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FRON THE EDITOR...

This month’s newslctter offers you a
wealth of puspccrwub and suggestions |
' {or innovations in your writing lab next
fall. To start us off, Becky Bolander
and Marcia Harrington delve into crev-
ices in a tutorial that can he more pro-
ductive than task-oricnled ttorial talk.
They find gold in toments that are Te-
vealing and important, moments we
might vtherwise overlook. The key is to

listen, a skill whose importance reverber-

ates through other articles in this
month’s issue and leads to the kind of
trust Dawn Evans Radford describes as

" necessary (0 encourage writers, Indi-
vidual growth is also the result described
in the two Tutors’ Column which detal
for us the personal journey tutors take as
they work with students. -

"This month's newsletter also brings
Volume 20 to a close. Right now, we're
all busy winding down the year, gelung
pur reports ready, and planning for next
fall, Until we convene apain-—with
Scplember’s issuc-——1 wish you a sum-

* mer filled with long, languid, relaxing
days—and moments with other crevices
filled with gold. Take care.

Muricl Harris, editor

2°d ZB19-8+E-B88

Promoting the exchange of voices and ideas in one-to-one teaching of writing
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Reflectivity: Findiilg'
:unltl in the creulcas
~of tutomals

Récemly,  student who was. attempts.

" ing with litle success to rewrite an-ana-
lytic casay, looked up, sighed and began

talking about the many frustratiops she

~ faced at her job the evening before, 1

immediatély distinguished this as an
“aside.” s something that was necessary
for Jounne to do, but that didn’t play a
major rolc in our tutorial. During this

© gap in the tutorial, 1 felt myself anxious

to get huck to the substantive part that

- would yield the results we both desired.

My attention level shifted as I kicked
back inta my “not-as-active” listening
pimsturc, . ‘

Part way thmubh Joanne’s narrative, [
began to listen more intently, mpcmal]y .
when she talked about the charting she -
had to do as a nuese. She related that
nurses “chart” duily, which, she in-
formed me, consists of writing down all
inleractions with patients, including

 treatments and medications that may be

administered, along with other pertinent
“objective” informarion—specifically,
ohscrvable, unbiased behaviors and de-
velopments, Charting required that she
steer clear of guncmling AssumpLOns
about & pdllull ] conchtmn

== - —
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Slowly, the vuluc of this information
began to.emerge. T realized that the task
she was undertaking (analysis of litera-
ture) required pregisely that kind of en-
 terprisc Joanne had been specifically
“trained not to do, As we looked at her
writing again it was vhvions that Joanne
“had done a cxcellent job of being objec-
tive and factual, but when it care to ana-
lyzing the literature and making infer-
ences Jounnc's training made it difficult
for her to comprehend writing in this
way. -In her view, writing was a task in

The Wrir'ing Laths Newsletter, publighed in
len monthly issues [rom Seplemberto
June by the Dapaeiment of Enplish, -
Purdue University, is a publication of the
National Writing Centers Association, ay
WCTE Assembly, and is o member of the
NCTE Informalion Exchange Apfecment, -
55N 1040-3779. All Rights und Tile
 reservied unless permission is pranted by
Puedue University, Material will nal be
reproduced in any furm without express
writlen permission,

Editor: Muric] Harris; Asst. to the Editor;
Mary,Jo Tucley, English Dept., Purdus

- University, 1356 [leavilon, West
Lafuyetta, N 47907-1356 (317)194-7268,
e-mail:rdsm@ce. purdue.cdy

Sllbscripﬂnnﬁ: The nowstetier has no
billing procedwres. Yeaurly payments of
$15.(U.5, $20 in Canadu) are requesied,
ind checks must be received four wecks
prior to the month of cxpiration o ensure
that sibscribers do not miss an issue.
Please make checks payable to Purduee
University and send to the editor.
Prepayment is requested from business
offices. '

" Munuseripts: Recommended length for
articles is ten (o [lleen double-gpaced
typed e, three to five pagoes for
reviews, and four pages for the Tutors’
Column, though Tonger and shorler
fuanuscripts arc inviled. If possible, plagse
send o 3 und 174 in, disk with the filg,
ulong with (he hard copy. Please encluse
8 sel-addressed envelope with retum
postage not pasted to the envelope. The
deadline for anneuncginents is 45 days
peior to the mentl of fssue (2.8, Augast 15
for October jssue),

Please send articles, rovicws, unnounce-
MICALE, comments, queries, and yearly
subscription payments 1o the edilor,

ZB19-B8+E-B8S8

otderliness, conciscness and, most of all,
objectivity, Yet, the analytic piece she
was working on required that she do al- -
most the opposite—elaborate, connect
ideas, and make inferences, [ had no
doubt that these were skills within

. Joanne’s capability, but clearly they

were not showing up in her paper.

T suggested 10 Joanne that her training
as a nurs¢.and the daily activity of chart-
ing may be interfering with her ability to
do this assignment.” We then centered
our conversation on the specific differ-
ences between the kinds of writing she
didin her daily routine and the analytic
writing required for the assighment. We
were able to miake great headway and

" more importantly, Toanne ayguin falt
© more competent and revitalized about

writing. Moreover, she recogaized that
she did have writing strengths (which

- she came in to the Writing Ceniter ques-
- tioning becausc of the prade she had re-
- ceived).

Jounne’s discussion about her experi-
ences a3 a nurse proved central (o this
torial and not sim ply as-a rhgmmon for
what we “realiy” planned to do. We, s
tutors, need recognize that stadents come
10 our writing centers with expeticnces

1

 that are going to affect their writing, *

Part of the tutor’s role is to discover

ways to transier those cxpeucncm into

useful and dLLmuhlc wntmg atmtegm:,
What Ib the GDLD?

 “Gold,” in tutorial torms, includcs

those valuuble insjglts, glimmers of

deeper understanding, or that sense of
“aha!” we realize as we refleet cither
during or after the tutorial, These treg-
SUTES are eusy to miss if we work too lin-
early or listen too “lightly™; if we allow

* ourselves 1o think that only certain kinds

of talk or processes arc lcgmumu, ur iro-
ductive in wtorials; or, if we judge cer-
tain digressions or issues. studkents bring
Lo tutorials as only marginally important,
Gold in tutorials, My COME in various
lorms, but is usually found in the “creve
ices” we arg likely to skim over as we at-

REH

tempt (o move “on” to, o “back” to
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more productive—or predictable-—parts

. of utorals.

| "Gold” may he found in those conver-
sations we.have with students before the
tutorial actaally “begins.” As we talk io
Students about how :‘-;c:hm:]‘is.guiﬁg,
ahout ihg:ir majors, and as we attempt 1o

- make them feel comfortable, théy may
reveal useful information. For instance,

we may nate the passion a student exhib-
its when tallang abouat a particular sub-

' ject-—art, music; ot cooking. We may

recognize the contrast in cxpression of
ideas between one of these catcgories

- uand the expression of ideas in a paper
they bring to.us. Shating this observa-
tion with students may help them find

hew .mgles for their papers, but morc im-
portantly lets them know they have

sttengths and often gives ther the confi-

denee they need to write, This kind of

listening and conversing with students

about “off the tapic” subjects may reveal

the nuggets that are most uscful, but IR
most casily- overiooked if tutorials are ))
cxpected o stay tocused in only u:rtmn

. dm:ctmm

“Gold" miy dlwo be mmed Ay we np-"
tice a particular aspect of a student’s .
writing that s very stronyg. Fori m.st‘mcr.,,

I remember Brin who was asked to write
u five-page paper (for a composition
class) ubout a hypothetical character. .
When she came to the writing center, she
had over seven pages of writing and sim-
ply wanted to cut it down to the rc,qmrcd '
number of pd,l_.,(..'\ ‘

W began reading her.essay. Twas
impresscd with the way Erin seemed to
be able 1o know what this character
would say, do, and feel in the hypothet-
cal situation she created.  About a third
of the way through, however, I noticed
that everything she had written Tocused
on the character's interior life. Though
Erin had donc a superb job of “getting
into the depths of the character,” I real-
ized that there was no specitic event Lo
focus the essay. This presented two
problems: (1) Erin did not know when

)
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she had accomplished her purpose and,
(2) the writing was confusing and hard to
follow, Clearly, the paper did not fulfill
the expectutions of the instructor, T .
shared my observation with Erin empha-
sizing how thoroughly she had been able
to understand the feelings of her charac-

e, Much of her paper ingluded descrip-

tions like the following: “She felt as if
she had been wrapped.in cotton.
Sounds, smells, and even colors were
muted. Time lost its cven flow and had
an elasticity that made her feel boundless
.. Thongh very descriptive of the
leclings of the characier, the endless nar-
rative of feclings eventually became rou-

tine and frustrating to the reader.

