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.FROM THE EDITOR...

The experience of making connections
hetween scparate convarsations of read-
ings is one we all have. You walk away
from pne coaversation, join anciher, and
immediately see connections o he pre-
vions conversation. This experience
happened to me vet again as I placed and
proofread the articles in this month’s is-
sue. Inkeeping with the now post-elec-
tion spiris of accountability and spending
reduction, Michael Pemberton chal-
Jenges us to face charges that writing
centers are uncthical-—and unnecessary.
And among the charges e warss ws o
think about {yet again} are some faced
daily in a writing center operating within
an Hogor Code, as Thomas Thompson
shows us in his article showt tutorial
practices in The Citadel's wriling conter,
Responses to other charges— that wril-
ing centers underming the learning pro-
coss—— are offered in articles in this isue
about the successes of the Cyberspace
weriting centers and co-authorship as a fu-
forial practice,

T hope vou enjov reading and seeing
other firouds of nlerconnection as well.
{As for the charge that writing centers
are inethical because Hillary Rodham
Clinton worked in one, maybe one of gs
can hire Marilve Quayle a3 a tulor?}
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MOOving along
the information
superhighway:
Writing centers
in cyberspace

Tt has alwavs seemed to us that all
wrtting iakes place i a kind of virtual
reatity involving one’s vision, one’s
ideas, and one's voice, When viewed in
this manner, ofeating a writing cenier i
Cyherspace is not a panticalarly alien
concept.

Like many writing instructors, we be-
lizve that while the ability t0 use one's
imagination and o whittle words into
distinct memngs has ofien been seen as
either a gift or as something we hammer
o students by rofe repetition, i1 i nek
dher. 11 is an unfolding process, highly
personal in natare and bound closely {0
mativasion and purpose. The process
can be imaginative and free-flowing, or
dutl apd resrictive. Successisep to
both the insractor and the sudent, Itis.
however, the instructor’s responsibility
try discover methods of allowing a stus
dent the opportunity to fourish and
make choices, And Cyberspace offers
the instructor another method of tapping
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the sometimes elusive reservirr of
inagination and motivation,

Early this year, the two of us met in
Cyberspace and readized that our
schoaols and interests were a good
match for creating a Cyberspace
project. Barry, an associate professor
at the University of Arkansas, Listle
Rock, had graduate studests who
needed teaching and consuliation ex-
perience. Jeaniler, as director of the
writing center at the Oak Ridge
branch of Roane State Communily
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College in Tennessee, bad undergraduate
students who needed writing consuliants,
but 8o graduate studenis or oven upper
division students to heip. Thig article de-
scribes the pliof project of the
Cyborspace Writing Center Consullation
Project, which brings our siudens -
gether using the Inlemet.

The Project

The idea is simple; the community col-
lege students at RSCC e—mail their class
essavs 0 gradoate stodents at UALR.
The graduate students give a wnillen con-
suliation, e—madling the essayvs back o
the commumily college students for revi-
sion. A mecting Hme is alsoseiup for a
one—on-one consultation at a
Cyberspace writing center. Af {his writ-
g center, the two students can meet
with privacy and discuss the paper in
more detndl after the RS8CC stadent has
had a chance G ook it over and formu-
fate questiqns. Whale the dea is sunple,
we found the process complex. We hid
1o ear rudimentary prograrming n o
der 10 build the Centers, write Besiryc-
siong! handouts for owr students, leam ©
post i gophers, and schedule twe
Classes acT08s Hime wones,

Background

We hegan oar dabbling in Cyvberspece
almeost simulianeousty. Release dme had
given us both a semester 1o explors the
Intemei, On the electronic Giscussion
graup, WCester, we becarne {amiliar
with each other’s nages and philosophy
thrgugh 1he list, faally mecting at one of
the Toesday Night Cafe discussions
hosted on-Hne by Tan Fanderclad and
Greg Sierling at MediaMOG, What in-
seresied us both then, and stiff does -
day, were the possibilities of
Cyherspace, both for us aud Ky our sta-
dents. We wondered what this commu-
nication and on-dioe avatdability of re-
search resources would do o education,
i the individual, and (¢ wriling, As we
noticed that our twn method of dislogue
hegan {0 change ia subtle ways, we won-
dered in what way the Inlemet would
strengthen or weaken writing sivle.

MediaMOO, where we began our
learning process. is & computer space lo-
cated at MIT that is available For peopic
t0 meet and hold synchronous discus-
sions. Sumilar spaces are used for our
writiilg centors at other Jocations. A
MO is a Multi-user dimension (M),
Object Oriented {00}, that is fext based
anel allows for the manipulation of vir-
tual objects, MediaMOQ itself is com
posed almost exclusively of media and
writing professionals.

But not ali MOOs are so professional,
and MUDs, in particulas, have been the
focus of debate, in part because they
originated as litle more than sophisti-
cated Tnternet games and were ofien nol
viewed 23 3 serious workplace. Come
puter—mediated conununication iakes
place in a variety of locations and for a
variety of reasons, including recreational
ones far removed from an acadestic en-
virorment. We believe, however, that i
is limiling 1o udge all compuier environ-
ments in the same way, To use the argu-
ment that MLIDs have bean abused (or
could bed as a justification for keeping
students off the Infernet is akin to telling
them they Cannot use a ielephone be-
cause they might just make or be ox-
posad 10 an obscens phone call. To cre-
afe and use avaikable techpology w©
enhance the eaching environment i3 our
purpose, and we feel that # 18 prOjects
such a3 this that give studenis access o
atechnological world and help to define
the mediwg a3 an acceptable alternative
to waditional classroom feaching.

Possibilities and
Rationale

Arnong the many arguments for using
Cyherspace in classrooms are those of
Tari Fandercial of the University of Lou-
igville, who uses MUDs primazily be-
cause they offer that altemnative. “MUDs
provide my students with contact with
people from all over, bringing the view-
ponis of other colfures and subcultures
into our httle world.” Fandewclad states,
“Srudents get {0 try on new ideas, new
ways of being, new ways of interacting.
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Combined with e—mail, MUDs let us
collaboraie with people we'd ctherwise
newer even meek . . And MUDs disrupt
the hierarchy of the traditionad Class-
room, givisg students moe power amxd
responsibiiity and a chance 1o icarm i
use H wisely in onder io accomplish wing
we need to accomplish.”™ These are
some of the broader issues relating o
eaching in Cyberspace. And it iz worth
acding that many of Fanderclat’s argu-
ments also pertain to the waditional wik-
mg center, which is based on the idea of
collaboration, student responsibilily, and
the sharing of power.

But the rtionale for the project ex-
tends further. We would add that stu-
dents become more proficieat with com-
puters, software, and keyvboarding, skills
that will serve them well in the future.
They hecome aware of the avatlability of
instant comprunication and the profes-
sional and personal dangess inherent i
such a medium. They expand thew re-
search possibilities and are given the op-
porunity t© explore how they might use
the Iternet in their futre employinet.
Students also learn other, aot s0 obvious,
comrmusication sirategies. They leamn 1o
write more guickdy. to express them-
sedves more clearly and concisely,

Narragive skill is also enhanced,
Spending time at 8 MUD means not ondy
Hstening to a conversation, tul being
within an unfolding story; by joining in,
writers become part of the story. As Hric
Crump remarks, “if we Jook at all of it-
erature, inchading scholarly pablication,
as baing one long, vast, intricate and di-
verse conversation, then the discussion
oa-line can be seen as part of the same
discourse. The conversation 1§ simplyi
mHgraiing 0 a new media”

For those stedents who also feam pro-
gramaming skill—how 0 build addiional
spaces to the MOO—thelr critical anady-
sis skills Improve. Students leamn more
aboust cause and effect and apply #ioa
fexiual environment—something that
might ot have ever bave occurred (o
many of them, especially those who are
rot fuent in the areas of reading and

writing. And because an enviromment 1
created for them on-dine, they can sec
the connection between a narmabive de-
seription and how they envision the
world arcund them,

We also expected drawbacks. Com-
manicating so swiftly, as anvone who
has used e—mail knows, croates a hotbed
of typographical errors, Bot e mention
poor phirasing, grammar, punciiaion,
and 2 tendency 10 say 0o quickly what it
might have been wiser to give further
thought. Additionally, some studends arc
just nof ready for Cyberspace, either be-
eause they leck keyboard experience,
have never wsed & compulor, OF e enli-
tive or frightened by the whole idea.

While working on thig project we also
discovesed that 2 very differnt tvpe of
wlationship is formed between col-
leagnes than what we might have formed
had we been down the hall from gach
other. Lack of body language and eye
contact meant that we weragr' { alsays
clear 1 OuT meanings 1o each other angd
often had o clartfy ow posstions. When
it came time 0 announce oW project o
our respective admingsirations, we fea-
ized thal we had developed some trast
hepween us, but that twasa 't as fully m-
alized as it might have been had we actir
ally known one siother in person, and
we cartainty didn’t ransfer the must o
othars who becarmne Involved at ouor ve-
spective schooks. W alse had 1o dead
with differing levels of techmcal exper-
e at our schools and unforesenn
Internet difficuitios such s Iag or inahil-
Hy to connect, We leamed 10 bave 2
backup ready.

