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..FROMV THE EDITOR...

What do contact rones, "rier-
lands, foorhal! coaches, bridges, laws
of robotics, pen ownership, x0r-
cism, and arcs have in conunon—be-
sides, that i3, belng critical 1w the
themes of articles and columns in
fhis 1ssue of {he newsletter? Of
courss they all pop from the minds
of inventive wilters who know how
0 capiure our inaginations and light
up oue thinking. In teams of writing
utoriaks, they also iavolve interuc-
tion and/or connection. the back and
forth motion that defines our ap-
proach to learning.

And, speaking of motion, [ hope
that vou are all making plans for less
of that 1 the next few weeks, Ag
everyone drifts off For well-camed
vacation refaxing, I wish for s all
some “quality R&R time,”

Happy holidays, o great 1693,
prace.

v Muriei Harvis, editnr
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Writing centers

as linguistic contact
zones and
borderiands

The “Contact Zone” and “Borderland”
metaphors mre excelient heoristics for
analvzing wriing center work, Bothcan
help explain the position of the wiiting
center vis-a-vis the larger academic coni-
munity, although, as T'H show, this par-
sicular “spatial” application of the mets-
phiors invites the EImpialion 1o
Fomaniicize the v;;fzm coger and #s
siaft and students as victins of the
power struciare. I will arguoe that both
metaphors can be applied just as produc-
gvely and without danger of exaggera-
fon o analyze the writien and oral lexis
of the writing conter as coniact Hierture
andd contact dialect—the “wris of the con-
ot zone” {Prafty, After T explain the
derivations and uses of conact zone and
borderdand and how the mespbors do
and do rot apply 1o the wiiting center’s
place, space, and mission m the acad-
emy, L will analyze the writing center’s
faxis 48 Contact zone {:reati{)m, demion-
sirating how the center {functions specifi-
cally as bngaistic contaet zone and bar-
derland. Thog, { will show how the
spatial spphications of the metaphors
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miay not be as keiplul for revealing
the nature of writing center work as
the Inguistic applications,

Comact Zone Anaiogies
Mary Lowiise Prait defines contagt
zomes as “where culires meet, clash,
and grapple with cach other, often in
contexts of highly asymmetrical rela-
tions af power such as colonialism,
slavery, or their aftermath, |7
Writing centers are contact zones he-
cause they sexve and respect ULS. and
infernstionat students and their di-

The Writing Lab Newsietwr, published in
ten monthy issucs from September ke
Lane by the Departmen of English,
Purdue University, is a paldication of the
National Writing Centers Assogiation, an
NCTE Assemibly, and is 3 membor of the
NCTE Infomuation Exchange Agmement,
ISSN HMO-3T79. AR Rights and Title
resorved unkoss permassio ated by
Purdue Universiy, Moteral will vig he
reprociuced in any form withma express
wrilken pormission.
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Subscripfions The pewsletter has no
bitling procedures. Yeardy payments of
$13 (U5, 320 &5 Cacada) are requesied,
andf chiecks must be received four wesks
prior 1o the month of expirssion o ensr
that subscribers o not mizs a0 issae.
Please maks checks payabie 1o Punlaes
Usiversity and send to the sditor.
Prepayment s requosted frone business
offices,

Manuscripts: Rocommended length for
ariickes Is ton te fifeen doublespaced
typud pages, three & five pages fo
wyviews, and four pages for the Tutors”
Codumn, though loager and shoner
maimseripts are lrvited. If possible, please
seed 3 3 and 14 in. disk with the fike,
along with the bard copy, Fleass eaclose
a selfaddmsied epvelope with retuem
postage ot pasied o the e
deadlne for aanougoements is 45 days
prios to e month of jasue feg. August 15
for Chetobar issue).

ope. The

Please

send articles, reviews, ssnounce-

commends, gueres, and veary
subsorptian paviments 10 the editor,

verse culioral, language, and disciplinary
backgrounds, Within the scademy e
wrifing cenfer 18 the contact zone where
difterent cultures, languages, leracies,
and discourses “meel, clash, and g _(I“&ppfiﬁ
with one wnother.” The center is a “disci-
phnary borderfand” where the rhetorics
of the humanities, social sciences, and
natural sciences meet—io both mlersect
and conilict.

Thiss, the wriing cenfer's mission is a
berderiand onc—to help staderds articu-
late the coeltural and rhetorion) similari-
tieg and differences they observe and
confront; to help them “grapple with” or
negotiaie between and among intersect-
trg and clashing cultures, languages,
Eferacies. discourses, and disciplines; o
help them decide when to follow organi-
zational and stylistic conventions {e.g.
place thesis af the beginning, avold gsing
“I"y and whes 0 take rizks and violate
thein—insteud of boing “viclated” by
them.

The “asymmetrical relations of power”
that Prait says oflen structure the contadt
wone coniribue o the violene of lan-
guage contast-—ihe clshing, the codhid-

ing. the grating. and grinding empha-
sizedd by .L Elspeth Stuckey in The
Vivlence of Literacy. Using the US-
Mexico bovderiand as her point of refer
enee, Gloria Anzaldua slso exploves the
violence of the contact zone when she
calls it an open wound—"1a herida
abicria"—whers the Third World grates
against the frst and bieeds. In the wiit-
ing center as the sie of struggle within
the academic hierarchy of asymmetrical
poveer reliions, the more poweriud dis-
courses of the academy sometimes grate
against the discowrses students hring
with them. Those who work in writing
centers do indead witness open wounds
and beading, although the bratdny is
usuaily peychological and metaphorical;
the studenis” wounds are psychic, their
egos and papers are blceding, thelr selves
as readess and writers are violsted, How
often do wriling center tukors hear tales
of students who are “dissed” idisre-
spected), thewr work “trashed™ {put
down} by a barsh syseom of rowards and

]'2

s

punishments? {More on writing center
slang kater) Students” psychic pain
contld indeed become economic and
physical if, for example, they lose finan-
ciad aid, graduste school, and profes-
sionat opportunitics because of the ef-
fects of "aeademic hazing,” The wriling
center myvariably becomes a recovery
room and tragma cenker where studonis
come 10 beal the wounds inflicied on
thess most likely by those higher on the
ladder,

On the other hand, if we camv the
“open wound” aspect of the contact zome
analogy o0 far in siluating writing cen-
fer work, we distort and trivialize the
very real physical suffening and deaih in
very real borderlands, the extendnation
of indigenous peoples in Latin America
and the UK. and the political sigation to

which Anzaldug is seferring: theeco- .

nownic and physical humiliation of an-
documented Mexicans who give their
iife suvings 0 covOIEs o cross the
Muoxico-US. border only o be captured
and depontad. We must pdmidt that the
“raghly asymmerrical relations of power
such g8 colomadism, slavery, or their af-
fesmnth” in Pratt’s defimtion of contact
zone are nokas prevakent in ULS. Institg-
aons of higher education. ULS. colleges
and wiversities are not paposelully and
platantly opproessive and colonial, as
samg of o governmental, penal, or
mental mstitntions are. although univer-
sities certainly do have colonizing fea-
tures, especially their intimate relation-
ships with corporalions and the staie and
their complicify in the nune sinister en-
desvors of capitafism and imperiadism
such as defense and weapons research,
Even though we and our students may
feed exploited and violated at times by
Our Histitutions, we me nol slaves, peas-
ants, or uadocumented workers. Writing
about the politics of higher edacation,
Home Mancuso Edwards reminds as that
even the term “disadvantaged college
stodests” moan oxymoron whon consid-
ered m the context of the urban under-
emploved underclass that did not even
complete lngh school, In addinion, most
of us who staff writing centers have cho-
seit 10 do so, preferming colleges 1 corm
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POTGIS OF ZOVETIMEN! AZenTies, con-
scipusly choosing the bordertand site of
the writing center over more “central”
positions in our departmenis or gnits.
Somehow T douht that Prantz Fanon wag
referTing (0 s or even [o most of our st
dents when he spoke of the “Wreeiched of
the Earth.”

