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WARM HELIOS to old friends and welcome to
all of our newvw members who Joined us during
the summer. Though this month's list of new
members is so long that we're forced to print
this issue on both sides of every page, I've
included the additions because so many of
our mermbers continue to write in explaining
how useful it is to learn of nearby labs, to
note new addresses for old friends, and (in
one casae) to browse through the lists for
suggestions for a name for a new lab.

Though we will continue to include any ad-
ditional new names each month, a complete di-
rectory of WRITING LABR NEWSLETTER members
will be sent out in October, a monumental and
much appreciated effort undertsken by Myrna
Goldenberg (Montgomery College). She will
slso send out an update in February. There-
after, copies of the directory will cost $2.
If vyou have any guestions concerning the 4i-
rectory or wish to purchase additional cop-
ies, please write directly to Myrna Golden-
berg, cf/o Department of English, Montgomery
College, Roeckville, Maryland 20850,

In a forthcoming issue of the newsletter,
vou will socon find snother directory, a com-
pilation 7 the responses to the guestion~
maire sent out in June which asked members
of ocur group to indicste whether they are
willing to serve as consultants and/or wel-
come visitors te their labs. Thanks to all
who enclosed checks with their guestion-
naires to help defray the newsletter’s du~
plicating and meiling costs. For those of
vou who have not recently contributed, dons-
tions of $3 {with checks made payable to me)
would be appreciated. Plesse note that 1
cannot respond to yvour Purchasing Office's
request for invoices and that I will have to
return to you any checks not made out to me.
Alsc, please continue 1o send your articles
and names of new members to:

Muriel Barris, editor
WRITING LAE EEWSLEDTER

Department of English
Purdue University
' West Lafayette, IN L7907

Report of the 1979 CCCC
Epecial Interest
Session Discussion Group on
Expanded Uses of the Lab.

George Hayhoe told of the lab's services in
training T.A.'s at Va. Polytech and State
University and of conducting interdisciplin-
ary programs snd sessions for engineers, equip-
ping them to be better writers. Much mate-
rial benefit results from these services as
well s good will through public relations.

Ann Sporborg dealt mainly with Emanuel
County Junior College’s role in helping stu-
dents to pass Georgia's mandated competency
examination. In this case, the lab serves
as & model to fulfill a vital, immediate need.
Here the lsb gains visibility as an expedient
remedy for a statewide problem. It is =
trailblazer in the sesrch for a solution to
the problem of how to prepare students for the
examination as well as how to deal with fail-
ures of the €xamination.

Helen Naugle briefly sketched the expanded
services of Ga. Tech's lab, which incliude
remedial one-on-one assistance. Ga. Tech's
labh glso f£11is s niche in the state’s com-
pulsory examination program. It provides a
file of former examination topics with sam-
ples of passing and failing papers; copies
of the exgmination: criteris used by grad-
ers, ete.; and assistance with trisl exsams.
Perhaps the most loudly acclaimed funetion
is the workshop the lab sponsors before esach
examination session, resulting in dramstic
reduction in failures on the exam.

The lab's services are not limited to mat-
ters of remedistion mnd composition, They
encompass vocabulary building, reading in-
terpretation of literature {all genres), bus-
iness and technical writing, including the
immediste need for writing resumes and let-

ters of application and acceptance. FEven



creative writing is fostered in the lasb., It
also serves as & sort of library, providing
recordings of famous speeches for speech
classes &5 well as students’ speech record-
ings, records of Chaucer to help students
pronounce Middle English, records of dramass
and poems for listening enloyment and class-~
room enrichment.

These presentations reveal that lsbs may
extend their services intoc various areas
and to sll segments of the student body-——
minorities and handicapped and accelerated,
average, and underachieving students of all
departments and class rankings.