Preplanning

We began by talking, but i wase't
iong hefore we staried teaching our-
sehves how 1 add owr own spaces 0
RediaMOO, When we decided ic begin
byilding writing conters, we became
more sorious in this endeavor and Stasted
10 avail curselves of the patorials and on—
Hine assistmce MediaMOQ offerad, Al
most every day one of us would meet
someone new, and we began o leam ex-

ponertiaity, We branched ouf to other
MOCs, availad ourselves of their ser-
vices, and then regrouped at MedisMoo
t0 share what we leamned, Once the
project was a definite go, Bary wrolc &
proposal, i Microsoft Word, for the Na-
tional Peer Tutoring Conference. Barry
then pasted it from Word directly into
MediaMoo where Jennifer read and ed-
ited ik, We worked, in short, ag if we
were in the same oo at the same time,

W realized early on that both setc of
studdents would need very clear instruc-
tions and that we wanted the pilot project
t0 be closely supervised so that we could
receive pseful and in-depth input from
our studenis. 'We therefore limited the
project 0 ope Infroductory fiterature
class and oae sraduate class,

Jennifer then wrote detailed instroce
tions for using both e-matl and MUDss,
The instructions cover the step-by-siep
procedures of logging on as well as how
to talk, cmodte, whisper, and page. Addi-
tionally, she wrote consuitation guide-
lines for Barry’s graduate students ieliing -
them about RSCC and what her expecta-
tions were 43 an insructor, She wrok an
evaluation form, a sylisbus statement,
nef etiguetie geide and, to help others
creai such projects, 4 textual bluepring
of our final writing center design with
puilding hists, Together with 5 full de-
seription of the project and the confer-
ence proposal. Jennifer then put all of
this information on the Roane Staie go-
pher 3o that anvone with Interet acoess
can obiain it by fyping gopher
rsceectnas. Agam, all of the brain-
storming, writing, and editing cccurred
on-ling and theough e-mail cormespon-
dence before it was actually placed on
the gopher. In shost, we did what we ex-
pecied our students W do.

Concurrently, we began i hald the
wiing centors themselves, There are
several MOOs that acoept students and
are considered academic envirORRICHTS
rither than recreationat or professional
ones. And those locales differ more than
a casual observer might think, While
some MOQOs attempt to make the student
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feet at home by offering # baditionat en-
vironment complete with the long corri-
dors and grassy keolis of a college cam-
pas, others choose & combination of
maps and narative and are more cre-
ative—allowing the studenis 10 keep one
foot i the traditiona! enviropment while
probing anything their imaginations can
take 1. Since we see Cyberspice a8 a
place whese stadents can escape the ta-
diticrat classroom and Tind now ways of
Tearning, we chose to build our centers at
Iocales that were not Iaden with bailding
codes and rules and that allowed flexibil-
ity and freedom. 'We sought balance.

As g matier of fact, we started out with
onky one rule that ali readers of the Wris-
ing Lah Newsierter should be familiar
will; any writing center we huilt had o
be lecated near a body of water. Ong
pleasant catcome of bailding in
Cyberspace 18 that the bulder/program-
mer has snbimited resoarces, complete
autonomy, and almost full controf of the
setting, within the guidelines of the
MOQ, One of cur Centers s actually
constructed on an isfand in the middic of
ariver. Located ai ColtegeTownMOG
i Stosm Lake, lowa, studenis log on,
fake the Underground Walkway o
Prospero’s Iske and step onto a wondy -
{and that is meant to be a retreal for wril-
ars. The island offers trajls, g swimming
hole, cabins, and a graysione building
which houses the writing center. Insude,
the Center has an idea board for wriling
terms and help, a robot lab assistant that
works cheerfully for 24 hours o day mmd
can answor sinple guestions, and even
an MEM dispenser. A hot-air batloon
on the deck is goared toward curmg
writer's block. H can tnspont students
to other areas of the MOD where they
con disembark and poke around.

There are five main rooms where stu-
dents can hold private weiting consulia-
tions, i addition to the deck area, which
overlooks the wider, The two coafer-
ence ooms, one fomnal and one wior-
meal, are named after o schools, The
oudoor arcas may alse be used for con-
sultations or group meefings. When stu-
dents gre in one 1oom, they canndl hear

students in another room. Studenis can
converse with one pesson, Join a group.
page each other from differont places at
the MOO, or even whisper to cach other.
We batlt a similar space on Dacdalus-
MO, where one of the chief atfractions
for our students 15 the gbility 1o log in
and create  emporary 28-day character
on the spof. This allows studenis o use
their own narmes or aicknames insiead of
refersing to each other as geests,

course called “Working with Writers.”
Originatly designed us 2 tencher fraining
course, Barry reconceived H o have sti-
dents understand issues that concem all
people who work with writers, not only
in the classroom but in the workplace as
well. The students who comprise these
first Cybertutors are a diverse group. A
few had experience asing e-mail, but
none hagd experienced synchronous Com-
munication on the Internet. Some had

Student Comments on the Project

“The help | roceived was not only aseful on this specific paper, but with my overail
writing abilities. 1t's one thing 10 sit in a class and be lectured on writing and (O have
papers corrected, This project gave writing a whole new twist. TU's having my own
persopa tuor o help ME. My consultant gave me examiples and useful iechniques

£y age.”

“1 ot rmmediaie responses.”

there (o describe any problems.”

ek communication was able o point out problems: on—iine discussion was

“{ had read the paper se much | had become numb to it The e-mail communica-
tion helped me by opening the door 10 some improvements [ could not see. Kind of

fike ioking a step back and looking at the whole picture.”

“Tt kept my attention. I felt that it made me more willing to do the sevision.”

compuier,”

“My consuitant helped me with revising snd with becoming more familiar with the

“{ enjoyed the challenge of not knowing what 1o expect.”

“This will definitely benefit me, 1leel this will be as necessary as a high school di-
ploma of GEDY Twill include this experience on my sésumd.”

“This experience enciuraged me 10 leam more about computers.”

=T don't view i as a computer anvmore. It's Hike a telephone, TV, VCR ele. 1is
just another appliance but much, mock more!”

The Students

Jenmifer™s community college students
are enrolled in o Composition i course.
Their primary focus s writing about Bt
erature. None of them had any
Cyvherspace exparience hefore the project
started and at least five of them had s
computer expericnce st all. Borry™s st
depts are gradunte sindenis ewolled @1 a

[

worked in wriling centers either as un-
dergraduntes or as graduate assiskants,
Orthers had vears of experience as clasg-
room teachers.

First Consultations
Our cxperience in Cyberspace taught

as that there may always be unexpeciad

sechnology problems. Yet despite tech-
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nological snafas, we were sure things
woukd work relatively smoothly, The
plan was for the composition studenis io
e-mail drafts of their essays o a speciad
e-mail account. Onoe Barry received
the essays. he would forward thom 1o the
Cybertators” individual accounts. They
could then read the essavs and send thew
back to the writers. Thinking that guick
responses were impovtant, Barry told his
students they would be expected o re-

ten the essays 0 RSCC within 24 houss.

Tennifer's stodents staried mailing
their essays arpund noon on Tuesday.
Barry's studenis hung around the UALR
writing center all afiernoon. Through
MO conversations and phone calls.
Basry knew the essays had been mailed:
however, nothing showed up in the ac-
coant. After arriving home, he again
checked the account. S#ll no mail from
Roane Siatz. He checked agnin lator,
and then the mail started arriving. Un-
foramately, the Interret connection hud
teen down for several hours.

Al of jennifer’s students were 1o have
listed three possibie MOQ conseliation
times. Bary was then 0 assign the
RSCC papers to UALR Cybertutons
hased on their being able 10 meet the
conference times suggested by her stu-
denis, He managed to get all the essays
forwarded to his sudents by &00 pom.
CBT. A fow of Barry's stodenis man-
aged 10 read the essays (hat evening.
They had either stayed on campus jate
after an evening class and used one of
the campus conputer labs or managed w
aicess their mail from home via modem.
Bt most of Barry’™s students did aot
check their mail untif some time
Wednesday. Then they assumed they
had 24 howrs from ihe thne they fstre-
ceived the essay, not from the Bme 1t had
been sent. In fact. some of them [irsi re-
ceived the essay almest 24 hours after it
wis initially sent.