Therefore, while we do acknowledge
the psychic and economic violence in the
writing cenfer as site of sauggle and site
of recovery, taking care not 1o exagger-
ate our conditions of oppression and
overanalogize the center as open wonnd,
it 15 equally necessary 10 emphasize the
creative, gererative, and combinatory as-
pects of caltural and Tinguistic contact
that oocur within a writing center. When
cultures and knguages meet and rub
aganst one another, deplorsble things
oconr, bot astonishing things do, 0o,
Sparks fly, humor Bappens, surprising
new Combinations Smorge; sometmes
out of open wounds, new texts and forms
of conscionsaess are born, now gerres of
what Braj Kachru calls “contact litera-
ture,” which, [ would srgue. should be
added to Prate’s discussion of “arts of the
coact zope.” 1 don’t want o pose a
strict cause-ef fect relationship—ibat one
must have violent Bnguistic contlict and
the accompanying pain and suffering to
produce the contact zone aris, asina
painful and bloody Iabor that resulis in
the hirth of & child. Puin sometimes, but
not dways, sccompanies the creation of
contact zone ans, The writing center
then &5 not only a sife for the coliure
wars, bt a site for the greation of contact
tieratures that result from lunguages wnd
cubtures in toach,

Contact Literature

Contact leratare is charscterized by
madivization of a4 non-native discourse,
for example. vadetios of world English
such as Kachru’s East Indian English
and Achebe’s Nigerin English—the
tanguage of the colonizer hearing the
cultural stamp and persouality of the
cotonized. Nativized content, organizs-
tion, and stvle aro also featares of one of
the asts of the contact zone that Pratt

ughlights—the “nutcethnographic text,”
which should be Included as a genre of
contact Hierstare. In this genee, second
dialect or second-langusge-infisenced
forms of the dominant power language
wre used to define or redefine one’s iden-
by, fo descrthe one’s cubture for oneself
and members of the dominant calture
who may hold simplistic views of i,
Autoethnographic 1eals, says Pralt, are
thase “in which people undertake 0 de-

“Wrilly conter Tl sometines bag
itehan English rather than s
apademic Faglish Tavor-—thus, ie
berderisnts natere.”

seribe themselves in ways that engage
with represomiations others have made of
thern™ {35} Such texis gre quite com-
mon 0 the wiiting center, especially con-
gers in which students do a lot of writing,
seanetimes in respoase (o the ceater’s
Oown gssignments. For example. in re-
SpoBse 10 an assignment 10 el about a
time when stedents suffered an fnjustice,
Adrican Amertean male students in our
Writing Lab and writing courses have
told of their experiences with police hry-
tatity, using a borderland regisier that is
not street English, but is not college
seciolagese cither. For their kab and
shetorte eachers of te dominant culture,
ey define themselves as people who
experience fear, instead of those who in-
spare fewr in others, thelr common siereo-
typical iznage in the dominant xxiety,
whether they are on the football field or
om the seroets.

In the following excerpt wriiten in re-
sponse o lab assignment A Place
Called Home™ and then “publishad” in
Viodces., the Tab newslelior, an African
American student cogages with commaon
representations of Africa and of “home”

“There 15 no place fike home.”
That is 2 saving that | have come
w0 believe. for romically, there is
G place like o home that you've
never been o, Bve traveled o g
lof of places ia this country. huai
there is one place on this carth that

1 have not been vet. I camy it
within me. | desperately long for
H—HOME.

When | say "HOME,” Pm not
referring 10 my home in Daven-
port; in fack, ¥'m aol referring o
any place in America. The home
I'm referming to s my spivitual
home—ihae home of my ancestors.
The home of mine is across the
Atlantic. The name of my ances-
tors gave 0 this home was
ALKEBU-LAN, To the rest of the
world, it's simply known a3
AFRICA.

Iieel the need 0 go (0 Africa
because | seek the knowledge of
myselll I want 1o know how my
ancestors bved and how they
continae 0 hve.

P did not always have such a desie -
10 20 0 Africa; in fact, that was the -
last place on earth | would want to
£0. for | was taught that there was
noihing there but a bunch of
Jungles and cannibalistic savages,
 hated Alrica. At that time of my
tife, as a mental slave, 1 wonld
fight in an instant if | were called
an African,

Lreflected on why T had that
attitude owards Africa and came
to the undersianding that the white
man had taught the Black man—
embedded within the Black mind
nere i America—ihe negativities
o Africa. We as Black people
have been sysiematicaily brain-
washed into hating Africa and i
the process we ended up hating
ourselves. One cannot bate the
raoks of the ree and not hate the
entire tree tself

Because the student has redefined In
writing the concepts of “home™ and Af-
rica for imsell and his more “main-
strequm” tutor, this peece can be repd ag
an autoethnographic ext created in the
WIItingG CORETr a8 CONACt T06e,
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Assignments such as Lou Kelly's
“Where do you come from™T” or “Special
Place,” in which students are asked by
their tutor to describe in deti the physi-
cal and cultural properties of their home-
town or 3 meaningful plce, oflen result
1n contuct Hterature, especially when fhe
writers are BSL/international students
who are themsebves in a borderland
state—as Anzaldua savs, straddling two
cultures and fangunges, The content of
their writing is almost wholly velaled o
the pative colture. but their fanguage
{English} belongs mostly o the new cul-
tre, except for nativized interfanguage
syntax and lexical tems {Selinker) that
are either impossible (0 transiate or that
the writer would rather aof ianskae {o
avoid distorting her meaning {“transla-
107, aior,” as the Halian proverh soes).
Cr the writer consciously refuses 1o
translate i onder (o teach those expres-
stons {0 her writing center tutor. The re-
sulting prece of wiiting is often seff and
celtural defmition for the enlighienment
of the wior in particular and represents-
trees of the dominant culture in general,
again, the antoethrographic text. Manv
pieces coliected in the lab newsietier,
Voices, are examples of contact litera-
wre. I the following Valves essay
called “Night Market,” a Chinese student
engages the represeniations Americans
have of foreigners eating strange meats
such as snake. She poinis o how eat-
mg steak 15 equally exotic and boady to
peopie from Tatwan.

Every time I stay up all night, 1
miss my hometown, Taipel, It's
hard ter Americans 1o relate 1o my
feelings because Eaever see a night
market hers, Night market, as the
word directs, is @ market anly held
atnight. Taiwan's chmate 15 warm
all year ronnd, so some people
hotd the market a8 night 1o enter-
tain those day-working people. At
the sight market, you ¢an buy real
bargains, wste delicious Food. and
even watch free shows, Ever emt
snakes or drink snake blood? Try
it at the night market and the

merchant will show vou how
“iresh” the snake meat s becanse
b will k3ll the snake and take off
the snake skin before you. { know
this surprises Americans, but the
first time 1 bried rare steak, I was
alse shocked by the bloody mest,

Every time 1 stved up to study, |
would ko a break ro the night
market, enjov the foviul air there
and have some midnight sucks
(not snake, L promise). When I
came to the Siates, vou know how
disappomicd | was because there i3
ne place 10 g0 ot night,

Ancther form of contact Hlemnure is
the nadverient ESL poetry of unigue
and sirpnising nativized phrasings that
result from mfedangunge processes
{Severino, “Inadvertently™). Forms of
aceidental or “Found™ poetic ingrage
can result from mistakenty adding exita
d endings or fom combining wo
words of meamngs. An example of an
extra sutfix is by an Asian sedent de-
scribing how she misses her hushand;
“The difficulty is that every fime T feel
spset or Frustrated here, Toanaot get his
timely comforiness.”

Arnnther Asian student confiates the
adjective “alarming” (threatening) with
the sounding of an alasm clock: “Whega |
wis wiken up by the alarming of the
clock, | thought “How can time pass so
fast?” ™ Both of these constructions are
“mistabees™ that evoke poetic effocts of
sound, rhythm, and multiple meaning,

When writers purpasely use poetic
forms, organizatonal patiemns, and cther
shetorical features from thelr native cul-
ture and langunge & wrile in English, ko
example, the ndivect peeling-the-onion-
forme that Fan Shen describes as a way 1o
mitroduce 8 WOpic (stating the “conditions
of composition” first} of the proverbs
and sayings more common in Chinese
than in LIS, expository prose, the hybrid
texd thai results is alse an art of the con-
fact zone—native rhetorie in the host

s

culture’s language, in this case, Chinese
Enghish rather than Kachru's Indian En-
glish or Achelx:’s Nigerian English.
This process of rhetorical nativization
¢ be considered a lnguistic attempt to
balance the “asymmetrical power rela-
tions” i which Prat refers, the situation
of ESL students in the host country. In
our fab (which we sl call “lab™ because
we consider i a place for these experi-
ments i calture and language bybridity;
see Severino, “Doodles™). we even occa-
sionally have students write in their na-
tive language. For example, last No-
vember before Thanksgiving break, lub
teacher Patricia Cov had her Chinese-
speaking student familiar with Thanks-
giving ritusds write In Chinese 0 hot
other Chinese- speaking lab student who
was Cwrtous about pilgrims and wrkeys

mforming him about theseexotic U8,

cuitural practices, The result was 2 kind
of “mverse” autoethnographic text-—ng-
five {Chinese) code and non-native
{L.5.} cubiural content; pigrims and
nakeys.