Helen Naugle
_Georgia Tech

I would like to c¢all the following infor-
mation to your sttention:

1) Because we firmly believe that Del Mar
College now has one of the {inest community
college lab facilities and programs in its
English Lesrning Center, we have begun a
consulting service for secondary schools and
colleges interested In creating or expending
a writing leb. In our region, the service
has already met with considersable success.
¥We want to encourage use of this service,
as well as on-campus visits to Del Mar, by
interested parties.

2) By fall we should have an A~V program
available which shows our facility snd de-
scrives some of our services. We will meil
it upon request by interested parties.
Please wriie ¢/o Department of English, Del
Mar Ccllege, Corpus Christi, Texas TBLOL,

3} Dr. Virginia Stone, Mr. Milton Hawkins
and I will have s text on the market by Janu~
ary, 1980, if not before. Entitled The Eng-
1ish Learning Center, it makes avallable in
book form our lab procedure for sentence-
level idnstruction. The book is being direct-
ed at both secondary and college levels., It
includes diagnostic tests at three levels,
review notes, progress charts, trial and pro-
ficiency tests, a student record, and a
teacher's manual with spplications of the
text, along with diagnostic and proficiency
charts.

Mare Nigliazzo, Director
The Engiish Learning Center
Del Mar College

THE EVOLUTION OF A WRITIRG CENTEH

Four years ago, the Department of English
and Philosophy at Montgomery College~Rock-
ville {an open admission urban community col-
lege) opened the Writing Center, created and
staffed to help freshman composition stu~
dents. There had been little time to de-
velop a plan for the Center, but money was
allocated to purchase instructional mate-
rials, cassette plavers, and carrels. The
faculty planned the Center's tutoring program,
assuming that students who needed help would
flock to the Writing Center much the same as
students who need help seek their instructors
during office hours. While there was recog-
nition that the current generation of stu-
dents often needed help in acquiring basic
skills, there weas little awareness of the
problems of motivating this student, or the
best methods of teaching & mature, experi-
enced person the fundamentals of simple writ-
ten communication, or of breaking the cycle
of failure this type of student usually ex-
periences. The evolution of the Rockville
Writing Center into an effective, pleasant
learning environment reflects the process of
educating hoth the faculty and the students.
It is safe t¢ say that the faculty could not
have anticipated and, therefore, planned for
the challenges they faced, and it is equally
gafe to say that the students would not have
been atirscted--at the outset--to the Writing
Center as it exists today.

Initially, the Center was spacicus, well-
equipped with various commercial instruce-
tionsl programs, and well-staffed with fa-
culty ready to tutor students. The essentisal
component was missing--hordes of students
did not come to seek the help the faculty
knew they needed. Actually, some students
did come, but not in substantial numbers and
nct necessarily from freshman composition
gections. Instesd, international students
and nstive developmental students enjoved
the privacy and independence provided by the
Center's commercial programs in phonics and
bazic vocabulary and used the Center to help
fuifill their course reguirement of 30 lab
hours per semester. Thelr presence suggested
to the faculty that motivation, whether inner
or outer directed, and indlvidualized instruc-
ticnal programs were essential to the suc-
cess of the Center--success, that is, in ful-
filling the stated goal of support for the
floundering freshman Fnglish student.

Cver the pext two years, the Department re-~
fined its goals and programs, retaining the
original goel as the primery gosl, but add-



ing others: once the needs of the composi-
tion students were met, the Center planned to
develop programs to reinferce other Depart-
ment courses and eventually to reach out to
meet the writing needs of students enY¥olled
in other departments. The Writing Centerl
staff saw this plan as moving outwards
through a series of concentric circles and,
at the same time, acknowledged the dynamic
quality within each circle.

