruyction.

Pat Slattery
Indiana University
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Hhen we roceived a2 Hew Eﬁrss "Computers
in Curricula” grant at our Learnzng Center
an the Madison campus of Fairleigh Dickinson
University, we planned to network fifteen
T1BM PCs using an IBM AT and X7 and an 1BM

Local Area Network, When we wrote the
grant, we were excited about the possibitis

tiog of sharing disks, directories, and
printers on g network, but we weren't sure
what unforeseen difficulties were in store
for us with a network. He received some
dire warnings cencerning the state of the
art in LAN, including predictions of sxpen-
sive repair Bills and difficultiss in
aperating a complex system in a university
setting.

After z semester’s operation, we can
eport that we have had no massive pauipment
iture, Actually, the majority of the
xpense with a network is tied up in network
sgram cards, which are no riskier fhan any

sther cards, such as% cards for graphics or
printers, An individual network program
card may be defective {and hopefully stsp
working nf&w the warranty expires}, hut
there is Tittle 1ikelihoond that the complete
network w*?? go down.  OF course, disk
drives can go bad, or keyboards can lgse
functions, hut these failures can happen
with or without a network,

Lor Tt o B 0 B TR 1
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The warnings against the complexities of
& network in a Learning lenter envirpnment
are more pertinent Lo our experience. %With
fifteen or mors student sperators and writ-
ing specialists responsible for running the
network at different times, ¥eeping the
Learning Center computer raom open over
seventy hours a2 week resuylted in ocossional
chans, Conscientious oparators, who were
striving to master the intracacies of the
network and the word processors,. were aver.

burdened with petty difficultiss, and stu-
5ﬂnts hecame overly anxious that papsrs

might he devoured hy that monster called
“the network.® However, we learned from our
mistakes and started the new school year
with a set of procedural palicies that we
hope will guarantee a successful year for
students, operators, and writing specialists
at the {earning Center,

Hhen we first set up the notwork, we
decided to offer a choice of word pro-
cessars,  We kept an old faverite from

nrevigys years of stand-alone computers at
the Learning {enter and added the word
nreeessor heing used by éﬁstracfﬁrs in the
Freshman Writing Horkshep. 1 old
favorite" was copy protected; the other word
Aravessosr was not,

The copy-protected word processor
reguired that 3 "key" disketie be placed in
the A-drive of each machine, a scheme that
defeated our dream of a computer environment
free from floppy disks. HWorse than that,
however, the copy-protected word processor
would freeze the entire network {f the num-
ber of files being shared excesded a pre.
determined Timit,

de guickly Tearned, with the help of an
I8M petwort consultant, how to fine fTune the
network fo pravent the freeze-yp, hut not
students’ papers wers lost on
a husy ni gh* in the computer room Just
hefore final week, and not hefore several
student pperators endured the intense
pressure of fifteen panic-stricken students
faced with the Tloss of valuahle napers.

This unforturate episode, w%éﬂh cont inued
through an extrepely busy week, underminsd

many students’
raipful toals

budding faith in
‘an wg‘*-;‘?-ann!

computers as

-5 A

Jur remedy for this sityation has heen
retive the copy-protected word pracessor
this year. The unprotected word processor
runs without the "key" diskette at pach
machine, and 1t runs without glitches gn the
network, As more softwars is made specifi-
c3lly for a netwnrk environment, difficul-
ties such as we experienced will disappear.
However, if we have occasion to huyy software
again, we will insist upon a demonstration,
an our owWwn network, of any zoftware we ars
cansidering.

to

The best guide through the pitfalis of
netwarking anﬁ networked software is a aood
network consultant A computer sales
representative 1s not particularly the
experd you need, although he ar she may he a
source of informatien. Hopefully, the

company who s211s you the network will
supply the network consultant, If possible,
talk to the consultant hefore you buy the
system, We dealt with several copsultants
within the company we bought from hefore we
found one who not only is an sxpert with our



particuiar network, hut also is willing fo
fowg Lo our computer room to help get rid of
gltitehes, is hasp; to give advice over the
Le?esheuc, and i3 oreative in adapting soff-
ware Lo our particular neiwork environment,

