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On this page you'll find James Hill's report
of his discussion group which formed part of
this year's 4 C's Special Interest Session om
toe have more reports

Writing Labs, and we hope

next month. However, the June issue will bring
ts a close Yol. II of our newsletter {so that
vou and I can adiourn for 2 much needed summer
vacation): <therefore, 1% vou have an announce-
ment or some information of immediate interest
vo our readers, please send it to me by May 13,
for the June lssue.

Since we hope to have the newsletter continue
mext year, anything received after ay 15 will
he saved for fall issues, Please send your
articles, names of new members, and donations
of $7 {(with checks made pavable to me} to:

Murisel Harris

GRITING LAR NEWSLETTER, editor
Department of Englis
Purdue University

Jest Lafayette, Indiana 47307
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The special session on the Writing Lab at the
4 0% in Denver was an enlightening experience,
especially the session on the lab as 2 supple~
ment to the classroom, This session was a pot-
pourri of diverse suggestions, ideas, and ques-
tions, many of which wers Ifrom individuals who
were planning on starting their own lab in the
future, Although many of the issues discussed
were not resolved in any definitive manner, the
following ideas were among the most impertant
areas discussed concerning the Writing Lab and
the classroom: 1. continuity of instruction
in the classroom and lab, 2. the use of gram-
matical exercises in the lab 2s opposed to com-
position, 3. general expense of operating a
lab, 4. accountability to the Znglish Depart-

communi~
the

ment, 5., the importance oi erlective
cation between the 1ab and classroom. 9.
ssychological implications of the 1ab as a
nlace of learning vather than for Thad” ostue
dents, 7. referral procedures--drop in or
appointment, 3, the lab as one hour credit
in addition to the classroom, 3. the impor-
tance of having a rhetorician in the English
Department vho can oversee and organize the
‘ormat of the lab, and 10, the use of teaca-
ing assistants in the 1ab.

Jetty Bamberg spoke at length on the impor-
rance of establishing effective lines of com-
munication between the Znglish Department and
the Writing Lab, so that the srudent's work in
rhe tab and the classryoom maintained some de-
sree of continuity. She also mentioned that
st U.5.C. the Writing Lab had been considered
a 'dungeon’ by many students, but alter an
effective public relations campaign of posters
and advertisements, the student body gradually
lost its inhibitions about the remedial English
student being in the lab,

James 5. Hill alsc added seminal comments,
especially about the crucial need of the 1ab
ro initially demonstrate to the remedial stu-
dent that he zan vrite something worthwhile
and meaningful-~-a significant task for many
vemedial English students, This situation is
accomplished in the repeated use of paragraph
compesition/revision until the paragraph is
grammatically and structurally acceptable.
Such 2 tool demonstrates to the student that
effective writing is a tediocus process, not
an immediate product. This exercise is quite
helpful in breaking down many of the psycho-
logical and personal inhibiticns the remedial
student has abeut his own writing.

On the whole, our session appeared to be
quite lively, and the response from other
participants was most enthusiastic and help-
ful,

James S. Hill
Oklahama State University




Jaing John's WRITING WORKSHOP:
A Summary of the Flrst Semester Report

DEFINITION
The WRITING WORKSHOP at Saint John's Univerw
sitvy*, open four hours per day at a varlety of

o
rimes, 15 set up as a drop-in center fo serve
any member of the St, John's community-students,
staif, faculty--who has a preoblem or & question
concerning nis writing.
sent che Freshman Collequium program® by provid-
ing poorlv-prepared students with extra (some-
rimes even remedial) help in all/any aspects of
composition. Student clients may come for nelp
on a voluntary basis or may be referred by a
concerned instructor. In referral cases, the
ipstructor is sent progress reports both at mide
semester and at semester's end.

4 client mav simply 'drop-in’ to see if the
counselor is free, or he may make @ specific ap-
sointment by signing his name to the appoint-
ment schedule pested near the Horkshop door.
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The available twenty hours per —eek is broken in-

freen minute time dlocks.
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lient may sign for any amount of time, but
appointments lasting more than one hour are dis=
couraged: the usual appointment length is one-
half hour. Once the client has an interview,
rhe time is his=--he and the counselor work on
whatever problems the client wants solved. Each
appointment is individual. In some cases a
client wants merely an immediate solution to =
specific problem; in other cases a client sets
up an entire program to solve general writing
deficiencies and to improve his writing on a
long range basis, very often, the client’s own
work g used as instructional material. From
nersonal work, problems can be diagnosed, ex-
plained, and corrected. Often prepared handout
materials or textbook references are used to ex-
niain problems and offer solutioms, and perseonal
writing is used as an exercise in correctionm.