To fulfill the primary goal, the Writing
Center staff (Department faculty who volun~
teered to work in the Center as part of
their teaching load) enlisted the aid of the
freshman composition imstructors to “adver-
tise” the services of the Center through
oral and written referrals., The staff used
the referral forms te plan tutoring sessions;
students who "dropped-in" without referral
forms wrote short paragraphs which the tutofrs
used to identify problems and plan subsequent
tutoring sessions, At this stage, most of
the tutors' work was in diagnosing writing
wasknasses and agsigning study units-~usually
commeTcial self-paced, programmed units. Al-
though the staff did tutor on & one-to-one
basias, most of the students (perhaps out of
habit) worked on self-paced programs which Te-
quired multiple choice or one word answeTs.
When student writing did not measurably im-
prove, the staff agreed that the students
needed more experience in writing, in actually
composing clear, coherent, correct sentences
and paTagraphs.,

After much discussion and brainstorming, the
Writing Center staff adopted a moYe vigoXous
and aggressive approach. They noticed that
composition students were Teluctant to ask for
help and even hesitant to accept help when it
was offered. In contrast, "‘developmental’
students were not only less reticent but also
somewhat demanding. The staff concluded that
composition students felt stigmatized by hav-
ing to come to the Center while "developmen-
tal” students, by virtue of already being en-
rolled in remedial classes, accepted their
statuys and were motivated to rise above it.
Again, the Center staff regrouped and, this
time, to change the Center’'s image, "blitzed”
the Campus with attractive flyers and other
promotional material about the Writing {en-
ter. In addition, Department faculty pre-
pared instructional modules that Tequired a
tutor's involvement and that responded direct-
ly to the composition students ' writing weak-
nesses. Each module presented a specific
writing skill, illustrated the skill through
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numerous examples, and included increasingly
difficult exercises te reinforce the skill;
the student demonstrated mastery of the skill
by writing a paragraph that incorporated

that particular skill, Because the exeTrcises
and paragraphs demsnded student writing and,
therefore, tutor correcting, they were far
more effective than the commercial progTam;
and because they required tutor-student inter-
action, they broke the earlier passive pat-
tern of the students’ visits.

The Center faculty also developed & two
hour Writing Center course on the sentence
as a corequisite to freshman composition for
those students whose placement test scotes
and writing samples were poor. The format of
the course was flexible, but generally ten
students met for one hour with a tutor to
work on syntax and in the second hou¥ on indi-
vidual assignments glven by the tutol.

To fulfill the other geoals, the Writing Cen~
ter staff introduced another program, the
workshop. Center use increased dramatically
and broadened through these workshops--one
hour sessions on 2 writing problem oF a writ-
ing-related area, These drop-in workshops,
on topics such as essay exam writing or Tre-
search techniques, attracted students who
had never before been in the Center and who
were not necessarily poor students. By this
time, the Center had lost its stigma and
gained genuine vitality.

Today, among the fifty students during any
one houTr are international, American, "de~
velopmental,' average, young, matule, handi~
capped, science, music, economics, oF any
other type of student. Even the gifted stu-
dent who wants to browse through the book-
shelves or improve his oTf her vocabulary o¥f
write a critique of Renaissance art comes to
the Center, During any one hour, 3 faculty
tutors may be holding small group tutoTring
sessions, 2 student tutors may be working in-
dividually with students, 2 workshop may be
going on, and 10-20 students may be woTking
independently. Students visit the Center be-
cause they are referred by faculty, self-moti-
vated, or simply curious and because they
trust the Center to live up to its reputation
of providing help and assurXance.

During the evolution of the CenteX, virtual-
ly all of the programs were reviewed and re-
vised, The "developmental” students now work
on a controlled compesition cour¥se and on the
commercial programs to fulfill their 1ab re-



guirement; the sentence course meets three
nours 8 week and is more structured than it
had been; the staff use one-to-~one tutoring
and small group instruction; the instruction-
gl materisls, both commercial and in-house
{(texts, sudio-visuals, modules, and handouts)
have been clazsified into s cross-referenced
bibliography; peer tutoring supplements fac-
ulty tutoring; even the carrels have been re-
arranged to form several small tutoring sreas.

