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..FROM THE EDITOR...

" Just ag recursivencss is a characteristic

of writing, it is also a lcaturc of our pro-

fessional conversation, We revisit topics
. already discussed and look at them'

again, adding new perceptions and revis-
‘ing, but keeping what was valuable and
‘building on it. Thus several articles in
this month’s newsletter spiral back to
 the issue of focusing on grammar in
tutorials, Bul other conversations in this
issue take usin new dircctions—a writ-
ing lab in Denmark that encourages writ-
. ing'groups instead of individual confer--
ences and yet another center in
Wyoming where many of the writers
bring non-classroom writing tasks.

But as a recognition that tuters arc our
Breatest assct, the lead article reports on
asurvey of tutors” salaries, This vali-
-able study provides a perspective on
 yourtutors’ pay, but T bope it also helps
0 strengthen your argument for pay
 raises naxt your,

And fmally, a practical note on pagc
I3 about your subscription. We don’
waril to lose wuch with you, so before
. you closc up shap for the summer,

check the expiration date on your. mail-
ing label and remember to resubscribe
if necessary.

“» Muriel Harris, editor
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Promating the exchango of voicss and idcas in ong-to-one teaching of writing
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| Dollars aml sense;

| ‘cnmnensatmu wmtmg
center tutors across
the llmted 8tates

Evcry six rnonths or so wmcnnc con-
nected with ¢ wriling center sends an ur-
gent miessage to WC‘untcr. th: :,lu_tromc

" discussion group for wntmg cenfer '.]:lr:-
clalists, requesting information-on how
uther wntm 1 COTHErS compt.ma.tc their -

1ul0r\ Often prompted by an imminent -
meeting w1T.h a dean, depariment chair,”
or other 4dm1m:.muur they uaually seck

o am thtmsclvm with information to

drgue for ;uldnmnal funding.

Not long ago, we each found ourselves
_ inthis position. One of us was dealing
‘witha dean and a proposal 10 create a

new eenter; the other with an English de-
partrnent chair and a wish Lo pay wtors
nore than minimum wage, In cuch case
the information we gleaned proved enor-.
mously helpful. Since we were not the

.unly ohes xcckmg such information, we

decided to survey some writing centers
random]y to learn-more uboyt their staff—
ing, tutor ccampcm.auon and sources of

. Tevenus.

During the late spring and summer of
1995, we mailed questionnaires to wiit-
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The Writing Lab Newsletter

ing cenlers across the country, We re-

ceived 134 responses {Tom four year col-

leges and universitics, 32 from two yéew

colleges, 4 from high schools, and 5 -

from centers that do not fail into these

three catesories, What follows is what
~we leamned.

A. Four year
colleges and

“universities

{ The Writing Luf: Newslener, ‘published in
"ten monthly issues from September 1o

" June by the Department of English,
Furdue University, 1s & publication of the -
"Matinnat Writing Centers Assoclalion, un
NCTE Assembly, and is i member of the
NCTE Information Exchange Agreement.
158N 1040-3779. All Riphts and Title
reserved unless permission is pranted by
Purdee University, Maleriad will nol e
reproduced Lo mny form without vapress
written permission. "

Foditors WMuric Harrds; Asst. w the Editor:

. Mary Jo Tutley, English Dept., Furdue.
University, 1356 Ugawvilon, West
Lafuyeute, [N 47907-1356 (317392068,
e-matil: baerisr @ coipurdue.edu

Subseriptions: The newsletter has no

$15 {UJ.8. $20 in Canada) are requested,

~ and checks must be reccived four weeks

priot 1 the: month of expiration to ensure
* that subscribers do not miss an issue,

" Please make checky payable o Purdue
University and send to Lthe editor,
Prepayment is requested from bl.leC\h

“ofTiges,

Manuseripls: Recommended lenpth for
articles is ten Lo {1lteen doubleespaced
typed pages, three to five pages lor
reviews, and four pages for the Tutors'
Column, though longer and shorter
manuseripls are invited, If pogsihle, please
send at 3 and 144 in, disk with the file,
along with the hard wipy, Please cnglose
a seli-addressed envelope wilh retumn
prstagse nof pasted to the envelope. The
deadhine for announeements is 45 days
prior Lo the month of Wstke (g, Augu&t 15
1nr Qetaher muc)

Pleise send articles, revicws, announce-
ments, comments, queties, and yearly
subseriplion payments to the editor,

billing procedures. Yearly payments of L

| sy 8 8t ——n— = —— 111 8 e mr e
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Who works in writing centers at four

'year colleges and universities?

Stall profiles vary widely. Twenty-five
porcent reported hiring only undergrady-
ates as tutors, and 20% cmploy a combi-
nation of undergraduate and graduate
students. While 6% hire graduate stu- -
dents anly, a very fow centers (3%) hire:
only professional witors, and one centet
uses only faculty. Maost centers (47%)

- cmplay various combinations of under-

graduates, graduates, prol"mmn’d» and
faculty membets.

How do ¢centers compensate thair

“undergraduate student tutors? ‘
Mot centers (887} pay undergraduate

tutors an hourly wage, and 24% of thosc

pay tutors with work-study {funds. Some

centers ('13%) employ undergraduate w-
Lors who are cligible for work-study
funds, as well as some who are not, Five
percent of respondents compensate (ulors
with confse c;rﬁdit. A few centers (29%)
use only volunteer undergraduate tuloes,
imdd the same number.offer both course

-eredit and an hourly wape to under-

graduate tutors. Endowments, scholur-
ships, and apprenticeships are other

means of compensation. Almost hall of

the centers surveyed (42%) provide peri-
odic raises for tutors,

What are hourly wages for undor-
graduate tutors? -

Hourly wages for undergraduate tutors
paid by 20% of respondents are $4.25,
minimum wage. About half (31%) sur-
veyed reported paying i.lﬁdcrgrudualc t-

-tors $4.51 to $3.50, with-21% paying

$4.76 10 $5.00 an hour. The highest

wages (reported by 11% of respondents)

were $6.26 or more per hour.

How are graduate students com-
pensated for tutoring?

Muost writing centers pay gfaduauc‘ stu- -
* dents an howtly wage (32%) ar stipend

(339%). Six percent of those who pay an
hourly wage use work-study [unds.
Other means of compensation (each 5%
or lessy include course ufcdit, luition

" walvers, stipends and toition waivers, ar

some combination of these methods. In
29 of the conters, graduate students
work as volunleers. -

—

" How are professional tutars com-
‘pensated?

Half the centers employing pru[us-

sional mtors report paying an hourly

wage, while 36% offer salaries. Bight
percent offer a stipend, and o few (3%)

' report payment to prafossionals by grant

or a combination.of hourly wages and
stipends (3%).

What arc hourly wagas for graduate

- student tutors, professional tutors

and faculty members?

Hourly wages range {rom $4.25 to
$33.00. Twenty-five percent pay $4. 25
to $5.50, 9% pay $3.50 t0 $6.50, 15%
pay $6.51 to §9. 00, 13% pay §2.01 1o
$12.00, 24% pay $12.01 to $15.00, and
10% pay $18.00 to $20:00. Only one re-:
spondent reported w1ges of $33 00

How do wntlng center wages -
compare to other student wages for
work on campus?.

Sixty percent report thal tutor wages
are the same or comparable 0 nthcr 8EL-

© dent wagcu on CApus, lwr:nry-mght
© percent report tutor wages as higher than

other student wages, while 12% n:port
thu‘n a8 lowcr

: What are the suurces Df wrmng
© center funding?

Dircet campus [unding 1s he source

- for most (48%,) centers surveyed, Bn-

glish departments or writing programs

" fund 18%, and academic deans, viee

presidents, or provosts fund 11%. Only

. 4% are funded solely by work-study or '

other federal or state money. Student

 support services fund 5%, and 2% are.

supported by student fees, Twelve per-

centTeport ’rundm}: from comhmutmnt.

of these sources,
B. Two-year colleges

Wha tutors in centars at twa-year
colleges?

Most writing cenler lutors in lw(:-—yL.lr
colleges are undergraduates. [n fact, 30%
of respondents use only underraduates.
Another 24% hire a combination of un-
dergraduates and professional ttors,
while 10% use only professional tutors,
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'The rest employ vatious combinations of

- undergraduate students, praduate stu-

- dents, faculty, professional ttors and
others, in¢luding retired professionals or
volunteers, In those centers that pay, to-
. tors, almost half (47%) report giving tu--
tors periodic raises in their wages.

How are undergraduate tutors
compensated?

- Most undergraduates (88%) work Inr
an houtly wage; 21% are paid with
work-study money. Ceniters that do not |
pay un hourly wage mmpcnﬂtp under-

* graduaies through work scholarships,

. course credit, or some combination of

. these payment methods, Most paid un- ‘
* derpraduite tuloms (76%) receive be-

_tween $4.25 and $3.50/hr. Twelve per- -
cent carn 35,51 to $6.70/hr, and 8%
roceive $7.54 per hour, A fortunate JLW ‘
{4%) top the puy scaleat $8.50/Mr. -

-,How are graduate student and
professional tutors componsated?
Most who tutor in two-year college
| writing ceftters (74%) receive an hourly
Witge. Eighteen percent volunteer their
time, while a few (4%) reccive course -
' crcdit ora sa.[ury far their work.

How are-faculty members cnmpona ‘

sated?

Most lm:ulty mumbm arg e1thu' p'ud
an hourly wage or \.xl.u'y (53%) -OF 41
granted release ime from classroom
teiching (33 %). A small number (7%)
volunteer their time, and another 7%

" both receive release time and give volun-
teer hours, ‘ ‘ ‘

What are hourly wages for graduate '

students, faculty, and profcssmnal
tutors? ‘

Hourly wages for gr:ldum, taculty, '
ind professional ttors vary widely, with
30% muking between $5.65 and $8.73/
hr. Twenty percent carn $9.00 (o $1 1/hr,
while 16% make $12.00 to 15,00/ br,

Eight percent top the hourly wage aca.lc
aLsia. UO 10 520,00/, :

How do tutor wages compare to
other student campus wages?

