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...FROM THE EDITOR...

Thanks o all the members of our
newsketier groap who spoke up and of-
fered compeliing reasons why the aews-
letier should move 10 a shightly lwger
fype size than had been vsed W previous
issues, H this is wr conlinue to be our
sewsletter, reflecting the iferesis and

voices of thas groop, then s appearance
ought to be a matter of group consensus
0. So, given the alinost unanimons
vote aver the last fow months, T
switched type size. Let me know how
oW,

ve

you ke the newslener’s readabiii

Yo I abso notioe s moml’
another eesponse 1o reslers” roguesise-
rwo useful anticles on working with
fearning disabled students. BGUE vou
have more 10 oifer us on thig imporiant
ipic, jet us heat fom vin.

And if you are chairing a oo
Lot us hoa from you foo, Bat doa’ zw;zxi:
finel @l detatls are settled o send i your
ARROUNCEMENS heciuse soffe radars
peed g know far in advance 1o ords
roguest aved funds. L oun include pre-
tminary notees 1 aled peaple and then
BHCE an, PGre comy
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improving our
ahilities to tuter
students with
learning disabilities

With implementation of the Americans
with Disahilities Act aceality. Tam sure
our Writing Lab at Idako State was neit
alome i wondering how the ADA would
impact our operations. Wouald moge stu-
th disabilities. particulardy loarn-
oane 10 us? Weoald we
their? Would we be able

disabiliic

ireg
he able 3o heip
o train fulorg o address the special
needs of these students oven though we
hind vo specishzed paining ourselves?
And with each affiornative response
came the concomitant — HOWY

We hiave proceaded, during the past
vear, 0 dehine our role and oar answirg
thraugh g procass of assessing our skills
mgd suensths, e z}ulv; and using
gvadlable 7ol and developmg strad-
s for 11'!3;}:‘{:—&&;1 ZOurw

g eokiesses, We
have eamed viduabie lossons Bom cach

other and Our clisnds.

Assessmg skills and strengtﬁs
First, wi izvedd compilanee with
ADA resulations would mean morg of 3
differspce o dogree than i Kiogds of ser-
VICES we After all, by our exist-
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ence we already offered studenis in-
portant options: as altersative to the
full clasyrocn seitng: focused one-
OR-0RE QHRRHON; patien!, supportive
responses; mdividualized coment and
pacing: a systematic approuch w
manageable leaming tasks; ad fre-
quent, positive remforcement,

These eptimzq SE2H t&lii{“fr—ﬁ;}ilﬁ e

Assoc mh(m (;f Hwhu“ E{im .,Ii{m uﬂd

Disahility {AHEADY) as charnctongt

of students with learning disabilities
0 E’;rm on page 34

The Writing ;,,«Is}zuz wleser, published in

fen mrondhly fssnes
Jzne by he Dupmvm-
Pandue Urnivers:

i

3 S5 8E0 an Ty
sand Li\i_{_'iifs must be

\i.&imwnpis R
srticios s ben o Dt

a‘oné with t

Haddree

W could readiby seo that many of
these difficulties accur 1o varying de-
EIees among our typical writing cender
users. Sull, we had some sorprises. We
had nest known thal vawndng, for ox-
ariple, could be a clue o Coverlond " or
that byperacnvity snd digractibilily wore
tikely 1o he part of the LD package.

Assessing our skills also led us wo real-
b that our staff members already pos-
sesy the most mporiant gualifications for
working successiuily with students who
have loaming disatnlbities. Surely our fo-
tors exhibit paticnce, g vy, fex-
iy, respect Bor students and their
wirk, and the merscosnitve ability o
aai:ipi thelr zcciméqa 0 a sindent’s
iu’ arning \%\.l' 1";;31(-3. Bat al-

§"ECC£§‘C‘CI we Emm& W did T
have the degree of patience, iL-\:bhli‘e
empathy or hunor we wished for, When
sonne silents habitaally used thew wior-
o time [ vont frustraton againg ihe
svstem” wd ok inordingle (o us)
ETtriYe ‘s?m?ff hrough 1&'3

{laster of dwnpui %mom swtd‘u L\ and
appointment ships, we sometimes jound
ouF swn iTgstraiion levels dsing., And

we neaded o lemn what o do Jbe:}ut thiz,

Finding and using resources
Cerlalnly our most poran: msowoes
hagve hean f'rt‘oz*-.i '*m :m&é‘au colleags

W L%hm he &

b

H

Lt
p«;‘_}iz'zicd (}u;iu

o every carmpes) and Center im Sor-
vices W Studeats with Disabnhises, which
aranges for famang other things) physi-
el and soademic gocommodntions.
Members of 2 student suppost g
stuckents wih U Leuming Divers -
ate g volunesr service o read wexibooks
3t festure nodes an pe. Waoo
:rm dm*zxio <-‘-1‘;ri “ﬁw mm

sistance and 10 the Speach Pathology
program for soreening and therapy,

By [ar our most significant resource
person 15 now a mermber of our woring
staff. Liz, who hns a documented lan-
puags prxessing learning disability, was
one of the most successiul students in
my upper divesion composition class last
spring. She had learned so much about
her oown disability and had developed
such effective compensatory sirgegies
that T knew she conld help us help other
stodends. Liz has given us, both formally
in staff paining sessions and mformally

through ber own prosence, much greater
uiderstanding of phenomena such as dis-
ractibility, difficolties with organizing
matensly, o with wting and bistening &t
the sne Uime (note aking), differences
i processing Leorn aral instead of pring

s, e use of faciile materials o

¢ ahstract conems, and other
sechnigues. Her handout, I8 Works for
2 Hsis strafegios thal have proven
helpiul for us and our students {see Ree
soeres List for information on how o
ohign o copy of g or other materialy
mantoned).

Material resources e availzble from
several soarces, we discovered by asking
our codioapnes, Two videos we have
fourwd us are F AT City, which fo-
CH$ES O CORUNON Esconcepions that
undermine ieaching and kearning for siy-
dents with learning dizabilites (produced
by Euale Hill Ouireas }2 of Greenwich,

s ch features
sers who have
tilies (from the Learsing
on Bath are exgel-
oot tor staff truining: we find our kb us-
ers approviae them also. A good book
for helping studests with spelling {0 e
Jowr piuh‘“m for LD studentsi is the
vorid the 5P Label,
by Patricis MrAksander, Ann Dobig,
ated Noel Greag

e

We alse found ways o use el shapes,
tker wrvs and molecular models o
demonstrite abstrnct concepty in Coni-
crete, ouchable and racenble lorm, Bad
circles as subjects can be TmiodiDed” by
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transparent blue overlays representing
adjectives; vellow square “verbs™ can be
simtarly modified by ovange “adverby”
Complete “sertences” can be con-
strucied cut of “hesd” spheres linked 0
“heoxdies™; ke one glement away amnd the
“fragment” wpples, Or colored pleces of
fedi in farge and small bass and sqoores
can depict paragraphs with main poins
and supporting details. Mixed colors are
eeadily seen o need sorting and ro-
grouping, whereas mized ideas i writ-
ten form i a diaft are often hard 10 Ond
in the grayv confusion of pring.