Contact Dialects

The oral arts of the writing center as
Conlact zone are g8 inportant as the writ-
ter ones. Writing center kifk—informat
talk shout writing-—often happens ina
borderiand dialect, on the horder of
orality and leeracy, what Judith Langer
refers (o as “literate talk)” or what James
Cumming would place in betwsen BICS
{hasic mierpersonal comamunication
skilis and CALP {cognitive academic
bngustic proficiency}. In other words,
as all wiiting teachers and tators already
knew intuktively, basic interpersonal
connusication showt toxds and ideas is
not very basic a all, especially if the ext
and the conversation arc in the stedent’s
second langoage.

Although it 13 intellectually rdgorous,
wiiting cenfer talk sometimes has a
kitchen English rather thas an academic
English flavor—thus, its borderland na-
ture, Transcrptions of wiorials are full
of “yeah,” “you know,” “uh hub,” “for
sures.” and tutor-commsents such as
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“That's a whole nother research paper.”
Ini the support program in Chicago where
Funored, we dropped the "ng” at the ends
of some woeds, influenced by owr stu-
dents’ dialects: “How's it goin™? “I'm
runmn” late.” However, we would not
substitute ‘n’ for ‘ng” on words that de-
noted academic activities, i.e. "I see
you’'ve been stidving hard and reading
carefully.” When we listen 0 purselbves,
we hecome aware of the Rocky-
Balboaesgue stvle some of us use.
About a student’s options for revision,
we might inquire: “So what dva wanna
do with this supporting stff hare? Ya
waena cot if, move I, of what?” How-
ever, as llona Leki warns us, an informal
register can confuse intemnational sfu-
denis who learned a more formud style
with 2 Laiinate rather than an Anglo/
Saxon based vocabulary in their native
COUHNes.

Qur tutoring “dialect” has features of
the American students’ language, but it
is not the same as the students” language.
Ie"s & berderland register, a contact dia-
lect. Otherwise, in tutoring younger stu-
dents, we would use the youth expres-
sions “awesome,” Yool “like,” ang
“you know” a lot more than we do. For
example, we would suggest: “Like your
paper would be, Yke, really awesome,
you know, i vou, Hke, stuck in some
£l guoles from seme famous dikes”
Writing center kore is also oreated and
exchanged via informal lsnguage. Tu-
tors speak of Muriel Harrls™ “assign-
mends from hell” and of “dead essavs,”
papers that eachers bave given a final
grade and retumed 10 the student withoust
the chance 10 revise., However, even
though the features of wiwor-talk are in-
formal and take place in a kind of con-
tact-diatect, the discourse’s functions—
to pase optional thetorical operations
and to distuss the corplex ideas of the
stugkents” papers—are highly sophisti-
cated, an example of what Judith Langer
calls “literate thinking,” as distinguished
Trom Hieracy, the acks of reading and
writing. “Lierate thinkers,” she savs,
“obgectfy subject matier, making 1t

opaque and matleshle, therchy pormit-
ting self-conscious distinctions to he
made between language structure, dis-
course, meanings, and inforpretations”
{33 These self-conscious distinctions
can be made cither m an informad or for-
mal dinlect. A formal dialect does not
mwsure of gusranies literate thinking, and
as Peter Elbow demonsiated, an aca-
demic dialect cpn mvstily readers so tha
they are not even awmre that hiteraie
thinking is missing,

To sum up, we need ko guard against
overanalogizing the colonial. opposi-
tonal, and violent aspects of the writing
center as borderland and contact zone, I
we avold romardicizing our own insting
tional circamstances and thes distorting
sitnations of more threatoning, physical
oppression and culture-clh, and if we
emphasize the provesses of creating arts
of the contact zone, the borderland/con-
Lact zome memnphor can be a2 aseful and
productive heuristic for cxamining writ-
ten amd oral lexis of the writing center ag
examples of coptact Herature and con-
et diakect.

Curpi Severing
University of lown
forwa City, bowa
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¢ 0IGES FRON THE NET

 Swords might be safer: The
guestion of pens in tulorials

When Jasor Pierce began a note 1o
W{enter (the electronic hulletin board
for those interested in writing conters) re-
cently disclaiming that what followed
was, he knew, “a fairly simple question,”
we should have known complexity was
harking right aroundd the comer, waiting
{0 pounce. The simple question: “Should
futors bring pens to fotorial sessions?”

Fhe issues assoctated with the question
are perennial concems of writing center
people, ssues of students” autonomy in
their writing processes, of students” au-
thority over and ownership of Fheir work
ard the effect a smighty pen in the hands
of a twor can bave on the complex refa-
tionship between wriler, writing, and
wriling assistant.

Some participants weore passionely
opposed x peng-in-the-hands-of-tutors;
some werg passionadely in favor, And
S0, 8% is often the case w these de-
hates, admifted 10 uncertanty, 0 vecon-
sideration of guestions ey bad felt con-
fident they knew the answers o, A good
tme was had by all.

Tue, 25 Ot 1994

Jason A, Plerce

CPIERCAI@MAINE maine.edy’
Frnow it’s a fairly simple guestion,

but it's one that we at UiMaing have been

discussing quite o bit laely:

Should tutors bring pens o fuloring
sessions?

Duoes anyone have specific policies?
Here individual nrors decide {or theme
selves what's best: some use pens, ofh-
ers donot. Is one way better than the
piher? Why?

Tue, 25 Oct
Sarah R.G. Koveasky
(KRGYENSKYS@Citadeledu)

We have pens and pencils for the writ-
ing consultants to use, We sirongly dis-
courage them from making matks ON
the students’ papers, however, We feel
that stacdents should feel fike they have
ownership of thetr papers,

Tae, 23 Gt

Jeanne H. Shmpson (csihs@ein.edu)
What 1% the function of the pons? Usee

1o mark on papers? Or used o oreste -

Justrations, examples, or sven kend o

student?

This is not a simple guestion at afl. k&
gets immediately 2t the heart of the sivie
of the wiorial and the relationship be-
tween tuior and stadent. Look at the pos-
sibilities that oceur 1o me immediately:
red pen? implics grading pen implies
pormanency, why 0ol 3 pencil, with an
i\{w;“qi()

it i hard for me (o Imagine intoring
without having & wilting roplement
hand, but 1 also resdize that what [ do
with that implenzent i very waportant. If
1 use it selely a8 a ool of my own, some-
ting [0 wrile down a sample sentence or
L dhraw a patiorn of organization or 10
write two homonyms, 1hat’s one thing,
I T wse 1 0 mark on and somehow alter
the student’s vazting, then § snply things
about ownership of thae text thal may or
miay not be appsoprize for a futor.

Tue, 25 Oct
Stephen Newmany
(aewmann@memary.edu)

b our writing conter some Borg use
pens but others use pencils while sl

g &

others use a stvlus and fatioo their re-
ks right onto the student. One way
seems i work about as well as another
tere, but we find that we can actually
charge for the tattoos which helps us to
afferd the huge party we throw for our-
selves ot the end of the vear

Wed, 26 Ot
Jason A, Plerce

{JPIERC41@MAINE. maine.edu}

U"m not sure there's much difference
between a pen and a peactl when it
comes {0 “peychological effset”™—hoth
leave marks, and thoagh the latter may
be erasable, dat mark's existence, how-
EvOT IemPoraTy, 18 importast 10 the issae
of textual authority. As a reformed .
marker | - 11 now see how my influence
changed others’ exts i ways those oth- -
ers very bkely would not have changed
them if left to their own devices.