Cn most cam puses (97%), tutor wages

are the same or CDmdeab[E to other stu-
dent campus wages, Three percent re-

. ported higher wages for tutors. No cen-

ters ‘reportcd lowcr tulor wugu:s

How are ¢enters at two- ycar

-colleges funded?
. Funding for writing centers comos

from a numiber of different SOUICes.
Thirty-six percent are funded dircctly as
Aulonomoys entitics, Fourteen percent

 are funded by English departments, and
~ the same number are funded by grants.

Nin percent usc a combination of Jrant
moneys and direct campus fanding,

Twelve percent operate on federal or
state funds, Small numbers report fund-
- ing from student fees, continuing cduca-

_tton dcpdrtments Colleges of Arts and '

Sciences; private found:ﬂ:nn'\ and com-
bmuhons of lncal stale, ang- grant funds.

C. ngh school
- wrrtlng centers

Who WDI’kS in h:gh school wntlng
centors? -
- Two of the. Cenlers resporndmg to the

‘l,urvcy hirc high achool Jjuniors and se-

niors as tutors, One u:ntcr hircs college
undergmdualu and thc ather combincs |

. high school juniory and seniors, college

undergmr.lumcx. 4nd r-:chnol iamlry
members,

How are tutors compensamd‘?’

* Faculty membcrs receive.a course load
rednetion, College undcrgrddualm ael
cornmumty service credit or college, -
course credit. Hj gh school students re.
GBIVC COmmunity service ctedit, or an
academic letter, and “guod snacks,”

' How are high school writing centors

funded?
Three of the ecnters rcporLLd receiving
school funding, One oprrates on acom-

‘bination of schoonl fundmg and un gn-

ciuwmcnt

D. Other wntmg

center S
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The five respondents in this categary

‘included three centers that serve under-

graduate students in their [ast two years
and graduste students, one center serving

graduate students only, and one center

that serves undergraduates in hoth two-
year and four-yeur programs.All rcporttd

o different staff profiles: one hires under- o

graduate tutors only; another hires gmdu-
atc students only; one hires acombina- .
tiot of undergraduates and professional

*tutors; and anather uses undergradustes,
professionals, and {m:u]ty IIlL.lleBI'b. ‘

Compcnﬂuon for tutors in these cen-

© 1eTs varies: one CO]‘I‘l]JLn'\thS under-

gradustes with community service cred;
three pay undergraduate tutors $3.00 o
$10.00 ar hour, one pays graduate stu-

. dent tutors $5.00 an hour, while : .'moth(,r“

pays them betieen $12.00 .md $15.00-
an houe, Pm[msmnn.l lutors receive
%8.00 an hour at one cefiter :md $12.00 at

- another. Three ol these. centers provide
. pcnodm raiscs .mcl two do not.

“Three coters 'reporl lhﬂt‘mtcr wages
- arehigher than other campus wages,

while smother conter’s wages arc the

5ame a5 oLhcr campus wages. Fanding for
‘ the‘.u centers cnmu from direct campus

funding, state operating budgets, or a

‘ cornhmancm of student f ces mld Cﬂmpuu

fi undmg

| E. Conclusnons

Ax we bathen,d our information and ‘
compllcd it, we found ourselves some-
times dismayed that wnunb center tytors
don’t carn more money. We know how
important and valuable their work is! In-
creasingly, however, we also found our
discussions focusing on the intangible
compensations ttors gain—the satisfac-
tiont that comes from hel ping others; the

" growlh of self confidence; the lessony
they leamn about writing and. leaching as -

they work with othu" smdenlx theim-
provement in thejr own wrting; .opportu-

© mities to atfend angl present at profes.

sional conferences, as wel] as to publish

Cing professional journal or newsletter;

the “home™ on L:meuq thdl. i wrmng

(wnr‘ on puge §)

PJ4EYOTH
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A writing lab in
Copenhagen, Denmark

For three years the School of Humani-

tics at the University of C,Uanh.igcn has

had a writing lab, In this casaY We Loy to
outline its background and history, and
{0 point oul not anly what we have
learned from related activitics in the
United States, but also way:-, in which
we difler, ‘

There wou]d notbea wnung lahin
Copenhagen if it-were not for our knowl-
edge of our American counterparts. Be-
fore we opened, one of the authors of

- this article (Christian Kock) had visited
several Jabs in the United States, -Now
lable among these was that at Purdue
Uﬂi‘ml’ﬁit)’. dirceted by Muricl Hattis—ea

unit whase extensive and active Tole in
students’ acadcmm life: was Jmmcdmu,ly
impressive, -A different and equally in-
teresting model, with Lhe Tab being more
like a powerhouse for Writiny- Across-

-+ the-Curriculum activitics, was the Jub at
Indiana University, Bloomington, cstab-
lished by Barry M. Kroll and directed by
Ray Smith. A year as a Visiting Prafos-
sor, taching English and Expoutury

Wmm;:, at the Bloommington campus, also. .

addcd many mmghlu

The uLher authar (Lotte T{mnccker) a

psychologist, began with an interest in
the psychological aspects of wriler's

~ block and, inspired primaril ¥ by the writ-
ings of Peter Elbow and puychologist
Robert Boice, cstablished hersclf as an
independent wriling consultant, in in-
ereasing, demand by all the aniversities
in the Copenhagen region, Toremost
umong Lotte’s concermns has been the do-
velopment of a madel for pecr re-
Sponse groups for graduate students, as
well us the usefulness of problem state.
es in tlm academic wrmné, process,

In 1992 we succeeded in persuading
 the dean of H umanitics thdt a writing I:Lb

g'd
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iight promote a hamagistic subject—
writing—of cqual interest to al) aca-
demic ficlds, and help solve a few eco-
namie pmblcrn*. ar th-., SUINGC tlme

The ditect économic incentive for
starting ourlah s a long-standing prob- -
lem, especially in the Humanitics: the:
“thesis swamp,” in which too many stu-
dents are sucked down for far 1oo Tong,
Writing a master's thesis is scheduled to
take six' months; in average it takes cu;h-
teen month\ but many stdents spend |
scvenﬂ years, others never graduate, -
‘This is costly for the univergity: Danish

.universities are slates owned, and their
- funding is a-function of thc annul “pro-

duction” of masters' dcgree:-. (regardicss’

of quality, one might add).

As a result, we were installed with the

- main ohject of helping thesis-writers
write, ' While nol wanting to compromise

on quality, our administrators arc acutely
awarg that rmore students ought to gradu-
ate, and many ought to do it f; aster, Our
view all along has been that both things
arc possible, and that improved quality is
certainly an 1ssue as well.

All beginnings arc small, Until now,
the lab has-been stalfed by thetwo of us

- working half-time, with a secretary-cum-

librarian to help, alw On'a part-time ba-
siv. From time to time, wc have had
g,mdu.ltc students of rhetoric doing
trainee service. That has heeg all, But
[rom the stant, there has becn lively inter-
cst in what the lab was doing, rcllecting
2 general sentiment that something
should be dane now about writin Ein
higher vducation,

- Sa far, our small unit iy thc only wril-
ing lab in a Dapish universiry, but more
are on the way in Denmark and MNarway.
A delegation from Russia has visited,

REH
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- wishing to-copy our format, Other ingti- -

tutions in Denrmark, as well as the gov-
ernment ugency responsible for second-

W improve writing instruction and the

quality of students” written work,
Higher education is organized differ-

ently in Denmark than in the U. §, Stu-

 dents pick their subject, such as medi-

cinc, law, English, psychology, at entry;
we offer students no oppnmmiLy to shop

“around and homein. on a major, There,

41 10 gnnura] courses; 1o our regret, the

- idea of having obligatory writing courses

dunng the froshman and aophomorc
years is as alien to academics here ag'it is

in yniversitics all across Europe, Indced, . -

out institutions have utitil now been
minimally concerned with Initiating stu-

* ary education, have consulted us on how -

dents in the academe or ascertuning that
they acquire the skills they need to thrive

‘there. In principic, Danish universities
are institetions that do research, set ox.
ams, and coniur dcgrcm

This is pacticularly truc in the Hymari- ,

ties, where faculty often fecl little re-
sponsibility for supervising thesis
projects. As these are supposed to be
lests of students” cupacity for indepen-
dent work, some fuculty feel that they
should preciscly nor offer significant

‘hLlp Although some professars super- -

vise with encrgy and commitment, their
self-interest dictaies that they give it low
priority, and the supervision students do

- get often appears to be mainly a marking

of erroes; or to bés guided by COUNtET-pro-
ductive principles like “We can talk
when you have a complete outline.”

On the whole, teaching has lower pri-
urity in our systern thitn in the U1, §. In

Dinish universitics, students do not
“like courses,” only exams. They are
rarely required to attend courses if they

det:e0 g0 4t
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“can scrape through exams.on their own,

and they are never graded for their per-
formance in class, ifany, Writing as-

- signed as part of courses is {or practice
-only. The types of writing that really

matler for students, and for which they

. come to us for help, urc those which

have c:xam " status—either sit-down
tests or at-home projects such as twemy-

© page term papers, and—in particular—

masler's theses.