Improving our weasknesses

Seuyre alterations b owr modus
operandt countered unforeseen di
tes, To alioviaie what we ol as o heavy
emotionad snd cogntiive simin By anors
and Bored, we chang

edd our scheduling
for studenis with disaihtes, We allow
skxty minutes o he appodatment hook,
but sse only forty-five for work, thus
building in ine for the wies not o feel
pressiured sbow gefiing wh ot and
for the Tuor to take a bit of a walk ora
cup of coffee before the et sppomnt-
ment, We also sehedole casily distracted
ard confuved studenty in g separate small
nifice, whenever possible. And we Limit
and cleardy aiemu;zc ouy i
g BHOTS CONCETHNE Of 8 3P0
ing assigament task, wherens Lz con-

cemtnses o8 general strategies wy
g-“tis;ud ISRULS.

ic

What wi aiz oy ok have, mxd very
much nesd, 54 ( 4
dingnos
learning disabilities. For the maost part,
swovide sorvices 0 siudents who

ahifities are Vdoomuendad

less, we ve bocome seasitive 8 the fan-
guage processing peoblerns we know
stzdents with leaming disabilitics en-
caurder; when s seo them we ask o
thc;;—”’vé: comsidered diagrosis, or if, per-
haps. they'd Bike to fadk with Liz about
the possibilities. 130, she dow
frmal evaluntion process ansd welory
theo for Buther information W the out-
of-town professionads who conduct sach
esting. 1f Liz were not on o stall, we

hw

i

wisihd be reforring stodenis o otf
poes sereice professionals,

oF sup-

Finally, we huve come fo realize that
QU miind sUompis W prepame
for ADA mnplemeniation are but the first
s ina long-torm commument, -
volvinyg studends, faculy, adminiraiong,
and stoff, On owr ciunpas, and | sug
elsewhere, admambstraors ware the §i
1o be made awars of the ADAand s a

T seivies

school carcers, are Hkelv 1o be apprised
of their rights and responsibilities when
they arrive, Bacully, howewer, may be
the feast mformoed and vet the most val-
perable 1o misunderstanding, resistance,
and anxicty about the whole range of is-
sugs involved with disabilities of all
kisds, We know that Writing Lab rela-
tions with fsoulty requine regular and
thoughiful communications, alfontion ©
the contidentinbity of stedent records.
and mutual respect. These practices be-
clane even mowe imporiant whea we we
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working with students with learning dis
gbilitics. Our campes ADA compliancs
ombudsperson provides dogumeniation
ietters o Ezcalty on bohall of students
wha are eligible for “accormmedations.”
Ouer Writing Lab role has {so far) been
primurily one of 1 expladning wwhat sinab-
egles we sre eoomimending, such as tap-
ing reading notes o allow a sudent who
has difficelty processmng writen noles (o
access the information surally, or dewl-
oping & personal set of spelling fash
cards, angd 2} encouraging and faciliial-
ing conversations between studenis and
thewr instructons about specific noeds for
specilic assigaments, We have becom
keenly aware, though, th campus-wide
policies e address grading issue

roquireinents, special [rogram require-
menis such as sudent teaching, ar sd-
equate placement and coreor counseling
serviees nead o be develoned,

degree

We have also becoime sware that the
nambers of students with dissl
whoenroll ab our uive

e 10 Increase. 48 sodents with dis-
abilities of all kisdy, and cspeciaily
learning disahilitios, are diag

o3 wdl cone

pursue higher education, Fieures from
the HEATH Resource Center of the
American Council on Education sh
that from 1978 0 191 fullthme, 3
gme freshmen seponting a disability in-
creased frem one In thiny-sight o one in
eleven, OF hose, 143 % had reported s
earning dusability i 19835 that number
mcreased to 24.8 % s 1991, Onour
campus, apmotimaiely one student in
eleven reports some kind of disabildy.

bl

Nest only are woe bkely, then, (o core
Hnue o se HH
ties, I believe we will conginue 16 see
more seriously-challenged and multiply
chatlenged students, n piwt because of
rising numbers af children bom in pov-
arty, disease, and shusive Cnvironmens,
1 belicve our instiuiions can abso s;:x_gx:a:%:
chalienses—through 1!& coupts-—10 dhe-
gree reguirements, professional progrm
centificaton, g any number of instity-
tional policies, Such chalienges will un-
doubiedly contuzue 1 have an impast on

@ mone sudenis wi

the work we do i Ger wiling centers

and the wiy i which we prepare our-

selves and owr siafTs o do thal work,
Anne E, Muliin

lduho State Universily

Resources — A beginning st
AHEAD: Awsocmtion of Higher
F{%tjff}iis’)il and Dhssbility, PO Box
1192, Columbaus, O 43221
(6 4} 4884072,
Brinckerhotf, Loning C., Stun F. Shaw,
an NI i\s"i{,‘Gi}ii‘ﬁf P{ammmw

ot 1992): 417-429,
Eagle ‘1111 {}UTRYFX( H. 45 Glenville
R m,i (JMJL,‘E wich, CT ‘s!;‘ﬁ 34,

HEATH R;‘:»w;w Center of the
a\m-:;'i:'m { o ;cel ol Bducation.
‘;m-:. HUE),

Hox

iy Road.
{4123 33

e nis el z" e
MoAlexander, Patricia, ﬁmﬁ D{;

and Moel G

zg\hx ai ort arliches on
ik as 12 'tizm,‘
valenin Soviety 7
. B dfimors, M 21N

sbjects,
The O

March

Calendar for
Writing Centers
Associations
(WCAs)

Yamunry 27; South Caroling Writimg Clester
A qon, i Greenvilie, SC
Contact: Feanme Dobson, The Writing
Center, Greenville Technical College,
Box 5@1 &, Groeovails, SC 29606 (343
FRA3TR)

England Watiag Ceniers
1 Neshua, NH
C\;*‘L.M Fim Montiae, Wnung &
{ or, Rivier Coilege, 470
S, N’P f’ﬂ-()i’){!—, GR6
exl R

Muarch 4; New

- Centers Associaiion,

sorenl, The Witing

ihy Conpnumiy
College, 7001 1 Bivd. Brooklve,
NY 11333 (718-369-3405) or Kim
Fackson, Harrs 215, CONY Wnimg
Cemter, 138t and Convent, N

DS 2126507348,

al Writing Centers
i Revmm; gios, IN
mpuswile

i Elali 008,
3.&)9{;:3 bi{m\, M

Coutact: Magtha Dale Cooley, English
I and Writing Center, P Bax
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LD college writers:
Selected readings

During the past decadle, soimething Iw»
happened i cor writing conlors and writ-
g classrooms. Tutors and eachers in-
Creasinglv are encounioring & spechil
brand of mexperienced writers seeking
helpr the keaming disabled. Mot that LD
studenits have not abways occupied a cor-
fabn numboer of geabs in our rooms, bat it
secms that the post-secondary LD popee-
Tation is growiog and, noficeably, 118
more veoa, more insistent than belore.
Az pur pumber of LT colicge wriors
SrOWS, 80 rOW O (W BOCeriinties
about how o inspwel am,

A sienilicant pot of oo problem with
LD writors 13 that soch studeonts ae ofien
ey fested and dingnosed s lepming dis-
abled. Eiher the andesimble stigma of

LD or the cosis and wne involved proe
nibit affecied studengs from seeing kalp
from speciad oduration sowces. Yo
these students know 1ha they need help
and accomunodaions 1o o .
in college—particolady Boowses wihia
heavy crnph ywrding, Thus, thoy
tind their way (o more commondy thely
Istrucioss guide them) o willing centors
where fators uninfomed in LD i?m}n
cu}(f pedagney do their best, Agaw

enter dirgcior responsil :
Edloﬁ mformed and 43 a compos 'Eu,s;
teacher who struggles 1o help horown
D wriers,  huvve spent the fast two
vears reading. researching, and ovalag
ing LD research on writing since 1988 in
the Tields of special education and ¢
position, My foous was strictly ond
covvering wiays 1o work with {not ding-
NOSE or even iden

¥ writers whase
preblems seemed 10 go bevond those ab
roady addressed in the writing oonter and
classroom, on fesearching work abont
college writers (not st any writers) and
ofs leaming sirgtegies offective with
addolts (not children) who exhibis loume
g problems. This ariicle represents my
resuhis——and some unexpected lndings,