Afwer having clearly gone over the inv
structions with his students and handing
them the procedures inowrting, Barry
was fairky confident that his grachate
students would be able to follow
through, The first response, by

Cybertotor Joel, had both of us smiling,
Joet had ol only followed instructions
10 the letior, his commonis sboul the pa-
per were most msightfl, We saried o
feel tha things were under control. Then
amidt the fiest Sush of success, we begaa
to see problems. First of all, we discov-
ered that Jennifer's srudents were wail-
ing for the responses bevond the 24—
hour mis. Fhen the RACC siudents
started getling e-mall from Cybertulors
which were only condirmations of MOO
consultations mstead of being full com-
ments ahowt the papers, Then some
comments started coming theosgh that
were woelully madequats. And some
corunents, because of incorrect use of
the comnunication sofiware’s margias,
were upirdellipbic, Bany staned 1o de
some checking with his students, bat his
st task was 1o find them.

Thne became a major issuc. Tennifor's
studers necded responses hocause thew
lives would take them off—Campus where
they would not have acoess (o their e—
mail accounts. Barry monaged ko mack
his Cvberturors down and discovared
part of whal was going on. ‘Whie some
of them were oblivious o $ie probiem
with the timing, others bad taken # upon
themselves o c-mal the RSCU students
so condirm a MO consuliation and ot
them know they would be sending com-

ents faler, That explained some of the
deviations from ow origing procedures.
Howeser, some of Barry's students sin-
ey died not foliow instructons,

Nonetheless, we preparcd for the Lirst
on-line condersnce, which occuned on
Thursday, between Joel, at UALR, and
Daniclle at RSCC, The two of them
seemed w0 adapt very picely 1o the MOO
envionment. They bad such & good
time that they decided 10 meet for further
waork on the paper the next day. Inrerest-
ingly envugh, Joel and Danielle would
meet oAl of six tmes for almost six
hours on this fist ound of conferencing.
Ag the confsrences continped, we had a

2w more high poialy 28 well a8 some
mare probiems, but the majonily were
roned ot and the second round of
conferencing went §ar more smootily,

The Results

Despite some initial problems, the st-
dent evaluations from the first round of
conferences were overwhelmingly en-
thusiastic. The siudents were move tmoti-
vated and had fun. We ofien overheard
laughter from our offices. Additonally.
Jenmifer’s sense is that she saw signifi-
canily more mierest 1 revision on the
part of her students. She is convinced
that the greater revision helped the qual-
ity of her students” work. As might be
expecied, the revised papers were better
than the initial drafts, but what we did
not expect is that the actual physical pro-
cess of using Cyberspace seemed o em-
phasize the student’s conception of wril-
ing 8% a process.

The real questions we were kooking at
concerned the sechnology. Does it
weork? Is there a pavotf? What kinds of
problems would we see arise when our
students joined us in Cyberspace?

We're beginning to have answers. Yes,
1t works. Yes, we think there 15 a payoff.
Ag for the problems, we now think we
have 2 much clearer wWea of smdent is-
sues i Cyberspace.

Student Issues

Different people respond and adapt (o
Cvberspace in different ways. Hisanew
enviropment for pimost everyone, We
had been regularly participating in sye-
chronous conversations in Cyberspace
for almost nine months, For all our sfu-
dents it was a new experience. Bary
managed to indroduce his studenis o
MOOs ail at opce. By reserving a uni-
versity copnpuler fab, he was able to get
everyone on a MOO and observe and
leadd them through their first Cyberspace
experience. He wasalso able logeta
fairly good sense of which of his stu~
dents were adapting most quickly 1o the
new virtual eaviromnent.

ferpifer, on the other hand, was at that
time working on only Fwo COMPBEES, 4
prablem that has gince been rectified in
her Cenfer, krgely due 1o the success of
this project and new labg being installed
ehsowhere on campus, 11 is much easier



The Writing Lab Newsistter

t0 teach students how 1o MOO whea
ey can talk to each other on-iine, buti{
they cannol, the work can be accom-
plisheqd through one-on-one atiention.

A handful of Barry's students ook to
Cyberspace bike they were hom o be
virial, However, some continge 0 be
uncomfortable in virtuad environments.
The lavel of comion, perhaps even more
than the Tevel of technical expertise,
seems to be of primary imponance In the
virtual feontal experience. We were able
w ekl by reviewing the logs of the con-
ferences that those conferences tha
seemed o be most successfit weare the
ones where the twtor took the lead in
making the RSCC student comforiable.

in many respects this is no different
than what we sec happen every day in
real life writing centers. Ag siudents
walk info a writing center the first ime,

ey are often nervous, hesitant, and
don’t know what to expect. It s orucial
that real life writing center staff do thewr
best 1o make the new students feel at
case. As & residt, writing cenker Wuhors
are trained 0 make new studenis feel at
ease. The hest real-dife futors are the
ones who ease into thewr conferences al-
ter makang the student feel combonabie,

Aware of this, we both counseled the
grachuate students 0 take the lead & pro-
viding a comfortable feeling, and we
pointed out o them that the programmaed
virtual chiscts located in the Cyberspace
writing centers ate thernselves designed
tc make people feel at case. Some of the
sapdents created this comfort i a vaticty
of inventive ways. One provided viruald
fried chicken, Anothor made good use
of the coffee pot on DaedalusMO.

Sl mnother was so good at jast putting
the student af case that it seemed as
thoagh both soon become unaware that
they were working in Cyberspace and
niot siting and talking across aiable i a
real-tife writing center,

Unfortunately, some of the Cyber-
matars gquickly volunteered their owa dis-
comfort and Tack of expenience in
Cvberspace. While they probably did so

s engender a feeling of smpathy with
the RECC student. the reselt was just ihe
opposite. Graduate students who admit-
ted i fecling sncomiorable in Cyber-
space scemed 10 spawn the same Teelings
in the studenis they were worlang
with—not o good way 0 start o confer-
ence. Tadeed, tose confersnces where
the naor admitted 1© nof being knowl-
edgeable did not appear 1o be prodactive.

Yot another necessiy at making the
students comfortahie were the real-ife
wiiting center tutess ot RBCC, Thesetu-
fors sat beside RSCC stadents unul they
had logeed in and Jeamed how o talk
and emote. They then quietly drified
away. althoueh they staved within ear-
shot in case they ware needed.

Ome of the most interesting cbserva-
tinns about the st round of conderences
was the way time became a fagtor, Per
haps we should bave been more con-
seious of 1. We have, afier ali, spent
countless hours in Cyberspace ourselves.
Most conferences, even the ones that
didn’t 2o as woll a8 planned, asted of
tenst one hour, However, the students
who had good conferences didn’t seern
satsfied with just g ono-hour session,
We later discoverad thas seversd of the
patrs had made their own miTangemaenis
ko meat for a second or third conference,
or, as in Joo!l and Domelle’s ense, & sixth.
The facr that froglman composiion stu-
dents af a commurly codlege showse
encagh mterest that they were willing 10
spend extra me conferencing about
their papers 15 a compelling indication
hat Cvberspace intoring s a viable op-
ticus to widersiaffed writing centers that
have an Intemel conneclion,

The Future

Several conchssions hecome clear now
ihat we have actually had stedents wiog
are-hine. The st is that b the basic
guidelines for peor tuloning expeniencas
hold, and, perhaps, may even be more
important in Cyberspace. NO naiter
swh they are, Cyberutors neod © be su-
pervised. Bary's futors came 10 the
project will o wide rangs of experiencas,
We foand tut with one notble excep-

fom, the kuors with wriling center expe-
richce seemed o work better.

As in a real-life writing center, i£38
also helpfal to have instructors” assign-
ments availabie, and even better if their
expeciations are noted. Instructors
should alse be flexible about due dates.
Since the techoology 15 new, we need (0
make sure students are comfortable with
it, We discovered that whenever there
was a problem, it scemed easy o blame
it on the echnology. As aresull, the
fechnology was ofien used ag an excuse
by some of the Cybertutors who gave
iess than adequate responses o the stu-
dent work, In fact, our observation is
that the fechnology works best when
used by people who are comfortable in
their task in a real-life setting.

Coda

While building and operating wilting
centers i Cyberspace was natral for s,
wi don't expect Virual writing centers
W repdace the tried-and—frue, old-fash~
woned kind. However, we do expect that
as mewe writing center staff itroduce
students 1 Cyberspace, more students
will have the opportunity 10 receive wiil
ing consuliations and sound writing cen-
ter theory and practice will become aven
moie Enportant,

Jennifer Jordan~Hentey

Roane Staie Community College
Chak Ridge, TN

Jordan jgal rscc.cotn.ns

wnd

Barry Maid

Dniversity of Arkansas ai Litle Rock
Lirtle Rock, AR

brunaid@ualr edu
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National Writing Centers Association Meeting at NCTE

At the meeting of the National Writing
Centers Association at NCTE, in No-
vember, in Orlando, the executive com-
mitiee created an official bond between
NWCA and the National Writng Cen-
ters Conference. Second, it endorsed 3
steering commitiee for e upcoming
conference cormprised of the NWCA, ex-
ecative board, the conference chair, and
five representatives from the Midwest
Writing Centers Association, inclading a
high school represeniative.