Wed, 26 Oct
Sally Foster
{writsul@sbowme.missouri.edu}

A vanation on the theme of “Do vou
write on stdent’s papers?”

With access to printers providing free
copies of their papers, several students
we see Biave, on their own iniliative,
brought in two copies of their pupers.
Thiey like having onc in front of them
anct the other in the uiors’ hands and fre-
quently mvise the tutors to make any
kind of marks the tutors want 1o on their
SOPY.

Whadwa i think of that a5 one of sev-
erad possibilities? Way short of Steve
Newmann's Taitoo Shoppe. but now that
he has mentioned it we're considering
expunding our sorvices,
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Fhu, 27 Oct
Steve Krause
{skrause@bgnet.hyso.edu}

What are we afaid of here, people?
Do pens {or the lack there of) antomali-
cally mean that a futor will control the
siadent's essay? In short, the fssue is not
about whether or net the futor has a pen,
Heck, it doesn’t even matier what
COLOR the pen is! The kssue hers s
whether or not the ttor should write on
a student’s esgay,

Thu, 27 Ot

Richard Long

{REONG @ubvms.co.buffaloed)
I'm with Steve on the pen issue.

What's wrong with a pen at a tuforing

session. Again we are assurming tha

hecoming an suthoritative figure iz dicka-

toxrial,

Cn the one hand we want o acl ag
readers . ., yet we want to deny that as-
pect of readership by saving we should
never put 8 pen i owr hands, and Uve al-
ways thought that good readers read with
& pen in their hand. | ssy there's nothing
wrong with takingapentca WCorto a
writing conference, and that s not nec
essarily a negailve suthoritative ke
over I we puf a pen on 2 wriler’s paper.

Fri, 28 Oct

Dave Healy
{bealyibi@maroon te.umn.edu)
This thread has been tderesting for the
wixy it has dramatized an ongoing
tension in the writing center and,
indeed, in the academy at large, ie.,
our conilicted notions about intellec-
tual property, Those folks who urge
cagtion about writing on clisnis” texis
seem concerned about the sin of
appropriation.  But that concern is
founded on a conception of intellectual
property and ownership that many
writing cenier people have chafed at For
& fong tizne, in what sense does one
“own” & text or the ideas expressed
therein? It seems pretiy clear from our
discussion thi we’re not of one mingd
on these issues. Shogld we be?

Fri, 28 QOct
Bobbie Silk ibsilk@titan iwn.edu}
The guestion of ownership of the oxt
13 important because # suggests a differ-
ing definition of what WRITING is. We
can go really theoretical on this one and
return 1o the discussion of whether or n
ANY writing is “individual” or simply a
preduct of overlapping discourses,
However, fzom a purely practical stand-
poiat, the writer's perception of owner-
ship i3 profoundly snpornam.

Fri, 28 Oct
Steve Krause
{skrause@bgnet.bgsu.edu}

Duave Healy raises a good point in
terms of 1ext ownership, which of
COUTSE Faises issues Of seeing writing as a
“social constract” and such, Tt seems
reasonable (0 me 1o say thal no one re-
ally comas up with anvthing “original”
{if there i3 such a thing anymore) by
themselves, but rather, a writer comes
up with a text because of the mteraction
with others and such. However, that
stilE menns “action,” meoans g 8 writer
must 5he an inltabive to jomp injo the
social fray. When tutors {or eachers)
tiake onf & pen and sav “here, do this,”
they are laking away the opportunity for
action. inother words, just because we
can'tassign ownership of ©xis o spe-
cific mdividuals doesa’ mean we should
do anyihing o siop an individual's ex-
ploration o find s text. Tmz ot more

cotnforiable giviag what | shink is an sn-
swer 1o a studeni’s direc! question than |
AT URE ZEVIRG A0 GRSWET,

Sum, 3 (et

Neal Lerner {nlerner&@acs.hiu.edu)
How many of vou who are chssroon

writing teachers as wel as WC ik

write On your stadents’ papers once they

have been submitted for evaloation?

If vou do, why isn't that the same
struggla for ownership that the same
practice m the W seems o be? When
we don't wide n stadents” papers when
we on, ae we sending the message
thae tutors: doa’ lake any ownership of

! 7

the paper in deference to the authority of
classroom teachers? 'ma bit confused
on this whole tssue, particularly since
I"m a committed no-scribbler in the WO,
bt a constand-seribbler when | respond
fCo siudents’ writing in my comp classes,
Are we perhups culting a bit ko finely
whal the purpose of wriiten response (a5
opposed 1o verbal response) might be?

&lon, 31 Oct

Eric Crump

twleric@showme, mnmun.edu}
Considering the power residing in each

moiccule of ik that splashes from a

feacher’s pen (power that s driven by the

engine of grades), it might ackually be

more appropriate for BEOrs 10 wille on

papers {hecause the power discrepancy is

much less severe, wlowing for the possi-

hility of productive collaborationy and

fess approprisie for acherfevaluatoss
fwho inevitably, however kind and aor-
suring} wham students with their com-
mants, Teachers, I ihink, sometimes for-
Zet that everything thoy say or wrile is
Bigger and More tmportant o studenis
than they may have intended. Wham.
Whether complimentary or mncal
whim!

Teachers, mayhe, should put their pens
away, and tutors, maybe, should begin
happily and without guilt scribbling
away!

Eric Crapw
{wleric@lshrame missouri edut
University of Missouri
Colsmbia, MO

Wlenler@uicom.acs.tiv.edu s an
elecoronic matling list epen to anyone
who is interested in writing centers, It

was started i March, 1991, by Lady
Falls Brown and Ed Sears, Subscribers
wciude students, siall, faculty, and ad-
ministrators. To subscribe, send emat io
Istproc@unicom. acs. tu.edy, leave the
subject ine blank, and in the first Bne of
tie note put subscribe weenter
Youwrfirstname Youwlastname.
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March

March

March

Calendar for
Writing Centers
Associations
(WCAs)

January 27: South Carolina Writing Center

Murch 4: New England Writing Centers

Apni 7 Mid-Aziantie Writing Centers

Association, in Greenville, 3¢
Contaet: Jeannie Dobsan, The
Writing Center, Greenville Technical
College, Box 3616, Greenville, 5C
29608 {ROR-230-8573)

Association, in Nashua, NH

Coatact: Kim Montive, Weiting &
Learsing Center, Rivier College, 420
Main Street, Nashua, NH 03060,
3086 (AU3-BBR-1311. oxy. 83805

10 CUNY Writing Centers Associa-
zom, i Brooklys, NY

Contser: Lucille Nigporent, The
Writing Cemter, Kingstorough
Conmmumity College, 2001 Oriental
Blvd, Brookiyn. NY 11238 (718-
369-5405) or Kim Jackson, Harris
15, CONY Writing Conter, 138t
and Convent, NMew York, NY 10031
£212-630-7348),

16-11: East Central Weiting Conlers
Association, in Bloomingion, IN
Contact: Ray Smith, Campuswide
Writing Program, Frankiin Hall 008,
Indiana Universiiy, Bloomingron, IN
47405 {A12-835-4928; comail:
joepeten@indiana.edu).

30-Aprit © Sowh Cengal Witing
Centers Assoeiation, in Arkadelphia,
AR

Lontact: Martha Dale Cooley,
Enghish Diept. and Weiting Center,
PO Box T8H), Henderson Staw
Univessity, Arkadelphia, AR T1994.
GO0 (301-230-5283; eommils
cooleyigtholly hyy edu)

Association, i Newark, DE
Cortact: Gikda Kelsey, University
Writing Center, (113 Memerial Haﬁ
University of Delaware, Newark, DE
19716 {302-831-1168; e-mail:
kelsey(@brabms wdel adu).

Qur readers comment.