4 simple three-part system of record-keeping
helps the counselor prepare specially for each

client as that client's name reappears ou the ap-

v

ibs,., Sehngs E}niuersiit a small liberal arts
H
COEZ& e fﬁr men, 1as an enrt}llment Qf almost
& s

2,000 students.

ZThe Freshman Colloquium program is a required,
vear-long, small group seminar which has re-
placed the Freshman English writing requirement.
The course emphasizes study, speech, reading,
and writing skills through study of a specific
topic within a chosen discipline,.

It iz 2lsc meant to aug-

seintment schedule., During or after each ap-
pointment, the counselor notes 1y problems en-
countered, 2) problems worked on and materials
used, and 3) specific recommendations for prob-
lems to be worked on during the next appoint-
ment. These records are open to the client,
and often the third area~-that of future work--
is decided jointly by client and counselor.

STAFFING AND TIME UTILIZATION

The Workshop was operative for twenty hours
per week with one counselor on duty. Clients
used 64% of the available time.

CLIENTS

The Workshop served 169 clients during its
first semester: ten of these were faculty
or staff: the other 159 were students.

As was expected, Freshmen made up the
targest group of student clients. The compleie
breakdown by class follows:

freshmen 37 - -~ 147 of the
freshman class { 3% of the
scphomores & entire
juniors 19 total upper- student
seniors 12 { classmen 72 body
“ 1 M;

The students came to the Workshop for & vari-
ety of reasons.

EVALUATION

During the last week of the semester, a
WRITING WORKSHOP Evaluation Form was sent to
almost every client. Faculty and staff cli-
ents received their forms directly through
the inter-office mail system; student clients
received their forms via the instructor of
the class for which thev visited the Workshop.
This method of distribution served the dual
purpose of getting the forms to the student
clients and of giving the instructor a listc
of the students who had used the Workshop
services for his class.

The clients generally evaluated the Work-
shop faverably. Although eight were unsure,
none of the clients responded that their Work-
shop work was unproductive, and 52 said it was
helpful. Positive comments about the Workshop
fell into three categories: the counselor,
the atmosphere, and the type of imstruction;
students seemed to especially appreciate the
friendliness, the informality and the indivi-
dual attention. Over half of the clients re-
sponded ""Ne'' to the question "Was there some-
thing you disliked about the WRITING WORKSHCP?"
most who did have a complaint requested that



mere Sime be made available {the others Te-
quested services which are not appropriate to
tka orkshop). The general Tespouse was over-
whelmingly positive, and all suggestions for
imorovement involved expansion--or time, couns
selors, publicity or materials.

SIMARY

The WRITING WORKSHOF had an encouraging and
exciting first semester. It served 3% of the
student body; 14% of the freshman class used
its services: 1007 of the Colloquium faculty
were involved through sither personal or stu-
dent participation. At least 64% of the avail-
able time was utilized by clients; and those
clients evaluated their ‘Jorkshop experiences
very favorable,

University

If vou are interested In obtsining a2 copy
complete and very informative 17-page
on which this summary is based, plus
evaluation Sorms used, please write
to Professor Opitz, Department of English
Writing Workshop, 3aint John's University,
tollezeville, HMinn, 56321--Zditer’s note)

X Iy Yy N
- resnman roundation rrogram at
West Virginia State College

In reading the March, 1978 issue of the Writ-
inz Lab Yewsletter, I was impressed by the com-
passion which exuded from the article contrib-
uted by Mr. Hill of Oklahome State University.
That article set me to thinking that I have a-
gain been negligent in sharing some neat gtuff
with vou.

About a vear ago we began planning to system-
atically deal with what we thought were the two
osrincipal barriers that underprepared students
encounter in artempting to acquire literary
skills: (1) the lack of contextualization of
skills acquisition activities characteristic of
developmental writing programs, and {2y the gen-
eral lack of acknowledgment by college and un-
iversity professors of the "personness” of stu-
dents. What we ended up creating was an inter-
disciplinary approach to the entire Freshman
year which is governed by the premises that (1)
students need to see the immediate relevance in
settings ocutside the English classroom (or Lab)
of language acquisition activities, and (2) stu-
dents are first people, then students., We are
now midway through the first semester of the
program, 1t seems to work. We'll reserve pub-

lished judgment of the program until we have a
couple of years of data to analyze, but the

idea is certainly worth considering.