Surprise #11 we are on our own
Dhnew fom axperience that LD wrik
sified—rwerny sfudents
e will hove diffi-
culty writing and revising ossavs Ky
bwenty different reasons. Indeed, the
swme LD student will have difficuby
writusg different essayy for difforent res-

s {urther, once g peoblem s solved i
OfE gyy‘g a)f s easny, the sume problem-
gy eay ool work agan {or
the wwme ii.ii’it{.m{g & few Hnes ioier,

This s the km;zwia-ﬁ«?c &12 t'uii‘-n‘ ond #i-
siruckors gain b
studons

"1’3}{: Sm}]z‘ii i
£ hg_}u.z.;sl insi

34 Eimi Cite .é‘-
£5 143 I

ree, il wril-
¢ three lond

ATTIIER, 8%
. Wikethe f

Surprise #2; we are
aiready dﬁmg ‘“‘iT”

edicg-

i sound quite E'a;'mh

i the witing o

g}r{‘-i} erresedving,
Wi nL 05 3 erviawor uim SEHOTHT ‘,iv i
fuaci i:; e il cOfent dnd
Jels mr:dazmm evaiualing woil
g portfoliog, infercling with suadons

i}uui their J< alts iz(‘ijt“‘i Lhui fiml

8%, t\zw‘i'\il

preseat speigd challenges

CHEE AR

Surprige #3: adulls are
children and children are aduiis
Sch reserch Focuses on oleme

schoat childrer and preschoolers, While
educators acknowledge that adulis leam
differently than, and have problems dis-
tinct from, children, adelt LD wiiters are
therofore much more difficult to study
and 0 unndy e,

Suggested reading list

Until a hytrid appears who hay years
of exporience in both flelds of special
education and composiiion, we are al-
eady doing wihiat we should when we
vode tme and energy w 2ach patticular
student’s needs ot each particular mo-
ment in e, with pasenee and twe un-
derstanding that those oeeds sometimes
and soemehimes remam the same.
The following works wese most helpiud
from the perspecihy 2 center di-

Aol et
FeCtOn Wi g Insiractorn.

1. Generat information on
ieammg ciisabiémes

conlidentinhity, anc issulh"ﬁﬁ}(}d.ﬁlﬁﬂ‘

Kenneth R, and Ofelia B,

wnonies. The Eifdor of Speciad

New Youk: Teachers

L1992,

fxmlm K, &Jmu: New Approgokes so

Learning z,?fausanffrc*' Cognitive,

L cind Haodisiic,

: Grm{: & Sustion,

v R, 9,
umémisg om t“nx.ﬁ ©i,

LY (‘};Etiic:ﬂzg)zls, and Ohservaton™

{14 1-15%% Ch. 14, "Lateral Model

of Competency”™ (137-181) Ch.

{1, "Lewning Throvgh Guided

Quf“siifmi;w“ (1832133 Ch 13,

frogmoing Laderal Thought

"1 ;mmght. wricuban” {215-226%

angd Oho 14,7°A Su;)‘cx(}idlzmst

Crmiculum.” (2272340

Bepser Y i O Cognitive

Brocess-Based Instructon: An

Fiovwe
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D50 152.

humduc{ém T Feivne
Disabiticies 253 i‘:iLii}
172,

&

2, General information on
learning disabilities in
higher education
These winks address the copcems of
the adult Teamer,

Barbaro, Fred, “The Learning Disablod
Collese Student Some Consider-
atians in Seiting Objectives.”
dawinal of Leariing Disabilities
15641982y

T A

344-346,

Drexter, Beverly L. “Helping Learning

Disabied Students Prepare {or

Kahs, Michae! 5. "Learning Probloms

of the Se::cm-:iaz v and Tunior
Colege Leaming Disabled
Student Sugg
Fauried of Legorning Disabiliticy
12,8 (1980y 444,

esiod Remedios,”

R»,ih Snn Grasso. and 3L Kathloen
kila., “Leamioz Disabilitios in
er Education: Misconcep-
T Apagenie T 24.2

{1988y 177192,

Shaw, Stan F. Loring . Brinckerhot],

Judy K. Kistler, and Joan M.
MeGulre, “Proparivg Sualenis

SN Di‘xiijifir}t% i{}r

With

3. Works Hiustrating and
analyzing sample E_I} wrztmg
Nt el of thes works
CRIEIHON, $ame use ol :
and the main idea of others is i«s C\p§ tHE
the writing provess. | suggest rending
theot anyway a8 thew strengeths lie w
cases studies, analysis, and suggestions
for helping studonts,

Cicet, Reging, "Disorders of Written

g

g, 1983, 207-232,
Cruswkshank, William M., William C
Morse, and Jeannie S, Johas.

/ ¢ 1{)":{1"}

co The
TRE IOw

studies ™ Rayn‘;{md"‘ and “Him” on

243-2585,

ert, Carol Spe, “Unraveling the
Mysteries of Writing T‘?lmﬁgh

Strategy Insteuction.” Jaser
Resparof in Learning Disabifites,
Eds Thomas E. Serugg
Borzice Y.L, Waong,
) 1994,

e

FIMT

5 atad

w Yok:

ingel-Verlag,

ne Insfruciion From g
socigoubtural Perspectiver The
Holistic, Digdogio, and Soeidd
Enterpilse of Wriling.” Jowrnal of
e (s

fwcesing feabilites 253110

In

.-—-x:]\:;‘i Vi,

Fiie Eni‘(;ﬁn- i
T Lparsing Disabi

TR 41988y 1846

B
i
T,
SRR

Oruasiediy

raham, S\:‘vm amf Karen B, E-i’am&

Fohinson, Dords |,
Wrilon z-;ii‘\‘fs

; I
Eds. Broris £ Johngon and
‘- Blalock,
{9R7.

Oriando: Orune
FFR20R

& Atration,

& aad

This {:ni%rt‘-

”\. ?\.Iod i for WU ting
v Integraing ‘x’»(.l.ai

] &

into o Process Approach &

Writing,” 231236,
Magten, Jody L. “Removing e,

Stumbling Blocks: 25 Waysto
Heip Our Le;-u‘nizw Disable

{{‘ toge Writers,” Feaching

sk in the Two-Year College
18,4 {19915, 283289,

MoeAlpxander, Patricia J., and Noet
“The Roles of English
Freuchers and LD Specialists in
Edenaifying Learning Pisabled
Writers: Two Case Siadies.”
Journal of Basic Weiting 8.2
{1989 72-86.

Moulton, Jacguehne R, and Mary

ing Bader, “The Writing

criisd Approach for
abled Student”

35 (1983

Richards, Amy,
tion:

“College Compost-
scognining the Leorning
L}é\mi‘hé Write

- f{ et of
{1U85y 6876,

CSusnn AL s Des Koarad,
Chiraoteristic Writien Expressive
Deficits ol the Leaming
Z'm,d Somae {;emuﬁmd

ihuuu, and
2 (FUREY

Lewrning r>
oG9,

and Mary Ross
“WWnitten Language

of, Sumn AL
Mo,
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Disorders in Learning Disabiod 5. Articie specific many define and demonstrate the writing
Studends: A Prcii;mz";:-xry Report.” to writing centers process and are teeefore unhecessary
The {8t bnternational HE Marck, Margarei-Rose. "Right Brain for composition instructors and tueors.
of the Assacialion for Childeen ‘z;*d Learniag Dsabi Mﬂa‘k}" Ot T withoul case
Adulis with Learning Disalilitios. i estions and 50
Eds. Wikliam M. Cruickshonk and srmi vait Tor this parieular focus,
Janet W, Lerner. Svracuse: i\f!{}rc(x\-u soume of the professtonals in

b

Mewslelies

Syeacuse UP, 1982, 211-225 P4-1H, spoctal edacation Bsted here have written
seores of other artcles about LD and
‘allace, Gerald, Sandra B, Colien, and Conclusion writing, but T hiave histed only those
Edward A. Polloway, Language Ax the bibliographies included within which scorm particalirly kelpful fo col-