A Provisional Commities for Conler-
ence Planning {made up of the carrend
executive hoard) was ereaied and
charged with soliciting proposals for a
third NWCA conference. This proposal
will be discussed af the board meeting at
CCCC in Washington D C. i March.
The board commiited 3300 wward
scholarships for p o 12 students attend-
ing the conference in 81 Louts, The me-
chanics of this will be worked out by the
conderence $igering commiiiee,

Penn State Confer-

ence on Rhetori
and Composition

| We invite scholars, researchers, and teachers of rhetoric und wiiting (o propose papers, demonstrations, panels, of work-
. shops o any current topic in thetoric and composition. One-page proposals will be accepied throu gh April 7, 1995. To re-
' ceve conference information, submit a proposal, of volusleer 1o chair a session. contact Don H. Bialostosky, Dept. of En-
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Two proposals are currently beng de-
veloped 10 be presented at the COCC
meeting: Al DeCrecio s working ona
revision of the NWCA by-laws, Specifs-
cally. be's looking at ways o estublish g
permnancsl conference-planning comeait-
tee and o a permanent policy for holding
elections for exccutive office 4.6 elec-
sions for seorgrary awt 2nd VP Bamry
Maid Is also working on & roposal 0 es-
tablish a mentoring progrm for NWCA.
Both of these propesals will be circe-
fated in advance of the Washington D.C.
meeting. Contact Bany or Al you
havve anvy suggestions.

Also, three people hive been ngr-
nated for 2nd VP Lady Falls Brown, Al
DeCiceia, and Joan Mullin, Executive
Board members will be recetving ballots
within the next week 0 50,

The Wrising Cester Journat and
Writing Lab Newsletter are both very
healthy, and both have a backlog of

some very fine articles coming i the
neas future,

The pre-conference workshop, “What
isa Writing Center? Models for the
Ofys,” drew about 63 pasticipanis, about
80% of whom carse from high schools.
They lisiened to writing center models
described by Pam Farrell, Betty Beck,
Paz Stoddarg, Lou Marchesano, Martha
Marinara, and Helon Raines before cre-
ating their own writing center models
with their favorite presenter. [ walked
away from this session in awe of the sa-
phisticated campuer-based writing cen-
ters i some of our best high schools.

Byron L. Stay

NWCA President

Prepariment of Rhetoric and Writing
Mownt St. Mary's Coliege
Ewagishurg, MD 21727
2031447-5367

STAY@MSMARY EDU

Call for Proposals
July 12-15, 1945
State Coliege, PA

James Boyd White

Plenary speakers: Sharen Crowley, Jacqueline Jones Roysier,

Teaching of Englis!
Grammar

Papers about teaching andfor research related to granunar w the schools are welcome. Presontations am twenty minoles
with fen minutes for discussion. Send a 26-25 word summary 1o Ed Vavra, DIF #112, Peansylvania Colloge of Techaology,
One College Drive, Williamsport, PA 17701, (717-326-3761, ext. 7736: fax: 717-327-4503) Deadhine is May 1, 1993, The

proceedings of Conferences one through four are cumently available for 57,50 each.

Call for Papers
July 28-29, 1995
Williamsport, PA

“Explicit Teaching about Language Structures”

%
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Happy Newt Year!

As vou are all no doubt aware, the
United States Congress has a new face
this year, a face thai probubly frightens
as many people as it pleases, and 1 sus-
pect it is safe 10 say that our couniry Can
expect 10 see & great many Changes in the
comniing months a8 fifty years of New
Deal reformism finds #self under con-
certed attack, Long standing govern-
ment programs——social, edacational, ag-
ricuttural, economic, international, and
domestic-—wil come under sevare sor-
tiny when the new CORgIEss is sworn in,
and many people will discover, 10 their
surprise, that the “comfortable truths™
ihey have long supported and beheved i
will no longer be quite so comioriable
g geable, If we are 1o take House
Speaker New! Gingrich’s rhetonc at
face value, politicians, programs, snd
pedagogues better be ready 0 profect
their posteriors because 2 new Cannon’s
loose on Capitol Hiil, and there’s no tell-
ing where it’s going to aim nexi.

Which brings me 0 writing centers. In
the spirit of the new repeblicanism {for
want of & beiter term, Fdunk #87s time 1o
ke a hard look at what we do, why we
do it and how we can justify it 1o people
who might be looking at us a8 expend-
able budget items in tough—and getting
ougher—economic imes, Let's face it
writing conters are luxury items, High
school, college, and university writing
programs have existed, even Hourishod,
without them. and they can easily do so
again. When administrators are firmly
tald to “trim the educational &7 o do
more with less and sl serve the same
nummber of stadents, ther writing contess
could easily Bod themselves at the bat-
wm of the money food chain, We may,

m fact, find that obd attacks on our edi-
cational philosophies and instructional
missions, atiacks that have long lain
dormant bul have never completely
faded from memory, will once again be
resurrected and brought to bear againgt
us. And these atiacks will draw renewed
strengéh and vigor from a political Ch-
mate that seems 10 support curreat-tradi-
Honal configurations of writing, Blercy,
and pedagogy,

We should alf be concerned, and we
shoubd il be prepared for the assaelt

The best way 1o prepare, T think. 8 to
refamiliarize oursehves with our adver-
saries” weapons: 1he argumenis that are
likely 10 be ased against us, and the un-
derbying theoriss of education and wiit-
ing instruction that are likely to be of-
fered m thew place. 1 is my bebiel
{probably p0o surprise to anyone} that
many of these arguments and theoretical
conflicts will ke place on the battde-
ground of ethics. 10 essence. Dur orilies
will sy, 1§ they Bave said often in the
post. that writing cenlers are a4t beasi an-
ethical; they do mor ham to studenis,
to facelty, and 1o institutions than they
sho good, They are mushy . touchy-faely
piaces which cliher provide inadegunte
help (o stadents overadl or provide untair
help ) some students over others, Po-
Hticn! exigencies aside, | think thay
peopie who work in writing centers must
e prepared o confront these argoments
directly and refute thon whonever pos-
sible. Our country™s apparent shift lo a
more sonservative ideology may be the
spur which goads us o defend our owa
ethics &1 the shori loem, but 0 tha long
term | ihink it is bportang for adl people
who work inowriting conters and think of
them as important, effective, and ethical

! 8

Questioning Our Own Existence

sites for Iearning to be able to rational-
ize—Hor anvhody at any time —the ben-
efiss of what we do

So let me spelt out for all of you the
“arguments” vou are likely to bear, If
you've worked in a writing cenier for
any length of time at all, you've prob-
ably heard several of these positions be-
fore, H vou haven't heard them yet,
vour'l oar them eventuaily, and if
you've heard them before, vou Il hear
them again, Some of these arguments.
are completely absurd, and some of them
are self-contradictory, but that's never
stopped people from believing thers o
gardless. '

Over my next several columns, I will
address each of these srguments in fmn
and consicker thelr merits {or kack of
sarae). That said, here ismy Top Ten
st of reasons why writing ceniers arg
unethucal:

10% Wiiting centors are unethical
because the pors who work
there el students how o wrile
their papers.

93 Writing centers are unethical
because ihe tutors who work
there write the stadents’ papers
for them.

B} Writing centers are unethical
because they undermine acd-
demic svstems that evaluate
students on the basis of their
individual achicvements.
Liniversiies (colleges, high
schools. eic.} have responsihili-

w6 1o other instisations—
graduate schools, law schools,
employers—ihal expect grades
t0 be accurate reflections of &
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student’s abilities. not the
abilities of the tulor in the
writing center.

7Y Writing centers are pnethical
because they underming nstruc-
tors” goals. Teachers give
writing assignments [0 evaluaie
individual student leaming and
progress. Assistance froma
Wrting center wior
problematizes that kind of
assesaraent, ‘Where does the
student’s work siop and the
witor's work: begin?

&) Writing centers are unethical
hecause they shori-clreuit a
student’s learning process. Bven
if tators don't wrise the students”
papers for them, the belp tufors
provide gives students quick,
cagy answers (o problerms thit
the students should be solving
themselves. If tuiors point out
problems with organization and
development in papers, for
example, and then make
suggestions for how 10 "{Ix”
ihem, stodents doi’t nesd
ihnk about such matiers
themselves, Problem-solving of
this sort is where true learing
takes place, and tutors—ander
the guise of “help”™—deny
students this opportuntiy.

3 Writing conters are unethical
hecause they provide help o
some students and aot to others.
This gives an unfab advantage ©
the students who use the center.

4} Writing centers are unethical
because the supposed “writing
experiise” of tutors 15 & sham.
Although iutors may have
written a few decent papers
themselves, the help they
provide to other stedents is often
n¢ better than the kind of
misgaided “advice” we oiten soe
on critigue shests when we use
peer review i our Owa classes.