Erin had done an cxcellent job of get-
ting inside her character, but needed help
finding concrete iustrations within
whic to situate those ideas. Asking
Enn for concrete details aboul the rela-
tionship of her “character”™ 16 othors,

- pushing her to imaging names, physical

characteristics and situations helped Grin
foeus her attention. Erin remained confi-
dent about her writing, while also having
a very specilic dircetion for tevision.
Becanse she had sufficient feedback

- about what to do next, she confidently

guided the tutorial through the reminder
of our work. Even our obscrvations of
student methods of working muy he
ways to minc gold in tulorials, Aswe

- tutor we may register, and perhaps la-

ment, the extent to which students find it
necessary to include details about the'
way they have obtained information for
a paper:
“Let me show you the book 1 got
this from. Maybe you'll under-
stand better then, {.went through
and wrate down cverything related
to the symbols in the book.™ (The
student produces an astounding
accumulation of papers and
information. He goes on to show
how he has organized his informa-
tion.)

Tutors often consider tese times as
refatively unrelated to the matter at hund;
they do not directly make the paper any
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betier. They may, however, clue us in to

a “preferred” method of working und
thercfore indicate strengths available in
students’ writing. The student who pro-
duced the massive-amounts of rescarch
had a pood system of orpamization and
collecting data; he was thorough and ex-
acting, but he did not employ this abilily
in his writing. As is truc for all of us, of-

ten we do not recognize our abilities and
 therefore do not employ them effee-
tively. We may also nat identify skills as

transferable from one task to another:

Gold may also be found in other un-
likely crevices, The venting a student
docs about somcthing frustrating—
school, instructars, or assignments—-may

be revealing, ‘We may share what we

observe by saying, “You usc very ex-

" pressive words when you talk about that

class, have you tried incorporating that
kind of lﬂnguage imo this paper" (.

Last fall when workin g v:m a paper
with Bonnie, who was havmg a discour-
aging (to put it mildly) time getting
started on an assignment, we wers in-
volved in discussing what the assign-

-ment entarled. T fruitlessly attempted to

reroute the CDHVL]"-:ﬂhDﬂ 5¢.I could better
understand (which folt I needed to do) -

~ the specific requirements of the -u.sl,gn—

ment, As the tutorial came o a close, T
felt discouraped und folt as if nothing
had been accomplished, In a break later

' that day, still thinking ubout the “failed”

tutorial, I wrote an altemate tutor re-
port—one that T could not place on file,
but that seemed to most accurately re-
flect what had actually. taken place. [
didn’t hold mysel[ to any requircments; 1
s:mp]y began to write. Since [ Wil Over-
whelmed by the emational content, 1 be-
fan there: ‘

Words that come 10 mind—
insecure, tense, flailing, confident,
but unsure of what, anti, delight,
“but fear in rebelling, HURT, but
wants 1o [ind that space that is hor
own, Lear of failing, wanty to fing
reason or excuse for not being able
to starl, stubborn, unbending, but

.

ReH

‘to do, what 1o write.”
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thinks she's flexible, calm, almost
tearfol at imes. Stated several
timnes, “T don't like being told whal
But when
asked, “Okuy then, if you could
write about anything you wanted,
ne restrictions, what would it be?”
she was unable to come up with
anything.

Latcr in the tutoda] when 1 asked

why she didn't want to put down
her very insightful ideas about the.

difference between being spiritual
~and religious, she recalled a class

discussion where students had
made light, took wrongly her

. ideas—she (Bonnie) was less than

compassionate—"stupid kids™” she

called them. She then recalled an

argument with a Sunday school
teacher about baptism and being
suved—a first-grade incident
where she had to stand six -hours
because she would net do her
work-—she.never did it* (She
stated this very proudly.) She is
now talking about dropping out of
school, getting tested for a learning

disability.

After this, we wound our way hack -

to the assignment.

She wus to identify somc way
Black Elk, from the book with the
same name, spcaks to us today, I
asked bhow she felt Bluck Elk
spoke to socicty or to her specifi-

cally. . Immediately she told me she

wag very [amiliar with tins type of
literature (Indian) because she had
studied it for so long. But, she
stated emphatically, she felt she
couldn't write ahout religion and
spirituality because . . . she still
didn’t know cnough about it. She
then went on to say Bluck Elk was
important because he put commu-
nity and family first which was
very diflerent from the American
way of life—individual and “me”

Airst, She then narrated several

stories from her own life where a
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member of her family had helped
others and put their nceds ubove
their own. 1posed the possibility
of beginning her paper with these
. parratives and later tying them
together with the idea we had
talked about. She seemed to
understand how this fit, but still
didn't want to work with it. Once
uyrain we talked about where she
wanted to po with this, but ., . she
- gtill held back.

T felt the need, at this point to
affirm hor “personally” and 1o push
her to forcee herself to write
something and then come back. . .
stie was reluctant, no . ., she
wanted to . . . but she didn’t. She
then stated she had never quite
understoud what a thesis was—we
talked about this as well as general
organization of paragraphs. [
asked her where we should go
from here, She stated she needed
somc time to think and possibly
‘write , . . she then started talking
about creative writing she had
done and related the idea behind a
story she had written, She scemed
“to want to talk about her successes
.. Alot going on . . . what to do?!

As T wrote, I lonnd myself attending
more ¢losely to the narrative of Bonnie's
experiences. In this act, instead ol shap-
ing the tutorial as I imagined it should
be, 1 listened more carcfully to the diver-
genecs, the concetns that reoceurred, and
the emotions that T endeavored to screen
in the session. 1 began sorting and focos-
ing on all the aspects ol the meorial and
formulated u way to work with BunmL in
the next ‘.cwon

T came to the conclusion that our tute-
riad really began at the end of the ses-
sion—with the adrnission Bonnic made
about her uneertainty of what a thesis
statement was. The doubt that Bonnic
had a lot to write about, but her {rustra-
tion stemmed from not being able 1o be-
pine—she did not have 4 elear under-
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standing of how to control her topic.
Equally important was the fact that it had
taken the whole hour for her 1o be ahle to

- say this.

The next time I worked with Bonnie I
wis carciul to m'od(:l several thesis state-

‘ments and provide her with several ex-

amples of how to organize her material,
I fclt it was nccessary not to threaten her,
or put her on the spot because of the pre-
vious insecutity | recognized, and be-
cause of the reluctance she demonstraied
in admitting what she pcrcewcd tobea
grave weakness. -

“Extrancous” cOnversatons—erevices,

'while they may not appear o pertain di-

eectly to the assignment, can disclose

"-myths students carry with them concert-

ing writing., In Bonpic's case, I believe
she felt she should have already known
all about thesis statements; not knowing
seemed to be an unforgivable deficieney.

" These crevices in the tutorng process

can tune us in Lo the reasons we may not -

he communing with students, or can ¢x-
plain why a student may continually
have a bléck toward a certain-kind of
writing or assignment. Mining the gold
may be procipitated through probing the

_asides or using themn to develop innova-

tive waysto work with more complete

, knﬂw]ed‘gn of the studenl. The eritical
catalysts in successful mining cndeavors -

include rcﬂt.cung oti difficult or unex-
pcctcd tutornals as puthhdJ arcas for the
emerpence of insight; considenng any
information-wcven if it appears unge-
lated; slowing down so we can access
different and new information; and at-

tending Lo ﬂlc‘dynamics underlying the

superficial appearance of the utorial,

These include con sidering the visual, au-

ditory, cmotional, and tactile FCRPORSCS

of students,

The rold, decvcr, oflten does not only
benelit the student; frequently, the wio-

ial changes vs. There are times when
. ton much happens it a tutorial to unravel

it immediately. .One of our tutors notes.

the valuable infurmation she has un-
-carthed about herself through writing the
following alternate report (given in part);

B )

.'The student told me up front that ‘
" .she felt insulted she had to come to
* the Writing Center.. She knew how

to write und had 1o interest in
using the tutorial in the conven-
tional way: . brainstorming,
cxpanding ideas, logical construc-
tion of paper und so'on, However,

" 1 note, she stayed for the ﬂllotted
. peried of llmc' ‘.

What 'sl'lL- ussenua‘.lly did was vcm

‘her anger at being in a course in

which she saw no value, Shefelt

. she had been misadviscd; and said -

she didn't nced the grade for the

‘contintation of ﬂnmunb rher
‘ -pmgrmn

. 'Aftc,r ha]l" the session had gonc by, |
‘leeallzfcd we weren’t going, TO‘[;E;I ; )

into the paper. She had no interest
in revising, collaborating, or

 talking about possibilities fof the

paper so I relaxed the inclinations®
to focus on reworking the paper.

N Fventually she got back to the

assignment, and | was able to
discuss with her the difference

“between a summary and a conelu-
‘'slon.” She decided she would tum
‘the paper in the way it wus and
take u lower prade!