Like the writers we work with daily in our writing labs, authors of Writing Lob
Newsieger anticles may also welcome some posttive feedback, Too often when
aythors ensich our professiondd Hives by their writing, we forget this—as well as
the need occasionally just to thank them.  So. herewith, a public thanks from twe
appreciative readers 1 some recent authors and, by extension, a public note of ap-
preciation @ all the oiher writers whose work appears on these pages month after
month and contributes to owr understinding of the complexitics of writing center
theory and praciice

INovember's Writing Lab Newdletrer i outstanding, with its update on
L snformation and ifs lengthy, complex discussion of accopniabibiny.
T found Anne Mullin's “Improving Our Abilities™ especially useful be-
cause she expluns some reasons for the Increase in the LD population
m colleges, hists characteristics of students with learming disabilities,
and surveys the pertinent resowrces in order fo define a roke for wriling
centers and the work the staffs most usefully can do with siudents with
learning disabilities. Anne’s research and the commitment of her stance
are g modet for the rest of us.

Your original idea of “Promoting the exchange of voices and ideas in
one-to-0one waching of wiiting” was timely and important back in 1977,
and it remains s i 1994,
Mury King
Dniversity of Akron

The Leamning Disabilities issue of WEN came precisely at the right
Lisae in my course; we have been discussing written language disorder -
and hiad invited Fwo speakers from the wniversity’s services for peEsong -
with special disabiliies. The bibliography arived exactly “at the pamnt
of need.”
Carel Severing
Enlverséty of fowa

Writing Lab Newsletter index
now available

Anindex o the Writing Lab Newsferer by topics and suthors is now
available. either on compuer disk for use with some data sewting pro-
grams you may have {which means that vou can sor and re-sort according
1o varsous Wopes) of in hard copy. The hird copy printout will have to be
pre-sorted by us according to your preferred topics. Since the ordering
procedure is thus 2 bit complicated (becayse we're trying to allow fora
variety of options), those infcrested should send for an order form and
read all sbout it. Please address vour requests to Mary Jo Twley, Writing
Lab Newslenrer assistant, Depariment of English, Pwdudrnm,mr& West
Lafayeue, IN 47007-1356 {phone; 317-404-7268: fax: 317-404-3780:
e-maik leymij@sage oo purdue e,
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As the futoring session endod, |
handed Stephen bis essay with the
words, "Okay, run with ii; you can do
#!" He grinned at the encouragement,
agid it dawned on me that teaching and
teforing writng and learning to wrile is s
teamn effort, similar {n atituds and meth-
odalogy 1o the sport of foothall, At first
plance, the comparison may seom incon-
grucus, but closer examination reveals
very striking parallels, 'With the clags-
Fom instructor as “coach”™ and peer futor
“quarierbacking” in the witting lab, the
stadent “players” tain to reach their
“goal —cffective communication
through the wiifing process.

Just as the foothail coach recruits
many piavers during the previous vear,
the imtial contact for imdividualized in-
struction should be made before the “ses-
sion” begms. Somemer writing work-
shops can be made available for gearing
up the player 10 participale in the prac-
tice sessions when the semester gets un-
der way. Training and practice at thig
stage help the student gain that first goal,
quadifying for the wam.

Onoe the student writer becomes a
writing lab “recruiice,” the coach de-
pends on the matodguanterbeck 1 call the
plays om the “field” at the writing conter,
For new players, the first “huddie™ in the
lab can mean the difference between suc-
cess and fathare in the elassioom. An ae
titude of affirmation and encouragement
starts a3 soon as the plaver and quarier-
tack head for the huddle. Eve contactis
very important when beginaing the rela-
tonship, The futor must be welcoming,
interested, sincere, and helpdul, Once
this rapport is established. eye contact

S COLUMN

Peer t-utdring: A contact

sport for the 90’s

cenimnues theoughout each session in or-
der for the tutor to De assyred that com-
sumicHion s clear. Repetition of the
“calls” is sometimes necessary since
missed signals result i fembles and balt
deopplong,

Sckection of plays involves careful
planning by the coaches and guarter-
backs. so they should be in frequent con-
tact, The coach has an overview of
which skalls need developing in each
player and communicates thig to the
quarterback, There is 3 need for senst-
avity and parceplivity about whether or
nof 0 alow the “plaver” W run with the
ball, A gial-and-error method for learn-
ing the necessary skills is 10 permit the
siudent wiiier to fumble around guessing
which way & go. but more oftess than
not, tis method leaves writers ina
tangle of tacklers, a discouraging pros-
pect. Speciic watning shoot exactly
what {0 do helps the smdent writer mad-
mize the coach’s expert advice and prop-
erly prepares the studens for the zame.
This training should include the basics—
mnctustion, speliing, grenmar, Asuane
that somewhere along the Bne, the st
dents missed ot on these vital compo-
nents of the wiiting process, or they
wouldn'l be needing the insrucior and
tutor at this stage of the game, Once the
busics are understood, the student’s pass-
g game {overview of global issucs) can
be developed.

Other students run the bali wel but
need more practice in the passing
game—creating wlens, orgamizing ideas,
and earning how o develop the para-
graph and essay. Bach player’s need is
unigue, and individuslized fraining at the

plaver’s point of need s most effective:
leaming to cateh an aitborne ball thrown
from behind is much harder if a student
hasn’t been rained how to hold the ball
n the first place. As these skills are be-
ing homed, the conch, quarterback, and
pizyers all work wgether 10 ensure that
the team wins the championship, Le. suc-
cess i the writing class required for
geaduation.

Student writers need to feel that the fab -

1s available for reinforcement trakning or
guidance in further development once
the season is over. The development of
writing skills is an ongoing process, and
the availability of the lab for follow-up -
contacts enables wrers (o reach their
gowms, nit only in the writing of develop-
mental and required English class essaye,
but also in the caming of a diploma, the
Superbowt of a student’s carcer. The at-
mosphere of the lab and the altirude of
the instectors scross the disciphines play
an important role in this regard, Instruc-
iofs can communicate affirmatively
aboutthe Iab’s svallabibity, and the tutor
can provide a haven of helpfulness.
When evervone works together as a
team, student writers can become student
SUCCESSes,
Vasessa B, Cross
Peer Turor
Califerata Siate University
Novrthridge, CA4
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If Mohammed won't come to the mountain: Encouraging
mitidle school students to use the writing center

1 iz sad thai there are three wavs {o
get something doner (13 do it vourself,
{2} hire someone to do i, or (3) forhid a
middie school siudent to do i, When it
Came i) encowraging more students to
use the writing center, we were almost
ready to resort o the thind option,

Qur writing cenier serves pre-school,
clementary. and middle schoo! students.
We have always bad sucoessfud experi-
ences with vounger ¢hildren. However,
i swerned that as stadents entered middie
school—sixth through minth grades—
heir visits to the center became bess fre-
quent. There is a savieg that goes, “1f
Moharmed won't come (o the moun-
tain, then the mountain mast go 0
Mohammed.” Rather than forbidding
students 10 come 10 the writing center,
we determined (0 take the writing center
te themn by building four bridges:

The faculty bridge

As Malcolm Havwarnd wrote, “Build-
ing strong relationships between facplty
and writing center staff will. . depend
upon the ongoing sharing of Informa-
tion” (%5 We felt surc that betier com-
munication with facully members wounid
ransiale o more Trequent use of the
writing cenfer by their students.

In Muriel Harris" source book, Tutor-
ing Wriring, Patricis Teal Bates, in ber
article, “The Public Relations Circle,”
suggested that writing centers keep fac-
elty members informed sbout student
progress via reports, folders, recommen-
dations on individual students. newsiet-
ters and workshops. Along with imple-
menting these suggestions, we appomted
a member of (ur writing center staff &0
be a haison to the mididle school facuity,
He attended alt faculty meetings and
made formal and informad contact wizh
individuad middie school achers regu-
farly,

The liason encouraged teachers by of
ter exira credit o students who took teir
writing ko the writing center. As faculty
MEmbers became more suppostive and
ervolved, the writing center laison wrole
personal notes and letters of apprecia-
o,

Adong with improving commanication,
the laison abso atiempled o sirengthen
the relationship between i writing cen-
ter stadf and the faculty. The Haison took
interesi in upcoming school events and
otfered belp from the writing cenier cven
when there was no diect involvement
with writing, For example, when middie
schodod teachers were planning a Geld wip
and decided to stop at a park for a picnic
hunch, the writing center lsnson volun-
tezred o help organtee games and activi-
ties for the students. This offer may not
have had an immediate fFnpact on stu-
sdent writing: however, @ had a dramatic
wipact on the attitude of the faculty to-
wid the writing conier. Similar at-
tempts 10 help faculty members followed
troughout the year. The Taison colisted
writing center staft members 0 assist
teachers with everyihing from potting
piants {0 putting up displays of student
work for parent-teacher conferences,

The writing process bridge

e major challenge we faced in owr
atlemapi 10 close the gap between middle
school students and the writing center
was an out-ol-dale writing camicolem,
Some eachers did not view writing as a
student-centered process. Instead, most
of the writing required was exposikey
writing based on a fill-in-the-biank for-
miula approach. Students Felt litde need
W conference with @ tutor simply to
complete thewr assigned work sheets,

We attempted 0 face this challenge by
providing an update o6 more corment
writing practices for teachers and stu-

dents. The director of the writing center
condocted several in-service sessions
with facully members to help them see
the variety of writing possibilities that
couid be incorporated into their waching.
Several student-assemblics were sched-
uled i which writing was explained asa
process, and o humorous skit dramatized
the benekits of receiviog help from writ-
ing cenier tuiors.