The staff began developing programs Lo meet
the needs of other departments, for example,
stvle sheets for individual facwlty's term
papers and reading workshops using texts from
the various academic disciplines. Faculty
from colleges in neighboring counties and
states often visit the Center to learn from
our mistekes and successes and io exchange
information. Research projects on the ef-
fectiveness of various Center teaching tech-
niques and diagnostic tests are ongoing; the
Center is evaluating its influence sgainst
oblective criteria such ag student retention
and EN101 grades. A professional library on
the teaching of writing is growing. In short,
the Writing Center evolved into & leaming
center for students and faculty alike,

The Writing Center programs have becone
complex and the systems of record keeping
and accountsbility have reflscted that com-
plexity and growth. The successes the fen-
ter has had, though, sre not measured by the
numbers of students or programs but rather
by the effects of those programs on the stu-
dents' work snd attitude. The Writing Center
developed in proportion to the staff's aware-
ness of students' needs-——academic and affec-
tive--and in the responses to those needs.
The staff develoved and implemented limited,
clearly defined goal-oriented programs de-
signed to meet both types of needs. The
writing Center will continue to grow Uy mod-
ifying its programs to meet the challenges
presented by a dynamic, heterogeneous student

population. . ie
XY,
Myrna Goldenberg
‘ f Montgomery College
L LI &

Tutoring Manual Avallsble

"Oritical Issues in Tutoring,” a manual on
tutoring that was an ocutgrowth of the NETWORKS
conference on tutoring is available from Bar-
hara Scheier, Besearch Associate, NETWORKS,
Bronx Community College, Bronx, New York
10853,

+

Co-prdinating the Writing
Lab with the Compositicn Prograsm

One of the most challenging tasks facing =
writing lab director in s community college,
four year college, or university is the co-~
ordination of lab services with the freshman
composition progrsm so that the lab can meet
the needs of the students and aid the in-
structors effectively. Many times,the lab
tends to remain & separate entity, a "last
resort" service to which only those students
considered writing cripples are referred. An
aurs of &= tention prevents the more competent
writers from using the lab facilities and often
ecauses instructors to view the 1ab as s place
to send only those students who cannot be
adaquately helped through regular class at-
tendance and brief conferences. Freauently,
there is 1little communication between lab
vorkers and classroom instructors, and con-
sequently many problem writers consider lab
snd composition class as different and un-
related ccurses. They cannot, therefore, ef-
fectively apply skills learned in the labh to
their formal assignments. Also, many cowpo-
sition students and instructors consider the
lsb as s storercom for gadgets and gimmicks,
such as audio-visual devices and programmed
texts, which they basically mistrust as
tools for seriocus learning. Yet if the lab
director designs programs to work in tandenm
with the freshman composition curriculum,
maintains close communications with the com-
position instructors, and dispels prejudices
concerning writing lsb use, the lab can play
a vital role in improving the efficlency and
effectiveness of the freshman composition
program,

Ususlly the first Job of the lab director
is to devise s diagnostic fest which can be
used to identify weaknesses in sentence
structure and mechanics that the students
bring with them to college. The options are
ta devise an original test or to use one of
the very relisble standardized tests issued
by national testing services. Whatever
technigue the lab director prefers, the gosl
ig tr have at hand a thorough test that will
accurately indicate student problems with
grammar and mechanics and an efficient test
that can be administered easily and guickly.
The typical areas tested are those basic to
student writing skills: sublect-verb agree-
ment, pronoun reference and case, sentence
style, fused and run-on sentences, sequence
of verk tenses, dangling end misplaced modi-



fiers, parallel structure, faulty compari-
sons, word distinctions, and fragmented sen-
tences. The most effective diagnostic tests
generally operate on the same principle as
English sections in such tests as the 15AT
and the GRE and as tests of written English
developed by national testing services and
publishing houses handling grammar tests:
they ask students to recognize and ldentify
structure errors as ihey sappesar in specially
contrived test items. Ususlly. becasuse of
the problems in test length it would rcause
and the cumbersomeé grading process it would
entail, the rewriting of the sentences into
correct form cannot be reguired of the stu~
dents,