Aris: Teaching Exceptionat these works cited alone attest, there are fege nstructons and wiors,

Children, Austing Pro-ed, 1987, virtually tousands of articles publishod Tracey Baker
See especiaily Chapter 8, “Writen 09 LD students and waiting. However, Einiversity of ddubama af Birminghan

Expresson,” 305-343

Waong, Bernice Y L, Roderick Wong,
and Jennifer Blenkin: ' !
tive and I\’iuidb{}ﬂmii @ i‘upc&,‘m of
Lemning Pisabled Adolosceniy’
Composing Probloms.” Learsin
Disabiiity Quarieriy 2.4 (¥ GEGY
300-322

Wong, Bernice Y L., Roderick Wong, L The Naonal Writing Ceaters Association INWCAL i conjunction with the
Pesnng Darlingion, and Wiy C Nfdwes iting Centers Assovigtion (MWCA) s A o annopnce the
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Getting the picture:
Dramatization as a tutoring tool

The technique of drar
cated by Keareth Burke, can b one of
the most muli-faceted wols of the pear
tutor, Dramatization consists of dovising
an amecdote or stuation o represcnt e
concept of g piece of writtng—making
the gencral specific. Burke stipulaies
that a drsmatization mwst nclude an act
{what taok place in thought or deadl.
seene (sttuation of backyround of the
acty, an agent (who perdommed the act),
an agency (how the act was doned, nd a
prirpose {mtepnons and resuds of the
acty, These carespond 1o the what,
when and whers, wiho, how, ard why of
basic jowrmaiism, and also reflochs many
cOmmon wioring etics. Thaey are the
abmost universal butlding Mocks wed o
convey information, which s one of the
basic gims of writing, Dromaizeion is
ideal for the tatoring relationship, be-
cause thers ks an ackeal & VN,
question-and-answer diz
place, and the studemt ¢
hend start oo the pro

To use the echnique of dramatization,
the tutor must help the siudent create
series o pienees in his mind related o
hug writing, A communicats £
s at the Undversity of Ca torade uf
Colorado Spring o demon-
iz mng witting at

o whan b wis e
the mnior ngh level, e ok g series of
shides of the route {rom the school 1o 7-
11, Each was diterent, but eachcon-
tained ane element from the previous
shide. He then mized the shdes up and
had the students put ihem back inthe
right order, which they dic .
“This,” he then 1old them, "is what good
writing does.” Each sentonce or paa-
graph should be non repetitive, comrid-
wting something unkue. yot cornectad In
@ fogical way 1o what corees bafore ad
what goos after . Intishing g momal
movie kelps make relationshins ond

i 518 iadly rug for
the noevice writer, who s comfatable
with vigial media fike elevision but fess
used b0 the wristen word, Wrting with-
out # Clenr mental picture s ke tiving @
construct 2 bullding withoui o blueoriog,

*—[am

wnplement dramatiza-
siusion? What kinds
siald they zzsic? A for
ch By g situo-
cir %sémx. ------- i

T EHOER

e Q;m the best ,la,\,xi:,
E\‘fij"‘ffﬁil fre wies™s own xR e,
vodd wrilers wil usually not be
nis of the value of their expert-
ences: they offen don't 1hink of them-
selves as writers ond are groping for
something Toud there” mthor than trving
srgnething within themsalves,
hile descunss i, shudenis ofen

&) X[

W

5—7} HE wh iy
bf this tine, the sitidx. 1E aheld
werited o chny piciare of the el
The oty can thon relate thus exp

13 '? -

Aciors wae these same eohnigues
b' g ‘,«zlzi*uw [%‘——x;;rm» ————— ks Eiltlw

juast Li{;.tii;ii events i -::;itia‘-:(% Lot
menay s when oo such evenis exist the
i \{k‘{ifmi s i LorEng
saticn a3 b i were )—‘Oiii' awn
LoOWiers o,

U

can Crogio Bmaginary cxpericnces. A -
for working with a studoni writing & pa-
p*z o refornamng health core might ask,

“What if vou weee 1t an augo acodent,
ungbde to work, snd had no insuring “‘?
ar, conversely, "What would yvou doif
vind ware o smal business owner, just
breaking even, ad heodth insurance raics
é‘m‘ \-'{}m' wirkers j umiped S0%T Dramda-
des e studdent wex-
';_3201‘{-: S-:wtml m ot of o problem.

Ciron. incidents generated {fag way
ke exceilent examples in papess. The
ftor can also use these strategies W ox-
plore examples shready in the paper,
helping the studest 0 see why and how
Or 30 nol support g hesis,

; ;id‘f\t wanining polfa-
: have thrown in
font, TH tag-
‘o were a dog-
or poliution-re-
\‘r ?1 1wtk vou need
il he able o see hat
oot be treated ina
chinic, & 1t rekated o disoase.
Then e idikH o help the writer decide
whether 0 throw the example out or puf
i m another ¢

Dreprativs
chrork

ez of tisa, WrHing pro~
sonl, aad future, The past
is what studen writers bring 0o the work,
bath from the souce works and thelr
ety Haoaghus ¢ 5. Dealing
HgH v effective whon
Whal raig bt
have happened to the poet to make him
feel thiv v ave vou had an expen-
eoce Bke hat?” or "Why did the charac-
tor dior that? What worg her other cholces
i thal sijuntion?” B, jfcanhe used
Acress mos discipiines: “What evidence
dich the auhor use 10 reach this conclu-
sion? Can vou think of a situation that

witing about hierature:
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shows this principle i aotion?” Dmma-
tHzing e the present oan ran _?‘ frosn -
micst purcly sublective ¢ sudent’s
persors “as Us"—rto objpctiver "Wh
ame the current statissios an Hus probism?
How does tht affect the Bves of aotund
people?” The fiture can wlso be probed:

“TF this solution were snplerented, what
would happen in the government? To
individual consumery?

ing m f,-.zg. {5 m}xj.d‘lﬁf‘v g rs,i: fions %ugzx
3 ii';cm Bovana E,_sa_: findd gops
i By

¢ SHuUBionNs, the aovies
wridoe's wleas “'35 i g sense of reality,

What are the bonefats of dramatizg-
tin? Omce the wiker ¢ 1 menind
scrip, she is able (o grasp the
have been too absiract, {Ui;lpﬁi.yﬂifd, or
vague for ber when they were
words.” Wrestling logicn] Wens onto po-
par is wsually foreign w0 new wrners, By
redating them o something that sinkes o X 1SR
personal, esponsive chord i Ber own becoame o porsonad vision) they
Enaginstion, the writer brings them i 1 nod have cared otherwise. §is
bife for nersel!, which is the cruciad ii:si e o uselul ool for increasing awarg-
step in making thom alive for the reader, ness af the audience. “Tmagine somwcone

reading this papor. What sort of i

Erramatization a0t ooly helps stndent
- pngerstand heir own conoeps,
bL}E can &slso give i%:«,m u 1»;‘11*‘1{

WIS

Tonky

the comuman ‘.-.zzéus‘. PEOCEES.

Oe B grasp A ides

#osake n

How

L

:niu‘n% she have before she reads it?