The writing center liaison also ar
ranged with teachers 1o present lessons
in thewr classrooms, essons which intro-
duced students and teachers 1 news re-
porting, journaling, short story wriling,
memons, and poetry, We tried io create
writing tasks that would involve studenis
more directly in the writing process, In
turn, we hoped this would creale more of
a meed among studen(s 10 visi the writ-
g Cenler, '

The schedule bridge

Another challenge we faced i our
midde school was a traditional and busy
schedule over which we had no control.
Students moved from subject (o subject
and period 1o period with lidde time ol
towed in the day for conferencing in the
wiiting center. To meet this challenge, .
we opensed the writing center during
hunch bours and scheduled slective wris-
ng classes which middle school students
could take in the writing center during
regular hours. These semester-long
classes met daily and counted in place of
olher elective classes, Enrollment in the
wrtng classes was small, bul participat-
ing students hadd a good expericnce.

The first semester class focused on
personal narrative writing. Students kept
diuly jousnals with self-selecied topics
and ook several field ips. From their
Jowrnads and trips. students chose topics
and developed their experiences into g
ticles, stores and poems which were cof
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lected 1 & class booklet. During the seo-
ond semester, the class focused on sci-
ence fiction and fantasy writing, and stu-
dents were encouraged t entor the
Young Authors contese. Those whe did
were invited 10 a speciat reception in
their honor and given certificates of
achieverent, whether or not their work
was selected to go on 1o the state contest,

Another way we atempied 1o work
around the adisonal schedule was
through sponsoring special wriling
projects. The largest of {hese projects
was Just prior 1o parent-teacher confer-
emces. The writing conter wranged fo
tiake responsibility for eaching all the
middle school students so the teachers
could have the moring off (0 prepare
for conferences. Needless (o say, we

ully,

Students were grouped with writing
conter tutors, and we walkeed io 2 nearby
masenm 1o view a display of photogra
phy by Brian Lanker. Afigr seeing the
exhibif, “T Dreare A World: Portraiis of
Blck Women Who Changed America”
siudents reurmned 10 te schood where
they wrode thelr reactions o the photo-
graphs; others wrote thelr impressions of
the women in the photographs. One sta-
dent wrote, ' may not know a Iot about
the women who have influenced
America, but I know aboui the women
who have influenced me.” He contimued
t0 wrife stories of his grandmother,
mother and some of his clemenary
school teachers, Students ended the
moming by reading theiy writing 0 each
other and later, secemed pleased when the
project was featured with a fuli-page
spread i the local newspaper,

The student bridge

Stephen North wrote, “In our center
we Hed 31 best o go direcily o the sin-
dents ourselves™ (441, We attempted ©
do the same and exiended frequent ver-
bal invitations (0 studenis we knew well,
More generally, we invited other sta-
dents to the wiiting center during schoof
announcements, with fyers, with post-
ers, and during class presentstion. and

we decorated the writing center (n an a6
ractive and mviting way, The one was
professional and appealing 1 middie
sehocd students.

Ve tried g motivate studenis by creat-
g publishing opporfunities. We beiped
with the school newspaper, compiled
books of stadent work, and displaved
stedent work on bulletin boards, Free
Verse poenzs, written by students in sev-
eral classes, were mousited on colored
constraction paper and bung with Chrigt-
s Ofpament hooks on a tree branch we
propped up in the bbrary and called owr
“Poet-tree.” Inevery publishing case,
middie school stdents had the option of
remainng anonymous. When displays
wore aken down, hank-vou notes were
attached i all the writing before being
retgrned 0 the owner.,

Ewrly in the vear, after several middie
school students soid they did pot use the
wriling cetter more freguently because
there were pot enough good tutors, we
condusied # study © detormine what sty-
denstz meant by "good.” Middle school
stutdents were interviewed. Resulis
showed that students wanted more ttors
who were interested in them as people
sed ot i just their papers, They
winied wtors 1w be more caring and re-
spectiul-—tiors who saw themselves
more as coaches than critics. We trained
felons to iy K mieet these needs and pro-
vided several handouts reminding tetors
of the importance of putting people be-
fore papers, sddiessing content before
machanics, respecting studente, and -
voiving tiem in the conference by using
Questions, Tedors were also reminded o
encourage students by praising the
strengths found in the writing,

Crossing the bridges

During the vear. we scheduled times
with teachers when we sctually tock
WHEHIE CORer ILoss inio classrooms
where (eachers could use them o help in
whatever way they wanted. Some fuiors
ledd discussions; others belped students
with research projocts; some moniiored
ihe room helping to edit papers when
students calied on them: and others as-

E i1

sisted studenis in typing final drafis en
the computer. One ieacher asked the fu-
tors ko develop a rubric-scale rating sheet
that be could use w better evaluate st
dent writing. Ancther eacher asked -
tors {o help students draw murals dapict-
ing the life of the Aztecs,

Along with going out 1o students and
teachers, we also brought groeps and
classes 10 the writing center. We invited
Connie Willis, an award-winning science
fiction author, o speak to students in the
writing center. We tried to make writing
more of a social experience by aviling
students from other local schools (o join
with our studenis in the writing center,
Our goal was o help middie school siu-
dents have positive experiences with and
0 the writing center. We hoped this
would lower the anxdety level of some of
the studenis amd assure them thal the
wriling center was 2 friendly, safe and
£x¢iting place &y be,

Refiections :

Our eflorts at briddge building appear o
have been successful. 1o reviewing writ-
ing center vecords at the end of the vear,
miore muddle school students visited this -
vear an in the last several years com-
bined. Of course this was due, in part, (o
the groups we brought in gurselves,
However, records alse showed that more
students were beginning 0 come 10 the
wrifing center completely on their ows.

Suil, there were some sethacks, Owor
efforis were exhausting, and it was diffi-
cult for writing conter tulors and staff
members g maintain entbusiasm and
morade thiroughout the vear, Tt ix said
that the upkeep of the Golden Gate
Brigge is a continuous and demanding
process. Those who paint that bridge be-
gin repainting one end before they have
finished painting ot the other end. We
found the same high maintenance ro-
guitemients 1o be true of our bridges as
weil. As with the painters of the Golden
Gate, few noticed or acknowledged our
work, Inone faculty meeting we were
discouraged when it was praposed that
the writing center be closed to free some
funds For “more imporiant things.”
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Despite opposition, there were small
assurances throughouwt the vear that our
work was worthwhile, In October, one
English teacher brought a big Hallowsen
pumpkin ko the writing center io say
thank vou to all the twators, Te Decembir,
a Japanese student wrofe a fouching
story about how much she missed her
grandmother who was still in Japan and
dedicated the work to her writing center
tutor. In February, we provided materi-
als for shdents to make valentines,
While most were made by younger chil-
dren, some middle sehool studenis came
i during lunch and created their valen-
tine, also. The group wrote 3 humorous
poen entitled *You Revised and Edited
My Heart™ to one of the writing center
stalf members and signed it, “From vour
secret admirers.” In May, a written
thank-you note came from a young man
who frad rocently moved to the United
States from the Middle East. When he
arrived at our school he did not speak
any Enghish, The carefidly wrilten note
said, “Thank you for help me 50 muchin
wriling center. From, Mohammed™