3} Writing contars are gnethical
because they have Hiile or oo
claim 1o the “disciphnary
expertise” which s necessary 0
comment on writing ir may
upper and lower division classes,
Writing people say that “form is
inseparable from content.”
Wall, if that's so, and i vou
don’t know ihe contend, then
how can vou say anything
meaninglul about the form?

23 Writing centars are unethics
because they don't pay encugh
aitention o the aspect of writing
that most studenss have the most
trouble with grammar.

by Wrlting coenders are pncthicat
becagse Hitlary Rodham Chingon
used o work i one, and i she
was associsted with them, then
thev must be hosrible places.

Actugily. | have no ides f our corrent
First Lady wead o work ip 8 wiiling cen-
ter, but §inclede this finad point as a
warping of sorts: there’s no anticipaling
the completely trrational. Don't be suc-
prived i someons, somawhere, thinks
the writing conter is unethical because H
kills so many wees or #s brochures and
handouts, 1 rust cach of vou 10 haadle
such situaiions as they anse, Formy
own pard, eyl for e parposes of this
cotume, P focus on e argoments that
1 oo address in a halfway reasanable
faghion. Some lose cannons are more
presiiciahic than others. ...

Mivhasi Pemberion
Linfversivy of fitinods
Prbana-Champaign, IL

Calendar for
Writing Centers
Associations

(WCAs)

Tanuary 27 South Caroling WCA, in
Greenville, 53C
Coniact: Jeannte Dobson, The
Writing Center, Greenville Techn:-
cal College, Box 5616, Greenville,
SC 29606 (BU3-250-8575}

March 4: Mew England WCAIn Nashaa,
NH
Contact: Xim Montine, Waling &
Leaming Center, Rivier College,
43 Main Street, Nashua, NH
(3060-3086 {#03-888-1311, et
B3EM

Karch 1k CUNY WA, in Brooklyn NY
Coptace: Lucille Nieporent, The
Writing Center, Kingsborough
Comreunity College, 2001 Oriental
Bivd., Brooklyn, NY 11238 {718
369-3403) or Ko Jackson, Harmis
0135, CONY Wisting Center, 138th
and Convent, New York, NY 10031
(21265073483

March 1011 East Central WCA, In
Bioomungton, IN
Contact: Ray Smith, Campuswide
Writing Program, Frankhin Hall (638,
Indiana University, Bloomington,
IN 47405 (R17-855.4028; e-mail:
joepeterfgiindiana eda).

March 30-April 1 South Contzal WA in
Arkadelphiz, AR
Contacn: Martha Dale Cooley,
English Dept. and Writing Center,
P33, Box 7810, Henderson State
University, Arkadelphia, AR 71994
CEH3 (501-230.8283; email:
cooiey@holly hsuedu}

April T Mid-Atlentic WCA, 1n Newark, DE
Conmact: Gilds Kelsey, University
Writing Cenler, 0135 Memorial Hall
UVuiversity of Delaware, Newark,
UE 19716 (302-831-1158; e-maik
kelsev@brahms adeledu}
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Yeah, Um an RA. Woe. | floated out
of spring quarter ot Hiah Swate Liniver-
sify, supirely piloting clowd ning, look-
ing forward 1o my summer job in Park
City, Utah, and happily mulling over the
thought that, come fall quarter, § would
be 2 writing tutor, “Rhetoric Associate”
or “RA”™ as they are dubbed at USL

Back when | leamed T had been go-
cepted it the RA program at the end of
sprmyg guarier, a subtle psychological
ansmutation took root and bore fruit in
me. Fven ag spring approached, | spent
mare time in the library. | studied inthe
reference section. Sudderly, Webstor's
wold not suffice, apd the Gyord En-
glish Dictionary became the only vol-
ume I would consult for my etymologi-
cal needs. [considered wearing a lie o
school. §eould not get 0o many pancils
or pens bebind my ear. “Thus” and
“therefore” buzzed in my speech ke a
plague of lecosts. Teven said “hence”
ong Hime in my Realistic Period of
American Lit class, The chimge was one
of epic proporions. I wag Oversoma,
Truly, I thought, because of my wiiting
prowess, the omnipoten! gods and god-
desses of composition had wmpped me out
and catapulted me Bto (he upper watng
echelors by consecrating me a holy tu-
ez, Haflehujeh! Viva of tore! Dver
the sumemer, I was often caughtup in
manifold visions of myself, sprawled on
a throne of beveled gold. casually
munching on pretzels and Chex Party
Mix, indiscoiminately qualfing Ssappke
and Koala natural spring water drisks
from crystaliine carafes while servang
men and woman clad in banana leaf loin-
cloths made obeisance and fanned me
with original folio versions of
Shakespesme's Twelfth Night and Rich-

Leggé.”My Ego

ard Brome's A Jovigd Crew and 1, cack-
ling my rapture, pinned endless stacks of
bad term papers 1o doant boards with Hy-
ing ved pencils, Ka-thonk, ka-thuai!

However, a3 falt guarter rodied around
ansd classes staried, reality ook hold, i
realized 1 would soon be responsible for
giving valid and helpful responses to sto-
dent papers in porsonal conferences with
thase students, Was fready? Was [re-
ally tusor material? Frapeht with panic. 1
began o shuffle wivial soeaps of writing
folderol in my brais i the vain effort B
holster iy self-confidence. Now s 77
before e except alter 707 st i?
Bon't ever ond o sentence with a prepo-
gitton, right? There's "aml” n sepa-
raie” O is 1 “desperate™? Wash vour
hands befors you cat? Shall, will,
showkl, woesd? How much wood could
a woodchuck chuck i & woodchuck
coold chuck wood? {was Israted, }
wis going 1o need something, any-
thing—a pian, 8 technique, & gimmick
ever—~tut would pass as a pracucnl and
revolionary sippes of tutorial acomen
and substantiate my beense o respond o
student papers.

And the revalution came., Two weeks
into our Fail RA semivar, Fwas rapping
away with admirsble alacrity at the keys
of my computer erminal, responding to
a sample of stedent writing from an ar-
cheology class that Dr. Kinkead, the &i-
rector of our RA program, had submitted
10 us Bor practice when the muse of inel-
lect blew s trumpet of scunding ingenu-
iy imomy anr. My covesed plecs of anoe-
ing genius came quite unsoliciied. Tthad
10 do with 3 codain writing question |
had boen pondering several weeks prior
3 the commencenont of my fall quarter

l 10

as an RA. {With an overabundance of
forethought and academic zeal, T had
heen conjecturing, even before school
started, shout what [ would do as a writ-
ing tutor), The question? What is the
one element that is most successhd in
impeding the writing process? The an-

- swer? The ego. From my own school

experience. | had observed how gvery-
onec hated the writing cgotist: the writer
wh, with seeming authority, quile mat-
teg-of-factly deglares (o vou in your uifer
inferiority all the “rules.” the unbearable.
showolf who thickly stops his or her pa-
per with solipsism, the error-mgry oy
wha cuts up vour paper and eats if for
dinner, or the studest who, asone of my
RA colleagues said, claims the copyright
s the “perfect paper.” In short, [ {elt that
a superfluity of ego, in both writer and
tutor. had the poiestial o shoot down
any writing session or conference i a
spectacular ball of flame.

My solution 1o this inherent superfiux
of ege in the wriling conference was
meorporale a certain langnage into the
tuinning session— "Futor Speak” | called
i—wherein the RA or nior referred 1o
humsalf or herself ag “the reader” and the
author of the paper referred to herself or
himself a5 “'the wriier,” These more gon-
gral apd anoiyyiouEs name 1ags wers de-
vised as substitutes for the more personal
and egocentric “L” “you.” and “me” that
occar omally in any one-to-Ohe Wriling
confercnce. Inmy conferences, sen-
tences Hike “What are vou frying (o sav?”
and Y our miganing isn't cleay here”
winld be replaced by “What might the
writer be trving 1o say ke and “The
writer's meaning iso't really clear in this
paragraph.” Tostead of saying 10 3 stu-
dent writer, “I don't understand what
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you are referring to in fhis senience,”
adopting the ego-froe Tulor Speak mode,
1 would say, “The reader might nat upe
derstand whait the writer is refuming to in
this sentence.” 1t was balliant, In addi-
fion 10 Tutor Speak. I drew upa listof
oral prorapts that would act as a precur-
sor o my oral conferences, The prompis
were in question format: What s the pur-
pose of your assignment? Do vou feel
that vou filled your professor’s expecta-
tices Of this assignment? Would you
feel comfortable, just in this conference,
referring 10 vou as “writer” and me a8
“reader” o avoid any hurt feclings that
could result from well-intended, heartlelt
criticism shoot the wriler's wriien
work? What are vour expectations of me
as an RA? Ammed with Tator Speak and
this hist of oral prompts, [ Felt confident
when | received my first batch of studeni
papers and the conferences began.