- Qur typical clientele, then, are, gradu- .

ate students who have usually had no in-

“struction or guidance in writing sinee

- high school; such concepts as gcnrc'f-. of
‘ucademic writing, writing strategics and
PrOCESSCS, Of Constructive lu,db:u,k have

never ¢rossed theic horizon, On the

~other hand, they are generally older and -

meore advanced academically than the

' averupe student who walks into an’

American college wriling lab for help

~with a term paper, Qur task, seen on this
- background, is clearly huga, WC Are a

dmp in thc ocgan,

Not surprisingly, pcrh.lp\ our lab hag
been an instant success as far as student -

" response is concerned. That snmcthm I
15 tow being donc about the' acutc needs
of so manyls.tudcntﬁuhas made them flock -

to out activitics. Fortunately, most of
what we have tried has also bean suc-

cessful with regard Lo continued involve-
ment and measured satisfaction, In the

st academic year one- third of all thes '
siv writers in'the Flumanities were en- -

“tolled inour twelve-hour thesis wriing.
- waorkshops, Many more come to biv
+ weekly walk-in seminars (basically

threo-hour lectures with some cxercises

and discussion) on aspects of the writing

process and feutures of academic writ-
ing; these generally draw about 100 stu-
dents, (evening courses often 200): Our
most popular event to this date has been
a guest lecture by Donald Murray, with

* 300 students and some Faculty swamping

the auditorium, While his work has been
an inspiration to us for 2 long time, we
had no idea he wus so well known in
Denmark, nor had he.

ZB8T9-8vE-

These open seminars seem 1o us Lo be
a very important way of reiching sto-

+ dents and lecturers and making writing,

and the lab, visible. Here we feature
such themes as “How to Start Writing an

Academic Paper,” “What is a Good Aci-

demic Paper,” “Revision Strategies,”
*What is a Good Problem Statemcm m
the Hummutlca—wnh Lots of Ex-

) amples.” “Argurmnlahw Expository

Writing," and many more. We donot
pretend to be able Lo teach such compli-

cated skills in just three hour*-‘. The main -
" alin is 1o create an away cness ol uea-
. demic writing ds a craft and of the crite-
B F undcﬂymg ]udgmems ahuuL quahty

in .Lcadcmlc wnun*g,

Annthcr '1|m is to get students to sign
‘up for and form lcaderless writing -
Lroups. We strongly helieve that thc

- way writing is really learned is to go

through. continuous dizlogue and feed-

buck on work-in-progress from teachers
and peers. Tu,.mhcrs foedhack generally

reflects superior expertise in' the subjcct,
but they often do not have the time.

needed, and their idea of what Lonhtitﬁtc'-."
. helpf ul Tesponse may be radimentary, as
iz most pcop]c s who have never before

given this notion any thought.

: ‘OL“H“ writing groups for thesis writers
are based on an adaptation of the mode]
described by Poter Elbow in Writing

Wxﬂmut Teachers and Writing with ‘

Power, The groups arc cross-depart-

. mental in order to gather a sufficiont

numbzr of students in a-short tne—
quite a number of the departments in the
Humanities, such i Lhe “exotic lan-

© guages,” have only a handful of students -

cnrolled. We recommend six students to
a group. The main activity is construe-
tive, idea-penerating feedback on unfin-

. ished bits of writing forthe thesis. The
 deais that the writing groups continue
- until all participants have graduated, and

a number of groups have heen successtul
so far. (Sume flop, t00.) The lab’s role
in the setting up of groups is to bring the

' participants topether and to supply in-

struction-—written and personal—on
how to start up the group and keep it

BB8 REH
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runming, on rational writing pfor;eséc:s. '
on how. to give and take usefu] feedback,
and on penera) ctiteria for academic pa-

pers. Weare prcpurcd ta hpcnd haurs

with the groups to make them work for
the participants, but on the whole we do

ot believe lc)n‘gI -term participation by -

the lab staff is a good thing winee the
go.ﬂ is to. makc the group self: rehunt
Writing groups for graduate students

~ have become 2 popular *.upph,mx.nl Lo

the individual tutoring students get from
their thesis supervisors. By now two
other schools in the University, Law and
Social Swdies, as well asa pumber of

.. other: mxhluhun'\ wart to consult with us

on how to organize writing groups as a

- pcnmnem optiott for thesis writers,

"Readers of this journal may Tec that © -
all this sounds pretty differcnt from what
(nosL wnun.gF lahs in the 17, §. are doinp.
Where are all the individual conier.

- ences? We do have: some, but the main

reason is that we wish to gain expericnee

+ and-develop-improved methads of
“conferencing. Pioncers such as Harris,

Murray, und others have ¢ ca.rly Taid the
gmundwurk for u*. ‘bt we want 1o de-

~ velop our own pr actice-tested pnnmplca

for the djﬂcrem clientele and context,

One line of LJ(le‘im.Lnl hus been tape-

‘. recorded eonferences. In these we ey Lo '
gt the smdem ta talk and answer gueries

as ﬁ'LLl‘_V a.ncl fully as possible, after

‘which she will take thie tape home-and -
+ search it for useful ideas on both sube

slance, \tmcturc. ‘and formulation-—pri-
marily ds awn [rom her own n part of the
dmlc)g_.,uc ‘

Aga.in. the work we have done on
confereneing, as our cxperiments with
witing groups, has as its Main aim Lo de-
velop experience and pringiples for use
by students themselves and Lhe depart-

ments to wlnch LhLy bc,lun}:,

A related Jmllutlvc,haw been to develop
(wu tomputer-assisted composition
(CAC) programs. So far, we have not
had the resolrces necessary to do follow-
up studics, but hundreds of students
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(mainly thesis writers) have used tike-
home copics of these programs.

A featre that scparates our CAC soft-

ware from nearly anything clse we have

scen is that both programs arc add-ons o
an existing word processor (in our ease,
WardPerfect 5.1, which rc:m.um the
most commory). Whethet one lkes il or
not, most studeants in the Humanitics
{faculty (00) who use PCs at all will be

" reluctant to use other programs thim their,

word processor; and that, for most, it is a
sophisticated typewriter that makes nice
prints. Therefore we believe that CAC
software which is meant actually to help
such writers write better papers musl be
an integral part of the word processor.
The many intercsting CAC programs

which cither require writers to importfcx- -

port files or featurc small-scale esoteric
word processors ol their own are, we be-
lieve, uniikely to be used by those who
need them most, Technicatly, both our

 programs consist of macros written
within WP 5.1, This means that at any
time during the Wwriting onc can activate
the add-on aids and Teccive help to wrile
copy that is integral to the document one
is alrcady writing.

Scriho (written by Lotte Rienecker) is
© sbbtitled “The Problem Statement Pro-

pram.” Based on oxtensive prior experi-

I

ence with conferencing, it js designed to
sct students going on their thesis
projects, [t contains ihout cighty ques--

tions and prompis, structured in four cal-

M

egories: “topic and focus,” “problem
statement,” “checking the probletn state-
:ment,” and “structure.” Under “problem

statement;” [or example, one may choose:

(o be given prompls under subheadings’
"such as “hypothesis,” “purpose,” “‘audi-
cnee,” and others. The psychological ad-
vantage is that the prompts, which ap-
pear one by onc at a keystroke, will often
trigger written responses from sludents
which subsequently turm out (o be uscful
in the dralt, This way, reluctant writcrs
are “tricked” into writing bits of draft at
an carly stage. They mity éven be
tricked into writing a draft introduction
without knowing it: by choosing the “in-

troduction” function, they ure given their

ZB19-B8+E-B8S8

own responscs, if any, 1o those prorpls
which often *.upply the mp:ca for intro-

. ductory passages.

The ToolRox (writlen by Christian

Kock) offers a handful of aids to be acti-
vated at any time during writing. One is
. amenu of a dozen templates for various

conventional forms, ranging from the
classical pattern recommended in the Ad
Herennitm, aver the typical res*earch re-
port 1o the journalist’s inverted pymnucl

‘Each pattern consists of DanrECﬂ‘hQKC‘a
*. gxplaining the content and function of

each typical part, allowmh 1 the witeE o

type int copy undemneath. Another func-

tion, inspired by onc of Bereiler and

Scardamalia’s prr.,ﬂmcuth offersa
menu of transitional phrases to the next
sentence; a keystroke places itin at the

 cursor-gioing in one's document, A third
 funetion lacmmtes gverviewing and re-

structuring x the dralt by reducing itto
headlines with bars indicating the rcla-

tive lu.nzzlh of cach section.. There are
~en-sereen help boxes for\pmblum rang-

ing {rom writer's block Lo punctuation,
and simple style-checking functions (pe-
riods are marked in different colors ac-

~ cording Lo length, and most
naminalizations are spotted, 1o allow lor
_on-screen editing). )

A theme undcr'l)'ing this prwm[atimi
of our acu'.rmcs is that we look for ways

1o help *.tudcnt.\ help themsclves. Al

present, individual c‘JnJc,rcnce\; are not
our lab's tnp priority. “What work we

have clone in this area has becn done in
order Lo pain expencnee, diagnose probe

lem types, and develop practices for pro-

duetive conferencing, Qur main purpose

* is nol 1o help individuals on a walk-in -

basis. If nothing clse, financing and '
staffing considerations forbid it. This
has forccd u i think along other knes,

Studcnty, we believe, -ahaukl chrn 10
help themselves. Our walk-in serminars,
CAC software, and our increasing basge:
of hiterature and handouts on aspects of

© writing arc ways in which we help sto-

dents help themsclves individually. Stu-
dents should also learn to help cach other
in writing groups. Some of our most

REeH

 theme we wish to cmphasize, We do not

.on these criteria being formulated not
. just with regard to local or linguistic as:

"3 PLAEYOTYH

stimulating cxpetiences have been in this
arca, and it tics in with the second main

wishrio say to faculty, “Send alt your in-
ept writers to us.” Rather, we would like
to see faculty becoine ingreasingly re-
sponsible, and increasingly well pre-
pured, forthe task of educating aludmts

© to'bc competent Writcrs in their respoc-
tive fields.

