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To all the members of the WRITING LAB
¥EWSLETTER grouwp (including one of our
revest snd most distant members, Glen
Gabbard in Pago Pago, American Samoal, I
will use the occasion of the last news-
ietter of the semester to wish you all a
summer that is pleasant, productive, and--
{f possible--also restful. Do, though,
continue to send your articles, donatlons
of $2 to help defray duplicating and mail-
ing costs (with checks made payable to me),
and names of new members to:

Muriel Harris, editoer
WRITING L.AR NEWSLETTER
Department of English
Purdue University

West Lafayette, IN 87907

There is =& small gold mine of resources
for Writing Labs nidden in Cambridge, Massa-
chusetts, disguised as an elementary and
iearning disabilities publisher. It's
ealled Fducators Publishing Service and its
mddress is 75 Moulton Street, Cambridge, MA
02138, I've found that many of their mate-
rinlg--workbooks, especially--are well-suit-
ed for many Basic Writing students, despite
their intended application to learning dis-
abled children. A favorite of mine, for ex-
anple, The Spell of Words, is a spelling
book designed for dyslexies, but it works
well on a narrow range of spelling problems
of "regular" BW students. Other useful mate-
risls focus on phonics, spelling, handwrit-
ing, reading, vocabulary, grammar, testing,
and some composition. You can't bulld an
entire course or workshop program around
any one of their books, but you may direct
them, as supplemental resources, toward very
specific language problems your students
may have. My contact there 1s Robert G,
Hall; if any of this sounds interesting %o
you, write him for their small cxtalog.

H. Eric Branscomd
Writing Center
Northern Egsex Comm. College

THE DEPARTMERTAL HANDBOOK

411 writing labs suffer from at least one
common Troblem: how to coordinate the acw
tivities of the lab with the regular Eng-
1ish classes, Putting it ancther way, how
do the lahb personnel teach elements of gram—
mar and composition so as to mesh nicely
(or at least not disagree completely) with
the individual requirements {and whims) of &
department of 35 full-time members and a
dozen part-time instructors? OSurely every
director has been confronted with an irate
professor waving s paper and saying, "He
swears you told him to do it this way in the
lab. Don't vou know anything about composi-
tion?" Such division can undermine the whole
cperation of a lab. The professor feels he
has been stabbed ip the back by his eccl-
league, and naturally is reluctant to send
other students to the lab. The student,
caught in the middle, probsably determines
that all these people are crazy and that he
might as well do it the way he thinks is cor-
rect. The lab personnel, not wishing any
fither blowups, must either say, "Ch, you're
in Dr. X's class, so you should do it this
vay," or present the student with 2 series’
of options and force the student to make the
choice on his own. The result is that the
effectiveness, to say nothing of the morale,
of the lab 18 diminished.

To alleviate this problem I am trying a new
progran here at Georgla Tech thiz guarter.
Egsentislly, it involves having the facully
write-~collectively--a handbook of rhetorice
and usage. I have so far identified scme
45 problem areas {(ranging from commas after
introductory elements to an effective con~
cluding peragraph). I have asked as many
members of the depsrtment as I can to write
s "section" of the handbook on one particu-
lar problem. Each "section” is one type-
written page snd should contain all the nec~
egssary rules, requirements and variations for



that particular problem, together with some
examples of how to do it (or how not to do
it), Each "section” is veviewed by s com-
mittee of three experienced composition
teachers who check to be sure that the
"egles” are indeed generslly accepted by
most of the department members. Once the
committee has approved the “section,” T put
it on a ditto master and run off several
hundred copies. One copy goes to ench fac-
ulty menber "for his or her information';
the others are given to students who come by
the lab for help with this particular prob-
lem.

This handbook will, once we complete the
project, reduce the friction between lab per—
sonnel and faculty members significantly. I
have tried to choose ecarefully which faculiy
members write which sections. For example,
i* a esrtain faculty member is known to have
a passion for subject-verd sgreemnent mis-
takes, then he is the one asked to write
that gection. Thus, to a limited degree at™
least, the faculty member cen be sure that
the information the lab gives out about a
particular error he or she 1is especially con-
cerned with will be "correct.” The handbook
also allows us to individuslize our instrue-
tion. We have one faculty member who is
fond of the comment "syntax.” I can have
him write a2 one-page synopsis of what he
means by that term and include it in the
handbosck--even though only his students may
ask the lab persornel about it. The hand-
book also simplifies the job of the lab per-
sonnel tremendously. They need only give
the student a copy of the page with his par-
tiecular error, let the student read the
material earefully, go over it with the stu-
dent, and then, if the student still has
problems, they can go to published books and
ussign exercises. For most of our students,
the one-page summary, together with sn ex-
ercise or additional examples, is sufficient
to correct the problem.