The mutor then rcﬂu'c;ud on what she '
‘had writtem: '

Reflecting on sessions such as
these reveals what weare up

‘against; the enormity of the

situation, factors affecting the so-.
called “success” of a ttorial, [
think by refraining from joining in/
collaborating with her judgment
about crroncous advisement and
ingtructor requircments, not trying
to foree the situation {my opinion,
suguestions), her frostration wus
spent, at least momentarily and we
were able to refocus. For me the
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gold was that [ was able 10 stay
“with her” the whole sesston. In
that I mean that 1 exercised
patience in not being too directive,
she was able to come to a-decision

about what she really wanted to do.

I stayed with her, but out of it!
Thie session reminded me of an.
carlier one in which the student
needed to condense a paper.
Because I knew what we necded to
do, T spent the whole time trying 1o
help her shorten, restate, and
‘Tework to gel her paper {rom 2-1/2
pages to only two pages, Through-
out she wouldn't even look at the
PapCr. Withoui saying it, she
seemed to imply that T wasn't
listeming Lo her, Tthink she wanted
(0 hand the paper in the way it was,
but was afraid to.risk doing s0.

Through reflection on the first, 1
was able to learn to handie the
gocond diffarently and really listen
and be comfortable with letting the

student shape the tutorial and be
responsible for her choices.

Though this tutor recognized she had a

clear idca of what “successful” ttorials
" are—making papers better, she reflects
about how she resists the urge to do only
 that and instcad lislens to the student. In

 the first case, the student vents about a

particular class, and in the second, the tw-

" for Jets the student talk about the conse-

quences of not revising, In'both cases,

the tutor lets the student rmake choices
“nnt only about revision, but also about

how to shape the-tutorial. In the sceand

case, this meznt not revising and instead

spending time exploring the conse- .
quences of that action, This tlor be-
came more comfortable with a tutorial of
a different shape, and was able to definc
it also as “successful”

Realistically, we must realize that we
cannot always have our tutorials fit
nicely into thirty-, forty-, and sixry-
miaute parcels. They will not always he

wWCJ EDITORSHIP

The Writing Center Journal invites ap-

' plications for a new cditor(s) beginning

‘with the JFall, 1997 issuc. Though WCI
currently has a single editor, the Journal
has a history of co-cditorship and thus

* invites applications from prospectdve cd-

iting teams as well as from individuals.

Applicants should be uble to demon-
strate an understanding of current writing
center issues and should show i commit-

- ment to and have & record of publication

in writizig center scholarship. Appheants
must also submit a letter of support for
WCJ from their home institution(s). The
WCJ cditor(s) serves o Lreg-year term,
which may be renewed.

To upply for this pasition, send a letter
of interest, vita, samples of yoor

cB8T9-8vE-BBSB

writing, and a letter of auppnrt from
your institution to:
Christina Marphy
NWCA President
Texas Christian University
Boyx 297700
Furl Worth, TX 76129

Applications must be received by
October 1, 1996, For more information
about the position, Contact:

lincar and thcy will ~.p111 aver into our
lives. Sometimes we may fecl, as nmny
tutors can attest, that we have been t
ing in circles with our tutee—but per-
haps that is the nature of learning, Ulti-
mately, we must rculize that everything
that happens in a tutorial is potentially
nseful and that it may well be the crev-
ices that offer the most usefu] riches.

- Becky Bolander and
- Murcia Hurringmr!
University of Toledo

' Talfda. Ohio

Wnrkf. Cited

E‘-cnjdmin, Allred. The szlpmg ,
Interview. Houghton Mifflin:
Boston, 1989.

.lens.én, chi'gl.: H., and John K.
DiTibenio. Persenality and the

Teaching of Composition, Ablex:
‘New Jersey, 1985, - '

HOOIPS; L

Tn the May 1996 issue of the Writing

' Lab Newsletter (vol, 20, no. O3, there

was an error in the spelling of Ku]]y
Childs' name. $he and Leigh Ryan .
authored - the lead article, “Dollars and
Scnsc: Compensating Writing Center
Tutors across the United States.” Kelly:
wass inadvertently listed ws Kelly Child.
If you cite that article, as I'm sure many
of us will, as we mpke our cases for
higher tutor wages, please note that she’s

- really Kelly Childs (note that final “s7 ).

Apolopias to Kelly, We're still hummg,

D;'r.\rc Hcl:aly - the missing “s" in her name which is ru-
. University of Minnesota moted 1o have evaded our spell ehecker
General College by slipping off the page and atlaching it-
140 Appleby Hall self to some cute little “0” seen in the
Minncapolis, MN 55455- neighborhood. o
0434
012-625-1541 Muriel Harris, editor
healyOiH @maroon.te.nmn.edu _ _—
5 .
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Becoming a creative writing center

Our best ideas oflen grow gradually,
the suggestions and insights from all the
people who inhabit the writing center.
When these idcas finally cohere, we'are
sometmes surprised by how long we
took to recogmize the obvious. In 1990,
two tutors held a workshop for “closet
creative writers " —uot one of whom
came out. Then last year, a student poct
kept d.pproachlnk_, s about the needs of
the writing commuity, as though she
felt there was something we could do.

‘This year, the ‘two of us (a dircetor and &

tutor) started exchanging our CXpressive
wortk and found oursclves in at atmo-
sphere alrcady half-buill 10 accomma-
date ereative writers, It hud dawned on
us that it was time to actively initiale a
program designed for these wrilers.

‘Writing cetiters, Lo often, arc forced "
to work apainst an image ussoctated with'
remediation, Farunately, at the Univer-
sity of Tampa we belicve we are seen as
serving more than aty single category of
students, After devoling ourselves o dis-
pelling false notions, among them thul
wa exclusively served the needs of the
English department, we began 1o realize
that we might not be reaching the ere-
ative writers across the oniversity, While
ctudents in coimpasition, business, of sci-

. ence clagses were encouraged 1o use our
resources, e students in fiction or po-

ptry elasses werc ignored. We were

‘forced to ask ourselves why a wnting
center—a place dedicated to promoting
both the enjoyment of and cxcellence in
writing—shovld disregard thosc, students
perhaps most concemnid with the same
ideals, Tt becamne clear that we necded to
establish ties between the wiiting center

and the creative writing program, prov-

ing that the center (raly serves the entite
spectrum of wrilers at the university.

The three strands.of our department,
literature, writing, and composition, have
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divided us umnaturally. All English fac-

ulty teach comiposition, most of us teach
fiterature, and a few of s teach poetry,
fiction, and creutive nom-fiction, so there
is cross-over al the faculty level, (The

penres are blending so much now that it

is reasonable-to ask why distinctions arc

niecded.) Students frequently.double-ma- -

Jor. in English and Writing, too, s0 there
aron't clear divisions at that level, cither.

But somehow divisions remian, and the
- writing center, in spite of our efforts o

draw all writers, has wound up xuppon-

ing, thL mmpmmon prog,r:un bcst

At alme when our umvu‘sn,y i% lo:mg
students, English majors among, them,
and when we are hearing from writing -
ma_](')‘.["; that there s no community for
them to bé a part of, we can't afford to

~ perpetuate the impression. that we are a

resource for only some students in the
gepartment or the university, S0 while

enhancing the center's image by ereating
& pew initiative, we hoped we could

unify the campus writing community, us
well. When we hecame a more widely
used resource by pocts and fiction writ-

ers, we would become the locus of writ- -

ing activities on campus that we have.

. long worked to become: the real center

ol writing at the umvcmty How ironic it

was to recognize that while muny people

outside the university call us thinking we
are exclusively a center for creative writ-
ars, we had actually becn reaching out to
every group but thosc studcnu-, And.
since many of us in the cmter are writers
(of poetry, drama, fiction, creative non- -

fiction), wo wanted (o inerease our work

with writers like ourselves,

By incorporating services pearcd to-
ward the creative writers at the univer-

sity, the writing center ¢an provide those

stuclents with a varied and Intengive edu-
cational experience. One could easly ar-
gue that the educational needs of the cre-

——
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ative writing student arc unablu to be
met in the cld.\'»room alonc. These stu-
dents nced response from their pecrs,
pethaps more 50 thin any others. They
need to interact with other. writers in or-
der to find their own direction and voice.
And they are in need of Tesources be-
yond the rudimentary handbooks and
suides to the writing process, many arc

- ready 1o begin sending out material for

publication and necd somconé Or.<OME
place to luach them how to do this prup-
crly

In cm:lcr to fulfill t]mc, nccd:-., wc be-

- gan what we ealled our “Creative Writ-

ing Initiative,” which ihcludes inviting
croalive writers to bring their work into
the center, stalfing the wriling center
with pr‘nrmnent creafive writers, co-

 gponsoting readings for both studcnts
and well-known aothors, and olfering

workshops (o propare writers for read-
ings and publication.