For a quick overview ol ULhe program, Write o
me ¢/o English Language Skills Lab, West vir-
ginia State College, Institute, West Va. 25112,

Jon Jonz

Sirector, English Langusge

Skills Lab

West Virginia State College

T e
Jim Kolsky's suggestion in the January News-

letter for an "employment desired’ or a ''qual-
ified lab person needed”’ column seems an ex-
sellent one to me mainly because [ am interested
in shifting my own empleoyment to an imstitutiocn
with a developmental writing program and/or a
Writing Lab.

At Purdue, I am in the Ph.D. program io the
Teaching of English (major fields in Composi-
tion, Linguistics, and Early American Litera-
rure) with all work finished but the disserta-
tion, which will be on sentence combining from
a psycholinguistic point of view, My twenty
years of teaching on almost all levels has in-
cluded freshman, advanced, techmical and adult
extension compesition courses, and, for the past
two vears, [ have been working in the Writing
Tab here under the superb direction of Professor
Muriel Harris., During the summer of 1977, I di-
rected the lab.

Tn the lab, I have tutored students on all
levels including many foreign students and grad
students. I have done course work in ESL and
am an dctive member of TESOL. In additien, 1
have developed a self-instruction medule (tape
and master notebook) on sentence combining and
one on the concept of audience.

aumber is {317) 439-369%4 after 4:20
Janice Kleen
215-4 Himitz Drive
Yest Lafavette, IN 47905

My phone

At 3eaver College,
Philadelphia}, we

Glemside, PA {suburban
have established a Writing
Center staffed by student tutors who have been
specially trained to help their fellow students
to get started in writing., The student tutors
are most enthusiastic about their role and hav
taken upon themselves the job of publicizing
the Center to their fellow students in memos
and newspaper articles,

The Writing Center is one activity of our
college-wide writing program funded by an in-
stitutional development grant from the Hationmal
Endevment for the Humanities,

flaine P. Maimon
Director of Writing
Beaver CQllegg___
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The Individualized
Learning Center at P.C.O0.

The Individualized Learning Center at Park-
ersburg Community College was Ipunded several
years ago to help students with problems in
mathematics and Znglish, The English section
offered the usual kinds of courses Iin spelling,
punctuation, review of grammar, remedial com-~
position, etec., Faculty found that individu-
alizing the instruction to fit a student’s
needs was very effective and decided to extend
the method to include college-level composition,
technical writing, business writing, and final-
ly literature courses also.

The decision to have the Individualized
Learning Center (ILC), a considerable enlarge-
ment of the traditional writing laboratory or
remedial laboratory, was based not only on the
success of the original courses but alse upon a
need to solve two seriocus problems for community
colleges: the extremely wide range of acadenmic
preparation and experience of students and the
difficulty of scheduling classes for part-time
students: women with families, for example, and
shift workers,

Placement is the traditional wav of solving
the first of the problems mentioned above, I

£

one of sur students is coing to take a veading.
¥nglish, or mathematics course, he is tested.
Tor reading, the Nelson-Denny test is given: Ior
Znzlish, a writing sample is taken. The studen:
15 asked to write about any topic and given hal:

an hour for writing, A member of the English
faculty reads the sample and recommends the pro-

per English course: ZEnglish 47, Pre-college
writing or English 111, Introductory Composi-
tion, Placement is based on such things as the
student's control of paragraphing, sentence va-
riety, spelling, grammar, punctuation, and othe:
criteria,

3ut even with placement to classify students
5y basic competency there is still a wide range.
perhaps not capabilities or zeneral level of
knowledge but, of problems which students bring
into the traditional classroom. Individuals
heve individual problems, Every classroom tead:
er experiences it. Even if office conferences
snd other methods come close to solving indivice
wal academic problems, there is still the probd-
lem of scheduling. Parkersburg Community Col-
lege has developed a solution to both problems:
the option of the Individualized Learning Cen-
rer, (ILCY. Students may anrall in either the



rraditional classroom of TLC sections fotr veme-
dial and college parallel courses. There are

‘ nearly 60 courses offered in the ILC, not only
in English but in Reading, Marhematics, Ac~-
counting, Jusiness, Law Enforcemenc, Child
Development, and Logic,