The main problem with the "departmental
handbook" approach is s logistical one. All
faculty members that 1 have spproached have
expressed willingneag~—even eagernesg-~to
write a section. .Unfortunately, their en-
thusiasm generally flags before they have
completed the work. I have had to eatole,
pressure, and otherwise nag my colleagues to
complete their sections. 1 had foolishly
believed I ecould complete this project In a-
bout four weeks., A more realistic time will
be ten weeks, But since the sections are in-
dependent units, we are able to use each

for the whole project to be completed.

The problem of conflicting standards may be
more severs at Tech than at sone other schools,
since we do not use a standard handbook of
rhetoric in any of our COuUrses. But, I be-
iieve that even schools with a standard text
mey find my departmental nandbook nethod of
benefit in unifying the information presented
and involving the department as a vhole in
the operation of the writing lab.

Robert L. Meredith
Ceorgias Tech

Using Video-tapes to Train
Writing Lab Tubtors

I'd like to share a technique we've found
useful in training peer tutors for our Writ-
ing Lab at Northern Fentucky University.

Qur tutors, junior and senior English majors
enrolled in English 385 (The Teaching of Eng-
1ish} who assist cur Lab instructors with
groups of four to six developmental writing
students, receive only about four hours of
training before they begin vorking in the Lab.
Tn order to maximize the usefulness of this
all-too-brief training session, we created a
video-tape of tutor/student interaction which
we hope would effectively illustrate some of
the things tutors should and shouwld not do in
the Lab.

With the invaluable help of EKU's Educs-
tipnal Media Service, we devised six brief
seripts and then taped the Scenes using the
Teb staff in the student/tutor roles. Three
of the scenes presented negative madels,
faced with his student's tangled sentence
structure, the tutor glves up and dictates
nis or her sentences into the paper; ignor-
ing the student's request for help in rewrlf-
ing & paper, the tutor focuses instead on the
proofreading errors; rescting to a subject/
verb egreement error in s paper, the tutor
first overwhelms and finally loses his stu-
dent with & long recitation of the rules.

The other three scenes presented positive tu-
toring models: the first iliustrates how,
through a series of guestions, the tutor can
nelp a "blocked” student discover naterial

for & paper; the second shows a tutor helping
a student to punctuate hls paper through read-
ing it aloud with him; in the third, which we
consldered our piéce de résistance, the tutor
helps the student revise a weak paper.




A "seventh" scene, it turned out, was not
simulated: as the camera man walted Tor the
fartors" to arrive, he filmed a Lab stiaff
member as she worked with s student rewrit-
ing a paper; thus we got the opportunity to
compare the effectiveness of both approaches.
Almost ell of us noted afterwards how easy
it was to get into our roles, to forget e~
bout the camera.

Fditing the two hours of raw tape was time
consuming but illuminating. We soon dis-
covered & bonug in the project; &3 we saw

ourselves "acting” the role of tutor, we dis- -

covered some of our own weaknesses. Our body
language slone was revealing; we (rather than
the student) held the pencil, we leaned,
rocked, gestured with our hands, and scrunch-
ed up our faces. We were sltogether too ac-
tive, doing too much of the work in the ses-
sion,seldom giving our student the time or
opportunity to think for himself, In the end,
ve discarded two scenes: the lesson on read-
ing aloud for punctuation {the student/acton-
couldn't do it, vwhich should tell us some-
thing), end our hopelessly muddled "piece” on
revising {the paper described an sppendicitis
and somehow we got stuck on the sentence, "I
hate for anyone to touch my body."}.

The editaed tape we showed to the tutors ram
about thirty minutes. There's no doubt that
the tape made the training session more ef-
fective than the one last senmester. Before
the session, the tutors had been given coples
of the writing discussed in each scene, and
were asked to note how they would respoznd.

We stopped the tape after each scens and ask-
ed the students to evaluate the student/tutor
interaction and to compare it with what they
would have done, A lively discussion ensued.
It is interestinz to note too that while the
Lab staff found the unsimulated scene the
most valuable {the others seemed too staged,
too obviocusly badfor good}, the tutors seemed
to learn more from the others.