The writing center can begin 1o mect

"' these needs by hiring tutors with experi-
crige jn creative wiiting and urging wit:

ing : students 1o came in for the same.typc
of peer review they would receive with a
term paper. When we started this 1n1t_m—
tive, we had on ovr stulf three prominent
greative writing students, whu:h uc-
cournied for half our tutors. ‘Not only did

they help in giving credibility to the wrlt- -
" ing center as a good place for writers 1o
bring their werk, but their presence

classes encouraged and réminded fellow

- students to bring their work in. Next
" year, with two greative writers on the

staff, we fac] we'll have an array of ma-
jors represented, while still providing a

strong enpugh base for our creative writ-
ing program.. ‘

Avpother offective way we lot wnters

know about our program is through our
newsletter. A year aga we begid fssuing
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an inexpensive, two-sided newsletter re-
porting on the various services offered at
the center. We ollered general informa-
tion like hours and policies, as well as
Iists of sxpecial interests of stafl members,
recommended reading, and. writing tips.

- This would be, we realized, 4 nataral ve-

hicle for news about events and services
for writing students. In it we announced
the special events held as a part of our
new intiative, the creative writers on
staff, and a special call to writing majors
0 bring their work in.

The writing center can sponsar fre-
quent informal readings on campus, 80
that morc students arc given the opportu-
nity to read their work in a comfortable

* selting. In Tampa, there are 2 nurmber ol
- readings held off campus, but they can

be intimidating to young writers without

" any previous experience with ‘pubhc

readings, Readings held on campus pro-
vide students with a familiar environ-
ment in which to challenge themsclves,
a5 well as much-needed support from

~faculty and peers. Previously, only two

readings were held each year, both dur-
ing the spring semester, We felt students

~ needed the opportunity to he heard on a

regular basis and decided to arrange our
first campus reading in the fall with the
university's literary journal Quilt, Not

only did this help us to cstablish Hes with

the existing writing community, but it
also cased our minds to know that we
could collahorate with an organization
that had held readings beforé, Flyers
were posted around campus, an an-
nouncement was niade in the campus
newspaper, and facolty were sent re-
minders to mention the reading to their
classes. Faculty also were wrged to read
their own work, The turn-out of aver
fifty was bettet than expected, with at
Teust twenty-1ive students and faculty
reading late into the night.

Another feature of our [all program
was dweekly E.howing of the Lannan
Literary Video Series. We mvited the
University community 10 Come 10 the
writing center every Friday afternoon al
2 p.m. o view oni of the great wiiters
from the serics reading and discussing
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his or her work. Interested students and

faculty, and even entire classes, came in

1o see such writers as Alice Walker,
Qctavio Paz, Adncnnc Rich, and Larry

Fleinemann, Afterwards, we served light -
‘refreshments and held informal discus-

sions. We not only assisted the depart-

-ment by screening the new colleetion,
bul we introduced students 0 many new

writers, as well as giving themn a closer
look at ones they already knew. This was
also a great way Lo promote vurselves as
a literary venue on campus. "

“The cenler can also begin to build a K-
brary specifically aimed at the needs of -
creative wnung students. Early inthe
planning stages, wo bv::;:,.m collecting and
ordering a number of literary journals,
We now hold in our gollcetion issucs of
The New England Review, The Missouri
Review, and The Gettyshurg Review,
amony others. We also acquired a vari-
cty of hooks about writing fiction and
poetry, such as Annie Dillurd’s The
Writing Life, Nancy Mairs’ Vaice Les—
sons, and a collection of interviews with -
distinguished teachers of writing, Con-
versations on Writing Ficrion, We
bought current editions of the Novel &
Short Story Writer's Market and the
Poer’s Murket, as well. We advertised in
our newsletter the availability of these
respurces gnd invited students to use out
library. As we already had a number of
books for composition students, a special
section was designated on our book-
shelves for the now collection, We hoped

that students would come Lo the writing

center for the resources they needed to
prepare: their work for publication.
Again, by housing these literary re-
sources we [urthered our cfforts to he-
come 4 truc center of writing and litera-

- tare at thr; univcrsily. '

A'final ft.alun, of the program that .

we're still working on is sponsoring face

ulty-led seminurs or discussions dimed at
the specific needs of a young writer, We'
are currently asking facally members to
speak about Lopics within their special-

- izations that they gencrally only touch

upon in classes. One semitar seheduled
for the close of the spring semester will -
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help students plan a productive summer
of writing, A faculty member will offer

 strategies for a self-disciplined writing

ropimen for the months without the

structure of classes, suggest a number of

publications which read submissions
during the summer, and announce writ-
ing workshops from around the country,
such as the Jowa Summer Wniting Festi- -

. vl Other seminar topics may include
" specilic genres, such as creative non-fic-

tion or travel writing, particolar writees
priexts, and recurrent issucs in writing,
for example form or revision, We feel
that by sponsoring these seminars we-

“will create  forurn in which individuals
= c;x(',h.xnbt‘: ideas outside the class-
* room miliey, as well as building a
“ger learning community.

stron-

Already, we've seen many signs of
sucecss. Onetesult 13 a closer working:
relationship with the student Literary

~ journal, made apparent by 2 letter in the
“student newspaper laoding the results of
‘our combined cfforts from the editor of

the jowrnal. After our first reading, a
number of faculty and students congrati-

*lated us onour suceess and assurcd us of

their continuing support. The chair of the .

" ‘English department has becn cnthusiastic

and encouraging about our program, at-
tending many cvents and thanking ué for

- the many ways we are helping to build

community in the department and -
throughout the umvmlty

It s'l::ems cssential that creative writing

students be given a foram in which they
fee] comfortable aboul sharing and read-

ing their wotk, They ought to be encour-

aged to interact with cach other oufside
of the classroom, and they need a place
that offers resources suitable for them. 1T

‘their needs arc fulfilled, alongside a4 wide

array of classes, the university will sue-

ceed in providing its budding creative

writers with the exceptional education
they deserve, The wiriting center—if it
wishes to live up to its nume—should he
ut the very heart of this enterprise.
© Lisa C. Birnbaum and
Cathleen Kaufmann
University of Tampa
Tumpa, FFL
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The Writing Lab Newsietter

A - Call for Proposals | ' ‘ _\ -
Midwest w”tmn October 4-5, 1996 o S - ' oﬁ
Centers Association Minneapolis/St. Pau! S 1
“The Place of the Writing Center in the 215t Century”

Request a form on which to submit proposals for individuals and panel ﬁmscntaﬁons.‘ workshops and demonstrations,’
think tanks on issues and strategies from Ginger Young, Central Missouri State University, Humphreys 120, 320
}- Goodtich Drive, Warrensburg, MO 64093 Proposal Deadline: June 30, 1996, .

MidWﬂSt cﬂ“egﬂ 11th Ahnﬂal'Cbnfcfénce "
- © October2:4,1996 -
Learning Genter * Indianapolis, lndiana .

Association “Circles of Learning”

MCLCA's membership includes approximately 400 learning center educators and administrators. For conference mgi&
tration information, call Luanne Momence: 419.530-3140; fax: 419-530-3194 - ‘ ‘ S J

. [T — T : . . o " - P

nyis7,196
Columbia, SC - ‘ e

Workshop on Writing
Centers in Engineeringy

The Department of Electrical and Computer 'Enginém‘ing Writing Center, of the University of Soyth Carolina, Columbia, |

| SC, will holda workshap on July 15-17, 1996, that focuses on the programs (he writing center has developed for cngineering
stuclents, However, much of the material is also applicable to writing programs'in other disciplines as well, The workshop will

| be particularly pertincnt for satellite writing centers serving speeilic prafessions and-academic disciplines. The workshop de-
‘seribes way$ to teach writing in engineering and 1o create cost-gffeetive writing center programs. S

. For more information including a brochure describing Lhe workéhop and a registration lorm, cuntﬁct Flisabeth M. Alford, . -
ECE Writing Center Director, 803-888-3604 (alford @ece.se.cdu) or Sheryl Hudgins, Business Associate, 803-7.77-799{)
(shudgins@ece.sc.edu), or write to ECE Writing Center, Dept. of ECE, Umversity of South Carolina, Columbia, SC 29208,

[

~ Call for Papers ; .
Conference on the " Qetober 25, 1996 I ~

- - Fall River, MA
Teaching of Writing o e

“Practicing Theory”

This conference will explorc the ways theory influences classroom practice as well as how wiiat happens in the classroom ))
changes our approachto teaching composition. Yor information on possible presentation lapics and proposal format, contact &

" Jeuan-Paul Nadean, Brstol Commuaity College, 777 Elsbree SL, Fall River, MA 02720; 508-678-2811, ext. 2445, E-muil:
\‘ jp nadeau-lasc @nova.novanel.org '

.d ‘ |
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T had been told tutoring would change
my life, but, to be honest, T thought that
was a banch of hooey. 1 knew working
in the center would make me a belter

" writer, but a better person? No way.