We bad taken the mouniain fo
Moharmmed—Iterally, And despite all
the challenges and setbacks i building
and mainiaining our bridges, Moham-
med and his classmates were Finally
finding their way to the writing center
as wel,

Normuy Decker Colling

and Brad Wilcox
University of Wyoming |

Largoie, WY
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Exorcising the ghosts of
conferences yet to come

Some of my favorile sicrics are the

ones we share about harrowing confer-

ences, and talking about thera helps us
fear them Jess. 'We even structured this
inte owr TA raining by scheduling two
“exorcism” classes. Ia the firse, the TAs-
1o-be waich a videotape of experienced
TAs handling various problem confr-
ences. The students in the aped confer-
ences are TAs plavieg the part of sta-
dents they have themselves scon, so they

: realiy getinto the rokes. The problems

range from the ridicalous, such as out-
landish excuses for Inte work, 1o serious,
such as claims of gender discrimination.
We then discuss the viewers' response ©
the way the videotaped TA handled the
sttuation and added other varions ways
10 approach these problems, The first
class then ends with cach TA-fo-he Hsi-

ing iwo problems he or she most fears,

1 the second class, we do role plaving,
with an experienced TA in the mole of
student thal presents the now TA with
one of his or her most fead problems.
The goal is pot for the TA 1o find 3 solu-
tion or a way [0 prevent probiems, but to
face it, survive, and later Taugh, That
ritual seems 0 remove their andety,
which then atlows them o be more ef~
fective n handling whatever comes their
way. We exorcise their fear, Bence the
nickname for this part of the course,

i you are interested in leaming more
about this course or are interested in pur-
chasing a copy of the videotape, call me
af H08-263-3088, The tape is availabie
for the cost of reproduction, handling,
and postage, which is currently $25 i
shipped by regudar mail, $30 if shipped
vig UPS,

Mary Barnard Ray

Uindversity of Wisconsin Law Schoal -
975 Bazcom Mall, Room L2IGa
Madison, Wisconsin 33706

Job Opening
Director of Tutoring
Butler University

Three-vear siaff appointment, renewable. Primary dutics: Directing
Peer Tutoring. Teacking Load: 2-2 {in freshman compasition courses
or related field of specialization, including three-hour peer tutoring
course). Reguirements, MLA., one or more years' experictice with peer
nponing program. Administrative experience with peer ttoring.
mterest in knowledge of WAC and Freshman writing programs
desizable. Send CV and dossier, mcluding any materigls related 1o
your program and course syllsbi for peer tmtoring course, to Prof.
Larry Bradley, Depantment of English, Buter University, 4600 Sunset
Avenue, Indianapolis, Indiana 46208, by December 30, 1994. EEQY/
AA, Butler is an Affirmative Action Emplover.
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I the 1940%s and 195075, science fig-
Hon anthor Isaac Astmov wrote a series
of short stories about artificial construcis
e called “robots” (hough we would
probably call them “androids” today).
homan-appeaning mechanisms with
“posiironic brains™ that adlowed ther o
think rationally and—10 some degree—
independently, Imprinted on cach of
these brains was a cade of conduct, an
clegant ethical system which eventuaily
became known as “The Thiee Laws of
Robotics,” that regulated the most im-
portant aspects of humaadrobot interac-
tich. The Three Laws were as follows:

1) A robot mast not harm 2 human
being or through mmactton allow a
homan being to come 10 bamn,

23 A robot mast follow the orders
geven by 2 human being unless
thase orders would conflics with
the First Law,

33 A robot must preserve his own
existence unless this would
conilict with the First or Second
fLaws,

Thas Js a simple and wonderfully com-
pact ethical system. Xt offers a rigid hier-
wchy of values and cstablishes a clea
standard for judging the boundaries of
siciallv-acceptable robotic hehavior
Humans and their welfare are at the top
of the scale, and rebots are expected ©
protect hamans, serve them, and then i
circumsisnces permit, profect them-
seives, One might question—and
Asimov did —he efficacy and morality
of such an ethical system whoen applied
0 creaturss that are themselves, at least
m some sease, infelligent and self-aware,
but the elegance and power of the system
nevertheless had a profound impact on

(i GENTER ETHIGS

The three laws of tutorics

an enfie generstion of science fiction
writers, The “Three Laws of Robotice™
almost immediately became 3 part of sci-
ence fiction’s cultural heritage, and the
Laws have been referred to many times
in a wide variety of television programs,
Hollywood movies, and stories by other
science fiction suthors,

I review this information hecause I re-
cently began to wonder if such an el-
Cgant, systematic, hierarchical code of
ethics were possible for wiiting centers
and wriing center twicrials, Now before
you all leap up as 2 hody and shou,
“Never! Nover! Never!™ bear me o,
Granted, Asimov’s Three Laws were a
fictional device miended 10 apply o fie-
tional entities i fictional circomstances,
and as such they are unbikely 1w apply 1o
the complex, interpersonal, contingent,
highly-situated conversational dynamic
of real writing conferences, As T've said
before, 1 believe writing conter ethics mre
deeply embedded in institutional and
situational coplexts, and a5 such they ro-
sest reduction (o a simple set of prin-
ciples or universal guidelines,

Sl Tdon't think this i the same
thing as saying that there are no values
that we, as a group, kobd more or less in
common, We all, for example, would
probably agree that it goes against aur
principles to proofread student papess In
conferences, correcting all the grom-
matical mfelicities and polishing up the
texls o conform with our own ideng of
how the paper should be writien, We
would probably also concur that, for the
mosi part, our instructional attention in
conferences should focues on higher-or-
der problems {organization, develop-

ment, focus, eic.) first, and then move to
problems of grammar, mechanics, and
syiiax as the occasion warranis, These
principles are not absolute, of course: ¥
realize that many of you could imagine
ciroumstances in which each of the
“shared beliefs” I have just identified
would be —and should be —discarded,
But that does not, [ thisk, deay their es-
sential value and general uiility.  So, that
said, ot me offer ~very provisionally —
an Asimovian ethical framework for
wriling center conferences that | humbly
call Pernberton’s Three Laws of
Tutorics:

13 A writing center consultant
should teach students how to
wiile and revise their own work,
10t do the writing or revising for -
them, '

25 A writing center consultant
should help students idemify the
most significant problems in
their wexts, so long as the help
they provide does not violate the
First Law.

3) A writing center consaltant
should follow a student's agenda
for the wrifing conference. so
long as that agenda does not
violate the First or Second Laws.

This system, fike Asimov's, esiabe
lishes a clear hierarchy of values, though
in this case the values are applicable ko
writing center consultanis rather than (o
robots, £Yes, § know we all tend to feel
like robots s the writing center from
time o time, but bear withme.} The
refative importance of cach of these prin-
ciphes reflects my own construction of &
writing center”s mission, true, but it also
rovides some framework for how many
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of s would respond 1o sotne common
tuinrial dilemmas and why I think those
responses would be essentially ethical. If
a student asked me o proofread his pa-
peor for him, for example, I would invoke
the First Law and decling, If 2 stadont
had both higher-order and Jower-arder
problems in her fexi, then § would inveke
the Second Law and spend most of the
conference engaging matters of organi-
zation, development, and the ke (while
being carefil not 10 violate the First Law
and be 0o directive about changes I
thought should be made), If a stadent he-
gan a conference asking for help with the
grasmmar and spelhing in his paper, and it
became clear to me that his biggest
problem in the fext was the lick of
ciear focus, then the sirictures of the Sec-
ond Law would supersede the Third, and
P would try to direct the major past of the
confergnce away from his sentence-level
CONCEITS,

The Three Laws are not porfect of
coutse. Asimov’s rebot stories were
argely based on sittations where the
Three Laws of Robotics came o con-
et {such as what would happen if a ro-
bot knew that saving a particukar
human's kfe would, nwm, couse other
humans fo die}, and I have no doult that
similar conundnims can be envisioned
for the Theee Laws of Tutorics [ hvpoth-
esize above, But as expressions of a per-
sonak, ethical, wnting conter philosophy,
Yean't help but think that these Lows
will hielp me —and perhaps others ——io
understand what ethical priorities are
dominani and especially important i
writinng center conferences.