This, we believe, should be a copstant
COnCErn in classes ws well as individual

 conferences. To assist in \uclmdcvn,lr .

opment, we want (o du what we ¢an in
several areas. We will iry, In SCIRInas,
publications, gle., to raise the genuml
level of awareness asto whi con'-:tltutck.
guod wiiting in acadernic fields, What
we can do i W place thlu issue of the

- general agonda among faculty; we can-
' not know, let alone prescribe, what the
 specific criteria for excellene will be in
ahistory puper, a thesis in philosophy, a

dissertation in Oriental studics, But we
can insist on explicitness of criteria, and -

pects of writing, which s what people. ,)
not trained in writing pedagogy tend to

do, but with a [ull rhetorical AWATCNESS

that comprises situational context, prob-

lem statement, focus, sm'm:turu'. slundards

of argumentation, cte. We can suggest

wuys in which such an awarcness.can be
Integrated in Lm:lung activities, and how

it can inform supervision and -
- conferencing practices.

. Oné project for the future will be the
development of an optimal medel for

teacher-led intra- dcp'lnmcnmi writing

groups. With an expression from musi-

- cal instruction, this could be called a-

“master class” model, 1n such a format,
the teacher’s dlell}ll]‘lE«’-.pLLlﬁC expertise
could be coupled with the full benefit of
teacher and peer feedback, based on qur
experience of what constructive [eed-
hack is, and how it comes about.

Al these idcas arc united by the con-
sideration that while we certainly like Lo 0
help, we are even keener o kelp fo help.

We hope we cun contribute to 4 change

(can: on page .’1‘)
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The doer opened, and in widked & stu-

_ dent with a particularly glassy-cycd

stare. It was us if he had been kicked in
the independent clause and had his -
maodificts misplaced. He stumbled over

1o the desk, IHurtiedly, T put down my «

Abnorma) Psychology book and took
down the relevant information. He'd
been repeatedly spliced with 2 comma

It didn’t look good. He needed help, and -

T was Lhcrc to take th CHsC.

"1 led him to the b.mk FOOM—$0MG-
wherc free from distractions, i orsol

- thought. Ha sat. down and handed me his
- paper, Ttall scemed tobe in order—five

y pages, double spaced. 1t was acompml-
- tion paper,

“Please! You've gol to help me! T

was Lold. that vou muld lielp. Plr;.u.e l’m‘

Iicupn,mlc "

“Read if to me. T'Il see what [ cando,”
I said, nodding and handing him a pen,

'He hegan to read; 1 fistencd atcntively,
It didny’t scem.all that bad, Severad ran-
dotn punctuation marks that weeen't nee-

- cssary, a few confounding sentences and -

sentence fragmcntw-—thew were 4 faw

' thmb«. bmhu.aughtmc\lofthc:m 1

only hud to point out 1 few places where
he tmissed. It was gotng prelty well, 1

" thought I might have been wrong about

this onc—it was an ordinary scssion.

Tust then, several people dressed in
NAVY suits and wearing mirrored sun-
glasses broke through the door and
pointed large semi-uutomatic rifles at us,

“Stay where you are!” came a gruff
voice. .

ZB19-8+E-BB8

Just another day

'What do you want from us?" I de-
mzmdcd

“Let me expluin,” boomed another,

-Tather familiar voice as it tnadc its wity |
thmu}_..h the suits. “We want the paper,”
- the voice conlmucd T tried to sce the

owner of the vojce. - Hé rnadc his way to
t_hr., !rnnt uf the group.

“Prufﬂs'mt .‘:«miLerson‘ WL I, ‘

um .. the hlud(..ni stamimered, obw—
c)uhly tcrnlu,d

“Smithc:rson!" I'hissed, recognizing

- the rather portly gentlernan in the gray -
Suit to be none other than my evil forrnu .
* freshman comp instructor,

“‘Thc very same,” he sai;i; bowing

mcvckingly. “We meet 'again."'

“But-why do yOu viant thm student’s.

p’Ler‘?"

fchcausaé.’.’ Smimcrs_aon rclortcd.

“’I‘hat 5 TIOt 4 very gnod mu.cm an
it's hardly a decent sentenee ﬂag:m,nt

_cither,” I growln,d

Ahh 50 you did leam aomcthmg ity

‘ my clags ™

."“rcs, but ydu still haven™ léarnéd,'

have youT" ",

“let me remind you, my friend, that
you arg not in a position Lo lecture me,”
he siid, motioning Lo his comrades who

" Were just wailing to unleash theit arsena)
- for some pratuitous violence and sense-

less waste of fife. “You know how I fogl

ubout the writing center—tutors I'.-Dl'l'l.]pl '

ing and influencing the student's writing

|i ‘Fr

REH

leave you both alone . . o
- Lake the paper and leave you both alone.”
Ile'grinned, “The choice is yours.”

"3 PLAEYDTY

with their own. T won't have you embel- .

Lishing this student’s—or any
student's—work above hig pitifully inad-

equate skill level. For all I know, T could -

he gnmling,anothcr oncbf your papm "

‘ “I can Iﬂcl‘r"(.r L-.md lht. xtudunt ner-
vously Tooked it him. He was franti-
cally trying to get hig stuff together,

" “This is obviously ﬂpcrsona.l‘thihg'. o
‘ cven ltztvc my paper, Oh-geez!”

| ‘Nc: a.tay here. Wc can hdndlc Lhn; NS

* said. It didn® teas; his fear any, but at

least he PﬂUSL.('L Smitherson was smiiling

-and staring at the paper lying on the

desk. “Besides,” I whmpered “T have u

»

plan”

" The studcnt‘loqked nuwdusly al the -
. peaple with guns, ut his paper, and then

at me. Ieould tell that he would r.'1thct'

-diz than surrender his paper o -
' bmtthmon I know 1 would, Tle was
‘ dcspcr.ﬂc Iwhx‘.pm:d my plan to lum

‘ “tht are you up t(:-’f" roared

‘Smitherson. “Whatever it iz, it won't

help you: Tust give mé thé paper and rn
- or U1l dll you,

*You know our policy, Smitherson” |
growled. “We don't edit papers: we w-
tor. Read the handout on the front desk,

- You'll see that our purpose here is nol
-~ only to offer assistance in identifying
.problem areas in student papers, but to

teach them how to overcome those prob-
lems in the fupure. In fact, it you'd. .. .
Glancing over my shoulder und then
back at Smitherson, Tlet my mec trail
olf. Everything came down to thix
moment.
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“Now!" I yelled, turning over the desk,
The student grabbed a large stack of pa-
per and threw it at Smitherson and his
goons. Pupers flew everywhere—thou-
sands of papers—all typed, double
spaced, with one-inch margins. It was a
mess. T rushed 1o Smitherson and hit
him over the head with a copy of the
MLA hundbook (or was it APA? It
helps to know both in an emergendy.).

" He stumbled forward, rubbing his head.
Furiously I jumped into the middle of the
suits; the stadent fullowed my lead, We
hoth began kicking and punching our an-

tagomnists, It looked like something from

the old Batman television show—you
know, the one with Adam West, My
student and T were beating the tar out of
a bunch of hired goons. The only thing:

 missing was the large colorful words like

 “BANG.” “SOCK,” “BAM," and my
personal favorite, “ZOWIE.” | '
Soun, all of Smitherson’s henchmen
were lying on the floor, either uncon-
. scions or smart enough to stay down. 1
collared Smitherson,

“Just where do you think you are.go-
~ ing?" I demanded. '

o get you,” he cursed.
. “Mayhe so, bul not tnduy.”

T thought I saw sicam cseaping from
undet his collar. I could see the student

 brushing aside the extrimeous papers and

retrigving his own. 1 smiled,

“Do you have any other questions?” [
asked the smdent,

* “No,” he said: “[ think I'm okay. Um

.. Lhanks.”

“No problem. Feel (ree to come back
anytime,"” T added, watching him make a
dash lor the door, 1 smiled as he left,
then I punched Smitherson, knocking
him cold, “You't! never leamn, will you
Smitherson?' 1 shook my head and
walked back to the front desk.

“How'd il go?” asked my supervisor.

cB8T9-8vE-BBSB

Mot bad. Just like any other session,” '

. I shrugged. “Oh, but T wouldn't go into

the back room for u while.”

“Oh ... okay,” he said, -]nn}&ing u Litele
puzzled. o .

1 grinned and returncd to reading my
Abnormal Psychology text.

The door opencd. It was a student
with a particularly glassy-cyed stare. [ -
had seen her type before. Ler participles
were dangling, and she looked like she
had several run-ons. She spoke in.the
passive voice. [rdidn't look good. She
needed help, and [ wus there o take the
cuse, o I ‘
' Stephen Schmidt
Texas Christian University

Fm'r Worth, TX

‘Dollars and sense

( com‘ J‘rmn pﬂj{(’ 3 1
center can provide; and the material fu-
toring in 4 writing center provides for
their resumes, Not all compensation
comes in the form of dollars!