YL

By exarmining his whas in a b
way, the student wrlder discovers how he
feels and thinks abour an sue, Thisen-
abdes b fo fisd g pobist of ¥
velop an identiy as a wiiter, and form a

Leamiag produced by dramatization is
both Induciive, leading stodenis 1o draw
goperal conclasions from personal, spe-
ancd heuristic, wachmg
them *wi anly fucts, but fowe fo fearn for
themisel This supports the alms of
any .zuod ftor. Drssnaiizstion provides
008 10 assit stedent wrtters in both of
the primey tasks of wiing: that of ex-
ploring and arcanging thelr own ideas.
,m;} uf COMTIL 1;:{73{&:2; those kdeas sue-

I istange:

prac é.-.v‘d iy l—uzh hi_ } a_nd. ihb ._smdknt,
We nnly wuly loam 1‘22{}5@ things that al-
feot us personadly, and dramatization
e it hapy

"..,§;
Site Grise
v of Codprade

Vork Ciied

Bw?"* Kenneth Po A Groswar of
o, Berkeley: U of Califonig

Summer Institute for
Developmental Educators

The Kellogg Instiivie for the Training andd Cortificafion of
Developmental Bdocntors will hold v 1993 sumimer insti
from bune 23 throagh fuby 21, on the campus of Appalachan
Siate University in Boone, NC. The 1993 Imti fute will tuin
faculty, coumselors, and administrators from J
and Jearning assistanoe programs in technigees for promotin
feaming improvement, The program will Fxcus oo the use
earning styles and their inplications Lor nstruction. the pro-
cosy of designing and implementing developmenial cvalunilon
ackivities, achslt du—d.);_nm,a& theories, and the use of comput-
ers for managemend, data collection, and instructional pas-
poses,

develimmennd

#
of

oltaired
Haien MNo-
pp’ ki

Applications md additional information mey
fromm Elaing Bingham, Divevtor of the Kelk
tionad Center for Developmental BEdoeation, -
State University, Boone, NO ZEGUR (78262
appication deadhing s Mogch 13, 1995

gl

G

Call for Papers
from Graduate Studenis

Graduate stucdenrs i dheionic and
ter submit apess on the IOPIC of enl
iéis; i’-“ii'i%; Anmuad Symposium onthe |
35 { k naimh U 04t F—"bru‘m ?;:‘_

CONIpRISion are nviled
he dhisciphine, For

eaching of Composi-
99* 'H'ii-:

L;x}U[?}«,*
The cores 5 panme, address, adtiiation, Eil“zt’? 1‘1}103*’ T
ber shouid appear on the cover sheet anly; the manusorip
:sh_f‘.su] dinelude no inernal reference 1o the sethor, Papers

noid Frave boen shi‘}fmvcci e

smiorences o have
L 198,
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My inferest in learning sbout inappro-
prizie poer fukr responses doveloped &8
a rosult of 3 mistake rosde with sty
dent, T have discovered that (0 kiow and
respect the tdenst of the wiiter, in both
subject and conveyance, i osss

sl
She knows best whad she wants o com-
prunicaie:; Ber readerfCritic muost not al-
ow her own 1des of what the wnter

“meant " W0 say 10 Tdickie cholces that
properly belong (o the weiler” (Branson
and Rooblauch 1393 1 also leamed that
ousr ewit bigses and doubis will ineviga-
bly affect our ability W judge 2 student’s
work objoctively,

E i tertorial, a stedent whom T iatored
chose o focus on her fod soxanl ea-
conater, and nitially her mode of
s seemed confessional, Her z}t‘zs
lacked coherencs, soowe begm by dis-
cussing hor varoos inpressious, Daring
this stage of the writing process she seal-
ized that her e purposs i wil
0 ca}mrs:snécmc that “H's okay ©

" Her focss becarme koss o
‘md more socially relovant, She whumed
Tater with a more fleshed out “Jpcr cor-
plete with some very graphic
e everdng. 1 praisad her us
powerful images and the o
ine(i iz had mkea o re,msi SR YOIy

might experience when s
with Ber response group i ¢

Ls: ;‘r R
% & :
mentioned that so

& students ralght oot
be matme encugh 8 respond sensitively
10 her work,

hig
Ty e

FEVRI

Pogse't sure i
the right manner
bivalence was shabtorod, however, whog
Fread hor ows comments on the wii
process. She had inlly expecicd othery
to 1eacl strongly o wha she had wistien,

P

In tact, that was the effvet she sought,
wred her own personad revelntion
I thers furing the same dog-

sion, Both women and men could ben-
efits woinen by realiviog that they had g

choice. mon by beig exposed o the
foars women possess. Luckily, she lad
enouigh belief in }M abibEkes ay o wriier

TH Thaikey h*m{ st la, the if‘n .

d have been o sivple madler for
skowhy she'd chesen 10 use such
s-mifs;s fdudn’n I.mnmw thak

b wend
HERS
:‘sir{;r'

i and adv )
Funny. Edm VO DFCEINE 1) 3{%\11;‘;
D E Lawrenee or Anals Ninon il
LT i Braanon :s.m} (“

p{}izlz {‘Lii"

We tolerste the wrlier's manipue

Bation of the way we see the sub-
joct e s beiag add EoOur

todemmnee Jerbves from & ek ao-
coptance of the witter's "author-

Hy o ivugke e saiemnants we

-';szzg_, AR adess, wa

il as o pron-

LW

i the hsz.m.;.it o oy

that they
W

fer than we. ‘w\‘ll.z they w

fwhich applies 0 tufors as welly
TThey] shoudd reveal their owa po-
sition, peaticuiarly doubts, ambiva-
Rences wndd Bases. They should
show they are sill learning, stifl

Aliing w ook at things iz new

. stifl engaged in the inter-

minable process of working out the

refatonship botween what we

wach and she rest of cur lives.

{332}

{ have slways been afraid {0 revead
much of mysel! Inmy wiiting. My pa-
;x:rt: have nbwaes had oorather detached,
careful volce, 50, o essence, § Fans-

ferred my own fear of parsonad revels
fiog onko the studenst wrder, 1was abie
1 assuaee my cuil a bit by shoring this
insight with her, Talso fet hor know she
haed sigh me something voaluable about
the ol of otuor and about the dsks
might ke 1o Rprove my own writing.
This student and T have been working to-
gethey all semester and both of ug con-
finge 1o learn. | think my ovn gafle and
acknowledzment of 1} may have aciu-
ally helped o establish a pastnership
frowe which we could both gain experi-
ensod st undersianting,

Mary Beth Tegan

Fogr Tutor

Brapnon, Lif and CH. Knoblauch,
Studenss” Righis 1o Their Owa
Toxis: i

“On

R

157

Eibrm- ‘11'a<:- C{}ﬁ{rszries
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Accountability of writing center
consultants: How far can it go?

In the last few vears, institutions have
asked many guestions about their writing
centers. What role do centers play in
writing programs? Should the writing
consuitants be undergeds o gradus
Should consulians be paid, should they
valunteer, of shooid they eam credit
hours? One of the most bumning ques
tions of today s wiliing progrnsg, bow-
ever, 15 the queshion of the consulianty’
accommitaiality for the student work
bronght to writing conders, From the
view of hoth administratons asd consult-
anis, the guestion of aweouniabiiity 18 im-
portan hecause responsibifily for the
work must be designated 10 someone—

whether that person be the student writer,
the de-

the consultant, the Rtrucion, or
partment itsell

Thig accountabality concem o
itz ihe nationwide search B acle
fined, departmentatly accepisble pw pge
for wriling centers, Muny insintions
with writing centers are unsure of e
center’s reason for belng. and s this
bitssful tonornce that lies bohind mauch
of the comfusion or myths surrounding
ihc accountabiity of student work puass-

g through writing cenors. Muriol Har-
ris notes that both the Ene
mwent aned the stu zk 3 md\; *aold f

R RN

bc‘lie“‘tiz zzm s wrie *b- papars for
the students andfor hand ¢
swers they shoubd be findin
(and Gnally? that the uiors offz
tve commenis™ {15,

.

revalui-

Diong Georgs s
the Inaccuracy of wiitin
edge held within stinglions w
dishenrreningly notes that “many sull do
not know s, do not knowe what we can

offer them, do not kaow bow we work

st knorwd-
hen she

b0 VOIDES COTCRITL OVEE

with stedents™ {383 Hamds concludes
her discussion on myvihs serounding the
werling center with the regret tha the
“most batant blindness and the most
simpiistic views are held by o
lzi 1 };'znma:ﬂ%% who are odhorwis
sabie about the

e cofased ﬂmu the wiihing conte’s
grue rofe in student writing.