Networks are new, and small problems will
develop that can only he solved on an
individual basis. Dur consultant said that
he tried running workshops on general net-
work knowledge, hut he discoverad that oach
customer’s oroblems are sg unfque that
general workshops have 1ittle valuse,

In the first semester that ocur computer
room was in gperstion, we were plagued hy
the "word of mouth" syndrome. HNetwork
mangals, and even the manuals for word
processors, are lengthy and difficult to yse
a5 3 @uick reference source, While we were
evolving our operating rules for the
Loarning Center computer room, 1% was di¢7i-
cutt to write gur own sperations manual.
Therefore, student operators and writing
specialists were often redyced to explaining
the simplest procedure {such as the fnd of
File message that must be sent to a network
orinter before 11 will begin printing) meny,
many times rather than having 2 written
source for students to refer to,

This year we have copies of manuals we
have produced ourselves at siratecic points
in the compuler room. One manuzl is a
tutorial for a newcomer fo the computer
room. It takes new students from putting
their computer on the network to printing a
hard copy of their completed paper. Ansther
manual is 3 quick reference source for the
netvork and the word processor.,  Yet another
manual has been developed specifically for
student operators, Qur poligies snd pro-
cedyres are set in print this year and
cannat be changed so easily as when they
were first being evolved,

Another important policy decision we made
for this year is YTimiting our guarantee for
technical expertise to word processing only.
Sur grant was written for computers to he
#sed in the Learning Center's model for
writing, helping students to write more
freely and with greater enthustiasm for
editing, and we are eager to keep the com-
puter room centered around the writing
process. However, we found that our com-
puter vroom atiracted many hasic programming
students and students working on Latus or
ather programs they brought into the com-
puter room with them. This is fine for

stand-alone computers, hut on a network each
new software application is bound to have
ane or two guirks with printing or saving
thab must be worked gut before the appli-
cation will run., Student operators cannot
be expected to handle idiosyncrasies of this
sort.  This year we have curtailsed sutside
saftware applications, and we made clear
fram the beginning that, while basic pro-
grammers will not be turned away during onen
Lime, they cannot expect student operators
or writing specialists to solve their tecgh-
nical difficulties or help them with their
programs, Our computer room is dedicated to
teaching writing on word processors,

Other factors are at work this year to
make our students more knowledgeable con-
cerning word processing. Several writing
classes are being taught on word processors,
using the same word processor that we have
in the lLesrning Center, Freshmen fn hasic
skills writing classes are reguired to come
to the Learning Center for writing labs that
are heing taught on the computers. The
Learning Centor offers Wﬂpkfy seminars on
the basics of word processing.

As students hecome mors knowledgeahls
with word processing and as student opera-
tors become more proficient in runnivq the
network, writing specialists and writing
peer tytors have more time to concentrate on
the writing process rather than on word pro-
cessing, and that's where we want the ampha-
sis to be. The network offers exciting nos-
sibilities, not only in sharing peripherals,
Bt in peer collaboration in small-groun 1ak
t¥ings as well, We took one semester tp
herness our network, and now we are ready to
see how effectively we can make it work,

Sharon Sweeney
Fairleigh Dickinson
University-Madison

Beview

Rose, Mike, ed, Whep a Writer Can't Wri
New York: Guilford, 1985, 272 pp., &
{hardcover), $15 {paper).
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The contributers to the anthalogy, When 2
Writer Can't Write, odited hy Mike Basze,
raise important questions shared by most of
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s who teach writing in classrooms or futer
in 1abs. Why, they ask, do some people
write fluently while others becoms stymied
when they compose? What, in fact, is
writer's block? What cognitive, affective,
and social-contextual variabies contribute
to blocking? And what causes general appre-
hension towards writing for many peopie?

