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HAPPY NEW SEMESTER to you all, and a
nearty welcome to all the new faces who Joined
our group Guring the summers Although the
supplementary mailing list in this issue is so
long that it threatens to overtake the vhole
newsletter, I opted, finally, to continue in-
ciuding the names of new members. My reason
for doing so is that I've heard from some mem-
pers of our group that these lists help them
iocate and make contact with nearby labs.
Helen Naugle, who has taken on the responsi-
bility of supplying complete mailing lists of
all our members upon request, also reporis a
steady stream of letters asking for this list.
We are obviously & gregarious group:

Tn this issue vou'll also find Susan Glass-
men's article {p.5) describing a book and
materials review that she will edit for the
newsletter, and Richard Mason's article {p.1}
explaining bis plans for coordinating the
Materials Fxchange table at the Special Inter~
est Session on Writing Labs at the 1979 kC's
in Minneapolis. Also, Schwenck (a.k.a. Wil-
1ism Demaree} returns with more Great Moments
in Writing Lab History.

T laok forward to including your contribu-
+ione in future issues of the newsletler.
Please send your articles, names of new mem~
vers, and donations of $2 (with checks made
paysble to me) to:

Muriel Harris, Editor
WRITING LAB NEWSLETTER
Department of English
Purdue University

West Lafayette, IN 47307

MATERIALS EXCHANGE TABLE AT 4C's

The Writing Lab Director's Special Interest
session at next spring's 4C's meeting will

include a table for display and exchange of
1ab materials. Richard Mascn, Michigan Tech-
nological University, will be responsible for
organizing the table. The procedure will be
as follows:

1. Donors of materials are to fill ocut a
standard form {included in this issue)
listing snd describing materials. This
i5 to be mailed to Mason &8 soon 88 poOS-
sible.

2, Denors are to bring the materials with
them to Minneapolis and turn in at the
table. Where possible, materials are to
be in standard manila folder{s}, identi-
fied by school and individusl. A yellow
pad {with school snd individual) should
be included for names and addresses of
those requesting copies. {If you are
not going to Minn., send with someone,
or mail to Messon at Michigan Tech. sadd-
resg shead of time.)

3. Donors are to pick-up materials and yel-
low pads before leaving meeting. (If
you are not attending, or are leaving
early, the pads will be mailed to you.)

At this point, the criteria for materlals are
wide open: anything that the donor believes
others might find useful. We may later have
e space problem. If so, we will adjust at
that time~~somehow. On that rather tentative
note, we solicit your participation, cooper-
ation, and indulgence.

Address guestions or whatever to Richard
Mason, Humanities, Michigan Technological
University, Houghton, Michigan, k9931,
Bus. - 906-LBT-2LLT; home - $06-482-1295.]

Richard Mason
Michigen Tech. University




T Richard Mason Date:

Humanities/Language Lab
Michigan Technclogical Unlversity
Houghton, Michigan 49931

FROM: {name)
{school)
{address)

MATERIAIS FOR EXCHANGE TABLE:
(List and describe briefly a&s to type, size, content, etc. )

{use additional sheets if necessary)
; No_ . (If no, mail to above

J—

-= 1 will bring materials to Minn.: Yen
address well before meeting date.)
-- T will be able to send copies to those so requesting: Yes ; No_ .

Sipgnature




An unusual fact caught our attention as we
prepared our winter quarter summary for the
Writing Clinic at St. Cloud State: more stu-
dents had come on thelr own initistive than
had come by referral from their instructors,
fourteen more, in fact. This seems a small
number but it stands out because In our previ-
ous ten-year history, students coming through
referral have dominated the attendance fig-
ures by & ratio of up to three to one. What,
we wondered, had caused the sudden change?
Little else had altered.

However, with the notices sent routinely to
instructors at the beginning of each guarter,
we hed included s new item: a bookmark for
each student. Printed on the small slips of
orange paper were the name, location, hours,
and telephone number of the Writing Clinic as
well 85 the notation that help was free and
individual. Apparently the bookmarks have
gerved as needed tangible reminders for stu-
dents. Although instructors have always ex-—
plained the Writing Clinic to their classes,
it seems probable that many students have not
remembered this oral explanation and, thus,
have not come to the Writing Clinic unless
prompted by the instructors.

We plan to continue giving bookmarks in

hope that still more students will initiate
their own conferences.