Many crifics of ws'iiiﬂg ceplers eihor
have o eher not sealize

(st the w in;’c, mission of writing centers
A £ };cfl de oo, as Nowth mmﬁ m L

» nGl reeogiize ot this
eotlnboration is stieeped i mited

shared effor, 1‘38';6‘1‘ 1%‘;31 \;h:-,v's:i
Collabo
ilnits writi

\,:.ii\.\,r ..\}i}nhh}}-h\ [{] i

sing rode i the w

t;; o does ;tmz.\k the oons {lIE aat acta-
._mélﬂ" {fi‘, nE—a fun-

.o shared {%x HEHAE

Most wat

effout

i

dm;b I i}axs\ e IS :‘ffcdi‘vi‘ WS,
e their wliimage re-
: :}l'i‘;.

v Cleanly people

tors becauge thoy help students battle
pr{%bfexm within their papers, but botk

stucdenss ard instructors should be aware
I.T i consaltaras offer only a goided or
achvived rour of the students” paper, Con-
suliands must cnn:é;c‘:quemh-' ensure th;‘zl‘
student w
sehves el
weink, deapiie i?m advice {;!"‘3}' EEl;-z}- ¥
ceive from L(_'.Fi'ifﬁl_iﬁi:ii'i s, Susdents should
know that consaltants offer only limiged
# h ice i orgdor that the student weiter
cosne an indepeodent and confi-
dent writer wha not only can fulfil the
5.31‘;‘{:11 asignmend, but also wriling as-
sigmnenis i other classes,

L

Fromn stadent writers” perspective,
howeves, misconceptions aboul Wil
conters are quie vasidy abwrbed. Stu-
i dorms
ish whers

El(.s e
they H help v
A corvect faet indeed, but o many stu-
donis” Lteral minds, the “helping with
papers” can guite sasily metamorphose
e the writing center’s ndoption of the
studenis’ original decomenis. Thus,
these nebulous mvihs can rapidly con-
vert some of the consulintion into hattles
Ahity hotween siadent wiiiers
ats, With students working
Al view ol wriling and
orking from a guiding
S H B onGE SUrDrising il some Con-

afnns resulan defensive or conflict-
ing rodos of the session participanis,

These f{"sn-’ iwting studentyiconsaiiant

: ' wribing center rodes are alse
putindly attributoble to urstractors whi
anwiiiisly misrepresent the cerier’s
function 1o thaeir students, Iasiructons gre
Justagy zmauhi ’:3 as siw Lifnh frw nmw

advice am
Ui 1 wWiitn

CERECTS, WG conter



Tha Wriling Lal Nowslstier

directors should ensure thar both instree-
lors and their studenss tre cogriznt of
1he truly Hmdted rofe Of wiiting ceners i
student writing

Sinee students are the primary 1eason
for writing confery’ exsence, Aowever,
centers must obviousty work 1o clarify
their Fole with ihis population as well
with the students’ mstrucors. Too oiten,
students arvive al wriling centers alroady
on the defensive, having been sent thr{:
by well-meaning instructons o “ha
the cenlers hg ipmanhy Jdmix” S
sigamend, g week-okl assgnment with
which the siudens bave strugeled the
mshi before, an assgnment due the fol-
lowing day {f they re lucky: woday, #
they’ve really procrstinated). And foe
ofken, these sudents arrive expecting
miraeles o occer, and an & paperio be
bom quite literally before ther eves,
‘&}:;Ec {I“ai-:v qit :-m_qi w-'*-'z-; % 4 g?{i‘i*i"ie hut

a3

dents, the ones e.-‘no winst m\,d the
m;}ﬁ wed of
o thalr

cener’ s servives, whao, once
their confmued ﬁ-agﬁ.azmt}zh j

aém;izamg, m e w
not done i s{iu{\«_ﬂﬁd who will notap-
pear again iy the conter postals,

Consultants frying 1 aulthese students
Wit

are placed 10 & Urving position,
very Bile tine o porfoms major recon-
structive OF even COMBUCive Surgary
upon masshapen or unbom oy
sulians may beoome glnost as ﬁmlmlm
as the sindents, Early in the sep
these consulants relucianthy recog
that not onky ¢ they e w1 1:5;5;1313&:‘
thess wishful shudent writers of the wiit-
ing center's wrue Hmited role
mst alzo inform those wraers that
have come to the center with & hitle
time and preparation 10 kelp the paper
ot of the nlensive cae unit.

‘ir"

This dual frustration of bath students
and consuHants Cui quite sastly sp
the students’ isirucion who s
the pupers which sesd the stade
wriling center in the firs

misntormed YNreciNes may Cosse-

'1&1{:5'&1\-’ sond s
chioing down the

biadls abour hosw

wrage of complaing

i\,:as the conder 1316 they don't help the

stadunds we send down there,” Clemidy,
this quesiion of responsibility for the po-

per must be sobved for the question of

ML

The quostion then 18 st when
d(‘!i‘:lfi‘ ;q‘};}i‘:;‘tr B wrHIng conlors wi

-

{,rvv 1 ni

g@

?_}i{: H
of course,
she stund

,3? d{, sp
the g

t Histhe

g cenkt S Juzmbsmy 1w hoip

center aecountability © approach

#iE
it

iw}\}mm*lzf» iz,

ent’s, s of course

Wit

stndents become more proficient and

compeienl Wi Hors

Ty,

/1l

thut the

E 34 S

whairts E}cu;mu im

I

prade {or the work, whetheror oo
wirk hus p
fungts, rom

the student’s own responsibility,

But hosw gan '-Yv:'il'ii“-

i El‘i[??‘d‘z

dord w st thelr ow

certer RLwiEs uhm'» 'up-a}r firntied o

i B it

frforned that the work occom
i not awd bosdering
5 msteast o Himdted cofia
o142 av\ term there b

s :ir';s;i

H i dnc%,li:s { ?k)ﬁid d

fhi

Bl

most effleclive wi

Y i*»;

iE

al it ;a fod the m‘ii'&i'

swer iy the wriid

[T

. Student wriers,
Frigsl by rv?mm«i and fangt

rospongahbilily is

iﬁ

i

[ Ens

{through wilting conior

i ﬁi;sﬁ

i

5%{5{:» £5
oy mast be assured and

i1 the

BT

stdent input and advice

dent wrtters {0 accept comtinued respon-
sihility for thelr papers and (o recognize
and Duiid upon thelr own knowledge and
wriing t-al.-a};l. ‘.

sudents must roalize that writing ¢en-
fors are places where students will ba
show s tie sy 100ls [0 becoms: an
imdependent wriger, They et recog-
nive thut centers are part of sn educa-
tomal institaiion, not places that wil
L{)mme an assignment for them, Con-

¢ fong it themselves
iding student wraters tuwough dis-
sdoss of the writing process and cus-

: e sessions o each student’s
5 the writing needs of the
_ ver, sonsuians should
contingally emphasize the student will-
ers’ role aned responsibality for their
workl,