We hope that our findings prove nseful
to those secking additional writing center
funding, as well as to those making plans
10 start new cenlers, o
S Kelly Child
‘ Layala College in Maryland
Balrmmre, MD
and
‘ L-ezgh ‘Ryrm ‘
University of Maryland -
College Park, D

A wrmng lab in Copenhagen |

feont. From page )
in our academic cullure, where 1n~.t1tu~
tions that do rescarch and set exams be-
come institutions that are more actively
committed to the task ol educating. In-
stead of being u dreop in the ocoan, we
like 10 e ourscives us yeast imhn
dough. .
. Christien Kﬂck and Lut!c' Rienecker

University af Copenhigen

 Copenhagen, Denmark

-

ReH
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Job Announcement

Full-time Tenum Track: Tutunal and
Academie Skills Imlmr:tor De Anza

~ College, Cupertino, Califomia. Forap-:

plication matetials, please contact Em- -

: 'plnyrncnt Serviees, 12343 El Mnntc
" Road, Los Altos Hills, CA 94022

(415) 949-6217 or -
cmsé438@mcrcury.‘!’hdu.cdu‘

Thu Tumn al and Skills Center nffera

wrnall proup mﬁ.truc.tmn, individual l?utol-

ing, classroom-assigned tutorials, com-
puter-assisted instroction and self-paced

3 skills modules. Provide vision and Jead-
“ership for alternative delivery of instrue-

tion based on.student needs. and learning

- styles. Work with colleugucs o develop

curriculum and instructional support. pro-
grams that are tailored (o a diverse stu-
dent population,” Coordinate wilh carn-

‘pus; faculty {o promote lnterd.lf-.clp]ma:y

use of media and technology as well as
different teaching and delivery strategies
apptopriate for a multi-culmral popula.

tion. Provide for the organization and

supervision of the Center, its programs,

students, and stafl. Serveon varions col-
lege committees. Aid in the development
and teaching ol the carricula of the Cen-
ter:and provide for training and develop-
mcnt ol the Ccnte.r staff,

Mm1mum thflcmnm

1, Undmt.mdmg of,-sensitivity to,
- and respect for the diverse aca-
demic, socio-economic, cultural,
' disability and cthnic background of
community college studenty,
2. Master’s or the equivalent in any
* of the following disciplines:.
English, English-as-a-Second -
" Language, Math, Linguistics,
Special Education, or Reading.

Position is open unti] filled.
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Educators or consultants"
Fmdmg a balance in Workplace
and professwnal conferences

- University of Wyoming writing center
conferences have become increasingly
divergent. Tmplementation of 2 Writing
Across the Curriculum progran is par-
tially responsible for the divergence. Bul
squally mmportant is our reputation for

~warking successfully with the writing, of

upper-class, international, and graduate
students. We are staited by English De-
partment faculty who arc well experi-
enced in writing, the leaching of writing,
and specialized writing tasks,

Because we have become rcuogmn.d

‘ for our work in dwcr;:,cnt ficlds and with

vurious kinds of writing, we have in-

* ereasingly boen conlerencing about

“non-classroom” writing tasks, Many

- people come (o obr writing center with .

job application materials, graduate

. school applications, scholarship n.pp]jcﬁ— .

tions, and journal articles. Their wriling

+ 15 .usually being controlled by a-prompt,

a set of enteria, or established expocta-
tions, Although the writing will nat'be’
evalualed by a teacher, it will be gvalu-
ated by people who will make decisions

- based on the writing,

Our writing center has operated prirma-

- tily on the principle that we ure cduca.

tory, not edilors.: We define education in
this specific setting as first diagnosing u
writer's level of ability for a specific
writing task and responding to needs thal
will belp the writer move beyvond thag
poinl. 'We have always wished 16 help
students become better wrilers, to im-
prove their writing process and nol just
et a better grade on an individual picte
of wnting, However, the growing num-
ber of non-classroom writing confer-

o1°*d
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ences has fed writing center Laculty to

question our focus, our mission, our phi- -

losophy.  Non-classroom writing tasks

- requirc that we look carcfully at a spe-

cific document to make sure that it will
be acceptable for its audicnee,. We

“sometimes-lecl that we are being asked
Lo be consultants moce than educators,
- Addimg complexity to the situation is the

fact that many international writers who
speak English a5 a second la_ngmge .

‘come 10 us with non-classroom writing,

During 1993-94, 42% of our conferences

. were with non-native speakers. O

those, 219 weze with graduate students.

‘S0 we haw, been grappling with our role

in thesc conferences and trying to draw
an ethical line betwéen helping cnough
and helping too much, In reexamining

- specific conferences with non-classroom

wiiting, clicnl expectations, and our re-

sponses to them, we have concluded that -

crducation remaing our primary purposc.

Writers who come with non-classroom

writing bring with them expectations of
how we will help.” Although they may
not expect us to point out a misplaced
COMMLA N idn Lnghbh compnmuun thcy
lThl)" LJEPL-LL s lU pmnt DHL out 11’1 d -
sume. In addition, they often arcina

hurry 1o get the project finished because

of deadlincs. They do not expect to
work Lhrr:nugh the text as a piece of writ-
ing in progress, but want to have it ed-.
ited/proofread as a final docoment. They
sec their part of the writing process as

finished and are often reluctant o make

significant changes in focus, content, or
format. For cxample, a new facully

- member, for whom English is a second

language, consulted the writing center

. o |

BB8 REH
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. with a grant proposal. Rather than ra-
- sponding to-the content guidelines, he

had erganized and developed his grant
proposdl according to the evaluation cri-
teria. He was providing information in
prose that is routinely inferred from the
conlenl requested und'suppnrting docu-
ments. Since the grant proposal was duc
in two days, he did not want to revise

- significantly. Instcad, he asked that we

discuss grammar in the document, Per-
haps that confercnce failed as a proposal
“education” session, but the mini-gram-

- mar lessons pmwded him with further

ingight into error patterns in-his writing.

* Many writers working on non-class-
room writing perceive that our services
eome with 4 guarantec, A'Itljlhljgh'fgome
of our suggestions are just that, sugges-
tions, they may bcligivc the decument is
ucceptable or good as 1t 1s. becavse we
are not purely directive ('move this sec-

tion,” “delete this title,” etc.). They miy

feVise in TeNpunse -our comments with-

~ out fully taking responsibility for the re-
vision provess.

Where do they pet (hese cxpectations?
Perhaps they come from the pereeption |
that non-classroom writing tasks are the
“real thing” whereas classroom assign-
ments are “practice.” Perhaps they come

‘partially from us, because we realize the

elfiect of these applications and articles
on the writers” lives, and we feel that we
should not Iet them leave the writing ‘
center with glaring errors. ]'_’.xpectarjm:#
also come from our understanding of the
audicnees for these documients; we know
that many will accept that the writers
may have goten cditing help.
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Our writing center advertises that we
help with all kinds of writing, including .
resurnes, job application ]ﬂltu’\. angd pro-
fessional articles. In our handout, an
educational mission is implied But not

explicitly stated, We have chosen not to
include a lot of “we don'(s" that might,
dle.mumgc NCWCOINETS, Iﬂblde we be-
gin cach conferénee with u verbal con-
tract. We explain that we do not proof-

read because our goal is to help wntcn o

become sc]i-wﬂmcm o

lluwcvu onr litcrature is not the anly
means of advum\mg The idea that we
“fix" or edit wrmn‘g, 1% often communi- -
cated by professors and peers, Or, writ-
- €18 may have used services of writing
centers that edit, and they expegt the
‘same kind of service al the Um\vcmty ol
Wynmmi., - ‘

. Howdowein WIIting centers accom-
© modate this prowing need? How does
‘ mﬂmncmg with num:la%mom wntmg
fi t our pouls? ‘

L As we thnught about appmprmlc re-
spomscs, we reéalized that our 3pproach to

non-classroom writing varies with dif fer-
ent situations, One factor that affects our ;

respanse s the writing situation isell,
The novice writer of a journal article
sought help in our writing center, The'
. publication or which she was writing
- 'wanted articlas no lon ger than 20 pages -
but beeause her rescarch was qu.ﬂuam«,
 she thought the editor would accept her

28 page article, The. wang cenler tutor -

knew the qudience expectations better
than the writer and considered it her re-
sponsihility to educate the writcr about
audience expeetations and Lo discuss re-
vision to meet the requirements. How-.
&ver, when a student seoms wed to o fo-
cus thut doesn't quitc fit a classroom
d.swlgnmunl we probubly will work with
aspects of the paper other than response
to the asmgnmcm

In other non-clawsro(:m wriling conlcr-
ences, we will not ingist on change even
though we helieve we understand audi-
tnce cxpectations better thun the writer,
For cxample, we often sec lotters of ap-
plication that are narrative and do ol

114

© with I am writing to.’,
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provide the information requested in the

- prompt. While we are'not in the hu51-

ness of restricting creativity, we rea.hzc .

that the audicnce actually wants the in--
formation requested in the propt,
However, if we question response (o the
prompt and the writer explains his or er

. Teasons for narrative, then we are mluc—

tant to foree thi., usue,

 This :md similar examples give tisc to
[h(.. question o how much we shape a
person’s self-presentation and voite hy -

sugpesting ch;mgm. For instance, if a |
writer comes with a job application Icttcr

WILten as a narrative, most readers” first
response would be, “No, you tmust begin

however, urc we.chan gm;: the persona
prosented via thc letter? If she is-thg

- kind of person who would write a busj- -
ness letter that way, shouldn't we let/én.
caulagt, that? Our job is to eduzate writ-
crs about traditional forms ind audwnu, |

expectations, s it our position Lo tefl an

. individual, “You Mmust present yourself .

as millions of other people do?” Most

~ deviate from standard forms beeause
they want to stand out. Wc recall are-
surnz wnltcn by a Russian who ended by- '

-..zymg 'he was a “ro Ectrum kind.of .

guy.” At fitst the tator d.l‘vCDul'El}:,Ld this
“deviation from the traditional resume.
‘mmmmmmmmﬁwmm‘

worked with the writer, and thut state-

ment reflected his sd[—:danuty dnd how .
he gencrally presented himself, .‘t-hc

would have diluted his voice if she per-. '

sisted that he Lhd]‘lgb lhe staleenL

-Another ﬁcmr in our. responsc isthe
wriler's attitude and motivation, If thé
wiiter comes seeming Lo want us to de-
fine changcs and explain how to make

 the changes, we are hesitant to diroct the

conference as such becagse we are not -

Tevising the wiiting as partners, How-
“ever, if the writer abviously is st geling

with the writing and trying different

strategics, none of which is working, we

will tend o suggest a sl.r.ncgy lh-lt prub-
ably will work. ‘

We're reminded of a hird- workinyg,

Asian student who was £oing over his

letter of application word by word and

I_‘"_____h‘
REH

S In domg 50,

= wriling students that seckin £ an edi-
. tor when needed i part of the process of
‘becoming a sell- \ufﬁmmt writer. Thus .
. whel these students camie 1o the writing
‘center with a pphmuonx and seck editing

'O pJdEYDTY

had restated sentences rc,pmtédly He

hcgzm his letter with “T am honored to . ‘)
apply for this position.” Asking him, “Is
*honored” really the word you wantto
ugg?" probab]y would have proclua,q..d a
blank stare, “Honoged” scomed pcrfec:tly”
fine to him, but jts. ase could hive made
his application stand out a5 odd, foreipn..

