WRITING LAB
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vol. 111, No. 3 {(November, 1978}

I look forward to continuing to receive
your articles for the newsletter, names of
new members for our majiling list, and dona-
tions of $2 to help defray duplicating and
mailing costs (with checks made payable to
me), Please write to:

Muriel Harris, Editor
WRITING LAR NEWSLETTER
English Department
Purdue University

Weast Lafayette, IN 47907

The Council of Writing Program Administra-
tors invites articles for its WPA Newsletter.
Material submitted should be appropriaste to
the particular interests and concerns of
those who administer writing programs. Arti-
cles on teaching writing or research in com-
position are not acceptable, except insofar
a3 these activities are related to writing
program administration. Maximum length,

3500 words, Relevant announcements and cor-
respondence (300 word maximum) are also ac-
ceptable., Address contributions te Henneth
4. Bruffee, Editor, WPA Newsletter, English
Department, Brooklyn College, Hrooklyn,

Hew York 11201,

USING REGIONALLY ORIENTED MATERIALS
IN A& WRITING CENTER

Tennessee Wesleyan College's Writing/Reading
Lab is a flexible learning center serving a
small student population with diverse needs.
Operating under the supervision of the Devel-
opmental Studies program and with the assis-
tance of student tutors, the Lab makes 2 par-
ticular effort to motivate and encourage as
well as to offer up-to-date materials and
instruction,

One aspect of our effort to motivate stu-

dents deals with the selection of regionsally
oriented materials as the basis for work with
students. Meny, although not all, of our stu-
dents are from rural Appalachian backgrounds,
and while this group is highly diverse in it~
self, all share & similar experience of coun-
try roads, small towns, and certain distinc-
tive cultural patterns. While most of our
students -are not vocal about their regional
roots, most have deep feelings concerning the
extended families which still flourish in east
Tennessee and about their love of the region.
For many students materials such as J. H.
Hook's Competence in English or Jamestown Pub-
lishers' Topics for the Restless, excellent
though they are, do not strike that special
note of personal concern that developmental stu-
dents so often seek in their college experi-
ence, For this reason T have attempted to sup-
nlement standard print materials with work-
sheets, oral exercises, and readings that draw
on what my students already know of their re-
gion. These sssignments rénge in difficulty
from a one-page exercise converting dialect to
standard English through a longer theme res-
ponding to Willism Faulkner's As I Lay Dying--
s novel of rural America that moves my students
to spontaneous digressions on my friend who
works at the bed factory and walks just like
Jewel' or judgments such as I don’'t think
Dewey Dell is dumb hecause she s the only one
who cried when her mother was dying.’

Converting from dialect to standard Frnglish
is sometimes employed as an oral exercise.
This can be effective with anecdotes which
the students speak into a tape recorder or
with stories which they have collected and
written down. Also, folktale collections
from Appalachia such as Leonard Roberts' ex-
cellent South From Hell-fer-Ssrtin: Kentucky
Mountain Felktales {(Zeres: The Council of
Southern Mountains, 1964) ring familiar to
my students and serve as the starting point
far understanding dialect vs. standard ussge.
Hopefully, pride in one's own regional dialect




and a knowledge of standard English can be
instilled at the same time.

I have found that the poetry of regional
auythors such as Jesse Stuart is a favorite
for many students who have never enjoyved po-
etry before. Stuart’s sonnets Modernity”
and "Anannis Tabor’ spesk of 'dirt words”
and "treiling arbutus.” Since most students
will eventually be required to write about
literature in required English classes, an
introduction to the sonnet serves a double
purpose as the basis for a writing assign-
went .

I also ask students to observe and record
their surroundings. Since meny of them com-
mute to scheool and work part-time, the col-
lege campus is not always the real center
of their experience, Working from the as-~
sumption that motivation toward improved
writing invelves drawing on the student's
real interests, I have assigned the follow-
ing themes f{one to two pages, to be returned
to the Lab and reviewed with a tutor): des-
cribe & country farmhouse, the street where
I live, what my grandparents told me, the
poorest family I have ever met {this one pro-
duced some highly concrete writing from stu-

dents who were originally quite hesitant to
write or "didn’t have anvything to say™)., 1T
have also suggested the interview/write ap-
proach for topics such ag the Creat Depres-
sion in Appalachia, %Hoom Town {for many this
means Atlanta or (sk Ridge), and career
choices in the country and city.

The use of regicnally oriented materials
is appropriaste only in certain cases and in
treating certein problems, However, I have
noticed that students do respond better te
locally produced exercises than to the geo-
graphically neutral materials in many writ-
ing textbooks. Whether they invelve sen-
tence fragment vecognition, sentence core
identification, generation of sentences, or
paragraph and shert theme completion, re-
gionally oriented materials in & writing lab
may effectively supplement other available
material. Most important of all, regional
material can replace a student’'s uncertainty
about his or her culturally different hack-
ground with a proud awareness of s unigue
culture and history,

Jeffrevy J, Folks
Tennessee Weslevan College
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A FIVE-MINUTE DIAGNOSTIC FOR WRITING LABS

Students come to the Writing Lab at the University of Missouri {Coiumbisa) voluntarily,
ususlly seeking help on papers, and are understandably reluctant to sit through = long
test designed to disgnose thelr weaknesses. To shorten our old eighty-guestion dlagnostic,
I had & computer correlste performance on the three guestions that seemed most effective
with performance on the whole test. The correlation was a very high .789. 1 then combined
these three gquestions with some almost equally effective in predicting overall performance,
and so produced the following test.