Michael A Pemberion
Eniversity of Hiinols, Urboa-
Champatgn

“From invention to congratulations™:
The writing center as an example
of the recursive process

Students and poor tutors gather 1o-
gether i the writing center at California
Sizte University San Bemnardino o col-
iaborate op practicafly every aspect of
the wiiting process—irom Mnvestion 1o
congratulations, a collaboraiion that
compdckes what Edvward Rocklin calls
the “convergence” of two realms—that
of the “reader-text wrc™ with that of the
Swriter-lest are” {1825
tons of the two realms overlap in thel
focus on and reconception of the “tex”
a8 both denving from and being the fo-
ous of a process” {1821,

Ro¢klin's siatement describey the mak-
ing of aiext as ipvolving both e writer
and the reader who matually influence
cach other in 2 recursive prcess. This
recursive process of lext development is
engcted g the writing conter with st
deats and peer twtons plaving the paris of
both reader and wertter,

When stodents and pecr tulors wark
tpgether, thinking and talking sbout stu-
dents” texts, there develops a “common
mentil activily” from which meaning s
generated. From this achivily, stdents
fearn o look a1 their fexis Tom a roader’s
point of view. This, in tem, changes
their refationship with thelr exis. St
denis begin o make the move from hav-
ing only a supedicial, or writer-hased,
mvolvement with ext, i having a
deeper, or reader-based, savolvement
with text. Furthermore, students learn 1o
valise their own weiling as foxgs {rather
than valuing only literary works as
foxisi

Feer witors work together with students
10 gain a better enderstanding of their
texts, From this understanding, stadents
fearn how 10 work within the “reader-

weiler circuit,” developing and redevel-
oping their toxts through vision and revi-
sion. They learn that ther own fexis are
“produced in order to be read, 10 be re~
written, and hence 1o penerate other
texts” rowley 933, Siudents and tutors
nteract in discussions which allow stu-
donis 10 access the recursive writing pro-
cess. While this theory made sense ©
m¢ wdien | ook my matoring course, it
was not until T stepped back and begai to
observe atoring sessions that Teould ar-
ticulate the theory in action, It is this se-
ries of observations that Think are worth
sharing.

One of the frst tutoring sessions I ob-
served is a good example of the recur-
sive process in action. The student, who
wis wriling & proposal for a manage-
ment class, asked the futor if the first
draft of her paper was “all right.” The
tutor read e paper out loud, involving
hoth her and the student in the reader-arc
of the circuit. Listening to the tutor read
her paper, the student could respond 1o
the paper us a reader, rather than as a.
writer, and thus developed a deeper rela-
tonship with her text. The tulor then, by
agking pertinent questions, involved the
stuedent i a2 discussion that did not £ol-
Iow a linear progression, but rather
circled, or spiraled, back and forth be-
tween all aspects of the wiiling process.
This kind of recursive fext involvement
helped the student to discover for berself
wiys 1o revise her paper.

Another session § observed illnstrates
how the wriling process starts before the
first draft with the need for an idea. The
student who came to this tutoring session
<id not have a paper—be came for help
with mvention. The tutor and the student
worked fogother clustering ideas and
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then grouping the resulis around a focus.
This collaboration ied the two to discus-
sions of andience, thesis, sansitions,
topic sentences. introductions and con-
clusions. While the student came (o this
sessim for help with nvention, be left
with not only a tool (clustering) 1o help
him with futire papers, but also with
concrele ideas to belp him access the
wrifing process. This tatoring session
exemplifles recursivity by demonstrating
hows the writing process is intercon-

soted (ideas generate Form which, in
turn, generates ideak).

in a third observation, 1 discovered that
while revising & paper is abways chal-
lenging, that challenge can change o
feir when a writer does not know how ©
revise, Wikn the student came 1o this
session with her “informative paper™ on
a week-end at the Colarado River, she
remgked that she thooght her deaft was
“worthless.” First the stadent read the
paper adoad to the wior, Then the wutor
read each paragraph of the paper aloud
f0 fhe student, asking the studend to de-
cide the main topic of each paragraph.
The tutor then read each paragraph aloud
again, this time asking the student 1 stop
her when she heasd something that did
not correspond to the main idea, Asthe
stilent began to respond 1o her fext as a
reader, she also began fo organize har
thoughts so that they would communi-
cate 10 her readards) and she began w0
gain confidence. Her conversation with
the tuter helped hor 1o discover examples
that she could use 0 make bor paper
stronger. The student Ioft this session
with some clear, practical and workable
metiuxds for revising her paper slong
with accessing the recursive process, By
becoming involved with her text, both as
a wriler and ag a reader, she could see
where and how o revise her paper:
rather than secing her diaft as worthiess,
she saw it as a work B progress.

A fourth student’s sole puspose for
coming to the writing conter was “exira
credit,” The tutor ackanowledzed this

necd sympathetically and then read the
paper, g erary analvss for an English
class, quickly @ herself, commenting
that she thought the paper was “really
good.” However, she asked whether the
student might be confusing character
with narration, As the sudent explained
the makn thrust of her paper, the tutor
asked whether the student might be try-
g 1 sey 100 much in her paper, 50
muzch that it moved her away from her
mala thrsst. With these questions, the
student became genuinely engaged in the
conversation. She explained that she
thought she had o get evervihing in her
paper and (s was why she wag having
problems, As they clarified the main
thrust of the paper, they discovered how
seme of her ideas might &t info the con-
clusion, This is an example of how dis-
cusgion {which invariably takes a recur-
sive, rather than Hnewr, direction) can
help writers gain conwrod over the wrlting
THOCESS.

The recursive pracess could go on for-
ever if one was 5ol bound by 5 deadline,
but deadimes do not necessarily end the
Fecursive process, nor 4o they necessar
iy ead the “writerrcader” ivolvemond
with text that is exemplified in the writ-
ing cender, Ina Rifth observation, I
watched & siudent and ttor confer over a
paper that e two had worked ogether
on for weeks, The paper had been re-
wrned to the studeat with an “A” grade,
I thought it was msderesting thal after the
iwir had congraitiated each ptfier on the
grade, they both immediately stated dis-
cussing things thay they could have, and
felt that they should have, done differ-
erdly, Thiskind of involvement with
text shows that this gtudent had nor ondy
learned (o value kis own work both as a

riter and 4 o reader, but he had also
lpamed that the wriling Process cin recur
as ofien us the wiiter wishes—it never
has adefinitive ending. [ do not know if
1his student will continge 1o revise this
partiuli text; however, it seems likely
that Hits kind of recursive thinking, or
wrling process, will continue as be

wriles fulre texis.

Compaosition instriciors usually are
anxions & develop this kind of reader-
based writing in their students. To thig
end, I observed a tutoring session in
which the studant had been asked w0 ori-
tigue s fellow student’s taxt. When the
futor asked the student how her peer had
responded o ber crilique, she happily re-
phied that her peer had responded with
enthusiasm o some of ber suggestions.
As the two went on 1o discuss what other
kinds of consiructive suggestions the stg-
dent could make conceming her peer's
text, | could see thut the sindent was re-
ally taking her responsibility sericusly;
she was actively cntering the reader-arc
of the writing cirouit. She could see that
her ideas were valuable 10 ofhers and that

her writing did not exist ina vacoum—it

was part of a recussive process involving
writing, reading, undersianding, re-un-
derstanding, revising, snd re-revising,

The recursive process helps student
wriers “to perceive writing as an activity
that 1s. . .guided and sustzined by prior
wexis” {Comiey 991 They begin to see
that their own texts are valuable in that
they produce meaning theough the pro-
cess of writing, This process involves
the convergence of “rwo realms™—th
of writing and reading. And Ibelieve
that one way students can gain acoess fo
this writer-reader cirenit of recursivity is
throngh tutoring sessions i the writing
cenler.

i mentioned earlier that the recursive
process ¢an go on forever, Thisis why k
see the wrifing center as an example of
the ultimate recursive process. Studenis
frown every comer of the aniversity
gather together daily in collaborative ses-
sions so that they may discover more
aboul writing. In all of the mrecading
discussions of uloring sessions, I men-
ticned the ddea of discovery—ihat is he-
cause discovery is at ihe heart of the row
cursive process. Discovervisa
never-ending provess—a process that is
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alive and working every day in writing
cerers across the pation.

Candace J. Oson
California State University
Saie Bergading, CA
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