=

. Are we any less educators if w explin -
- that hm]oru.i"jsn t used in this context?.
Are we movmg lc:ward :,chtmg il we sug-

gest adifferent plira.l.c? Mo, we are edu-
cators whu-have assessed the wriler's .
needs, and his motivation lats us know

" that he miost likely won Lexpect ths

kind of help in future conﬁ';rmcm How-

- ever, the suggmtmn wil] asuist his writ-
- ing csf t:hn text.

Sv.,vural of our wnnng_ center Staff feel
justified in ‘being a consultant for S1U-

dents who have been taught that s::ckmg

an audience fo their work is a part of the
wrlung pracess. Fori instance, on¢ in- .
structor taught her scientific and tcchm~

help, thcy ar¢ acting on what they have. '

‘been langhl. . I contrast, others come for

editing not-as part of their writing pro- -

~ ecss but because they parecive their part
ol the process as over. .Oug goalisto
keep them engaged in the process,

Other circumstances canse writers to
e the Lext as fmished. ESL writers -

may cumposa 4 letter of apphcalmn s -
“ing the putrerns of thtorlc common in'

their culture. Fpr example, 2 Russian
writer may begin with a global statement
regarding the nature of work. [n such

cases, we show the writers samplcs ang

buybgut focus and format changes. Some
writers might arguc that they were ac-
cepted at the ,Un‘lvcrs.lly of Wyoming or

. were hited for a job with such u letter, so

they believe that there i o nced for
change. As editors, we would umply
fake the changes. As educators, we lat
writers make such LhOlCC'-. assuming
that they will learn from the outcome.

i)

‘We vary our rc:sponscs because of our

dg1:e0 90 A1 now



mission, If writers are trying (o help

helping people to write; we are not re-

ous situations, For classroom wriling,

we are to serve people, then don’t we

 any service to refrain from telling a
* wiiter thud even though he wants to tell.

© part aren't inténding o take advantage of
writing cenler services il we offer spe-

214
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themselves, then we feel justified as edu- |
cators to help them as consultants, Butif
writers are trying to pef someone else to
do the work, our responsibilily i limitcd,
As educators we arc responsible for

sponsible {or their writing, .

What specifically ean we do to help -
balance our roles as educators and
consultants?We need to define more
clearly whal is aceeptable help for vari-

witers often are experimenting with new
ideas and strategics. They're involved in
the process of learning by sometimes be-
ing unsuceessiul in their writing tasks,
But most people don't want to try out
new ideds in a job application. The pr- -
mary purpase of the writing task is not to
Jearn to write better but to et a job. If

serve'best by helping them leamn to

present themselves well? Certainly we
want themn (o present their ideas, not

ours; certuinly we want them to.create .
their own impression, not ours. But is it

the graduate school how Frisbee helped
him find himse!f, that the graduate

school wants to know how he developed -
an inderest in his major?

* We ulso need to feal comfortable treat-
ing different wrisers in different ways.
After all, the strength of onc-on-one
conferencing is that it ts individwal,
Writers who do not accept their part in
revising need a shove so they take re-
sponsihility. Writcrs who are doing their

cific sugpestions, We conclude thal
when we work with non-classtoom writ-
ing, we serve (st as educdtors, bt edu-
calors sometimes work as consultants.
Our poal with non-classroom writing
conferences is different because Lhe pur- -
pose of the writing 1s different. 'We do
nol, however, wish to ever lose sight of
our educational goal. ‘

Diane LeBlanc and Pegyy Marron

University of Wyoming |

Laramie, WY |

cB8T9-8vE-BBSB

On the value of grammatlcal “correctness”

1 was asked rcccntly to acldrws the
Stafl at the Writing Center of Oregon
State University's Center for Wriling
and Learning on the topic of how writing
assistants, who cncounter primarily ex-
posilory writing from across.the disci-
plines, could most elfeetively assist stu-
dents referred from my m'rreducwry ‘

fiction wnunb clau.

I knew that thc staff at the Center were
- eager to dispel the misperception that

they offer 4 proolreading service, and 1
wanted to be sensitive to that us I pre- ‘
pared my remarks. Nevertheless, when [

considered the question put to me (How
- would you like us to hel P your slu-
denty?), Thad to admit [ was sending,

them for a review of the basics, T have

| always. fielt strongly that mechanical pro-

ficiency is essential to pood writing,

| whatever its genre, and have refused to

acecpt that this philosaphy was merely
the consequence of truining T'had re-

i ceived myscll. Tomy students | would
| argue that you cannot clevelep d d.htmc~ ‘

tive style if you're nat in control of i its:

primary element, nor can you effectively -

bend or breauk rules for a creative pur-

pose un]ess You know what thme rules

entsu]

Tew:lrds this end, T hud been adminis-
tering a diagnostic test early on in Lhe

| term {three short passages of fiction in -
. which I ask students to Jocate and correct
» errors such as Tencounter most fre-

. quently in student work, c.g., irvir's con-
fusion and punctuation within dialoguc).

Allthose receiving 70% or less were re-:

‘quired to visit the Writing Coriter beforte
they submitted their first full-length

story, This tetm, however, having dis-
covered the limitations of such testing, I

 have taken to keeping a record for cach

student of the crrem which recur in the
take-home assignments and in-class
writing they produce during the first

- three weeks of class. 1 go over this card -
with my students individually during

conlurencey, and requirg thein (o bring it,
with their returned ussiznments and a

l. 1 .

ReH

copy of the fiction Lhcy are working on
currently, to the Wiiting Center, a visit
which I now requirc of all students ‘
should these errors persist. This ap-
proach may be morg time-censurming,
but has proven to be more eflective in
identifying, cxplcumnb, and correcting
BITOT, ‘

In the course of what bceuinc'largely

‘an ad lib presentation, T found an oppor-
 Llunity to fmally articulate an idea that

bad been cluding me for some time, an
idea which is at the root of my {rustra-
tion with those who disparage the value
of mechanical proficiency. What I came
up wﬂh 15 this: that argumenh abeul er-

Lcm! o pﬂ,i_,'{’ 15

Calendar fe‘r‘ |
Writing Centers
Associations
October 4-5: Midwest Writing Centers

Assoctation, in St, Paul, MN
Contaet; Ginger Young, Central -
Mis:-;duri‘Slalc University,
Humphreys 120, 320 Goodrich
Drive, Wm‘rensburg, MO 64093 .

OL[ 24«”'6 Rucky Mounmm erunb .
Center AShDC]dl]Ul’l in Albuquer-

que, NM :
~ Contact; Anne Mullin \Writing
- L.db,‘Cdmpus. Box 8010, Idaho -
State University, Pocatello, TD
83209 {208-236-3662).

April 18-20: Southcastern Writing

- Center Association, in Augusta,
GA o .
Contact: Karin Sisk, Augusta
College, Writing Center, Dept.

- of Languages, Literature, and -
Commuonicalions, Augusia,
Georgia 30904-2200: Fax; 706-

‘3 PHEYDTY

- 737-1773,. phone: 706-737-1402
or 737- HOU c-mail: '
kalsk@ac.edu,
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In one of the r,l.mu, I'm tc.mhmb x this

semester, we've just begun talking about -
theorics of response. We've cxamined

fow sample siudent pupers with prob-
lems ranging {rom severe grammatical
“difficultics to ml.ld[.'lll:..d organization and
development. We've talked about the
role that marginal mm.menh and termi-
‘nal comments can play in revision, and
how those comments can be structured
to cocourage revision without being (o0
directive o judgmental. We've shared -
stories about qmsnonahlc commenting
pmc,tu,(,s and questionable writing teach-
ers, and cveryone seems 10 be fully en-
gaged in the topie and has some opinion
to sharc.. But one of the issues that has

provoked the most animatcd—no, make

that heated—discussion in our class is
the dégree to which a teacher has the:
right to confronl matters of content or

heliclin student writing, -

Some of my students have tuken the
position that s writing teachers they
have no right to criticize a student’s be-
liefs, no matter how olfensive or wrong-
headed they might seem. As one person
in the class put it, "My job is o' éach

students how to write. 1t is not my job to |

teach students what their values should
he or to tell students what they should

heligve, That's thc f.umly § mpomlbll-‘

ity

_Other students have taken just the op-
~ posite position, arguing that jt is, indeed,
out job 1 eritique student beliefs when-

ever those beliefs are expressed in writ- -

ing and whenever those beliels appear to
he unsupported by evidenee, ignore pos-
sible countcrarguments, or arc likely w
provoke sharp emotional reactions in
their audicnce. Not to address such js-
sues, they claimed, is a kind of intellec-
-l cowardice, tantamount o an abans

£1°d
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Content is as content does

donmf_.nt ul our mlc as tcm:hcrb "As one
student put it, in an’ onling dmcuwon, ‘
*The hottest fires of heli are reserved for

thase who, in times of moral crisis, relain -

Lhcu‘ ncutral:ty

As om in- cl.m cunvcrsanon ccmtm-
.ucd we began © extend these Lines of
argument into mn:m, mundanc and com-

" monplace wiiting issucs. bhoulci writing
~teachers address matters of b(.-].lLl Or Cofl-
- tent gt all in student papers, purtmularly '

wher the beliefs expressed or content in-
cluded arc merely conventional or soimie-

* what naive?. To what extent shauld writ-

ing teachérs provide students with.
content for. their cssays, and is it even
possible (0'comment bn essay drafts
“without providing students with content
in one form or another”? Where do we
draw the line berwccn criiguing 4 -
student’s wriing tmd critiquing a.
‘student’s belicfs? Cun comments on the
form of 'an cssay be kept scparate from
wmmemq on contenl, and is that sOmMC-

thing that we, as writing 1 tcachers, should
" be '-rl;nvm;: for? :

The.paral lels hetween this line of dis-

cussion amany (uture classtoom teachers

and simitlar discussions.among writing,
center tutors about the cthics of interven-

Lion are, lthmk fairly. nbwom Tnowril-

ing centers, we rcguiarly reflect upon our

. intervention practices, and we arc mosl

‘acutely aware of the need to maintain'a
practical and ethical balance between our

 desire to help stodents improve their

wmmg and our desire not to ba. 100 di--
rective of controlling in doing so. ‘One
of the most often used mantras of writing
center practicd (right behind “Our focus
is on improving the writcr, not the imme-
diate picce of writing™) is that*“We help -
students primarily with matters of form -
-and expression, not conu,nl When we

FeH

 since'our method is L-.‘-.Lnually Socratic,
-we are actually drawing information out

unn&, .\unh mlprmauon purselves.