My first conferences took place on the
third Hoew of the main Bbrary in “The
Fishbowl,” a room sequesterod off i one
comer of the library where students gath-
ered For emegrgency raview groups amd
collaborative stady, That day, “The
Fishbow!™ was acamnival. Atoneendof
the Iong wooden @bles new me, a biok
ogy group veiced their frustrations about
the inhumane lgb assignmant they had
been given. Thelr epithets colored the
air with horritic images of flaved piglats,
scalpeis wel with blood, and beakers of
formaldehyde as thov covertly congpired
to hang their bloodihirsty professor and
his sub-human rabble of tcaching assis-
tants. Four blonde girds, all in denim
cutoffs and ranbow baseball cups,
plaved vollevball with a wad of rote-
book paper on the other side of the room.
Two seats down from tie volleyball
game, & (a6 guy B 2 vassiy jacket
snored, Face down, his head buried in the
circle of his am as H ested on the ble.
Driscussions of soup opera plots and
socio-fitstorical research filled the .
fdeas were bom. As I waited for my first
writer to show up, § sat back and exulied
inwardly. This was my kingdom. No
ego could suevive in this environment of
overwhelming academic muluplicity.
Happily. I envisioned my first ionng

session congdsting of o wrier sl myself,
both sutficienily humble ang objective,
teviewing u paper and becoming equally
uplifted, encrgized, and enlighiened,

Suddenly, e she was—my frgt
writer. She hobbled on creiches across
the bauleliold of “The Fishbow!l” tomy
table where 1 had set the papers, a sign-
up sheet, and u sign reading “The RA 15

n,” She wias short and had her platinum
blond bair pulled Back in o tight ponytail,
Smiling nervousty, she sat down oppo-
sHe me,

“Hi Muatt.” she said, dropping her
cruiches on the Hoor "Um Rachel”
“Surgery.” she added, refeming o hor
limp.

Ab, Rachel. Yes, Rachel, Let"s begin,
shall we? Freached formy maatla folder
of papers on which T had peaciled ary list
of oral prosnpds, Wait uplid you get a
lond of Tutor Spenk, Ruchel. You'il flip

your wig.

Poised and conl, |reached oy hol-
ster of wioring prepaniion and fired the
Birst prompi.

“Rachel, what i3 the purpose of your
gsstgnmment?”
Rachel was very candid, She laughed a
hitile,

“Yeah,” she said. “he wasn't clear. So
that's where 1 noed help. 1 just kind of
trew somoething wogether and boped it
was right. Was elose?”

“Uk, veuls.” [ mumbled. “Sure”

Help? Five minutes of my fifteen
minute conference 'had already been
seprandered on idle chit-chat. | hadn’t
even solten o the second question on
my list of aral promipts about flling the
professar’s assignment. Rachel and
would pever finish our conference in fif
teen minutes ai this rae, And what was
her infernal fixation with my belping
her, for arying In the night? | was a tulor,
nctk Mother Thoresa, This was going 10
take longer than T thought. 1 was afraid
that soon a phalanx of bellicose student
writers would be backing up outside the
glass windows of “The Fishbowl,” bran-
dishing bricks and sticks, cursing my
madher, and bellowing nasty opths about
dumb, slow btors. My maiden vovage
a5 a hpor was tweatenad by a stonm.

So | panicked, and Rachel and |
plunged in, Her paper was good, a paper
i cmpbevr, 1 el but good, She wroe
ghout hanckicapped people and the insen-
sitivity of American school systems 0-
ward e spocial aceds of handicapped
students. Rachel began her paper with
historical reforences to ways that dis-
abled people
were treated in

*I don’t know,
see,” she repliod,
“That's whare |
need your halp |
wasa't mally suse

“} fuit that o superfluity of egs, i beth
weisr aad tutor, hag the potentis! to shast
daas any writing session or conterancs in

# spectacuiar batl of fams.”

Biblical times
and to Henry
Vil's coining of
the term “handi-
capped” when he

what ihe professor
wanied”

Whoa! A misfire! A shot in the dwk!
My brain hivcuped. No, Rachel. You
don’t understand. You see, T'm not
degling i “help” heee, Umthe
“seader,” wnd you are e Cwriter,” I
¥Ou js nngwer st of ol prompis
we can smoeihly move uHo a roview of
your papor, Wall until we snalyze,
You'li love it

oy

Rachel continued.

ruled that dis-
abled people could beg for monetary as-
sistance by holding a cap in their hands,
Cuaickly, Rachel and 1 discussed the or-
ganization of her paper. | suggesied
somie alterstions for clarity, and she re-
sporkiesh, We created a cure for her
ciwonic o splices, dangling modifi-
ers, and vague use of deronsirative pro-
pouns, The noise in " The Fishbowl” had
disappenrcd, Rochel and 1, by necessity
# seemed, bad zoned ool We discussed
the opic of ler paper, her handicap, the
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ambiguous nature of the writing assign-
ment, the class, its various contradiciony
philosophies, her phifosophies, and her
hopes of doing well in the ¢lass, By the
time our fiftecn minuies clapsed, we had
ke the initial steps toward improving
her paper. Then Rachel thanked me,
picked up her crutches, and left “The
Fishbowl” And I, hands behind my
head. propped my feet up on the able
and exhaled, Once agn, | was sur-
roinded by the complex musical drone
of biclogy, vollevball, and the hanumer
throw, Tutoring was arush.

But then it hit me. What had happened
1w Tutor Speak? In the blitz of the con-
ference, [ had totally spaced my balliamt
concept, What had happened to “the
wrier and “the reader?” Plus, | realized,
| hadn't even finished my list of oral
prompts. Shoot. Next to me, the biology
club waz oraily dissecting baby pigs and
spider monkeys. On the far side of “The
Fishbowl,” the vollevhall game had
evolved ko hockey, The smoring
festerman had rolled over, reveaing his
reel, damep face and a pool of saliva on
the shiny Formica fable swface, Margie
had Dave’s baby. Marx was right all
along, And I had a briel moment in the
intertn petiod betwees writing confer-
enes o think.

Then the doar o "The Fishbowl”
opened, and I saw my Bext writer con-
ing over {c the table. He had a smooth
face and thin eves, almost slits of black
marbie, that hid behind opague glass
Ienses. He plopped Bis paper tn frontof
me 0 what scemed an agonized spitt of
surrender or appeal. He appeared to feel
that the table was a sacrificial aitar of
pink alabastcr, his paper was a pare,
white virgin, and 1 was King Kong,

“Hi, Matt, My namne’s Shane,” be
satd. His hand went to his forehead,
smacking lightly. “And before you say
anything, [ already know what's wrong
with my paper.” I remember thinking he
was probably night,

Maithew Babrock
Feer Tuior

Lrah State Usniversily
Logan, UT

A reader responds. . . .
Tutoring students with learning disabilities:
Working from strengths

In the November 1994 issue of ihe
Wiiting Lab Newsletter, Anme Mullin
and Tracey Baker discussed their expent-
ences with learning disabled (L.ID su-

ants as well ag provided needed straie-
gles for dealing with the continaag
inerease of LD students many of us are
seeing W our writing centers. Dwould
tike to add 1o this conversation by siress-
ing the impartance of not falling into the
frap of viewing our L1 stadents as prob-
lems that nead 1o e fixed.

While the rise i the pumber of LD
stadents entoring college is important
and well overdue, leamang disabled stu-
denis are Hiemily eing thown into g
system thai was not designed W account
for the challenge of the diversity of their
leaming stvies. The American educa-
tional svstom “works” on the hwge scale
that 1t docs hecause 1 expects evervone,
ore or less, to lenen i the same wavs
and possess the same abilities a8 every-
one ¢lse within g centaln standard of de-
vigtion. Those who do pot fiein tes
system are separated out and pat in
courses where they are supposed o leamn
how 1 gel along “jest ke overvbody
2hse.”

T problem ¢ that LD stoadents are
not st Hke evervbody shse” i some
ipaortan wavs sl because of dais they
are often soin ax “problems”™ within the
sysiem. And unfortunakely, the moreass
in the samber of LD students atiending
college is not leading 0 the expendilure
of time and mopey g facully and
stafl om how 10 teach this specific seg-
mont of our student population, but
rather on developing now ways of mak-
ing these students “just like everybody
clse.”