‘But as | came io know the writcrs who

came to the center, both experienced and -

" less expedenced, T also came Lo under-
stand their personal struggles, their per-
sonal trials and their personal wiumphs.
And as the semester progressed, T found
myself growing more patient, prowing
less judgmental, just plain prowing.

- Very seldom did I struggle to write,
For me writing was a way of thLmE 16

* " know mysell, und thal was an exciting

and fulfilling activity. In the October
1994 issue of the Writing Lab Newsler-
ter, Carlenc Pote wrote about her exprin
ences as a natural writer, in har tutors’
column “What Do You Mean, *There is
No Wnting F.ﬂry 7" For P'ult, the writ-
ing process was an ¢nigma, she sat to

~ wrile, and the paper practically wrote it-
self, almost as i she were taking dicta-
tion rather than creating a piece herself.

Far the most part, T work the same
way. But sometimes I stroggle: [have a
fecling, an cmotion, but no vocabulary to
cxpress it, Sometimes 1 can aimost feel
nmysell drifling apart like debris in space,

- {louting in the stuff T wish to capture, but
unable to grab it In these instances wish-
ing for tha writing fairy is ke wishing
for immortality: impossible.

And sy T sat in the center this past se-
mester, T spoke to students who [ell that
same utunchoredness every time thoy

~wride, When I really listencd to these
writers, 1 found sympathy inside myself
where there had heen none belore.

ot1°d
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Tutorlng as a rewsmn of self

One day a womarn came into the center .

draygsring her two small children with
her, She had been to the center several
times without making much progross,
and Twazsn't 100 eager to getto the ses-

sion. The woman was distracted and kept

sharing her personal st'pries: with me, 1.
smiled a lat and kept redirecting het to-.

ward writing,

| Then, about half way through the ses-

sion, she stopped and asked mc il T
would send a note to her instructor to say
ghe had been to the center. I suid 1

‘would, and to my surprise, she exhaled o

deep shuddering sigh, Then she

‘breathed, “Good. I want her 1o at least '
“know I'm trying.” The pain in her voice

was 50 obvious T could only look at her,
Sesing my confusion, the woman ex-
plained that her instructor had told her .
she would never pass the class and

should quit. Then T heard that woman’s -

voice grow deep and stubborn as she
slowly said, "1 &in’t gonna quit. I got

+ children. I uin't Eonna quit,”

 Like the Grinch Who Stole Christmas,
my heart grew three sizes, I'd never ex-
perienced such respect for a person. A
mere twenty minutus‘cu‘r'liier she had
been just another client with bad writing
skills; but, BLAM, she was Joan of Arc
or Gandhi, a vision of pure will,

Ever sinee, I've been w.ﬂy of casting
even silent judgment. The expericnce
made e paticnt with poor writers; it

made me realize I could never grasp the

depth of a smdent's commitment in o
few short sessions when the smdent had
a lifetime to develop the commitment.
And that trek into 2 nonjudgmental
lifestyle changed me. The center was a

—
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place for me to grow, without haviog to

MCASUIC MY SUCCESS Against another”s

~ failure, The center was a place where T

could suceeed by helping others succeed.
How nieg. : ‘

Michele Wade
" Peer Tutor

Indmna Universitw/Purdue University -

Indianapolis, IN

How-to handbooks
\in the real world

T embarked on my first futoring experi-
ence armed with .swcnu how-to hand-
books and a felt-tip an Having read.

“the manuals thoroughly, my mind- ‘
whirled with ideas to-help undergraduate
~ authors produce fantastic writing, and T

considered myself well-prepared to re-
spond to cach dnl_hmpoloby p.lPLl'I d
been assi gnnd

" Once I'actually begaﬁ to read, how-
ever, my confidence leve] plummeted

. drustically. Encountering a scvere iden-

tity crisis, [ could nat define my role asa
tutor, and 1 wondered how I could possi-

“bly learn to be an effective revision ol

for students. Furthermore, how could 1
possibly conference with the students af-

‘ter reading their pﬂpcm‘? 1 was termified!

Dismayed, 1 asked the walls around me,
“How.can T suggest improvements with-
oot removing the author's ownership of
this paper? Why am I so terpted to

“completely overhaul this druft? How can

T read a disappointing picee objcctively?
What will I say during my confarence
with this student?” ‘Suddenly, I entered
the real world of mitoring and realized
that despite all T'd read, no univergal
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how-to modet would prepare me to be an
elleetive Lutor. Anthropology papers in
hand, T wag essentially on my own.

Discouraged but not defeated, 1 de-
¢ided to reread the papers. This timc, I
looked beyond the words on each page
and tried to consider the needs of the smu-
dents. One piece sounded like a choppy
transcription of noles taken in ¢lass, and
1 asked myself, “FHow can T help this slu-
dent come up with ideas to create a cohe-
sive, meaningful cssay?" Another draft
contained no supporting-evidence and
hadn’t heen proofread. How, T'won-
dered, would T demonsteate. the impor-
tance of credibility and revision?

 These and dozens of similar questions
bclped better prepare me for confer-
ences, and 1 approached the appoinl-

ments detzrmined to provide more than a

few band-aids for one soon forgotten as-
signment. Consideting myself-a coach
rathci' than a paramedic, [ wanted © help
-students discover writing and rcvision |
techniques dpphc,dblt. 10 every : 1551gnh
ment, and [ eagerly awaited the arrival of
Brent, my first “ttoring vietim.”

As I watched the Wrangler-clad stu-
dent swagger woward me and take a seat,
however, [ immediately sensed that be
was not as cager a5 1 to discuss his writ-
ing style. At first ficroc-cyed and silent,
Brent was intimicating, and I dreaded
spending fifteen minutes prodding him
for responses and dodging his perpetual
glare, Still, I vowed to give him a
chance and opened our conference with
smal! talk about his anthropology class.
Tmmediately cxplosive, Brent cursed his
professor and complained that he hated
the class, didn't understand the writing

' assipnments, and had no idea how (o re-
vise his picce. Since I had several ideay
for him to consider, Brent begrudgingly
scooted a bil closer and examined the
comments on his draft,

“What do you mean I need more ex-
amples? What's wrong with this scn-
tence? How—Oh, T don't even care. T
can’t write anyway!™

{cont. on page 16)
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In praise of time’s winged‘chariot+‘

)

The limited tutoring session

The University of Miami Writing Cen-
ter lirnils its sessions to thirty minutes,

. The policy allows for a sceond session

on the same paper IV the student makes
hand-written changes.on the hard copy
of the paper on the portion o tutor has
seen. Our'students arc generally well sat-
isfied with the assistance they reccive,

‘ but when they complain, they Complmn
about the time hmltdtl(m

Thcrcforc, fnr more I.hﬂn the creative
method of teaching writing, I was over-
joyed to read Joy A. Farmer's article, -
“The Twenty-Minute Solution: Map-

-ping in the Writing Center,'™in the

March 1996 cdition of The Writing Lak
Newsletter (vol. 20, no. 7). It meant that
some writing cenlers are even more
draconian than minc in rﬂy relentless

pursuit of the thirty-minute session, No

one has suggested that T cut ten minutcs
from the ideal session, but some people
press for a longer or an open-éoded one.

Tlecamed the value of limilatons in the

classroom while teaching a unit on
speech-giving, Nearly every student felt

qualificd to deliver a speech without any

real preparation—untit T confined cach
specch to three minutes, plus O Minus
ten seconds, and armed myself with a |
stopwatch, Suddenly I saw the value of
time limitations; Students had to practice

to meet the time requirements; there was

no other way to comply with the strin-

- gent time requirements, Now T sec ben-

clits similarly arising from limiting the

. time of a writing center scssion, Tulors
- move along quickly, finding the most

crucial arca or areas to diseuss. The time
limitation forces them te focus,

'quimmam obliges tutors to limit their in-

volvement. Moreovet, limiting the mod-
cling to & paragraph or two stimplates

students to take responsibility (or at least
a part ol their paper. Because students
* know they themselves will have to cor-

reet mueh of their own paper, they are
more apt to focus-on the instruction of
the sexsion. ThLy pay-attention bLCclUbC

: lh(,y Tust.

Tl'urly -Tinute Sessions arc ldca.lly
suited to students’ Lmited attention span.

* Needy students, those whom tutors tend
o ovcr-tutur, ave cspccmlly short atten-

tion spans. If it were pobublﬂ for them to
learn cveryﬂung in an hour, they would

- already know it; especially these '«.tudcnt_-.
: pmﬂt fmm short, tmqumt sessions.