Lorraine Perkins
8t, {loud State University

YSince it is axiometic with me that--given
physical and mental ebilities--any student will
master any language task that he or she really
feels the need to master, I see no reason fer
a stress upon any one kind of writing in any
composition class. The problem is, of course,
that students may discover their need after
they have passed through freshman English, but
that is no excuse for using the freshman Eng-
1ish class to prepare students to accomplish
tasks that they may well never encounter.

This means, of course, that the English depart-
ment should staff writing labs, to help stu-
dents at all levels with writing problems as
those problems arise. When students need to
write & research paper for history--if indeed
they ever do--they can read Turablan, and if
that does not suffice, they can come to the
writing lab, where they will get help.
-~gxcerpt from W. Hoss
Winterowd's "Introduction’”
te Contemporery Rhetoric
(New York: Harcourt Brace
Jovanovich, 1975), p. 16.

GREAT MOMENTS
IN WEITING LAB
HISTORY, # 5

YOUR ALLUSIONS,
MR. ELICT,

ARE JUST A LITTLE
OB SLURE.,

\\‘Wm\



BEGINHING THE WRITING LAB
AT WILLIAM WOODS COLLEGE

The Writing Lab at William Woods College, &
four-year 1liberal arts college enrolling ap-
proximately eleven hundred women, began oper-
ation in the spring term, 1978. Yot unlike
other colleges and universities, we have en~
countered students with writing problems who
have required additional instruction outside
the classroom. We have implemented a Writing
Leb as a service to these students, but also
to those who wish to improve and/or reinforce
+helr writing skills.

At & time when we are experiencing & nation-
wide literacy crisis for which the causes &are
still uncertain, there is a peculiar factor
which we feel contributes to the writing probe
lems among our students, and which to us seems
blatantly counterproductive. In the state of
Missouri, the Board of Education accepted &
recommendation from Dr. Arthur Mallory, state
Commissioner of Education, to downgrade high
school Fnglish reguirements to one unit. Dr.
Mallory reasoned that 1t was grossly unfair
to require students to take three years of
Tnglish; instead, he asserted that it was more
practical to leave the matter up to the local
principal, the guidance counselor, or the
parents and student. However, in & recent ar-
ticle mppearing in a local paper, Dr. Mallory
intimated that he may have erred in making
wis recomnendation and that, depending on the
results of the Basic Essential Skills Test
{BEST) to be administered on a statewlde ba-
sls, he may have to reconsider his recommen-
dation.

In fact, Dr. Mallory's recommendation may
come much sooner than we expect: the siate
published a booklet designed to aid teachers
in preparing their students for the BEST, and
it discovered only after releasing twelve
thousand copies that the booklet was flawed
with innumerable mechsnicsl and grammetical
errors. When asked the reason why these er-
rors appeared in print, the chairman of the
committee whose task it was to prepare the
hooklet commented: "We were short of time
snd therefore could not proofread.” We are
hoping that the State Board of Eduecstion in-
creases FEnglish requirements in the high
school because a considerable number of our
students at William Woods are natives of the
state and are experiencing special cifficul-
ties with their writing.

Like many schools across the country, we
have had to implement & Writing Lab without
really knowing how it ought to be done. The

ideas and suggestions we have gleaned from the
Writing Lab Newsletter and from the excellent
panels that have formed at the Four £'s in the
past few years have Dbeen most helpful in our
endesvors. Here is how our Writing Lab evolved.
First, we were faced with the dilemna of choogw
ing & meeting time which would be convenient
for sll students. Becanse the Writing lab
could not be cffered for credit, we immediately
ruled out the possibility of scheduling it a-
long with the gsemester's course offerings. We
alsc lacked the time, funds, and staff to open
s facility with the flexibility to sccommodate
student referrals and walk-ins on an individ-
ual basis. We were limited, therefore, to &
few hours in the evening outside of dance re-
hearsals, club meetings, play rehearsals,
sorority meetings, and the like. The only
tour at which time all students vere virtually
free was directly after the dinner hour from
six to seven o'clock. Our alm vas to make the
Leb accessible to all students. If, however,

a student who desired to attend the Lab could
not becsuse of a conflict resulting from un-
usual circumstances, we agreed that we would
confer with the student during our regular
office hours.