Having had some success with video-tape iIn
these tutor training sessions, we can nov see
other possibilities for its use in the Lab.
He were so impressed by what we learned about
our own tutoring as we watched ourselves,
that we've encouraged even the most camera-
shy staff members to tape one of their ses-
sions. And next semester, when for the first
time peer tutors will be enrolled in a Lab
practicum, working in the Lab for credit,
we'll require each of them to tape a session.
At this point, ve see it as probadbly the
best way for them (and us) to evaluste thelr

effertiveness as tubtors.

Fran Zaniello
Writing Lab foordinator
ﬁartggggﬂxﬁliﬁaiversity

Report of the 1979 Special
Interest Session Discussion
Group on Training Tutors

At CCCC in Minneapolis, Jeanette Harris
{East Texas State University} and Lil Bran-
non {(University of North Carolina-Wilmington)
addressed the problem that Writing Lab Di-
rectors must face: how to train peer tu-
tors. Often our tutors are elther very
knowledgeable about the content area but
lack the ability to communicate effectively
with poorly prepared students or affable but
lack the content knowledge. Therefore, ve
need to train our tutors on both the cogni-
tive and affective levels. The participants
in this session were involved in the peer
tutor training vorkshop that we devised to
maet this need. The cognitive skill train-
ing centers around & tutor handbook. This
handhbook, sent to students once they are as-
sizned 4o the lsb, is divided into sections
focusing on the history and philosophy of
the lab, the records and procedures, the
materigls and other avallable resources, end
mestings. Also included in the handbook are
such items as how to conduct an initisl in~
terview, to request materials, to develop
materials, and to become a more effective
tutor. This affective skill training in-
volyed the explaining of a two-day workshop
wa conduct for our tulors. The workshop exe
plains the various tutor-tutee relationships,
the need for self-awarensess, the use of selfw
awareness, the need to be aware of others,
and the stvles of tutoring. The psrtici-
pants in this sesajion vere given affective
treining exercises, free writing exercises,
and role-playing techniques that we use with
our tuters. The handouts from the session
are available upon requesti.

Lil Brannon

Director of Composition and

The Writing Center

Univ, of North Cerolina-
Wilmington
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COMPUTER ACADEMIC BKILLS CENTER
MANAGEMENT AT JOLIET JUNIOR COLLECE

The computer management of the Academic
Skills Center at Joliet Junior College is
simple and relatively inexpensive. It be-
gins with & time clock, a student, snd &
time card.

The previcusly-keypunched time ecard carries
the following information: student name, So-
cial Security Number (which is used ms the
student I.D. throughout the college), course
name snd section number, instructor's ini-
tisls, and major.

The student punches in his arrival time on
the card with the automatic time clock, Be-
fore he leaves, his instructor or a lab per-
son writes in his keyed lesson number of
completed work for the perlod spent in the
Acadenic Skills Center and initisls this as
verification. When the student leaves, he

punches in his departure time. -

Later this information is keypunched by the
seevetarial staff. The cards are read into
the computer, sorted on disks, and then the
report is printed.

Every two weeks the Academlc Skiills Center
instrustors receive class printouts giving
the following information: student name, to-
tal hours in Academic Skills Center to date,
last date of student attendance, major, in-
structor initials, and a coded list of com-
pleted lessons. The original printout is X~
copied and reduced for instructor use.

Two separate printouts are provided about
referrals: reading snd writing. Referral
students are those who refer themselves on a
short-tern basis for help or those referred
by instructors, advisors, counselors, etc.
These printouts are given to the instructors
who workz with these referrals.

An NCR computer system is used for this
management. All programs are written in
stendard COROL by the staff of Joliet Junior
College and are available at no cost to
sther schools. Mr. Ron Bleed, Dats Process-
ing Department, Joliet Junior College, is
responsible for this program.