Criven the current sifustion, while wo
do nead 1o Ond wivs 1o eaeh our siu-
donds o negotiaie the cducaiond sy
tem), Wi Can v 1 30 30 10 wavs thut ol
fempl 0 subver the systomic prassure 10

] 12

“fix” these studenis. One way that those

of us in writing centers can counter this

FROVETICHL 15 10 view our LD students in
terms of thekr strengths, instead of thew
wepknesses, and work fom their
sirengths in helping them become better
writers. In doing 50, we need 10 take the
time 1o find out what our LD students”
strengths are and build apon them. For
example, T currently have an LD student
who is 4 computer whiz and whose fuio-
fals can be exiremely productive only if
he 15 sithng in frond of 2 comiputer dug o
the nature of his disability,

One of 1he casiest and sometimes most
effective ways of teaching LD students &
1o ask them what has belped them most .
i the past when leaming how to witie

{reading thelr own papers out oud? hav-

ing someone clse read thelr assigament.
to them? coveriag the paper 5o that only

one senfence can be scen at a time?). In
other words, what we need 1o do is Histen

10 our LI stadents—isten to what

makes them different, Hsien to what they

need from us, and most importantdy Hs-
ien 10 what their strengths are instead of
their weaknesses,
Joarne Addisan
FPurdue University
West Lafaveite, IN

Writing Centers
Session at CCCC

Ay the Conference on College Com-
pasition and Commanication, in Wash-
ingron, DO (March 23-25, 1095), the

National Writing Centers Association’s
Special Interest Session on Writing
Ceaters 18 schedoled for Manch 24,
from & 0 7 p.a. The session titke iz
“Writing Centers: The View from the
Administration” and is chaired by
Christing Muarphy, On Saturday,
Ruarch 23, from 11 am. o 1230 pan.,
there will be a meeting of the NWCA
gxecutive board which is opea 1o all
who are interested in attending.
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“Yes, sirl” “no, sirl” “no excuse, sirl”
Working with an honor code in a military setting

“A cadet does not e, cheat, or steal,
not Wlerate those who do” So states the
Honor Code at The Ciiadel, the Militry
Coliege of South Carolina. The gode i~
self is not uniike honor codes at other
schools across the country. bul {he en-
forcement of the code is another matiern:
the cadets have a whole manual presenib-
ing the rules and procedures for the cadet
honor system, and 8 cadet can be ex-
pelled for an offense as simple as failing
0 report another cadet who has violated
the cade. {The Honor Comt 1sn't as
ominous as Pat Conroy patits it in The
Lords of Discipline, but someone unfa-
mibiar with cadet Hfe might find it unusy-
ally stern.} For example. the manual de-
fines “cheating™ ag “[rleceiving or giving
aid on a st or examination,” then goes
on to defime “test or examination” as
“any work performed for which a grade
is recetved.” so sy paper which would
eventually receive a gmde is off Hmns
for outside md. When | joined the {ac-
ulty at The Citadel, [ wondered how the
Writing Center functioned in a seiting
with 80 much atiention {0 the honog
code. As Idiscovered from inferviews
with various members of the Wriing
Center staff, however, 3 well-tmined tu-
toring staff can function withont lear of
fransgressing even so strict a code as that
in place at The Citadel.

The raan reason for ihe lack of con-
flict is {hat the Writing Center philoso-
vhy precludes most pofential contlicts.
With respect to the issue of “receiving or
giving aid"—which is what the Honor
Manuat expressiy forbids—{ukws oy (0
avoid taking pen in band when discuss-
ing 2 student paper. They may discusg
content, and they may use the Socratic
methed to lead students ko discover thelr
own conchusions, bub wtors we in-
structed not o el students what a pas-
sage means or give students o particular
word to complete a particalar thought, T
a student has a guestion about the me-

chanics of a senfence, the toy writes out

a seence that s similar i fomm, hea
explaing the principle using the new sen-
fence as an exampie; the studont mast
then ranshsie that princeple K the sen-
tence in his own papir, That wiy, the
student focuses on learsing the principle
rather than on fixing the paper. “The
Honor Code does not drive us,” notes
Angela Williams, director of the Wriling
Center, “What drives uw s our becoming
professional teors, conferces and ool
laboratons o try 10 improve writing at
whatever level fihe studend may needl.”

The twors agres. Brend, a cadet peer
rnor, fixds that e Honor cods actually
makes his job easier because # 7 iis in
with our policy that we're & futoring ser-
vice and bl an answering service.” Bs-
pecialiy for siudents who want help with
& soecific problom, ke savs, "H's alinost
nice to have & barrier there, 30 you're not
in a position where they feel lke vou're
aot telling them the answer,” Thr is,
sindents know that nobody in the Wit
ing Center is going to proodread, edit, or
ofherwise wrie of correct their papers.
As Breng explains, "1 think {the Honor
Codel makes them byt forth their beg ef-
fort, Subconsciously they thenk 1o them-
selves, "Well, he's not going o el m2
the answer, 50 P golng o Bave o come
up with it mvsell™”

Rob, another cadet, puls # s way:
“Cor genornd mEssion. | SI90rs us away
from [oonttices withl the Honor Oode.”
When asked ¥ be would change apy of
his mtoring practices if the Honor Code
were not a factor, Rob replied, “T don™
think Ud do anvthing different, because
the whaole deal with proofecagding and
showing exzeily where (e errors age is
1ol because of the Honor Codle, s be-
couse of the whole tutor phitlosophy. . .
IF vz keep showing [students] what 1o
do anct where thely errors are, T won't
help ihem any. It just goes against the
whaole philosophy we're tasght here,”

Lo

When working with stadents on par-
ticulr problems. itors use examples
from the students” previcusly wrilien pa-
pors, or “dead” papers. This practice en-
sures that siudents work on mastanng
principles rather than fixing particular
papers—which, of course, is the goal of
mstruction, Agasn, the Honor Code pre-
disposes students to accept this practice
as the novm, since neither the tulor nor
ihe student wants t0 engage in any ackiv-
itv which might remotely be constrned
as “cheating” and could result in the
stadent’s dismissal from school.

Victoria savs her awareness of the
Honor Code helps keep her mare awarg
of what she is doing with students, Be-
cause she 5o often thinks “with a pencil
in [herl hand.” she initiaily had rouble
Tearning not (1© mark on student papers.
For her, the Honor Code also helps rein-
force the Writing Center philosophy: 71
probably make {studenis] work more by
having the Honor Code. If Tdidn™t bawe
thai, . . . L might tell them more where
problems are, instead of making them
figure i ou—nnt meaning ko, but 1
might do that more ™

Ly, snother geaduate assistant, sayse
that a few professors will il their stu-
denis explicitly not 1o get help ffrom the
Weiting Center on particular papers, e
that other professors will explicitty en-
courage students to get help, On the
whole, however, she says that the Honor
Codde rarely affects her activities a8 a i
tor, She prefers o begin with a “dead”™
paper as 5 dagnostic tool to help dentify
areas on which 0 focus, When looking
ai “hve” papers (L.e., papers nof yot
graded), she usey questions that aliow
the students 10 ideniify their own goals,
main ideas, or allernative ways of ex-
pressing their thoughts. She adds, how-
ever, that while her methods are consis-
tent with the Hoaor Code, they are not
dictated by #1: she would work the same
wiry at any other school
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The one arca of writing w which Lynn
does see the Hoonor Code havisg an ei-
fect that woukdn't show up at another
school is in a concera with plaghrisn:
“They are so scared of plagiarizing tha
their citations and documentation are
sometines very awkward, and & doean’t
make sense. .., | think that's where
they're really scared-—especiatly fresh-
men”” Again, bowever, her methods are
not affecied by the Honor Code; 1805 just
s she spends more tirme explaining the
difference betwesn seimmarizing. para-
phrasing, and quoting thun she otherwise
might,

Pete, one of the professional wiors,
alsa works a8 a wtor &t another local colb-
lege, and he previously worked i a wnib-
ing cenler al 2 university in another siae.
He says that the Honor Code hag Hitle ef-
fect on his twtoring practices: “The
houndaries that | have for istoring tond
to follow closely the boundarnies of the
Honor Code. Imean. I'm not inferested
in writing anvbody s paper. .. {don’t
operaie ferribly differently here because
of the Honor Code. It dossn’t change
what I do. . .. Ithink the Writing Conter
menitons us pretty wedl i taoms of what
we're allowed o do for sudents.”

Fete savs that he hears more concam
about the Honor Code from students
than from professors: “Usaally i wili be
first-vear students, first-semesier espe-
cially, ang they e hyper-aware of the
Honor Code. They'H say, ‘s it OK i we
look at thns paper?’. . ey e very care
sl about it. . . . Al other sehools Pve
dealt with more students who are willing
{0 entertain the possibility tha {1} would
write their paper for them, and at The
Citadel, that™s not even sorm& ng that
the students would entertain.”

Jenny, the Writing Center Coordinator,
who taught high school English beforz
coming to The Citadel, echoes the senli-
ments of the futors: T don’tknow that [
have altered my teaching or igoring
stvle just becanse of the Honor Code
here. 1know that [ typically would not
give students information anyway—I
wouldn't have done that as a teacher. §

woukd want them 1o find they own an-
swars, so T don't give them information,
I never proofread for them whenf wasa
ieacher”

{1z short, the Honor Code makes little
Gifference in lntoring proclices at the
Wiiting Center at The Ciindel, thoagh &
may influence the perceptions of stu-
dents who use the services twere, What
matlers most B a01 g concom for the
Haney Code, bul a concerm [or creating
better stsder writers rather than better
siudent papers. And that approach
should work on aay campus.