In the normal daily workings of the 1lsb,
students vwhoe are doing lab work for course
credit, if such an opportunity exists, or who
are, through either choice or referral, work-
ing to improve their basie writing skills tske
the disgnostic test as & first step. They
then work through programmed texts, reading
the appropriate units and doing assigned prac—
tice exercises in order to review their areas
of weskness in basic gkills which were indi-
cated by the diagnostic test. They take mas-
tery tests over these areas when they feel
confident sbout the meterial to demonstrste
their efficiency. For those students without
sericus protblems who need principsally to re-
view gremmar and punctuation rules, the pro-
grammed texts with their rellance on self-
pacing and immediste feedback are usually s
sufficient source of information. But for
other students for whom the materisl might be
new and difficult, the other valushlie lab re-
source-~individuslized instruction--can alsc
be used. Lab instructors can direct theze
students to specialized programmed materisls
which would be more applicable to thelr levels
of ability. That these sre specialized mate-
rials need not be emphasized to the students
¢f course. Also, if they feel 1t necessary,
the instructors can work through these texis
with the students. Probably they will go over
the students' exercise work carefully, sup-
plementing text explanations with thelir own.

Serving freshmen composition students is in
some ways & task different from that of serv-
ing these other types of lab students; the
freshman composition students must concentrate
on producing well-written themes as well as
improving thelr knowledge of grammar snd punc-
tuation rules. With this additional goal in
mind, those fteschers responsible for imple-
menting the coordinstion of lab services with
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the freshmen composition program gre faced
with two basic alternstives. ‘They can admin-
ister the diagnostic test the first week of
classes to all freshman students in their com-
position classes and reguire that the students
work through thelr areas of weskness in the
lab during the quarter, passing the appro-
priate masiery tests constituting part of
the course requirvements. Or they can issue
referrsl sling to all freshman instruetors
s¢ that they csn vefer students to ilab for
work in tne areas of grammatical and mech-
canical wesknesses indlcsated by thelr themes
throughout the quarter.

The first alternative seems to separate
the study of grammar and punctuation rules
from the writing process itself, a danger-
ous effect since the point of lab work is
the student's writing improvement. The
second alternative makes the connection be-
tween composition and lsb assignments clear
to the student and allows the student to use
rules learned in the lab to correct errors
marked on the paper. Bul often such & re-
ferral process 1s difficult to implement un-
iformly and, in consequence, will not be as
thorough as the blanket testing technigue
which mskes the same demand of all freshman
students. In order to offset the dissdvan-
tages that accompany both of these approach-
es, & combination of their requirements
seems necesssary. And this combinaticon should,
I think, retain a reliance on the univer-
sally-administered diagnostic test vhile in-
suring an effective alignment of lab work
with composition assignments by using the
referral system as well.

The studeni's taking the diagnostic test
during the first week of class and working
through the areas of weakness Iin sentence
structure and mechanics indircated certainiy
does not necessarily insure writing improve-
ment. Those lab directors who endorse the
diagnostic testing procedure a8 & panaces
for all writing ills will probably find
thelr credibility sadly undercut., A stu-
dent’s abllity to recognize and correct
dangling modifiers in the contrived items
on a mastery test, for example, does not
aid him directly in his gquest for a solid
thesis or well-developed parasgraphs. But
the diagnostiec testing procedure is valuable
in that 1% efficiently evaluates the stu-
dent's performance levels in those most con-
crete of writing skills components--grammar
and punctuation--and provides a clesr pro-
cess for the student to follow in mastering



nis problem areas. Instead of the typical
hit-or-miss method in which the student sees
for the first time such terms as comma
gplice and migplaced modifier when they are
slashed without explanation across his paper
and 1g only haphazardly motivated to find

out what they mean, the diagnostic testing
procedure introduces the student %o such
terms at the start of the quarter or semester
in & systematic way according to his test
results. He is given the motivation to ax-
plore and master the problem areas--mastery
is required. And he is given the means--
the lab provides resource books, practice ex-
ercises, mastery tests, and individualized
help.