The authors try to answer thess cuestions,
and many of their insights are especially
valuable for writing lab tutors, whose
tutess are often those students troubled by
some form of writer’s bleck, whether it he
fear of composing, confusion over what to
say, difficulties with planning or revising,
or some gther psycholtogical impediment which
prohibits thew from thinking coherently.

tne word of caution about the book first,
Host of the findings and conclusions drawn
in the essays are based on gualitative-
descriptive studies. The majority of the
researchars condiucted case studies fo ident-
ify variables which affect blocking and to
describe writing process behaviors of peaple
who have difficultiy composing. Almost all
the investigations involved smail popula-
tiong, often Just one or two sublects. Sz
the warning here s for readers not to gen-
eraglize beyond the writers in these studies.
In fact, what the researchers impress upon
us is the idiosyncratic nature of writer's
stook.  For us tutors in the Iab, this only
confirms what we know already fo he true--
that each writer's sirengths and weaknesses
are his or her own and must he accepted and
treated 35 such., The researchers should be
commended for acknowledging this and for
bing careful themselves nol fo make invalid
gneralizations from their resulis about all
writers,

In his article, "Blocking and the Young
Writer,” Donald Graves deals with primary-
grade students, but we can 51111 learn from
what he has to say about the nature of
writer's block and possibly ask curselves
what implications it has for tutoring.
Graves says, "Children grow as writers
because they solve problems inm com-
pesing™ {17}, Writer's biock actually
develops cut of children's growth as
writers, Moreover, he says, Dlocking ogcurs
in stages: Young students initially are con-
fused about the use of conventions and mech-
anical prohlems; over time, they move heyond
these blockages to ones involving higher-
Tevel cognitive functions such as topic
selfection, audience and revision, Graves
stresses the point that writing blocks are

nothing to worry about, As if he were a
pediatrician consoling parents about the
deveiopment ef their child, he tells us that
biotking is a natural part of growth, Yet,
despite iis inevitability, parents and
teachers are extremely important in pro-
viding a supportive, nurturing environment
for students as they experience these tran-
sitional periods. UYe noed to help them in
these times of imbalance, when their inten-
tions and performance do not match up. As
tutars, one of our greatest concerns is how
to be better facilitators of growth. We, as
Graves suggests, must help our students
htild the coenfidence needed to move bevond
their difficulties and resssure them that
these preblems are only a natural part of
arowing as a writer,

Mike Rose tells us that writer's hlock
resuits from several factors., Cognitive
style, the individual differences in the way
peopie think, is one influence. Ancther,

Cwhich s Just as important as and insepar-

alxle from cognitive processes, is the
writer's attitudes and feelings about things
Tike assignments, topics, and teaching
methods., Llastly, Bose emphasizes that we
cannot overlook all the social-contextual
variables-~familial, institutionsl, and
cuttural-~which come to bear, in wvarying
degrees, on writers every time they comnose.

Focusing on one of these sncial contexts,
that of the academic institution, David
Bartholemas argues that we as 2 communitiy of
educators esteem certain kinds of discourse
which many students are nst vet aware of or
comfortable with, We fault students, for
instance, for not knowing the conventions of
Titerary, historical, sociological, or bio-
Togical texts, instead of giving them time
0 practice using the language in thess
fields., As writing center tutors, we need
to he awars of this disparity betwsen stu-
dents’ language and that of the academic
discipiine in which they are writing, and
perhaps we Can assist students in meeting
the language expectations of particular
discourse communities, '

Examining the correlations between cogni-
tive and emotional processes, larson Reed
performed case studies of high school stu-
dents writing long term papers. He found in
his preliminary observations that students
who coeuld internally regulate their cogni-
tive and emotional processes enjoyed writing
more, could maintain their attention Tevel
while writing the paper, and wrote morve



SUCe QSafJ% papers than students whs wers
?vnrérausgd or "undervaroused.” These fwe
categories of writers syffered from
different types of writer's block. Over-
aroused writers tended to be nervous and
agitated, and disTiked what they produced.
These students began the assignment with
high expectations for what they hoped tao
accomplish but found they could not meet
their goals. They ended up being distracted
throughout the writing process, and their
papers were often fragmented and filled with
repebitions because they were afraid to say
rew things.