)

' Froma purcly pracuc.al standpoint,

short scssions assist a writing center as’
an admimistrative unit. Shorter sessions
mear more sessions. Those monthly and

annual Teports of attendance figures will

reflect more sessions each-day, to the
greal joy of the bean counters.

Thus thirty-minute sessions allow—

even encourage—efficiency both in
learning and in teaching. 1n viewing
them, 1'am reminded of the architcet
hired to design a church, The
congregation’s serious financial
limitations forced him to devise a prize-
winning design using extremely cheap
materials, He said that the limitation
helped him to direet his thinking and to
formulate the blue-rikbon concept. He
viewed the limitation Dot as a Testrig-
tion hut as a focus, In exactly this way,
Isee time limitations in a writing

: center, :

The thirty-minute session minimizes Churlotte Ferlin
modeling or editing: Tn some scysions, University of Miami m
the tutor has (0o great an impact on stu- Miatni, FL ‘
dent writing, but the thirty-minuote re- ——— e

| . :
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Trust in the writing center community ‘

In a fniendship poem, the poet Nikki
Giovanni deseribes a warm relationship:
“I will never miss you / because of what
we do / but what we are / together” (58).
For Giovanni and the special person in
her pocm, something happens in their tu-
petherness—rthat 'somctlu'rig called com-
munily. As friendship warks best in an
environment of community and sharing,

© 50 docs the writing process with collabo-

ration and trust.

~Puter Elbow, in Embracing Contrar-
ies: Explorations in Learning and
Teaching, explores a writing-process
philosophy of two-hcads-arc-better-than-
one. According te Elbow, writing com-
munily is collaboralive learning, which
occurs when - o
[ say something, you give a
. ‘T(:.Spﬂl'.l se and it constitales some
restructuring or reorieating of what

lsaid. Then I see something new

‘on the basts of your restructuring

and so L, in wrn, can restrocture

what T first said .. Cwe cach

successively climb upon the

shoulders of the others” restroctur-

ing, so that at cach climbing up, we
‘ ;111'1 see o litthe farther, .. " (41)

In standing on anather's shoulders, we

~necessarily engage in a communicating, -

o1 a reciprocity, of trust. Inléracting in a
one-on-one writing conference, 2 student
obsetvis her words' influence on het
reader. Tf she ean he persuaded to write
to a reader prepared to believe her in
sympathetic alliunce, she has the polen-
tial to become much stronger and
clearer, more direet and [irm in her writ-
ing, Even in the cvent of a “wrong reac-
tion,” she can muke improvement it her
communication skills (287). Howcver,
she needs [irst an atmosphere of comun-
nity and trust,

Onc popular contemporary novel has

as ity thene the positive natare of power

214
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present in cn]'.l.ibnratmn and mutual trust.
In The Celestine Prophecy, Tames

Redficld cxplores through the medium of

fiction how community occurs and ,
thrives embraced by a dynamics of bio-

Jogical enerpry and rLLlprOL.il tnast,

Redficld’s members of a modern utup@-rm‘
wortld reeognize and respect the sharing
of energy between people. Mis protago-
nist leamns that for the individual in con-
versation, “oné of two things can hap-
pen. That individual can come away
feeling strong or [ecling weak, depend-
ing on what oeeurs in the interaction”
{70). Too often we try to prevail, to out-

wil and control L&Lh other beeause Df the

psychological lift this control may afford

-us: “This is the reason we see 50 many

irrational conflicts in the world both at
the individual level ancl at the lavel af
nations™ {71).

Redfield writes that in controlling oth-
ers, we rob them of vital cnergy. “We
fill up at the other’s expense and the fill-

ingupis what motivates us” (71},
* Rather than seek to control, we should
‘learn te respect and appreciate the other

person, for in appreciating his “shape
and demeanor,” we focus on that PCTRON

~until this sl]'lpe and demeanor “begin to

stand out and to have more presence,
[and] we can send them C.ncrgy, lifting
them up” (201). The more we can ap-
preciate the wholeness of a persan, the
morc our cnergy flows into the other,

-and the more energy returns to us (201).
. Redfield next echoes Peter Elbow's

theory of collaboration in conversation:
. Becanse you are giving mc morc
“cnergy than T would have other-
wise, I can see what my truth is
and more readily give it to you.
When [ do that, you have a sense
of revelation about what I'm
saving. This leads you 1o see my
higher self even more {ully and so
appreciate and focus on it at an
gven deeper level, which gives me

ReH
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even more: enctpy and greater
insight into my truth and the eyele
~ begins over again. (Redficld 201)

Rcdﬁcld hastens to clarily L:hal‘this -
ciprocal action of energy does not cquate
with co-dependency. Co-dependent be-

havior may bc,gm like this, but will dete-

riarate into control when the ‘addiction”
cuts ol the source of the energy, [or truc
“prajection of energy has no attachment

or intention,” only two people anticipat-

ing messages (201). According to Gary
Olson, this anticipation of message and
sharing of encrgy i¢ vital to the writing
center conlerence. Here, he wriles, “isa
sharing of powcer, accompanicd by the
recopnition that since we are all leamers,
we are all capable of being teachers .tnd
that tcachmg and 1c.umng arc not sepa-

‘r'ttc but complememﬂry activities” (xu)

Davn:l Tuy]c)r L.iutmn'-. c..nn\ultcmt'-. to

: t'd\;, care that thau' own expem::e doesn't

cause them o dominate the: lulunnb S5
sion, ,Tay]or approaches the writing cen-

ter conference frorn the position of the

psychotherapist. As in psychotherapy, -

- writing conference failures may result

from a lack of interpersonal skills or
{rom inability to sharc responsibility
with the client. These failures may sig-
nify a tutor's lack of trust in the student.
According to Taylor, it is the tutor’s re-
sponsibility Lo establish an atmosphere
of trust, primarily by listening and under-
standing. The learning of knowledge it-
self is a-social construction, which in the

-Writing center requires interpersonal

skills accompanied by interest in the stu-
dent and awarcness of the student behind
the text (24). Beyond helping the stu-

_dent lpamn to trust us, Susanna Hom

wiites, our alertness to the needs and tal-
enis of cach writer can help us “open our
minds, close our handbooks, and have
{uith in [the student's] intg:lligcncc"
(109). Taylor writes that the “creation of
an atmosphere of aceeplance and trust is

deviED 90 AT noN



The Writing Lah Newsletter

mare important than'a counselor’s spe-
cific techniques. The client must believe
that she cun cxpress without condemna-
tion. To create thas chimate, counselors
“use their primary helping tool—their
own personality” (27).

To comprehend meaning in a sdent’s
writing, we must become active and in-
tense listeners, focusing beyond that
student’s words or actions to the “mean-
ings o pereeplions that are producing
thut behavior” {Taylor 300, This type of
Lstening is acwally therapeutic for the

talker: she 15 conscious of our offart, and

in the talking can begin 1o understand
hersell. Assured that the tutor docs not
intend to deteean or judge her, the sw-
dant will not remain “a passive recep-
tacle.” She will feel willing to “commit
to writing without fear of being wrong”
(27). Taylor cites throe traits that help
establish trust and acceptance in the writ-

- ing conference: helper empathy, warmth

and caring, and regard and respect.

Tom MucLennan, an advocate of the
Bubcrian phildsophié;ﬂ approach in col-
. laborative leaming, cchoes Martin
Buber's I-Thou concept. - In interper-
sonal exchanges, the reeognition of the
other person as a “Thou™ rather than'an
“It" establishes a relutionship of “open-
ness, dircctness, mutuality and presence”
(122). Buber’s “'true teucher isnot the
ane who pours information into the
student’s head as throuch a funnel. ... it
is the one who [osters penuine mulua
contact and mutual trust, who cxperi-
ences the other side of the relationship™
(Buber xix). Toward this mutuzd relas
tionship, the tutor must take the first
step. Rather than command, the consult-
ant should invite dialoguc, for according
to MacLeonan and Buber, genuing dia-
logue iy by definition invited, naver
commuindzd,

Truz dialogoe that leads to learning in-
volves identification with other people

and thus, altunement. James Molfett be-

ligves thal slwnement beging when
boundaries dissolve and defenses lower.

£1'4d
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“Plenty of warm human relations, of di-

verse nonverbal experience, ol opportu-
hities to conneet-all uround . . . will set
the stage for learning by atuning™ (126),

. Psychoanalyst Theodore Reik describes
conversation that invites response and .

connection and leads to attunement: “In
a conversation people speak alternately.

“When a persont has said or reported

sotnething, the listener makcs a remark,

usks a question, gives a vocal expression .

of intetest, or Lells & 'story himsclf” (Rmk
122).