The diagnostic test is a beneficisal tool
then, bul there is still the dsnger that the
student will have difficuliy in transferring
the rules he learns in the lab setting to
bis class writing., TFor this reason, the lab
director should ideally use the referral sys-
tem, with either & formal or informal em-
phasis, along with the diagnostic testing
process.  Formelly, official slips can be
issued to each freshman composition instruc~
tor so that he can ncte recurrent errors in
the student's writing, indicating to the iab
workers what areas the student must review
and rework. The referral slip would be re-
turned to the instructor when the student com-
pletes the assignment. Also, with the stu~
dent’s themes available, the lab workers can
heip him use the rules he reviewed to correct
specific errors on his papers and insure
correlation between lab work and sctual class
assignments. A more informal referrsl pro-
cess would have the instructor Just suggest-
ing to¢ the student thet he take his paper to
the lab, perhaps indiceting in the end com-
ment on the paper what areas he should re-
view. The instructor could also ask the stu-
dent simply %o have an assistant lock over
his paper with him and leave the suggestiion
of specific review work to the lab instructor.
This informal technique does not get the stu-
dent to the lab or feedback back to the in-
structor as surely as the use of the formal
referral methods; it leaves the responsibil-
ity on the shoulders of the student and de-
mands interest and initiastive on his part.

In using either referral system, a lsb di-~
rector provides a valusble supplement to the
diagnostic testinpg procedure. The fact that
the student does not always instantly retain
rules he lesrns in lab or elsewhere and mizght
need continued work snd review in wesk areas
is allowed for; and, sgain, that elusive
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commection between the student's learning
rules and his improving his overall writing
skills is implemented as well. The use of
the referral method also makes even more ob-
vicus the necessity for the classroom instruc—
tor and the lab workers t¢ remain in close
contact. In order to operste effectively,
the clasgsroom teacher must know 17 the student
is working through the grammar units he needs,
and the lab instructor must kpow 1if the stu-
dent’s mastering these units is helping nim
eliminate errors in his writing. This tan-
dem work between the lab and slassroom in-
structors, combined with the disgnostic
testing procedure and made possible parti-
cularly through the referral system, can
provide composition instructors with two major
benefits: they can make more extensive de-
mands for grammar proficiency in student
writing, and they can devote more class time
to writing concerns other then the basie
skills areas.

When they are allotting class time, compo-
sition instructors sll ftoo often find grammsr
snd punctuation vroblematic areas. If the
students geem to be having excessive and con-
tinous difficulties with basic gkills, as iz
frequently the case, g tendency is for the
instructor to deal with their problems during
class before proceeding to more sophisticsted
writing concerns. The result, however, is
that many times there Iis a8 sacrifice of some
areas of style and rhetoricel logic that I~
deally should be included in the composition
curriculum for college-level writers. An-
other tendency is for the instructor to in-
sist that college writers should pot have
hasic skills problems or that if they do they
should be able to correct them on their own,
using a handbook. These instructors, there-
fore, tend to omit any discussion of basice
skills problems from their class activities.
The conviction that college students should
he able to refer to a handbook and correct
their errors independently iz understandable
but not always practical. In my experience,
many students have difficulty understanding
the technicel lanpgusge used in most hand-
books' usually complex sample sentences to
thelr own writing errors. But by coordinat-
ing lab services with their class activities,
the instructors can avoid paying either too
much or too iititle attention to bmsic skills
problems. SBince the students have taken the
disgnostic test and are working through their
areas of weakness, the instructors can be
assured that basic skills problems are being
deglt with without their having to allot ex-



tensive class time. And if problems persist,
they are able to refer the students to the
1ab for additional and more individuaslized
help. This is a valuable option in that it
heips the retention of slower students who

do have the potential to become competent
writers if they are given special attention.