The sasistanee offercd by consulfants
rrraesl b Hemited, 138 troe, but this lmited
aich s ondy nseful 10 the student wiiters i
e comsuitangs have dotenmimsd that
e of and able o
mg weakmesses, Lami-
arners with ot
“oester wrbters” if cenlers
o pot provide advice and gaidonce w0
sigdhent writers who are unaware of thewr
. This Iimstedald s a
mulisns beeasuse of the
o musch i wo maeh?™ Of
nsubiurts shauld not expand
wited codlaborative offort o work-

fenis ¢

those st

&,w rect halr w

s e polo of writing

el

wrdevelop”

COMITSE, 3%
thair 1

s we are then facing the

woafreading and is reduc-
i af g iy, Consultants
shomld

253 sibduzzs
proters. Many stu-
deni wolderns within their
work because they are unaware of both
the errory mnzd the solutions © those

thew *y\rizfi!l
FECSE y it

;m‘iifua:zm' t

WTHE

{ wrifers bgve

woesknesses, Thus, the rde of the con-
sultant shoakd be w help olasfy effective

ohinbgues W0 these expert-

craiors and 10 avold assuming that
15 recognize and correct (thalr
problemms within their documsents, | siu-
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dents were awne of and atde o cormedt
their writing woaknesses, thege wiers
would probably nol be visiting
ing cenier.

The guestion now s how 1o ensure hat

the nsihaion undersiands the true role
of wriing centers in student witling.
The answer 15 obviously throush eduon-
tigwe, both in and oot of wanng centers,
To enswre that their centers meet thei
non-judgmentalmon-ownership rolos m
student consuliations, wriling contor di-
rectors can offer professional develop-
ment workshops 1o educam the consul-
ais tn guided a5 opposed o direcied
sstorials, These workshops may help
comsultants extricate themselves fron
some of the battdes for sccountabilily
which cecasioaally nccer

W] hsszz;pa Hy hgig} Lo 1::1_};&}.[]{,5 él'aif;“-i‘pi“iﬁ
verbal cues from student witers bovause
z}ss;,xu cues may elp o ailf-"-'{:i{g: any cow

I\,;pzciaim oi rofes, i DHHSE Zc Szi; ik
supests that writing conter consuliations
we steeped o pevchological cues indi-
cating ihe student wilters' COBRTICGUS {

uBConscIous recognition of responsit
wrward their writing, The consuliants’
abitity (0 recognize mid ntorpret stuskont
bhehavior and conversation may kelp
them avaid unoecessardy 100se or Con-
fhcting sessions with potennaily depen-
dent stadent wiiters,

Of e thres theories p
family wysters experts, Smith so
that the “gwsdch is the 1

center conferences because s model
emphasizes “communication and behay
iornl change”™ (62}, Smith also sug
that wrlling conier consultions re-
semble “familics”™ i that both can be de-
finad as “systems” which are organiza-
gonally complex, open. adaptive and
information-processing” (623 Bothof
shese systems, the Dby and the wriing
cenker consultations, demonstrae four
types of rodes: movers, followers
opposers, aad bvstanders, Hach of those

2518

and susdem

siang (he moven

followers aokoy

1
staan until they |

‘(Aj

Undostunaiely, each rode can be vsed o
7 mm;mi R Lm(n[*m rode o a p n‘{;:t.i.az

DSyl bk
sultwss 1
ish}i:%; siif

different ro
{64y, Consubins

24

smipuistion may

[ 4 :}p b i[

ard thus e pr

b8 should be v
this variod rok-playing which may

M ihig

fodtowing student who
seeks hd;n beginning 2 z,.zpu on };w 3

acd up in the roles of o
Y o cspe | Find g

studeni’s pape

] i3

3 within the czmcr‘%m—
clabm authority:
wwledee it the srpnmu 5
i i and the bystanders choos
et comfonable enough
o chooss one of the athior three roles

ey into e
fed” e of Trosouer.”
agd new Towner of

The question now 13 how can consel-
anes belp this type of dependent sirlent
writer without doaning the garb (and the
responsiniiiay) of cliber persecnions o
rescuars? Consulianis could aid thess
writess by helpiog them find the real reg-
st they pre avoiding the paper assigne-
meenl. By asking stedems exactly whal
they wanl the conseliants o do, consuli-
ansts may discover that students mercly
need encourgement i (alk o e pro-
fossor choul the studens” needs in terms
of the course, or perhiaps the students
feel everwhelmed by their possibly fisst

encounier with Shakespesre, By nede-

ant 1o student and by erasing the role of
persecuior from the consulintion, con-

; n;k gm their E\}hm—fk uge

Consultanis can also recognize that
continually “helping” these "vichme”
will 1 ;d,} in the long run, The ex«
e ¢

dance possibly sought by these
WIilers

ey eventually lead o depen-
rorles of victim From which studonts viay

spon the center and ulsmately
fd i haed (0 extricate themsalves,

Cleardy. discussing the assignment in
1ggms

{ihe students neods nd ques-
fons faolliaies the studenis” recogniti
ountability for the work.

of theyy

sty that, in

vills of the collabo-
2. consulianis
scussing the
¥ a:ai {ﬁc wz‘zii e cosforence”

C q,:irij,-‘, hoath Ranciman and Smith
ve that consalianis must emphasize
active, mul& ;zi _md hm;i“”l L{z?iahom-

sulistion {0 cnss tima the :at'::x‘.k?i(}n P
ey the rue student-centersd aid
olfercd by writing coniers, Consulianis
therelore must emphasize © student

1 Dossih conendency tha
ceniers are nol 1§‘£IL313L\L Core it for
papers, but rather we health mainienance
orgmrantions or wellness conen o
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which papers can be brought §
documents are i 2 critical ; ¢
By emphasizing student responsibility
fxr the paper, consultants may prevend
amy baitle of accouniabiity before the
baitles start.

Az well as educating conzultants, and
simultancously student wriiers, in the
true sobe of writing conters, writing
ter directons must also work Iaterd
ensire that adl faeuliy, bath foli- and
pariﬁiimc are aware of the writing
center's services and the Hrmits of us re-
sponsibilitics. As Carobyn Walker notes,
“We are the ones who need 10 make
effort, who need o reach o {n the
ubly, We canpof wail for thor ¢
wus” {13 Lady Falks Brown also em-
phasizes the need for ingreased and core
sistent cormmuncaion with the faculty
for the suceess of writing confers, In ber
article, Browe notes that mos
COREr PATOaRs come i1
English classes most freguently mught
by part-time mstrulions and teac
sistants, an instructar popakation with o
refatively high mmeover. Brown sug-
geats thal writing conter lrectons canaot
therefre gssume a consuamt pool of ac
curake wiiting center knowlodge Hoating
dovwn the halls 1o tus transient {ond ©
the more peonanest) popeladion of in-
structors. Direcke ‘

tvely promnote helr Comors am
ciee thoir coffeagues ahot thelr contory’
services. While all student wilters
should be welcomed o the writing cen-
fer, all nasst be simultoneously reminded
and edacated by thewr instructors ond by
the writing center's staft thal enirance
i the conter does Bof mean stwdents
can relinguish all responsibility for tharr
wink.