In l.ny expericnee as a Writing Place
consultant at the University of North
Carolina at Wilmington, I have abserved

the suecess of Reik’s alternating speaker-.

listener interaction. With Little experi-
ence, L have consciously and socccss-
{ully applicd this as an invitation to
dialogue and trwst. Humor and shred
experiences brought up at the appropri- -
ate time will win student response and
trust. First §talk, then I listen. Accord-

. ingto Reik, the freely talking client will
. invariably tell us what is wrong, 1listen

with Reik's “third ear” for repetitions,
tones, gestures, allusions, evasions.

Even while moving to the consulting

room, T mentally take note of scudent

posture, gesture, her choice of consulting

cubicle and chair, We talk while com-
pleting the required consulting data
sheet. When the student’s paper finally
appears on the table, somehiow her paper
seems less central o the mecting than
does the student herself,

From the initial mecting and through- -

oul the consultation, 1 make an effort to
build empathy by looking for mutual in-
tercsts. and acquaintances. Students from
our local area sometimes have had the

same secondary school teachers Thad in -

the 1960s. T often laugh along with them
at my having had a crush on one now

“clderly, eccentric biclogy teacher when

he was young, good-looking, and new (o
his profession. With a creative writer's
penchant for making connections, I look
[or connections between the student's
chosen subject and my own interests,

'12“
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after reading her paper, 1 will comement
about some of these conncetions, then
pause o that the stident may respond
$he invariably docs. This technique has.
worked cqually well with the student un-
able to start a paper as with one experi-
encing an impasse or writer's block,

A favotite technique is to surprisc stu-
dents by finding special abilities previ-
ously unrecognized in their wntmg or
by showing them how to tum wcdk-
nesses into pmltwc writing strengths,
One student who comes immedialcly 1o

" mind overused negative coticizm to the

extent that her writing tended to depress
her readers. One day I praised her re-
markablc pift of cynicism as well as her .

- natwral sense of hurmor in conversation.

Combining the two “gifts” should pro=
duce some impressive satire, [ told her,
Surprised because former teachers had -
discouraged her consistently nogative ap-
proach, she nevertheless tried this-com- '\
bination, and it worked g j) )

. Raised in a conservative Southern en- -
vironment, I have at times wrestied to
keep un open mind when students have
cxpmsscd liberal or radical opumuns
ahout contemporary issues, When a stu-
dent appears to struggle while argning an

“issue, T have learned to look for signs of -

conflicting or reprassed feelings. Too of-
tefi, a5 in my own life, the student hus

been dnu}umb:.d ut hm'nL und in school

againgt arging her wewpomt Several
studerts who have learned to trust me
sufficiently to cxprcxs" unorthodex opin-
ions have produced persuasive papers
that have altered my own carlier notions.

An cxample of this involved John, a
student from an ultra-conservative fam-
ily and environment, . 1is persuasive as-
say defended the subjcet of his choice—
Reppac music. After three dry and
Tistless drafts and much frustrating dis-

. vourse, T suspeeted, then realized, that

John actually wanted to proniote the
Rastalarian moveraent itsell, Aller con-
sidering several of my questions toward
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that end, John agreed that this was pre-
cisely what he wantted (0 do. Myen-
coutagement rather than the feared dis-

. approval seemed to give him license to

Write his mind. And in the noxt draft; he
quite suceessfully did just that, Although
I sometimes still inwardly disagree with

their arguments, my attempts at the open

und nonjudgmental approach have

helped relax my students snd reap for me
the benefit of a deeper understanding of

my lifc and of the people arourid me.
My trust ol them returns trust to me, the

© truster becomes trusted, and teacher be-

comey tanght.

Maty Catherine Bateson explores and
presents this ]u:aming of trust or digtrust
ws the most fundamental learhing that
shapes society (41). Development of
persbnhood comes from the ability to

‘achicve closeness, from caring and com-
© . mitment that lead toward commumity
 {62). Each of us necds mteractions that
require not conféssions of ipnorance, but

“mutual accommodation without either
participant surrendering™ (156), We
don’t want to say to our student clicnts,

as sometimes our schools have said, '

“Leave your sclf, your self-csteem, the
confidence accrued from learning 1o
walk und speak, at the door” (67).

In a society which ostensibly values
individuality, educators too often sue-
ceed 1n silencing individual expression
and pulting confidence ut risk (Batcson

. 67). At UNC-Wilmington, our Writing

Place Dircctor and staff have dedicated
themselves to creating a place for stus
dents to experience that trust so neces-
sary 1o the cxpression and growth of in-
dividuality, We build friendships in our
sharing of energy and because of what
we are logether. '

Dawn Evans Radford
University of North Caroling-
Wilmington

Wilmington, NC
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Calendar for

- Writing Centers

Assocmtmns

October 4-5: Midwest Writing,

Centers Assoctation, in St.

Paul, MN o
Contact: Ginger Young,
Central Missour State
University, Humphreys 120, .

. 320 Goodrich Drive, -

~ ‘Warrensburg, MO 64093

Center Assoeiation, in
Albuguerque, NM

| Oct, 24'-26: Rocky Mountain Writing

‘Contact: Anne Mullin,Writing
. Lab, Campus Box 8010, Idaho
State University, Pocatello, ID

83209 (203-236-3662‘).‘

April 18-20: Southcastern Wiiting
" Cenler Association, in
Augusta, GA
Contuet: Karin Sisk, Augusta
College, Writing Center, -

* - Drpt. of Lunguages, Litera-
ture, and Communications, .
Augusta, Geotpia 30904-
2200. Fax: 706-737-177%;
phone: 706-737-1402 or 737-
1500 maul kyisk @ac. cdu

New WCenter

address

To subscribe to WCenter, the electronic

discussion geoup for writing center

specialists, scnd to their new address:

send to; hstpmc@hshcrv tiu f:u:iu

{no subject line)
message: © subscribe weenter <your
names

If yuu have any questions, contact Lady

Falls Brown: ykflb@tmcs_l Atuedu
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Z?HITING CENTER ETHIBS

The night before the publishers’ dis-’
play arca uctually opened at the 1996
Conference on College Composition and
Communicaticn, several of us happened

'ta be standing around hooth for the

NWCA Pross ‘(the National Writing
Centers Association's new press), doing
our best to look official and hoping no
one took the time to ¢xamine our confer-
ence badges too carefully, ‘The security
crew at the convention center scemed -
overwhelmed and anderstaffed, so T sus-
pect they were more than happy justto
ignore us as long as we didn't cause any-
rouble,

We milled about a bit, cheeking out
the booth space, and we also spent some
ume kicking ourselves soundly for not
ordering & taller chuir for MaryJo Turley
to sit in. {(Mary JTo, the assistant to the -
editor for the Writing Lab Newsletter, -
had gallantly offered to tend the hooth
duting the conference,) The table we'd
ordered was to0 high for her to usc with
a “normal” chair, and that meant she
would probably have to spend much of

the conference on her feet or getting up -

and down repeatedly, We lamented that
her buck and foot arches would get
pretty sore without a cheair more suited
for our display table,

Then one of our group noticed that
booth next to ours—the booth conspicu-
ously lacking an attendant—had just the
sort of chair we had been wishing for.

“Do you think anyone would notice,”
one of us mused, “1 we ook that chzur
and traded it for the one i our booth?

A couple of us glanced at each other
and raised our eyebrows in Spocklike
fashion.

Klplng

“Well, T think they might be able to

figure it out when they sit dowiy and find
© their cash register is at eye level,” I said,

"Aw, ¢’mon, you guys,” our smiling
comrade continuid, eycing the chair
hungrily, “Let’s grab the chair, This is

~ the sort of stulf that writing center

people have to do all the ime Lo ger by,
Haven’t you had w0 scrounge up furmi-
ture like this for your own center?”

* Indeed, as Spoék would say,

: ’-inducd,

1U"s tnteresting how linlu.uﬁrcﬂds in
one’s life come together sometimes. A

. few days ago, T was reading 4 column

about the term “kiping” (pronounced
KY-ping) and the ways that kids in the
late sixties used the term (0. rationalize
stealing, The columnist—in his wrgeto
condernn the practice—never bothered
to describe any of the differences be-
tween “kiping” and “stcaling” as kids
saw 1L, prohably hecise his whole argu-

ment lay in the fact that he didn’t want to

mdke a dnuncucm

But the rest of us kids knew there was

- adifference. “Kiping™ was when you

took small stuff from a business or g

store of a vendor's stand. “Stealing” was

when you took something valuable from
another person. Stealing was personal,

Kiping was faceless, Stealing could re-

wlly hurt somebody. Kiping just took a
tiny hite out of a big company.