As T have noted, the freshman composition
student differs from the student who wantis
only to review rules in grammar and mech-
anics. The composition student must produce
acceptable essays as well as master basic
skills. The disgnostiec testing process end
the referrals for additional work help the
student improve the calibre of his writing
in that he gradually learns to recognize
and avoid errors in sentence structure and
punctuation that he might have made previous-
ly. But they do not help the student in
other areas of writing skills, particularly
organizationsl and stylistic concerns. To
some 1lab directors, such concerns might be
seen as the province of the classroom
teacher and rightly so. Bul there are ways
in which the labh can serve this facet of
the freshman curriculum as well.

The lab director can, Tor instance, make
worthwhile rhetoric texts and readers readily
known and available to the Treshman composi-
tion students. The freshmen can use the
books to supplement information given in
their classes on organizetional patterns and
technigues, and they can benefit from the ex-
cellent sample essays provided., The lab
staff can refer students to specific sections
in these books that deal with speclal topics
such as parsgraph development and transi-
tionel devices. Frequently, exercises aceon-
pany these sections which the students can
cover with help from the lab instructors i€
pecessgary. The lab director might also
choose to work with the lab staff to develop
the lab's own units on such topics as the
steps in organizing a paper around a thesis
sentence, or ways to produce good transitions
and well-developed paragraphs. After close
work with a variety of students over a peri-
od of time, the 1ab staff is aware of the
students' specific needs and many times is
sble to devise units which will be more di-
rectly applicable to the types of class as-
signments with which the students are desling.
And because they sre involved in developing
these materiels, leb instructors are able to
use them more surely and effectively in
bringing sbout writing improvement.

Most of the techniques T have meptioned

¢
call for the student to work through the
materials himself, asking for individual help
only if he feels he needs it. Another ap-
proach is for the class instructor to refer
the student to lsb to work solely on an in-
dividualized basis with a lab instructor in
order to correct organizational and/or sty-
listie difficulties. The instructor can note
in the end comment on the student's theme
what problems should be covered, and, of
course, the lab worker will recognize weak-
nesses in logical thought progression and
sentence variety as he reads through the pa-
per with the student. Again, this referral
process enables the student to apply lab
instruction to his own class writing. And
if the lsb instructor feels that the student
will benefit from reviewing certain text or
ilab units, these would still be directly re-
lated to his class work.

Then too, the classroom instructors can
take the initiative in using lab services to
supplement class sctivities beyond just re-
ferring students to lsb for specific work,
They can make their class assignments clear
to the lab staff, providing lab instructors
with the details of what is expected of the
students as well as coples of assignment
sheets and other materials being used in
rlass. This kind of interaction means that
there will be less confusion on the part of
the lab workers when they sre advising stu-
dents concerning class assignments. The
class instructor can slsc teke advantage of
the individualized instruction which the lab
provides by allowing studenis to work on
plass exercises or assignments within the
eonfines of the lab go thsi they cen ask
gquestions ss problems arise and receive im-
mediate professional help.

The writing lab can, therefore, prove a
vital part of the freshman composition pro-
gram, serving not only the writers with
sericus problems but a1l writing students.
Because it provides both self-paced programs
and individuslized instructiom, the lab is a
flexible service which can be adapted to the
particular needs of the individual instruc-
tors snd students. It is up to the lasb di-
rector to communicate with fthe freshman com-
position instructors and to begin devising
and implementing ways to tap the rich re~
sources which the lab concept makes avall-
able to them,

Toni lLopes
University of Florids
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Alexander, Joan
new address: 1300 N. Mezcham Road
Box 95500

Schaumburg, I11l. 60195

Bernard, Sister Msry, G.P.
Aguinas Jr., College

4210 Harding Road
Nashville, Tenn. 37205

Berns, Laurs

Office of Instructional Resources
Foom 1012, GFA

University of Florida

Cainsville, Florida 32611

Boyd, Charley A. (replaces P. Luther
and S. Brower)