Te ybilize the Writing Lab efficiently, ve
composed a list of the most common errors ap-
pearing in freshmen themes. Then, after cal-
culating the number of sesslons in & sixteen~
week semester, we began to assign each topic
to however many sessiona we deemed necessary
to cover the topic adequately. Since we had
two members of the English Department working
in the Lab, we were able to offer iwo sessions,
each covering a different tople, every Tues=
day and Thursday evening for & total of four
sesgions a week. Our cbjective was to offer
each topic st least twice In the semester so
thet if = student failed toc mttend a particu~
lar session, or if s/he experienced diffi-
culty mastering the error in one session,
s/he would have a second opportunity to 4o SO
at another time. We held sessions on sentence
fragments, spelling, noun-verb asgreement,
proneunmanteceéent agreement , punctuetion,
paragraph development, etc. We began each one-
hour session with & formal explanation of the
error and spent the remainder of the pericd
working individually with students while they
completed practice exercises.

We publicized the emergence of the Writing
Tab by meking posters and distrivuting them
to every bullding on campus, two and three
in bulldings receiving the most traffic., Each
week we sent reminders to students via campus
mail snd published the session topics in the



college's weekly "Where & When." In order to
muster up faculty support, we composed a mem-
orandum to sll feculty members stating our ob~-
jectives with the Lab, expleining our proce-
dures, and encouraging them to refer students
with writing problems. Appended to the memor-
andum were six referral forms and a schedule
of topics. In the memorandum, we attempted to
make two points clear: {1) that although we
expect students to write and organize thelr
ideas clearly and coherently after completing
the required courses in English Composition
(Engi. 1013 and 1023}, we often have to remind
ourselves that good writing, like any other
gkill, requires much time and practice; and
{2) that to insure clarity and correctness in
written expression, we should evaluate not
only what students write but the way they
write.

We anticipate having two or three peer-tu-
tors next semester, paid with work-study funds,
to essist us in the Lab and to help individu-
alize our instruction. Asguming that students
learn to write best by writing, we slso intend
to combine practice exercises with the actualpro.
cess of writing., We welcome suggestions and
comments from readers on ways that ve might
further develop our Writing Lab and make it a
more effective learning environment..

¥, B. Loveloy
William Woods College

4 4C's Report

In the 4C's session I chaired, entitled "Re-
sponding to the Needs of Writers~-with-Problems:
Why Are We Doing What We Are Doing in our Writ-
ing Labs?", the participants were Lees Maslello,
University of Cincinnati; Nancy Jones, Univer-
sity of Yowa; and Michael Southwell, CUNY. Lea
talked sbout general tutorial prcblems when
working with students who show greet need for
improvement. Nancy and Mike managed to devaelop
quite a debate on the ilssue of using a tutor
at all times or using programmed instruction.
Hancy has been working at the University of
Towae with all the individual work that is
stressed there. She showed the progress that
one young man had made through a year's work in
the Lab. Mike showed, on the other hand, how
time and energy can be saved when one does have
programs that work and that students can use on
their own. Mary Epes, Mike's colleague, was in
+he sudience. She answered several guestions
about the materials that they have produced at
CUKY. If anyone were interested in learning
more about their work, I'm sure thai either
Mike or Mary would be glad to answer an inguiry.

Janive Neuleib
Illinois State University
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BOOK REVIEWS REQUESTED

Many of us involved with Writing Labs are
locking for new books and materials to use
both for staff training and student remedia-
tion. With the profusion of new material be-
ing published on writing, it becomes increas-
ingly difficult to make sound cholces, which
are especially necessary since most purchas-
ing budgets seem to be very limited. Uften
the book or program that promises so much
does so 1ittle for the actual student. I
thought it might be helpful to include in the
WRITING LAB NEWSLETTER a section of briefl book
and materisl reviews, through which members
gould share some of their experiences with
various resources for the teaching of writing.

The following information concerning a book
or materials would be useful: author's name,
title, publisher, spproximate price, format,
content, usefulness, and wesknesses. Flease
gsend this information to me at the Coopera-
tive Learning Center, Southeastern Massachu-
setts University, North Dartmouth, Mass. O27L7.
1 look forward to hesring from you soon.

Susan Glassman
Writing Lsab Director
Southeastern Masg. Univ.

BOOK REVIEW

Blumenthal, Joseph C. English 3200:
gramed Course In Grammsr.
Jovanovich., $5.95.