- As kids, we thought kiping wiw incon-
sequential, It didn*t make a difference,
stores had LOTS of stuff lylng around,

and they usually never even missed what

I 14
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was kiped. Besides, we knc;#v stores fig-

ured kiping losscs into the prices they
- charged, so it didn’t seem 10 us that
 kiping: really hurt anybody—cxccpl

maybe the insurance companics and no-

_body really liked them much anyway, © -

As you've probably frgured out by

| now, | was one of those kids who kiped

stuff every once in a while. Mostly 1 .

kiped ballogns or pieces of candy from
+ big bins at kid-level in grocery stores,
and I think I may have even stuffed a
" comic book or two p my shirt from -

ttme to time. I never took .mythmg e

ally big, but even a small kipe was cxcit-
- ing to my little eight-year-old mind, and

a successful kipe gave a quick rush of

- adrenaline, a seeret glow of illicit accom-

plishment, a subtle yet lingeting senscof -

‘gutlt and shame, and a flury of rational-

izations for how what I did was “not bad
at.all and, in {uct, perfectly Ju*;uﬁcd un-

© der the circumstances.”

For me, kiping was the perlet cm-
hodiment of a guilty pleasure,. | felt
pleased with what Thad manayed to ac-

. quire through Kiping, and I fclt a little

guilty about what I had done, but damn

t—1 needed that stuff, and it was just sit-

ting there!

Which brings me, once again, to wiit-
ing cenlers and an cthical concemn I
haven't had to deal with since my kiping
days in junior high school, '

My smiling colleague at the CCCC

' was right about une thing: the rest of us

had all, at one timé or another, brought
seavenged cquipment or supplies or fur-
niture into the writing center for our own
use. (And it docsn’t matter who the
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“smiling colleague” was. It could have
been any of us, and besides, I want to
continue publishing my column in WL,

- 501 think I'll keep her identity a sceret.)

Writing centers are notoriously
underfunded by many, many institutions,
and sometimes scrabbling under desks
and in the back of storage cabinets for
wayward pens and pengils and paper
clips and rubber bands is the only way to
keep things running for most of the year.
Thre are minimal tutor budgets, fini-
mal supply budgets, and minimal opera-
tions und maintenance budgets. Small
wonder that wriling centers find them-
sclves foreed by circumstance to con-
struct comfortable, productive working
environments from the discards of
better-funded depaﬂmcnu and campus
bulldmg\

I think we should be proud of that ac-

complishment and unashamed of our oc-
casional need 1o seck recovrse in the
“underground cconomy” of most educa-
tional instittions. Necessity is a mother,
as the saying goes, and desperate times

call for desperate measures—as, uh, an-
- other saying goes.

And before any more clichés and trite
phrases come to mind, then, (and with |
my tongue placed fimmly in my cheek), T
offer the following list of puidelines, ad-
vice, and sage wisdom  assist my writ-
ing center colleagues in their quest to
create and maintain the best possible
wriling centers they can in the face of
difficult financial prospects next year. 1
think we have all adopted at least some
of these tules as circumstances war-
ranted, and I just want you all to know
that I absolve you of uny guilt vou may
feel should you choose to adopt any of
them again, Have a good summer and
enjoy a well-deserved rest!

The (Half-Serious) Rules of
Ethical Writing Center Kiping

Rule #1: The Law of Free-Floating
Hallway Furniture
Any piece of furniture or ojjice
equipment thal remains ina

g1°'4d
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hallway for more than 48 hours by
* ¥ights belongs to the firstperson to
claimir.

Corollary: If a piece of fumniture .
or office equipment remainy in a
hallway for more than a week, then
someone will be grateful if you
take it away,

Rule #2: The Law of Trash by

Abwcmimn ‘
Any office supplies or materiols
that are :tmksd near (o a garbage
can are prebably poing to'be ©
thrown out ahd can he taken by
anyone who vbani‘.s them, Itis
unimportant Whether these
materials are still in rhfzr angmal
parkagmg

Computm Accessories

When a wmputer Meuse or
kéyboard or some other plece of
detachable hardware in the writing

center becomes damaged or
inoperative, it can easily be
exchanged for o similar piece of -
' eguipment af another COMPULEE,
station—preferably one that iy

' available for general student use
elsewhere on campus.’

Rule #4; The Law of Unrccurdcd

- Borrowing ‘
If nobady makes a noté of yaur
having borfowed something for
wuse in the writing center—supplies,

" chatrs from a nearby clatiroom,
an overhead projector, etc.~—then
 you can keep it as long as you

want.

Corollary #1: If nobody asks you
about your borrowed stuff for
week, then you can claim that the
stuff hos alwavs been yours.

Carollery #2: If someone wanis to
burrow something from the writing
eenter, make a note af it and
threuten bodily harm should it not
b returned soon.

| .‘IE
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Rule #5: The Law ol the Missing

© - Witness
If nobody saw you do it, then it |
must have been somebody else,

Michael A, Pemberion

Umw'ruzy of Hlineis, Urbana-
C humpmgn

- (Notes from the anonymous “smiling

 comrade” mentioned above: Some addi-
tional rules to consider adding to, the

above list: 1) After you've worked with
an athlete or any other strong, fit-looking -

~ student in a tutorial, ask if hefshe iy gens
- crally available after-hours to “liberate”

furmlun, from down the hall. 2) Never .

kipe or stoal i‘l.l'.l)/l'.h.lné, from a writing

center friend. Related note: The advice

- aboul having an “athlete-on-call” is from -
Ru]c #3: The Law of lntcrchnngcahle :

a writing center cul]nabuc offc:rcd long
ago at an Last Central Wnung Centers

‘I Association conference, 1'm not kiping,

stealing, or plagiarizing that advice—just
can't remenber who offered i,

Afjdiﬁunal note, for those of you who

-don't subscribe to any of the above rulcs;
- Michael Pemberton, who is also the
-National Writing Centers Association

treasurer, decided that the chair-switch-
ing deseribed above was stealing—not

. kiping, promptly returned the ¢hairsto

their original order, and paid the rental
company for a lal]cr chair for the NWC‘A
homh )

A Reader Asks. L

- Do you know of medical schools
that have writing centers? The
Medical University of South Caro- -
lina has one; it was cited for com-
mendation (the onty component of
the school so honored) during its,
last accreditation. But [ am trying to
do some research on writing in the
medical profession, and § do not
know of any mote. ‘

 Jennie Ariail
Acting Directar, Writing Center
The University af South Caroling
Columbia, SC 29208

Arial] @ gamet, cla 5. cdu
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. How-to handbooks

fcont. from.p. 10)

Behund Brent's tough facade, T noticed
his lack of confidence and reassured the
discouraged student that difficult, tedious
writing is-normal and expected. Pa-
tiently guiding him through the compo-

-ments of his assignment, I helped Brent
determine where his work was Tacking,
and together we explored ways to orga- ‘
nize his essay, integrate materals
learmed 1n class, and, in Brent's words,
“appease the professor,” '

Having leamed that the best way to
help a writer succeed 15 not to provide all
the answers, I let Brent discover avenues
for' improvement independently. Alll
had to do was nod my head, and Brent
had all the positive reinforcement he
needed; Much. nicer now, the mellowed
cowboy seemed cager to get to work and
lelt our conference actually smiling!

, Several conferences luler, I encoun-
 tered a terrified re-gntry smdent named

Karen, Ircmembered her paperasan -
awkward, disorganized transcription of
notey, and [ was interested to meet the
person who'd written such a scattered
fiicce. Willing to follow Karen’s agenda
rather than my own, I listened to a dis-
couraged woman older than my mother
describe her intense fear of writing, her
resulting loss of confidenee, and the
seemingly hopeless desire she had o
succeed as a re-cniry student in.an unfa-
miliar, intmidating environment. As we
talked, my previous mental note popped
up onge agaitt: though « tutor's role can
be somewhat sceurately described in

pends on an ability-to respond to each
student’s unigue needs! Though a little

‘coaching was enough for Brent, Karen

needed a real cheerleader, and 1 tried o

overwhelm. Itold Karen, “You can do

§ it and paragraph by paragraph, we

evaluated both the strengths and weuk-
nesses of the paper until Karen devel-
oped a realistic game plan to improve
her work, Soon, Karen's downcast 1

can't” hesame a moru.opﬁmixtif; “Mayhe

Tcan try this, . .." and T watched her re-

gain 3 belief in herself and a desire to try

again. ‘ '
Now & more scasoned tutor, I look -

back on my first few conferences with
satisfaction. Reading the lirst dralts

~ taught me to dismiss judgment; meeting

their authors helped familiarize me with

. e varied personalities and individual
‘how-to handbooks, rue effectivencss de-

needs; and hearing Kareno say, “Next pa-
per, I'm coming back to you again!”
gave me not only amee pat on the back,

- but also an enthusiastic desire to plunge

f . into my next stack of i'ou gh-edged drafts.

- build herconfidence by offering sugges-
tions which would encourage rather than

. Jénhl_‘fer Steele Christensen
‘ Peer Tutor.
 Utah State University

' Logan, UUT
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