The tutor Tirst gives the student & card with three multiple-cholce questions.

LOCATE THE ERROR, IF ONE EXISTS, IN EACH OF TEE FOLLOWING.

i. T don't doubt that he can do the jJob brilliantly, he is 2
A B s
very smart fellow. (no error)
o E

2. Each of the professors have an office in the building. {no error]
A B ¢ D E

3. The rarely successful team did suecceed in winning their last
B £ iy,
game of the season. (no %;ror}

After the student has adictated his answers, the tutor gives him a second card:

1. To tell you the truth, madam, I am a brutsl killer.
2. The sight of the sun shining brightly over my own fields.

3. Ii's baring work to take his tests because the guestions are so
repetitive.

and msks two guestions:
1. Which of these sentences would be clearly unscceptable in formal writing? -
5. What is the main verb of sentence one?

The tutor then has a score (0~5) roughly indicating the student s technical preficiency
and an opportunity to note important wesknesses in sentencing, comma use, agreement, and
elementary grammar.

Doug Hunl
Learning Center
University of Misscuri - Columbis
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SOUTHEASTERN MASS. WRITIRG LAB
OFFERS MULTIPLE SERVICES

The Writing Lab at Southeastern Msssachu-~
setts University is part of the Ccoperative
Learning Center, a federally funded program
established to assist disadvantageéd and spe-
cial needs students. The Cooperative Tearn-
ing Center offers rtutering in reading, math
science, and writing: counselling and sup-
portive sevvices: and programing and mate-~
rials geared to the needs of foreign students
and learning disabled students,

The Writing Lab works in c¢lose conjunction
with the English Department, which gives an
English placement test to all incoming fresh-
men. Based on the students’' level of per-
formance on this test, they are placed in a
regular Enpglish composition claess, in an Eng-
lish class requiring all students to attend
the Writing Lab, or in non-credit tutorials
in the Writing Lab (a prerequisite for Eng-
1ish composirion for those students wheo need
wmuch help in written English). Referrals
to the Lab are alsc made by many instructors
from the English Department, as well asgs from
numerous other departments in the university,
Students may, of course, also come on a
walk-in basis,

The Writing Lab offers a wide range of pro-
grams, Hesides instruction in writing
skills and grammar, which is our most re-
quested service, we also provide guidance,
handouts, and instruction in writing re-
search papers, writing critical papers, note
raking, answering essay questions, and resume
writing, Im fact, we try to help students
with any reasonable request for which we have
staff available,

We try to use varied approaches and mate-
rials ip teaching our students but have
found that our most effective resource is a
good tutor. Both students and faculty tutor
effectively in the Writing Lab. Faculty tu-
tors bring teaching experiences with them:
students on the other hand, provide positive
peer influences., We create many of our own
materials in the form of handouts, exercises,
and tests, Among our most-used purchased
materials are Joseph C, Blumenthal's English
2600 and English 3200, George Feinstein's
Programed Writing Skills, Kathleen Sulli-
van's Paragraph Practice, Sylvan Barnet's
A4 Short Guide to Writing about Literature,
and the CUNY-SUNY videotape series, The Eng-
l1ish Modules. We have found, however, that

materials are in mang cases more helpful io
guiding tutors than in teaching students

directly,

s

The greatest appeal that the Writing Lab has
for students is the informal atmosphere and
the friendliness and concern of the staff.
Furthermore, students respond best to solutiouns
which meet their immediate needs and to sghort
term programs It is often difficult to wo-
tivate students to come to the Writing Lab for
an entire semester opn a non-credit and volun-
teer basis., To be successful in long range
programing rather than merely administering
first-aid, 2z writing 12b must have the support
of the entire school. We have found that both
the English Department’s active participation
in and concern with the Writing Lab and the good
will of our satisfied customers have made the
Writing Lab at SMU increasingly successful.

Susan Glassman
Writing Lab Directov
Southeastern Mass, University

HANDROOK POR TUTURS

Tn order to save valuable time at the begin-
ningof the semester and to provide our turors
{graduate assistants in English) with the in-
formation we felt they needed to function ef-
fectively in our Writing Center, we prepared
a handbook for them. Outlining general policies
and procedures of the Writing Center, this hand-
hook proved to be an effective supplement to ouv
inirial srientation workshop, allowing us to
spend more time on other important matters.

The handbook has also been used in lleu of the
workshop for those tutors who were assigned to
the Writing Center late &nd missed the orients-
tinn gesaion. In addition, the handbook pro-
vides anvone interested in our program with a
fairly comprehensive overview of cur opera-
tion and philesophy.

We plan to present a program for the Special
interest Cessiocn on Writing Labs st the 1979
4¢'s based om our ideas fer training tutors.
Our presentation will include a discussion
of our handbook, which will be availsable for
examination at that time. Those who do not
plan to attend the conference or who would Tike
to see the handbook sooner can obtzin a copy
by requesting it. Please include a self-ad-
dressed envelop (9x12) and pestage (5 .80)
with the request,

Jeanette Harris
Communication Skills Center
Hall of Languages

Fagt Texas State University
Comperce, Texas 75428
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