A Pro-
Hergourt Brace

In & programed format, English 3200 covers
s wide range of grammaticsl and usage problems,
including sentence patterns, devices of subor-
dination, sentence variety, smooth-running
sentences, &s well &s the standsrd expianstions
of verb, pronoun, modifier, and punctuation
usage. Tests for each of the units covered in
this book are alsc aveilsble. English 3200 is
useful for Writing Labs beceuse its programed
format enables students to work independently
on & large variety of topies. I have found
it is best used by sssigning students specific
areas rather than trying to have them cover
the whole progrsm. The ready made test book-
iet is also s convenlence. Although it is &
well-conceived program, I have found that there
are five drawbacks which prevent 1t from belng
thoroughly effective for remedial instruction:
1)} Many students become bored after completing
s few lessons. 2) Much grammar terminology is

L3



used. 3} Because English 3200 is comprehensive,
it takes too long to cover some aress. L) As
in many other programed books, there is no pro-
vision for students to practice what they have
iearned through actual writing. 5) Although

the tests are helpful, it takes many students a
long time to complete them. English 3200 is a
helpful resource if used in conjunction with
other materisls and methods of instruction.

Susan Glassman
Writing Lab Director
Southeastern Mass., Univ,

WHAT CAN YOU DO EXCEPT TUTOR?

Giving individusl help to each and every stu-
dent with & writing problem 1s a wonderful idea
and an ideal way to work on individual problems,
of course. Every writing lab director and in-
structor knows that. But what sbout the logls-
tics of it--gpecifically the time involved and
the mere numbers of instructors needed to meet
those individual needs on & one-to-one basis.
Fepecially when the instructors find themselves
saying the same thing to relatively large num-
bers of students, it seems that there must be &
way to save time yet still reach the maximum
number of students, possibly more than ere being
reached on an individusl basis. At thet point,
the lab might want to consider the use of group
sessions dealing with specific yet not unigue
problems.

They may be called mini-courses or writing

workshops or anything else asppropriate, but what-

ever they are called, their purpose is the same.
The instructor meets with a group of students
who wish to have special instruction on a cer-
tain aspect of writding. The instructor may use

the same exercises used in individual instruction

or may prepare special materials; in any csase,
each student has an opportunity to have special
instruction in writing. The instructor is sble
to reach a number of students with this basic
instruction instead of a single student. Fur-
ther work may not be needed by most students;
those who do need more help will already have
nad the basic instruction and can work individu-

ally with the instructor on extra-help exercises.

The single hour session offers several features

whieh would meke it a ninth way of attracting
more students to the writing lab and its varlous
services. {See "Eight Suggestions to Attract
More Students to Labs,” by R. Stanley Dicks,
Writing Leb Newsletter, April 1978}. One of
these features is the very nature of the course:
it only takes an hour and is, therefore, de-
signed for the average rather than the remedial,
tencher-referred student. One hour courses deal
only briefly, in & review fashion, with subjects

normally covered in the classroom or introduce g

the average student to additional material he

or she can use to improve his/her writing or
can use in outside~the-Fnglish-classroom. This
out~of~the-English~department espect of this
type of course is one of its greatest possibil-
ities. In offering courses on specific, course~
oriented or special skills areas, the writing
1ab serves the entire university, certainly one
of its primary goals.

These one-hour group sessions at Purdue Uni-~
versity are called mini-courses and are taught
seversal times during the course of the semester
by the lab instructors. The mini-courses at
Purdue cover basic skills {punctuation, speli-
ing, writing topic sentences, prewriting use
of detail), broader skills (sentence combining,
paragraphing, proofreading snd editing, using
introductions snd conclusions), and special
writing techniques {writing & criticel paper,
writing a research paper, writing & letter of
application). The investment of time for the
student is small-—only one hour—-but it is time
well spent as he or she 1learns & skill can be
scquired in that hour. For the instructor who
prepares and teasches the mini-course, the time
invested in preparing the materisls is time
saved when that ingtructor helps six or twenty
students in an hour, instead of the one or two
it is possible to see individually in the same
hour. Altogether, the mini-course is a very
practicsl way of solving some of the time and
numbers problems which face writing labs try-
ing to give their campuses the best possible
service.

Linda Richardson
Purdue University

It is esasy as Writing Lab Instructors to
sometimes feel isolated Trom the rest of the
faculty and cut off from thet kind of inter-
change which sparks new ideas because other
faculty members do not understand completely
the kinds and varieties of problems dealt with
in the Lab situation. It is refreshing to
have s newsletter which reports successEes ex-
perienced by other Lab instructors. Although
our Leb hes different needs than many of those
reported, there are still ideas that we can
adept to suit our needs and new directions we
can work toward in developing our Writing Lab
program.