Thomas U Thompson
The Titade?
Charlesion, §C

Addendum on
Learning Disabilities

Ane Muollin®s ariicle in the December
1994 fssue of the Wrirng Lab Newslel
ey, op working with students with learn-
ing disabalities, was writien belore she
ramed gh‘}w Lutnjm‘az k College or had

the opponiunity 1o aflend one of #5 sum-
mer instizutes, Hey addendum reached
the newsletter oo lage for inclusion in
the articke. Please ndd o the information
abow teachingfutoring wriiors with
feaming disabitities the fnflowing enlry:

Landmaork College i Puiney, Yer-
mont, Bas an oustanding Assock
ates Dogres program for siudents
wiih leammg disabilities, its
facully members have developed
gxpartise in teaching writing, skady
skills and mathemstics, which they
share through workshops and
imensive week-long suringy
institutes. For complets informa-
fion, contact James Ollvier,
Drrcctor of Chitreach Programs,
Eandmark {3 > KRR, Box
106K}, Putney, VT 03346, Tele-
phfctze’ BOZ-RRT-47687T: Faxe BUZ-

7 ATTY.

PN
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Ccmmumty College
Survey Being
Conducted

For a vagiely of reasons, community
college writing cepters face many
problems @ university conter does not.
Thase problems influence strategic
planning as well as day-to-day opera-
tions, We are conducting a survey
sisilar &3 the Oklzhoma State Univer-
sity survey compiled by Sharon
Wright and published in the June 1994
tasue of the Writing Lab Newsletter,
oaly our survey is gearsd specifically
w0 commnunity colleges,

We have a 20-question survey
which we will send via e-mail or snail
ol to anvone ipterested in compiet-
ing i, and weo are asking that re-
spemses be sent to us by January 30.
When the information is compiled, [
will be giad to e-mad or snail mail the
resslts to thiose who responded. Al
specific information regardiag sala-
sieg, stafl, or internal politics is confi-
dential, or, vou can leave a question
ynpnawered, ‘We hope that this survey
will help s io jusify what we coa-
sider some of our most basic writing
center needs and that it will serve asa
hepchmark for futyre planning,

Please contact me for a copy of the
SUEVEY GUOSHONG,
Jennifer Jordan-FHenley
The Ouk Ridge Writing Cenier
Roune Stare Community College
545 Oak Ridge Turnpike
Oak Ridge, TN 37830

el jordan_ji@al rsoooclnus
phone: 6134812026
Fav-613-481-2018
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Co-authorship as a
tutoring technique

The sun rase slowly, wanning
the cool, dark. Bue sky, The
beach became hof. The water
was warm, The people stafed
to swim.

Suddenly, the shrick of 2
lifeguard’s whistde picrced the
air. The Hfogaard saw a shark
in the water. Some ran ouf of
the water, but the shark ale two
ar theee people.

The water turned bright red.
Some people on the beach
screarned in horror whils others
ran, grabbing their children, and
wmning away from the homor of
he moment.

The ghove paragraphs wers witlien
both by a student in 2 developmenial
writing course and by an experienced
writer; and it iusirates how co-author-
ship can be used in a tutorial, 1 have
written with developmental writing stu-
dents and used the experience a8 an -
sructional approach at Brockdule Cone
munity College.

Background

Among Brookdale's devclopmental
writing course offerings is a Writing
Skilks Lab Study. The studenl meets
with the same learning assistint once a
week for one hour. Bach lcaming assis-
tant is assigned one o throo students o
work exclusively with for a semester,
We receive inpat from the recommend-
g basic skills instructor, have aocess
the student’s work from that basic skills
class, and evaluale a student wriling
sample when planning a curniciium for
the semester. Because it is a laghly indi-
viduatized program, we are constantly

aliering our approaches and methods o
accommadme the student’s progress and
cutrent poads.

Recanily, | bave boen interacting with
my assigned studoms in g new way., We
write iogether, collabrraing by abiernat-
ing comributions 1o the work in progress.
My experionces with a variety of stu-
dents embodying different needs are
very productive 55 we genenmie more
writitg {ogether than the student typi-
codly genciates sione. The approach i
also saccessful because # affords an op-
portunity 0 practice skills during the
writing as well as afterward in revision,

What we do

I Iiken this approach io a freewriling
zxercise during which two people write a
story. The story most lznds sseif o fie-
tion because s individaais are crialing
it. For a non-ficiion collaboration, the
story would have @ be either a shased
experionce OF & IESPONse 1 an oulside
gvent. This could bo an adaptation of
my onginal approech bat brings withe it
inherent resirichons In is faciad basis.
With stories, 4 freedoms Bom conven-
tons in form and commont seem o be
characieastics of » method 1 which stu-
dents are most receptive and which | en-
courage during the composing dage.

With Listle conearn for grammar, speli-
g or sentesce struciore, 1 osplan o e
audent, we will take wres wriling, wride
as mch or as Hithe as we wan, and stop
wherever we want, “Would you ke o
seart?” Lask, The anywor is ivarably
“No,” sl begin,

Howwedoit

by indiind concern [s 1o get something

aoving, so T oreate af least a setting of
character or both. For example, § begin.
“Night fell cruelly, enveloping the City in
an cerie hue, The air was beavy with fog
and the humidity oppressive, Breathing
was difficult.”™ Now, at least, we have &
place and ambiance. When 1 tive of writ-
ing or arrive gt a place | think conducive
1y the stustent continuing, § stop and torm
the pad toward her. The student reads,
then wiilles In response to my contribi-
tion. “There was not one person in sight,
aot even o mugger of carjacker.” Be-
cagse we still have no character, 1 creaie
one during my e in order (o get things
mewving. “Rachel’s high hesls tapped.,
tapped, tapped along the pavement a8
she hrried back to the safety of her
apranent.”

As we develop fext, T bave more op-
portanities (o atempd to manipulate the
ow by deliberately stopping in a place
sereaming For developraent or susperd-
ing 4 moment beavy with detail.

Case studies

Jane complaing that writing 18 not
“fun.” She is a farly capable writer st
exiromely seosiive 10 an insiucior's
corpments and resistan 1o the revision
process, The concept of wriling “for
fun™ with #tle or no regand 1o mechanics
appeals 16 ber

As we write and laagh, however, seri-
ours work is being accoraplished,
Though unaware of i, Jane 15 takimg
pant m modeling by altering her style o
o closely mimic mine. Early on, she
potes differences in owr vocabulary and
stvies, and | nole debberaie atterapls on
her put 1 include detall and 10 expand
her thoughts more than usaal. My objec-
tive through modeling, 18 not 1o have the
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stdent write Yike me, but for bor o rec-
ognize and atlempi a more sophisticated
sivle,

Joe has a perceptual impairment and
vivid imagination. His writing is ex-
uemely unfocused, undeveloped, and
disorgamzed. Ideliberately load my
writing with heavy detatls and deag out
the moments. I attempt to put the brakes
on hs thonght process as he junps from
Seene 10 SCENe OF ACLION 10 Klion. LIS
fairly soccessful.

One of my main objectives is (o get
same work generated and, of course, we
do. Cur ipteractions sustain his inferest
for the entire hour session. [n spite of hig
chronically low gnergy level, he finds the
shiort bursts of active participiion o be
stimulating, vet not Hiving, He enjoys the
process and is impressed by the lengih of
our Ewo-page piece because his essays
generally rum from one 1o duee para-
graphs.

Revision

Adler an hour session of writing &»
gether, | hand over our co-authorad piece
tothe student. As homoworks, the o8-
signment for the week 1s fo complete, re-
vise, proofroad the work, Revision 1s en-
cowraged wherever the student as editor
{oels necessary (even on my conatbu-
bonsh [ sugged that the student be aspe-
cially aware of tansitions haiween our
respective contributions.

Resisfance o this movision stage 1s less
rarked than 1o the studerts” solo works,
Perhaps they are not as lved of the plece
ar porhap thought of editing the
“estructor’s” work s appealing.

T use this appoonch oward the end of
the semester s § feel s degree of comiont
that s nevessary, | also need a frame of
reference (studend sonerasied work) in or-
dor to svaluate the success of the ool
laborative wiiling via companson.

Benefits

Co-authorship i a tugovial setfing is a
great bonding experience, almost “inti-
mate,” bringing 1ogether, tightening the
tutor/student relationskap about as close
as one woukd want. This “equalizing”™ is
the most szking aspect of 8 tuky wiing
with a studend buot is also the wedercur-
rend of #it other benefitg, With pressie
tx perform relaxed. studenis produce
more wriing than useal and are more re-
ceptive 10 the revision process, This ap-
proach is “fun” providing a change of
pace sl opportunity for modeling ima
mast subile manner,

Drenise M. Anderson
Brookdale Community College
Lincroft, NJ
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