{Ga\. =

AR

I

One possible reason for htz;s:-;}ug]i—
ability battle within writing coeniers may
L

be the radinonal semedial
attached o the word “tuler.” Through-
ouf s essay, 1 have nsed the word

lanis
ke many

“eosuliant” o define the a
within the center bocause [

cthers, behieve that “amy™
miare directive and mmbdmizd 8
aid than that for which most writt
ter directons sirve 3
that the wiiting confor definition of "o-
15 far chifferent from the trudi-
Fruiding one that noeds

g’

sion™ (3 uraamd af g
alonig more hievarchcs Haes,
However, despiie the customized delini-
tion of a eollaborative “ior within

wrtting centors, Runchnan suggests ot
Ry WrHing conlers ""idez'iiiiw" {and

conseguently et accountabalitys greb-
s originate within the 'i;?-xdzgw-ml hior-
archical definitions of he temns g/
sfee,” and I recommensds that centors
chexse difforen § TS 10 ESOTE
parlicipants Frecommend u
ther “usshstant T or "consullant” in all
wriing center references and consalia-
tioris becouse both of these s avoid
any delermimaiion of conspiterd expor-
thse, Terarchicud redationship, and couse-

quently reyponsibility for student worke

Obviousty, wriing cester di

w{}f-k Tyl mm&, thelr
s s thawr ool

shiops. Boib “osmlmﬂh zmd nEFuCng
wust waork 10 aducile the H{Lﬁii Ji WITHETS
willl whom they work, so et s
dent wrifory Bave no doubt ii'm? i
iy ti%‘%‘:{:ﬁ 1}1{:'-« ‘v’é'iii the ;

i3 ?]{L‘*W E{H)

remnaing their
susi;.u’;zed ¥ ufuis-.
E AR #di H :
the bat EEa 5 of accouniability ‘ME“[ whith

ﬁij“ilk Coper COrSU GRS &e S0 Com-

monly fraught. And only by educating

thew patrons, el consultants, amd the ir
celleagues within the departmend, can
CefHery

achieve their irue goal, that of de-
writers, nof better writ-
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This is the last column dealing with the
two sets of scenanos [ offored in provi-
aus Writing Lab Newsleters, amnd T ad-
mil (o 2 certadn sense of puzzlesient
ahout what to say this month, Lreceived
far fewer responses W my sepond sotof
scenanios {Concerning the young womaa
who wrole an abusive letier 1o a SOVCITE
ment official/a colloge profossor rgm-
mate/her parentsy than § did 1o the first
{concoming students who witke papers
ahoat affirmative aciion). This leaves
mie with a rather profound ek of
“reador regponst” 1 report on in this ool-
. ad i also forces me o wonder
why the numbeor of replies was so under-
whelming,

=

W

A see it there are o possdd
reasons for the oversll silenes, 1o whin
{17 exhical txsues that involve saciad con-
camms are far more compeliing than ques-
tioms about hows 1o handle angry shadenty

writing persond] attacks, (23 twioria
stzategies for handling an shuasive of in-
appropriate tone s letters are more Clo-
cut and less controversial than the state-
gies needed 10 resolve the complex
socipeuliural concers smplicnged by 1%
stedenis b the frst setof wenanios; {33
readers were just 1o damed bm Wi ah
othor thines {Ike wachh
fessional conferences
chitldren, adiminis

wiind

er s.ﬁlm,rc thw_ z}w;m, § pionitios
are, {oka! jokel)

Actualiy, | suspect that all theee of
those reasons wore fmportar Factors,
My personasl exXpericnoes avge? pr
suonsgly for renson #10 When Uve pre-
sented these two scensng seis i work-
shops, the fisst abways generaies mon
heat fand light} thian de second. Wilting
center stalfs have clearly thought and

in context

tatked a good deal more about politi-
cabiy-Charged student essays than emo-
tonahy-charped ones, and I suspect cone
suttans and dircctors hove 2 good ded
irvestment in Eheir

he former 1‘Lm o ke

b rf)mv;’fc' sty
awn e ionds 10
Februsry with the ©

mostor and am ampeng %

ence, so P not surprised iim{ fow
peaple can squesze DU Hhe ne o weike,
OW e |bink of alf the surveys Tye
been askod w complete over the bt few

veurs that 've uo
syl

a0 chance 1o s

HENN

migre grefy
Whiatoons (_sﬁmm;m U i RS
Eaura Mursee of BEast C ‘1‘1{“11 Uniy
o tnking the tme 0 wTic o me
their impressions. Thel responses, in

act, pfe,w de ; g 3

ety

with

THIDONE i1 )
QE Ee b .li.)
\r\t*i’(rl,&

s

B 07 px{hmi; v gk,

“Ewaonld oy 0 expdain o the st
chore shad the essenfind Derpost o
hor lotler, rwgardkess of U3 audiznce
O O, iy 0 solve g problom she
PRICREVL £ g

e ——iie

ﬁéspwdéng (or not) as readers

Totter's recipient. T would point out
that her hostile wne and lnguage it
neither appropriate nor effective -
ward sccomplishing her goal.”
{haurn Marseed

“Ome snproach o this world be to
s what kind of effectshe i
ey have on her audience, We
belicved that it was important (o
find out From the stusdent of she s
sily (rving 10 anger H1e COngRess-
an and jeacher on if she is actuslly
iy i make the person hudon 0
Ber, The session would be much
s productive i she s orving fo
ke the individuad lsten: tlm}: WRY
ruld give goid constructive ad-
aich as the possible use
spoeifios fo make @ qi'mng potat
ad of strong Tngunge.” [Bar-
barn Hudson]

The strosg comamnon thread ronning
through hese two responses ndicales 1o
me that the profiered swrateey {“constder
yvour e and ds effects on vour audi-
uzm }M» %\ec & kind of wope in
i 2 conferences, particuiardy

wessing ther-
P Tk
Iy than we would Bke, Tdon't re-

POrsizagive wWiting s mzl « for by a p;am
Zi(‘:illzts’ assigmment or seli-sponsored rthe-
15k, considerations of destrod
oufccimes, sudience expeciations, and
’ crafe” one are porfectly kepit-
m;‘tii:. Wa‘: wink in academic instinglions
than tendd 1 vadonize corlam types of dis-
iy student writing Gational, res-
scax's;sbit. <:ri.‘1}fi.k.gsvb -whit Kinneavy bas
“Referenbal™ or “Persungive™
andd we end 10 give
which helps them cone
;i Hhese normaiive dis

stagden
{orn men



course comventions, That is all wall and
good. But we must also be avare at the
same Hme that the “ethical” decizion we
ke ahout what 10 help stedents with
and how we should help them 15 a deci-
sion which is greunded in g purticulyr
social and professionad conext

There is nothing inheremly wrong or
unethical, T think, with helping people (o
write really biting or nasty ;arftse——-i-“
thats what they really want 1o do—

oang a5 it does not violake the ;m;,-i;i,zt S0
cial contract that reguistes the jerms of

fi’;*i)i) ¥¥31 f‘ﬁ}i ’”Uv:‘i‘é:v 2

Papa,rb are ﬁmm on gl aspects of weiling conter theory and pmmw, wichudin

; l:mmmg, amd assessmont/evatuation. Abstracts (3
;\‘iéﬂfﬁi{}iit Cooley, English Depament and s‘v

mmi‘ cc&ls, VU

o inferaction, i other words i a
Friend come i see me at home and ask
me o help write o readly viclous and
wicked keier of the kind we have been
dizcussing here, T would probably wkif
Ao wis sure he wanted fo write the letter
in just that way, and then—qguite possi-
bly—Hhelp him ont. Bot on the other
hand. # this sume frieod came 1o we me
in the writing ceater with the same ro-
quest, Dwould flatly refuse o help him in
the way be desired, As | siated i iast
menth s column, “When Teorkas s
comsuitant i the wriiing center, I'm do-

H1g 50 as g prolessional in & professional
capactiy md as i ra,pi\,sbzm ve of my

hosne inshitution.” idonot see this ag o
hypoodieal stance. | see it rather, as g

simiple, pragmatic awareness that we don
many hats in our daily Hves and fulhill
mriy sovkal roles, and the ethics we
adopt 1 4 wriding confer situation may
be quite different from those we embrace
chowhone,
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