Thank vou for an excellent publication.

Donna Reddout
Cameron University




WRITING LAB NEWSLETTER

MATLING LIST - Supplement #13 (as of August 1,;1??8}

Alexander, Joan
Baptist Bible College
538 Venard Road

Clarks Summit, PA 18411

Arkin, Marian

Department of English
leGuardia Community College
Long Island City, N.Y. 11101

Ashman, Kathy
new address:
Flagler College
St. Augustine, FA 3208l

Bekus, Albert J.
Developmental Studles Program
Austin Peay State Univerality
P.0. Box B33

Clarksville, TN 370L0

Brodesky, Richerd

Writing Area, Pima College
2202 W. Anklemm Road
Tugson, Arizona 85709

Buchar, Joan

MEDPREP

Wheeler Hall

Southern Illincis University
Carbondale, Illinois 62501

Cirasa, Robert J.

Kean College of New Jersey
Morris Avenue

Union, New Jersey 07083

Crew, Louie

Department of English

Fort Valley State College
Fort Valley, Georgia 31030

D' Angelo, Frank
Department of English
Arizona State University
Tempe, Arizona 85281

Edge, Donald

Camden County College
Little Gloucester Road
Blackwood, N. J. 08012

Fwald, Helen Rothschild
Department of English and Theatre
Washburn University

Topeka, Kansas 66621

Fassler, Doris

English Department
LaGuerdia Community College
Long Island City, N.Y. 11101

(lassman, Susan

Cooperative Learning Center
Southeastern Massachusetts University
North Dartmouth, MA 02T4T

Hanson, Eugene

Department of Communication
College of the Desert

43500 Monterey Avenue

Palm Desert, California 92260

Hawkins, Joseph Jr.

Center for Academic Reinforcement
Howard University

Washington, D.C, 20039

Jonz, Jon
new sddress:
Department of Litersature and Langusge
Fast Texas State University
Commerce, Texas 75428

Kleen Janlce

new address:
Department of English
Dixie College
St. George, Uteh B4TTO

Largen, Richard

Box 160

Pembroke State University
Pembroke, N.C. 28372

MceNamars, Marion
Show Low Jr. High School
Rt, 2, Box 8870
Show Low, Arizona 85901

McReynolds, Janet

Supplemental Instructional Progrem
Box 53-A

Southern Tllinois University
Eawardsville, IL 62026



Mandel, Charlotte
60 Pine Drive
Cedar Grove, N.J. GTO09

Moen, Rene

Iearning Skills Center

N.D. State School of Science
Wahpeton, N.D. 58075

Morse, Lucile
Department of English
Fast Central University
Ada, Oklahoma TL820

Mott, Bert
2004 Woodland Drive
Yardley, PA 19067

Murphy, Elaine
Mundelein College
6363 Sheridan Road
Chieago, IL 60660

Reed, Janet

new address:
Department of English
Iowa State University
Ames, Iowa 50010

Reed, Jim

Department of English
University of Tennessee
Knoxville, TN 37916

Rinderer, Regina

Department of English
Washburn University of Topeka
Topeka, Kansas 66621

Saliba, David

Division of English
University of Texss

San Antonic, Texas 78285

Sharp, Violet

Dresier Hell 112

Indiana State Univeraity
Terre Haute, Indiana WT809

Smith, Mark E.

English Department

Northern Michigan University
Marquette, Michigan L9855

Btoltz, June
Roosevelt High School
3483 East Dayton
Fresno, CA 93726

Vanderslice, Halph
38 Locust Road
Plessentville, N.¥. 10570

Van Norman, D.
Capilano College
2055 Purcell Way
North Vancouver, B.C.
CANADA VTJ 3HS

Willjams, Joan
Department of English
Avburn University
Auburn, Alasbama 36830

¥Writing Lab

Carroll Hall, Room 212
University of Akron
Axron, Ohio kL325

Wyman, Linda

Department of Humanistic Studies
Lincoln University

Jefferson City, Missouri 65101

A copy of the entire malling
1ist can be obtained from:
Helen Naugle
Department of English
Georglia Institute of
Technology
Atlanta, Georgia 30332