. In order to understand how the problems of
- widely ranging academic preparation and
scheduling are solved in the ILC, we will
look at what a student would do when he has
completed placement testing, if he wants to
rake general composition, and if he is also
a ghift worker, First the student zoes Lo
+he TLC to register Zor the course. The sece
retary assigns him to an instructor at a time
which =ill fit best inte the student's work
schedule. The student is usually signed up
for a three~hour block or rwo cne-and-cne-half
hour sessions.

on the dav the student begins classes, he's
ziven a folder, which will be used to file
his written work and to record attendance;
and he is also introduced to his teacher, One
of the things which the student notices im-
mediately as he enters the center 1s that not
all students are working on the same course,
and using the same materials; soon he also
learns that he progresses at a pace different
from that of others. The student, after men-
tioning that he is a shift wotker, will be in-
formed of his teacher’s avening schedule and
of his privilege to change rimes as his job
demands. As soon as the student begins work-
ing on his course, he will also notice that
his teacher often chooses materials to Iit
the student's particular needs and will wortk
individually with him when he has difficul-
ties, With flexible schedulinz and individual
attention, two serious problems of the students
are soclved.

Another characteristic of the ILC which most
affects students, particularly students taking
remedial courses, is that fhere is no separa-
tion of students by course within sgubject
areas, Students taking remedial courses are
not separated and stigmatized by such 2 sep-
aration., HNor do students in the college-
parallel courses feel embarrassed by any
special problems or deficiencies. This open
and accepting atmosphere 21lows the remedial
student to worl up through remedial courses
in English, and study skills and then to con-
tinue college-parallel courses in the same
environment.

The description of the student’s first en-

counter with the ILC indicates that several
characteristics distinguish it ITom many

—rriting labs and learning centers. In che ILC
each student is assigned a teacher and a
scheduled time., He is not told to come in at

any time and see auy teacher available. In
this way student~teacher relationships are
maintained., Students in laboratory settings
sre usually able to develop good rapport with
rheir teachers; and when this relationship be-
rween learner and teacher is combined with con-
rinuity of instruction wwith one instructor,
the rapport is increased. Requiring students
ro attend at certain times also provides dis-
cipline and structure which both teacher and
student need, In the ILC the student must at-
tend the required number of hours per week
{f5r a three credit course, three hours), but
he may come in at any time as long as his
reacher is scheduled. This flexibility does
cause some cccasional problems, but mostly at-
tendance 15 even,

the courses are individualized, stu~
dents may register for and begin classes at
any time during the usual scheool term. They
alsc finish the course whenever they have ZIul-
filled course requirements. Some students
are thus able to complete two courses during
one regular term, Sut students whe have more
difficulties and cannot complete the work in
sne term may take up Lo Iwo terms or nine
months to complete a course, The student and
his teacher set the pace.

Regauge

Changing education to better solve student
problems also changes what faculty members
characteristically do. The most apparent change
ig in scheduling of a faculty member's time. In
order to accommodate students with varying
schedules, teachers are regularly assigned te
teach at least onme evening per week, most often
twe evenings. 3ut this is not the only altera-
tien in usual faculty schedules. 3Since stu-
dents get individual attention during vegularly
scheduled times, faculty do not keep cffice
hours. Instead, they are assigned 25 hours in
the ILC {to be equivalent with the classtoom
teacher's 15 clasg hours + 10 office hours),
These 25 hours also allow faculty members to
maintain and exceed funding requirements so thatz
the program is cost effective.

Another change which faculty must make when
teaching in the individualized mode concerns the
number of ecourses taught and the preparations.
ILC English faculty members teach a wide range
of courses, ranging from Business Communications
ro Lirerature, to Basic Composition, This wide



range is necessary because of the freedom which

. students have in registering and because of the

need to maintain a high funding ratio. Since

. so many courses are taught, each course must be

fully prepared and organized before the term

begins, and faculty members usually need a -

. great deal of preparation time before they
begin teaching in the ILC. The preparation

time is spent learning about materials, meth-

ods, and texts produced or adapted by the ILC

staff, Curricular development becomes the

regsponsibility of the faculty as a whole, and

individual faculty prepare course materials

for use by all faculty teaching a course,

This preparation is often done during summers

when faculty are awarded performance con=-

tracts to develop materials,

Mot only are the wavys of preparing course
materials changed; hut, because the instructor
may have as many as 20 students per hour and
could have them all working on different
courses or levels within a course, he or she
must radically change teaching styles and
course organization: lecturing, for instance
is impossible although audio tapes can be sub-
stituted, Materials must be geared to allow
students to learn on their ocwn to a great ex-
tent. Various kinds of re-teaching materials
are alsc prepared to help students get through
difficult sections of courses. Most of the
teacher’'s work is the selection of best mate-
ials for individual students, explaining con-
cepts where materials are inadequate, and tak-

ing care of individual problems. In mathema-
tics and English, para-professional and work-
study students are alse used to assist teach-
ers, They will distribute materials, correct
texts and guizzes (particularly in mathematics)
and in general do whatever their skills allow.
The teacher in the ILC situation becomes some-
thing of a manager,