Underaroused writers, on the sther han
hecame apathetic and disinterested in the7r
writing, These students® abilities exceeded
the demands of the task. They became hored
with their topics afier they had completed
the initial research and notetaking, and
writing the paper became merely z mechanfcal
procedure; they just wanted to get it aver
with,

As tutors we constantly meet studsnts who
resembie these in Reed's study. Possibly we
are in a better position to detect how a
student 15 reacting to an assignment--
feelings and behaviors a classroom leacher
may not notice until it's too Tate., We can
give students feedback, which Reed says ig
very important in maintaining a positive
attitude, We mwight alse %eln students
choose topics that do mee t their ability
tevels, so they don't eﬁd up sither frus-
trated or bored,

ase studies were also the methad used by
; nes ta investigate those whom he
monitor overusers and underusers,™
19 w*f% composing problems wr;t¢ﬂg in a
ron-native language. He relies on "monitor
theary," Stephen Krashen's distinction
between language acguisiticon {an uncenscious
process] and Janguage learning {2 conscious
process] to distinguish two fypes of
writers. Jones found that his one subiect,
Lianna, who learned rules of grammar and who
relied on them to carefully monitor the
writing she produced, spert an excessive
amount of time stopping before thought
wmits. She also took much time checking her
sentences after writing them. Both pauses
inhibited a steady flow of thought,

Latrina, another subject, however, acquired
g second language by using it, not by memor-
fzing its rules. She wrote more fluyently,
not stopping often 1o rethink what she had
satd. What is interesting is that Jones
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discovered no qualitative differences in the
writing of the two women, Furthermore, it
seemad that knowing grammar ryles actualiy
had a detrimental effect on a sszconde
tanguage user cauysing a special type of
writer's block.

Finaily, Muriel Harris demonstrates how
protocol analysis (the analysis of thinking-
zioud reports given by students as they
wreite] i3 a useful tool for diagnosing writ-
ing process problems in the writing center,
As Harris peints out, each writer's prohlems
are idiesyncratic, and sometimes the toache
ing of general writing strategies in class-
rooms does not satisfy the nesds of every
student in those classes., For example,
Harris relates the protocel of one student,
Beth, who used optlines only to check i7 she
had forgotien to include something in her
papers, She hadn't, however, thought of
using outlines to help her organize her
jdeas. Her essays, as a result, were offen
incoherent. Harris diszcovered through the
%va1ys€~ of Beth's protocal, moreover, that

eth lacked strategies for e““ct€¥82y re-
rzadang her essays looking for structure of
tdeas.

Although there is much dehate gver the
use of protecol analysis as an fnvestigative

ethad, Harris shows us how Tt can be ussd
;acress? 11y and meaningfully to detect
individual writer's prohlems. She admits
that 1t cannot reveal everything going on
inside of a student's head, but it is one
way of identifying stumbling blocks in
writing processes. It is impartant to note
that protocols de not Tead to labeling of
students, It is 2 way, in fact, to avoid
maring assumptions about what help students
need when they come to the writing center,

Hher writers included in the book range
from John Daly and Cynthia Selfe discussing
writing apprehension te Donald Murray de-
fending one form of writer's block as an
“essential delay" experienced by many good
writers when they juggle many ideas and
concepts ai once,

[f there is anything commonly expressed
hy the writers in the antholoqy, it is that
writing is not easy. They are all sensitive
to the complexities of writing and the
cognitive-emotional demands placed on pecple
when they brave this complicated process,

Barbara Kelb
Purdue University
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SHOULD WRITING

LAD CONFLRERCES

BE REQUIRED FOR COMPOSITION STUDENTS?