Myra J, Linden
Joliet Jr. College
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BOOK REVIEW

Jecobus, Lee A. The Sentence Book. Harcourt
Brace Jovanovich, Inc. (epproximate price:

54.95)

Jarcchus's Sentence Book 1s one of the more
useful materials avallable on teaching sen-
tence structure. Covering all aspecis of
tha sentence~~including grammar and usage,
fragments and run-ons, sentence gonstruction,
style, and rhetorical devices--it makes the
student an active participant in the sentence
writing process. Rather than the "rill-in"
exercises found in many programs, the main
thrust of The Sentence Book is to provide
students with many opportunities to write
thelr own sentences following the models in
tha book. In sdditicn, students are aaked
to apply what they have learned to their own
writings. Because the emphasis is on the
writing of sentences, gramnatical terminol-
ozy, which bogs down many students, is kept
to & minimum. Punctuation rules appear as
neceasary throughout the book, allowing
students to use them in their own writing im-
rediately. Although no one "program” can be
expected to solve a student’s deep-rocted
writing problens, The Sentence Book, used
Judiciously, is e helpful tool for those who
need to improve their sentence structure.

T would 1ike to urge other WRITINCG LAB
HEWSLETTER members to share some of your
opinions about books or materials which you
have successfully or unsuccessfully used.
The following information concerning a boox
or materials would be useful: author's name,
titie, publisher, approximate price, format,
econtent, usefulness, and weasknesses., Please
send this information to me st the Coopera-
t+ive Learning Center, Southeastern Massachu-
setts University, North Dartmouth, Mass.
02740. I look forward to hearing from you.

Susen Glassman

Writing Lab Director
Southeastern Mags, University
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Punctuation--To Hold Together,
ot To Divide

1 wish some English teacher of long ago hed
driven into my hesd the one basic, common-
sense reason for punctuation--just given me
a hint. It never happened. From a3 far back
as 1 can remember, this or that mark of punc-



tuation--the comma, semi-colon, dash, and by
all means the period and parentheses--was Lo
"separate” or "set off" something. Wrong.

and every punctuation mark in a sentence {and

this goes for the period too) is there to hold

together in one coherent unit the most impor-
tant invention in ecivilization: the subject-
verb-complement, a thought, an idea.

The most complicated punctuation in our
best prose demonstrates not a separating or
setting off but a joining, balancing, blend-

Each

5

ing, introducing, pausing, coordinating, ap-
proaching, relating, modifying, inserting,
and emphasizing. Certainly the rules of punc~
tustion are not to be scrapped, but the con-
cept of sepmration seems mlsleading. The
sooner we can nail down for our students the
one central function of punctuating, the
sooner and more securely we can tep in the
smaller nails snd tacks that follow.

Oxford Stroud
Auburn University

Bouchard, Kay
Learning Laboratory, A-Ob

University of the District of Columbie
Van Ness Campus ‘

4200 Connectieut Ave., N.W.
Washington, D. C. 20008

Boyer, Horman
Department of English
5t. Xavier College
3700 W. 103rd Street
Cnicago, Illinois 60655

Brandt, Marilyn

215 Winston Hall

Departrment of English

Yorth Carolina State University
Raleigh, N.C. 27650

Cramer, Genny

Department of English

Scuthwest Missouri State University
Springfield, Missouri 65802

ERIC/RCS

NCTE

1111 Kenvon Road
Urbana, Illinois 61801

Flynn, Thomas

Ohio University-Belmoni County Cempus
Hational Road West

St. Clairsville, Ohio k3950

Gabbard, Glenn

Communications Depariment
American Samoe Community College
Pago Pago, American Samoa 96799

Grattan, Mary

Writing Center

J. Sargeant FReynolds Community College
P.0. Box 12084

Richmond, VA 23241

Orimes, Deborsh
Shelton State Community (olleme
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Boffman, Russell

Department of English

Adelphi University

Garden City, L.I., New York 11530

Kell, Harvey

Department of Engiish
University of Maine~Orono
Crono, Malne OLLEG

¥ing, Barbarsa
779 Eve's Drive, Apt. 5-1
Somerville, New Jersey 08876

Oswald, Eileen M.
8502 Caracas Avenue
Orlando, Florids 32807

Bose Marle, Sister
English Department
Aguinas Jr. College

L4210 Harding Road
Hashville, Tennessee 37205

Walker, J. C.

LRC Receiving Department

Oekland Community College

2480 Opdyke Road

Bloomfield Hills, Michigan 48013

Wiens, Ken

Adult Basic Education

East Kootenay Community College
Rox B850

Cranbrook, B.C., Caneds VIC LJG

(As you will note, the ERIC Ciearinghouse system
has reguested that it be included on our mailing
1ist snd will now have on Tile all issues of

the newsletter beginning with Volume 3, Ho. 1,
which was the first issue of last September.)