Begides the change in teaching styles, a
somewhat different philosophy of course or-
ganization has been adopted in the ILC,
Courses in the ILC are designed to be develop-
mental, that is, seguential, with each succes-
sive step building on the oune which came be-
fore, so that in any course a student may pro-
ceed to more advanced skills only after he
has mestered the elementary skills. Diagnos-
tic and placement testing is used to discover
what least amount of skills the student has
and what skills the student needs to fulfill
the course obiectives, With this emphasis on
the segquential nature of skills in course ob-
jectives, the student is better able to work
on his own at a pace which is compatible Zfor

¥

hiim.

in summary, the ILC is student centered. It
makes both college-level and remedial courses
developmental and competency bhased, and it
makes scheduling of faculty fit student needs.

Richard J.

Schulte
Parkersburse ",
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Ashman, Kathleen
Department of Eaglish
Purdue University

West Lafayette, IN 47907

Bamberg, Beity

Writing and Study Skills Center
TOH 404

University of Southern California
Los Angeles, CA 90007

Campbell, Martha

Special Services

DeKalb Community College
Socuth Campus

3251 Panthersville Hoad
Decatur, Ceorgia 30034

Carpenter, Adele

Communications & Humanities

Lewis and Clark Community College
Godfrey, Illinois 62035

Colburn, Jean
new address:
Undergraduate Advising
and Counseling
Dakland University
Rochester, Michigan 48063

Conner, Patrick

Engiish Department

West Virginia University
Morgantown, W. Va. 26305

Doolin, Judith

Rudin Learning Center
Iona College

715 North Avenue

New Rochelle, NY 108501

Bwing, David
Department of English
Purdue Universicy
West Lafavette, IN 47907



Haviland, Carol

center for Human Enrichment
University of Northern Colorade
Greeley, CC 80639

Isbey, JoAnne
112 Mapleton Road
Grosse Pointe Farms, Michigan 48236

¥illebrew, Norma

Hillsborough Community College
1206 N. Park Rpad

Plant City, Florida 333566

LeLan, Anne
55-04 3lst Avenue
Woodside, NY 11377

Linden, Myra J.
scademic Skills Center
Inliet Junior College
1216 Houbolt Road
Joliet, Illinois 50416

Lvday, Xathy J.

Department of English

University of Tennessee at Rnpsville
Knoxville, Tenn.

Miles, Thomasg

English Department

West Virginia University
Morzantown, W, Virginia 26505

Mills, Helen

American River College
4700 College Qak Drive
Sacramento, CA 95841

Perking, Tim

Communication Skills Center
Oregon State University
Cowallis, OR 97331

Prince, Richard
Lewis University
Lockport, Illinois 50441

Reno, Eric E.
Communications/Humanities
Broward Community College
South Campus, Pines Center
7100 Hollywood Blvd.
Hollywood, Florida 33024

Rizzolo, Patricia

Ogontz Reading & Writing Center
Penn State - Ogontz Jampus

1600 Woodland Road

Abington, Penn, 19001

Schumm, Mark

Box 56125

University Station

North Dakota State University
Fargo, N,D. 58102

Seat, William R., ITT
Department of English
Northern Illinois University
DeKalb, I1linois 60115

Smart, Margaret
2219 Gordon Street
Allentown, PA 18104

Thompson, Ralph
Writing Lab

Ricks College
Rexburg, ID 83440

Trace, Jacqueline
130 Sterling Street, E-4
West Boviston, MA 01583

Wnitson, Lynn

Department of Literature & Language
Odessa College

7.0. Box 3752

Udessa, Texas 79760

Wilson, Paula

Department of English

Purdue University

West Lafavette, Indiana 47907

Winter, Frances
2 Ware Streef, Apt, 209
Cambridge, A 02138

Woodman, Leonorsz

Department of English

Purdue University

West Lafavette, Indiana 47907

A copy of the entire wmailing
list can be obtained from:

Helen Naugle
Department of English
Georgia Institute of
Technology
Atlanta, GA 30332