Gf the many commemts we're 1ikely fo hear

in g writing center, perhaps the most vexing

come from Juniors or senjors who say, *If
orly we'd krown about this nlace hefore

. S Such comments imply that all our
amblicity activitiss--all those flyers,
newspaper ads, and presentations--have gone
for naught.

Here at Oregon State, we engage in all of
those publicity activities, well aware that
part of our problen is our physical leca-
tion, as well as the histarical orientation
of our campus. The tah is housed in 2z
butiding with virtually no classrooms, and
therefore almost no walk-through traffic,

In addition, 0.5.U, is a tand-grant instify-
tion with an historically agricultural and
scientific orientation and, as yet, no
writing-across-the-curriculum program.

Thus, students who use the Hriting Lab are
those who have made 2 conscious and informed
decision to do so, based on their prigr
knowl edgs of the Lab's existence,

In an effort to reach students early in
their college Careers, we approached Tnglish
Department writing faculty in order %o esta-
hiish a more formal relationship with ¥R 121
(Composition) students, WR 121 ¢s the sole
yniversity-wide graduation requiranent;
hence, reaching these students would put us
in contact with the widest possible renge of
majors. We hoped that this early contact
with the Writing Lab might well result in
continged use by these students,

Quite apart from addressing any Nriting
Lab visibility problans, some schedule of
repeated Writing Lab usage would alsa, we
felt, be a useful pedagogical strategy., We
hoped that students required to receive
response o work-in.progress would start
writing earlier. We felt that the inter-
change with a trained and experienced
studentewriter might result in a more

directed and efficient revision process. ¥e

oel teved such visits would add another Tayer
of concern for good writing, reinforcing the
ingtructar's own. And finally, we hoped
such yisits might also act to further
acquaint student writers with the conven-
tigns and expectations of the college
writing discourse community,

As a result of our meno to English
Department faculfy, we established a formal

relationship with btwo composition sectians
Laught by the same instructer during the
spring quarter, 1986. 1t was agreed that as
a part of the general course requirements,
students in these sections would be reaquired
to make weekly appointments in the Writing
Lab. Lab staff would keep track of these
student visits, and the Tab netes would he
part of the materials considered hy the
instructor in awarding final grades. He
aiso decided to survey these studants in
order to determine their feelings about the
us efulness of their lab conferences. The
survey was distributed during the eighth
week of the guarter; at that point, s tudents
should have made six or seven lab visits,
Survey guestions and resylts are presented
below.

T Enrolled in the 7 sections: 51
T oresponses: 46

1. Had you heard of the Writing Lab before
enrgtling in this course?

2, dhen first told that Writing Lab
appointments were required this teem, what
Was your response?

Positive: 13
Keytral: £3%

Negative; 24%

3, How many times did you meet with a
Wri ting Assistant?

2 times or Tesg: 11%
g

-5 times: 2iE
£ oar 7: 487
more than 7. 11z

4. Bid you work with the same Hriting
Aszistant each time, or with several
different Assistants over the course of the
Lorm?

Mostly with one: 67%
With several: 33%

5. How often were Writing Assistants!
comments useful to you as you worked fowards
the final drafts of your papers?



Comments always usefyl: 3%
Comments often useful; 33%
Comments sometimes ugsefyl: 33%
Comments rarely useful: 2%

6. What did you work on during your Writing
Lab conferences?

Brainstorming

Always: o
ﬂ++epo 28’%{3
Sometimes: 25% -
Rarel y: 58%

Revising an sarly draft
Always: 2%

Often: 33
Sometimes: 33%
Rarely: 7%
Revising a later draft
Always: 9%
ften: 307

&

Sometimes: 37%
CRarely: 23%

¥

k¥

Checking specific sentences For errors in
grammar/spelling/minctuation

Always: 34%
Qften: 8%
Somatimes: Z3%
Rarely: 27%

7. B3 3 result of wuor Writing L
consul tations, did you spend more
writing your papers, less time, ¢
same amount of time?