"3 PLAEYOTYH

[

ATy o mc-lhfy t"‘u:ulty concerns About the -

kind of help we prowdc to students,
when we try to canvince them that we

‘arg not, as some faculty believe, akind
of “institutionalized plagiarism”we
- whip out the old saw about how orgari-

ation, focns, argumentafion, and devel-

' nprnLnl are our bmhwmk not content.
We rec:te .iphﬂnbms and homilies about

muking sure “the. wnter - does most of the

work in mnfcrcncc " and how “we cx-

pect the writer (o be thr:. ucp«,rl in the
:,.ub_]ect matter,” *and we contend that -

of the btuclcnt wriler rather thun wmnb-

Well, in poix'wtof fuct, the -Athét_\iah' )
sepate didn't think much of that argu-

. :‘-’.;‘_\_ﬁ‘.‘ ’ - ‘

muent. They put Socrates to. deith for.
cormupling the youth of Athens, nat mr
fallownm, 1 Athenian youths to discover -

" how corrupt they were ah‘cady The
“members of the senate were well aware’

of an important thetorical r.ruth Some-

', timcs asking the nght quu.uons i just
-the right way can be an cven Stronger in-

fluence on individual thought than tell-

ing someone what you want’ himor her

o think. Not only do the listeners bt,,g_,m
to-faull in step with the questioner’s point -
of view, they also fall prey Lo the illusion -
that they came to such conclusions them-
selves and are therefore less likely Lo

question them,

Of course we deal with malers of con-
tent in the writing center. How coold we

! possibly avoid it? Form and conlent are

intimatcly related and virtually i ingepa- .

- rable. Onc of the things we have learned -

quite clearly rom grammarians such as
~ Wallace Chule-and Noam Chomsky as {

well as from spucch act theorists such as

I, 1., Austin and John' Searle is that the

d21:e0 90 A1 nol



- May 1996

Wiy you say something affocts the
meaning of what you say. When we turn
Our artention to matters of style, of ex-

pression, of development, of argutmenta-

tion, or even of penctuation in 4 stadent
papcr, we are absolutely alfecting the

meaning—and therefore the. gontont—of

that paper. When we ask students why

they decided 1o Lhum Hester Prynne Wi |

art carly feminist, we arc af]; (ecting con-
tent, When we ask students whether

they considered the Bill of Rights when
construeting their argument about cen- -

sorship, we arc affecting content. When
we sk students whether their point |
about the harmful cffects of affirmative

action might require additiona) ¢ evidence,.
" WG dre afﬂ:clmb content. When we sug-

gest that an audicnce rm,g,ht find the
phras¢ “strong, controlling woman" lss
offensive than “bitch,” we are dffecmq L

content as wcl]

We maintain the convenient flu.uon of
a iﬂrm/'cuntcnt distinction partly for
practical reasons and partly because we
recugnize that there are difforent degrees

. "of conlent-lave| help. Tn purely prag-
" matic lerms, it is much eagier to maintain

cordial and productive relationships with
fucualty whose students come to the writ-
ing center when those facuity do not see
what we do as a threat 1o their evaluation
pmcucm ur their goals for individual stu-
dents, I think that view came across
quite clearly in the survey of facully atti-
tudes T reported on in luast month's col-

;umn. Muny of the professors who had

no objections to their students bringing
take-home exams into the wriling center

- bused their position on the belief that the

writing center limited its assistance to

mafters of expression and style alone. In

Someo cases~—os with students who are
writing ubout highly technical, scientific
subject mattat—our contributions to the
conient or substange-ol an casay may in-
deed be extremely limited, and the form/
content split aceordingly distinet. In

- other cases—ag with students who ate

writing aboul topics'in the homanitics—
our contributions, both intended. and in-
advertent, may be a pood deat mare sub-

$14d
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stantial and the form/content split a gond

' deal fuzzice. Rather than engape in an .

extended discussion with facully mem-
bers about how difficult it is to diseern -
exactly where the line between form-
help and content-help should be drawn
whenever the subject comes up, 'm gen-
crally content to let all of us live quietly
in pur comfortable glass houses and

“hope nobody decides to pmk up nearhy

stones,

Besides, I think we can'make distine-
tions between content-level help r.md

 content-level help. When & tutor sug-
~ gests that a student provide additional -
- cvidence to support an argumentaive

point, that is quite different from having -

' the mtor provide the cwdmnc herself. Tn

the first case, the tutor is responding as A
teader in the accond the.tutor is re-
npondmb a5 4 co-author, This is an im-

- portant distinction that most, writing cen-
ler tutoss ean recogmize and embrace,

and a distinction that seems mhcn,nt]y
reasonable. Even if we admit that the.

_help we provide in a tutorial mnfcrcnce

will neeessarily impact content in one -

way or another, we can nnvertht,lm ad-

just our pedagogy o lessen thut impact

., atetitical moments. (In this re'ipcct

wiiting center lutors do not fall vietim to
an epistemological trap that is one ol my’

‘pet pecves with critical liberatory peda-

gogy. Severyl prominent critical
liberationists make the arguanr that:

. since all weiting und all classroom inter-

actions are embedded in political eon-
texts, then politics is a lepitimate subject
matter for writing classes. Writing cen-
ter tutors, on the other hand, perceive

-that even though all writing confercnces

are immersed in cortent, that need not be

 taken us 2 ¢ane blanche justification For
more explicit and profound intervention

in student writing, Just as not all kinds
of help arc the same, not all effects on

. content.are equally wl:mtantl\-‘e or

dlI'ECUVL )

Sensitivity to our own practives is, I
suspoct, the most important component
ol vur pedagogical cthics with regard to

.

ReH
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content. Just last week, for example, ong

- of my tutor/consultants was talking with

me about & conference she had with g

* troublesome student, one who kept try-
ing to wheedle “too much™ information
- out of her about what he should do with

his paper. -1 just came out of the con-

- ference feeling really dissatisfied,™ she

said. "I had' the distinct impression that -
I'd helped him more than T should have”
T thought for 2 moment about what she
said and then told her not to WOITY 100
much about it. 1f she: felt discomfort,

-+ then that meant that she had internalized

criteria for dctcrmmm £ what constituled
an appropriatc amount of help and what
didn’t, and she was working with a s-
. dont whe tested the boundaries of those
eriteria.  Understanding where those
houndaries tie and heing sensitive 1o

them éan only make her a better, more
- reflective, and  more ethical tutor in the

longun, And that's more impottant to
e than whether or not ong student got’

- moge help than he xhould have.

Ma'z?haei A. Pemberton
. University of Hiinois, {/rbana-
' Champaign

WLN Subscrlptlon

| jAlertl

‘Mail your renews! carly to prarantce

 a September issue when you return to
campus, 1t your mailing labal shows
8/96 or 9/9G expiration, look for 4 re-
newal notice by mid-May. Although -
we' ve sent Jost-cxpiration “grace”
copies this year, we'll resume “real-
time” matlings for Volume 21, Please
alert your business office before you
leave campus for the summmer,

Mary Jo Turley
374947268

trleymi@ce purdue.edy

dat:e0 90 AT AoN



Thb., Writing Lak Newsletter

I Call for Proposals |
Southeastern Writing JEESLRESISTEY
-~ Aungusta, GA
“High Tech, High Touch"
Keynqtu spcaker._ Gail E. Hawisher

Center Association

PTQ]’}()*...I.]‘-. are invited ‘mr mdmdu'ﬂ prescntations and chtire .*.cwom TOplC‘i could mclude (but ot I:m Limited tu) tutor

training, consuliing methodologics, writing, across the curriculum, lechnological pedagony, selection of appropriate hard-
‘ware and/or sofiware; student assistants in the computer lub, library resources on-line, [ab design and orbdm.:anon rccord
keeping and/or evaluation systems, student learming, and interdisciplinary eoltaboration in the writing center.