More time: gt
Less time: &
Shaut tThe same ammumt; 74

&. Overall, do you think your Writing Lab
visits made a difference in your performance
for this course?

¥Made no difference: 11%
Helped somawhat: £7%
Made for significant improvement: Z0%
Actually hurt: 74

9., i1l you use the Writing Lab again when
assigned other writing fasks in other
zourses’?

Yes: 72%

Nog: 28%

10, Would you recommend Lab use To aother
stydents who must write papers?

Yes: 93%

No: 7%

#agel

The responses tabulated above suggest
several CGﬂLiHS!QRS:

-~the fact that 74% of the students had not
heard of the Lab confirms our cancerns ahout
Lab invisibility,

--mast students {76%) did not initially
object to the addition of Lab visits as
another requirenent for the course,

-~about 60% of the students actually made

the minimum & visits {hased on the week the
survey wias distributed?,

--gver B%% made 3 or more visits

~-mxst stydents used their Lah visite o
work on revising an existing draft,

~-~few students used Lah visits fFor
orainstorming.

--roughty half of the Lab visits were
devoted (in some part) to checking for
specific sentence errors,

--the Writing Lab visits did not appreciably
change the amount of time a student spent
working on a writing task.

--1in terms of thelr ogverall courge
performance, 877 of those surveyed reported
that their Lab conferences were a positive
factor.

--ngarly 3/84 of those surveypd indicated
they would use the Writing Lab again. .

~-a whopping 93% indicated they'd racommend
Lab use to others writing papers.

Obviousiy, there are Timits o the number
u? sections any writing center could

"service™ in this way. At 0.5.U. this term,
we have Lhree composition sections making
required apoointments, as well as 3 section
of precomposition for non-native speakers,
That works out fo roughly 100 students with
regilar appointments, and it muts us at vary
nearly our Timits, both in ferms of spac
and in terms of staff. In addition ts ﬁhese
obvious constrainis, such clese cooperation
between a writing center and instructors
demands reqular contact, either in persan
or by phone,

Should weekly writing lab conferances be
reauired for composition students?  The



students in our admitiedly small sample
seemed pleased with the results of their
required conferences. HWould these students
have used the B.5.U. Writing Lab without
being required to do s0? The infreguent Lab
conforences with students from other sec-
tigns suggests probably not., Yet to have
every Oregon State University commsition
instructor require weekly Lab conferences
for every composition student would, because
af sheer numbers, overwhelm us.

Perhaps the best sclution to our relative
invisibility is & vigorous writing-across-
the-curriculum program, Such a program
woutd stress writfen communication in every
discipline, resulting in a much wider campus
awareness of the Writing Lab and its usefyl-
ness.  In the meantime, given the histori-
callty scientific orientation of our campus
and the lovation of cur writing lab, the
contacts land word-of-mouth publicity}
generatsd through close cooperation with
composition sections will remain important.

Eex Ranciman
Uregon State University
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NEW BOOK ON INVERTION

Karen Burke LeFevre, Invention as a
5ocial Act {Carbondale, IL: Scuthern
i1linois University Press, 19871, 188 o0,
18,58, paper.

For those interested in the collaborative
aspects of invention, LeFevre's hook pro-
vides a background by building a view of
Invention as a social act rather than as the
solitary act of an individual. LeFovre, the
Writing Center director at Rennselaer
Polytechnic Institute, argues that invention
is affected by the relationships of the
individual to others. Through tanguage and
other socially shared symbol systems indivi-
duals act dialectically with soeiety and
culture in distinctive ways. 1In the final
chapter LeFevre suggests taking note of
people who affect invention, inciuding
editors, colleagues, and collaboratars, and
encouraging group authorship and other
collaborative activities,
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