For individual presentation prupow]s send two single-spaced hard copics of your 500-word *-ummary and your name,
institutional address, phone number, ¢-mail adds ress, dnd dudiovisual u.qulpmcntftcchnulm,y requirements. For propoqalr. :
for entire sessions: send a S0-word overview of the session, plus a 500-word summary for cach of the four prescatatons
in the sumon ‘each summary should include the mfommuon rcquuu,d for individual prescntations. Session proposls
st include two copics of cach sommary. Deadline: Oct. 13; 1996, Send proposals to: Karin Sisk, Au;,usta College,
Writing Center, Dept. of Lanpuages, Literature and Commummuom-., Augum GA '%0904 2200 Nx 706 737 1773
tc:l 706 7'37 1402 or T’W 1500, e- mlul khlhk@ﬂ.ﬂ cclu

National Conference IEBRSULE: pmpw
L Oct 25- 27, 1996

on Peer Tuloring in [P SY
Writing

“Explarmg Comp[(’xzry "
Kcynote xpeakur Christina Murphy

v —

P](’,."‘qu, *.ubrmt u Zﬁo-wnrd dcsc,npuon of yom premntatmn work:shop panel or roundtdbln, lndlcatc lf your pl’C.bLl:l[athﬁ is
intended for an audicnce 1eW to peer tutoring ot for one that has an ulabluhed progeam. Identify the speakers and their -
roles within your institution. Pmpoqais will bc mdudul in the confcrcncc pmgmm Wwe wlmngly f:]‘ll:Ol.lm}:,L propmals fmm .
pLLI' 1aors. .
- Send proposals by Jum: 10 to Molly ngdtc NCI-‘TW Progﬂm C hmr Cu]umdu CU]!L!__,L Wrmng Ccntcr 14.LL. C":Clw la
- Poudre Ave., Colorado Springs, CO 80903 E-mail:. ‘mwingale @ic.colorado.edu; phone: (719) 389- 6742, fax: (719634~ |
4180. Repmstration information: Before ot 1, 1996: students 535 and directors. $70; after Oct. 1, 1996: bludcnt‘: $40and
directars $75. For repistration and accommodation information and form'-. plcam: Lnnt.y;,t Kevin Davis, NCPTW Site Lhzur.
Wrnmg Center, Bast Ct,mra] Umw.mly Ada, Okhhcm.i 74820, phonu 405- 3":2 8000 c-mail: kdaws@mmlckrk Lml{ eduy

—_ . e mm—— e i et i —— e — ———— b e ———

S — C e e e [P

Call for Pfipc:rs

Association for the  JEEEEREI VI

i - College Park, Marylzmd
Teal:hinu nI E““IlSh o ”Grammarfalr the 21 st Century™
E | o

' Propm..ﬂ\ are mvncd an any lu]:uc connected o the tc.u,hm}, rof gmmmm—bnth research and pedagogy. The pmgrum can
. uceommaodate & variety of pn.,:.enmtlom including workshops, :m;:,]c or combined presentations, panel discussions. Pleasc, -
submil your proposal {4 1-2 page description) by Tune 15th to George Oliver, ATEG Program Chair, Dept. of English,
* University of Maryland, 2119 Susquehanna H&ll (..ollege Park, MD 20742, Phone: 301-404-1426; c-mail:
GO‘S@U’\/IA]L UMD TDU

[ — e s 1 R e et e e s e . fmm mme m ey e — e ——

|. 1A
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Grammatical I correctness

' (r o, jmm pa,irr. 1 B
ror will be most effeetive when thcy e
related to ani inter pretution of the
author's intent, Students should be
taught o recognize the conscquences of
the errors they make, i.6., how g reader's

- comprehension and appreciation of thur

work can be jeopardized by grammiatical
Er10t,

Most writers want to ba taken seri-
ously, Errors can give a reader u false
tmptession by making the text appear
hastily written, obscuring the hard work

that may well have gone into its prepara- -

lion, Even WUrse, errors can render 4

 text so incomprehensible that the: rcader
simply gives up in despair. A student of

iine, for cxample, wrote a slory based
on her work in a women's shelter, So
nddled with error was this th rec-page
manuseript that a faw of her fcers con-

 fessed they’d been unable to muke sense

of it—and had stopped trying afier the

The “Peanuty” character Lucy is a fina
learning tool for the writing tutors, and |
often distribute the Latest installment on

the “tutoring™ thread when it appears in
 the Sunday comics. These cpisodes he-

gin with Snoopy sitting on his doghouse
with his typewriter as Lucy approaches .
with some instant advjee, c.g.; “That's a
terrible way to begin a story, | - T's s0
trtel” As Snoopy sity ulcmly, she -
roints her finger at him and orders:
*“Once Upon a Time' . . ., That's the'
way all the good stories begin. Do that

- Begin your story with ‘Oncu Upon
2 hrnc e

- Bossy Lucy is a caricature of the kind
of tutor 1 don't want mine to be. ESL
writers and others who have much diffi-
culty with scntence-level eprors, how-
CvCT, SOmetimes test this caricature by
wanting from us what comes easily but
what wa know——auftor some training—
that we shouldn’t do: go through papers

g1*d
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first pdgc Practically all the crmques
she reecived suggested she give more
thought to her piot and characters, when
in fact she had a clear and well-reasoned
conception of both, as she was able to-
demonstrate during class discussion. At

their most damaging, errors can work

aainst the intentions of the picce, with
thematic disharmony as the resalt, Ina

- stary about a man breakin g (ree from an

adcthlon, har example, or ina passage

" designed to 1nc1te an angry crowd, l.hL

Passive vaice would be i mappropnﬂtc
when the movement of the piece is to-

ward empowerment.

What is'at fssuc, then, is not “correct.
ness” for its own sake, an insistenge
upon which can be limiting and restric-
tive, pechups even insensitive to those
whose preferred style of self-expression

 dues not conlform 1o the rules of standard
anlnh But to argue that incotrectmess .

ESL quandary

ling-by-line, pointing out mistakes and

. mkinyg suggestions. 1n their guest for:
* the petlect, error-free puper these writers

are often quite happy 1o bave us full hack
into thosc habits that our tutor (raines
tried 50 hard 1o eradicate: focusing on
lower order concemns, ferreting out all -
the errors we ¢an spot, and dominating
the talking,

The writing ccnlu adage that we are -
not about perfect papers but about better
writcrs faces the acid test when we ane
working with writers lor whom English
is a second language, What they wunf—
un error-free paper—is something that
we'te not able to give thom without
cheating: taking over the sk in a wiy
that makes the writer a plagiarist.

How easy 1o gve thern Whﬂ'[ they
want! We can en 0y using our cxpertise
to help & writer uchiove her poals. She
wants 4 perfegt paper—and we know
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orie-way 1o d{: this.

obscutes meaning, spoils the reader’s en

joyment of the text, and (most impor-
tantly) may work aguinst the aythor's in. .
tent, is much more offective, 1 think, and
15 more likely o elicit a fuvoruble fe-
sponse frorn writets, whether student or
professional, Willingham (1990 de-
scribes the value of positive reinforee-
ment, of phrasing commentary in such a .
wuy as to mvite students into the revision
process. .‘:ln,mng the rc]almnslnp be-
Tween cormeet usage, cff‘ccl and intent iy

. .)’enm_'fer Carm:[i |
- Oregon State Univeryiry
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Willingham, Daniel B. “REffective
Fecdback on Written Assign-
ments” Teaching afF'vvciwln
7.1(1990): 1013,

how (o give it to het. Why should we re.

-sist giving to ESL writers what tlmy R

desper. alLly desmﬂ

Thc writing tutors in one of our aca-
demic support programs are asking this
question right now. One.of them played
the Lucy role with a writer and, with ali
good intentions, ended up revriting the

“paper. The instructor calied to compliin

when she saw that the paper was drasti-
cally irnproved over the writer’s previ-
ous efforts, The tator's quu,l"um now ig,
"Well, if 1 can't make cormections, what'
can 1 do about crror-laden papers?”

The idea that we somehow know
what's really “better” for ESL writers

- seems paternglistic. I piven the choice
berween a butter grade and a rather acba-

lous “control over onc's writin g who
would choose the atter? Control in-
volves real cffart, And, if we don't give
the writer what she wans, she might find
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“someone clse who will do so. Instunt
gratilication is the perlect paper, now,
the good grade, now. The delayed
gratification of becoming,a stronger

wrilcr takes weeks, months, cven years

of effort. The small beginning steps
seem like very poor reward indeed.

The real answer to this quandary
goes o the core of what tutoring is all

about, Tutoring is valid only when it is

part f the leaming progess.. That can
be its omly real teason for being, Oth-
erwise il 15, indead, the kind of cheat-

ing and coddling that its dc:lnu.tun ac-

cuse 11 ul being,

As wriling ccnters .md learning cen-
tets fight for their survival in this time.

of budget culs, this- must be part of our

- massage. With stadents both weak
and strong, our tutoring mtcmcnmm are.
" not wplace to poL qulLk answers but a

place 1o learn as we converse, question, :

listen to one another. Tutoring ses-

sions with well-trained tutors are 1s
much a pact of the educational process-—

~ for both tutee and tutor—as c,l.me*. pro- ‘
" fessors, exams, and papu\

W don't shandon ESL writers, We
can help them becomie, gradually and -
with great effort an both parts, belter

. writers. We can help them identify their

patterns of error and the fc.u.oning, the .

hypothesés, behind these errors. We can

guide them in compiling a notebook of
their pattems of error, grouped by type,
with incorrect forms and correet forms

. written side-hy-side. We can show them

how to use the notebook in the revision
stage as they learn to read for the kinds
of errors they make, We can demon-

+ strate how o facu-, on sentence-level cr-

rors by scparating sentences Irom thcnr
context, either by using'the sentence-

. spread funcuon on the computer or by '

matking off onc sentence at a time with
big index cards or hall’ sheets of paper.

On their way to becoming better writ-
ers, ESL smdenty will, if thoy work i
this way, turn'in imperfect papers. There
is ot time 1o deal with all writing con-
cerns in one session. o instructors

- need 10 be educated, too—not an casy
task. Student writers aren’t the only |
ones who' expect to walk out of a ttor-
ing scssion with a perfect paper. Many
instructons sce that as our rolc ulso. The
task of educating (he entire campus com-
rnumry about how we work with writers
is an ardyous and constant one. . Amclm .
like this one arc part ofr;hdt s.,llgrl.

)

“Cleaning up” papers Lor ESL writers
and others is as much a violation of the
“na plagiarism’” pledge as the fraternity
files of cxways and exams. Our self re-
speet and protessionakism are at stike.
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