Writing Eoom

Division of Humanitles

Upiversity of Minnesots

Morris, Minn. 56267

Celandine, Thomas

Skills Center

Department of Developmental Studies
Etlantic Community College

Mays Landing, New Jersey 08330

Christellsa, Sister M.
Marywood College
Scranton, Penn. 18509

Clark, Beverly
English Department
Wheaton College
Norton, Mass, 02766

Craig, Sister Barbars

Office of Developmental Educstion
College Misericordis

Dallms, Penn. 18612

Crew, Louis .
new address: Department of English
Univ. of Wisconsin

Stevens Point, Wisec. S4Lk81

Davis, Angelis B,
2001 Francis Street
Waycross, Georgla 31501

Edwards, Geraldine
124 Hunters Lane
Devon, Fenn. 193733

by

{~a8 of August 1, 1979)

Ennis, Joanne

Act 101 Program
College Misericordia
Dsllas, Penn. 18617

Feasley, Charles

Extended Learning Institute
Northern Virginia Community College
£333 Little River Turnpike
Annandale, VA 22003

Folgert, Pat

Nicolet College and Technical Institute
Box 518

Fhinelander, Wisconsin 54501

Foser, Mary C.
Hex 16
Port Penn, Delaware 15731

Freisinger, Diansa

Humanities Department

Michigan Technological Institute
Houghton, Mich. L9g31

Georgetown University Writing Center
111 White-Gravenor

Georgetown University

Washington, D.C. 20057

Goldfarb, Clare

Department of English
Western Michigan University
Kalamazoo, Michigan 49008

oodman, Deborsh
£12 S, Christine
Wichita, Xansas 67218

Gregg, Mark
RASSL/Learning Services
A33P Jester Center
University of Texas
fustin,; Texas 7878k

Hays, Janice
Department of FEnglish
Skidmore College
Saratoga Springs, N.Y. 12866
Healey, John T.

Director of Student Development
Webster College

k70 B, Lockwood

St. Louis, Mo. 63119



Hirsch, Linds

Writing Lab _
Hostos Community College
575 Grand Concourse
Hronx, New York 10451

Kilker, Marie

General Academic Programs
Soythern Illinbis University
Carbondale, Illinocis 62901

¥illian, Dorothy Jean
Writing Lab Director
Payetteville State University
Fayetteville, N.C, 28301

King, Barbarsa

Douglass/Cook Writing Center
Douglass College

New Brunswick, New Jersey 08901

Lahsart, Anne

Learning Skills Center
Box F1lko

St. Ambrose College
Davenport, Towa 52803

Levin, Harcld

Educational Services
Community College of Baltimore
2910 Liberty Heights
Baltimore, Maryland 21215

Lewes, Ulle E.
Department of English
Chio Weslevan University
Delaware, Ohic 43015

Livingston, Travis L.
Department of English
Tarleton State University
tephenville, Texas T6L02

Lynch, Clemont

H.E.O.PB,

Hazareth College

LPU% Emst Avenus
Rochester, New York 1LE10

Miiler, Gaylier

Reading and Interim English Department
Pensacola Jr. College

1000 College Blvd.

Pensacola, Florida 32504

Morgan, Sera
English Composition

L0l Morrill Hall-Oklshoma State University

Stillwater, Cklahoma THOTH

Moriarty, David .
new address: 25 Blskely Hoad
Medford, Mass., 02155

Muchisky, Barbaras

Skill Center, Special Services
University of Albuguergue
Albuquerque, New Mexico 87140 .

Nigliazzo, Marc

Department of English

Del Mar College

Corpus Christi, Texas 7TBLOL

Pletcher, Frances L. E.

Reading and Study Skills Department
Vancouver C,C.-Xing Edwasrd Campus
2750 Qak Street

Vencouver, B.(. VOH 382 Cansads

Powell, Ruby Jean
Learning Leb
State Technical Institute
gt Memphis
SG83 Macon Cove at Interstate 40
Memphis, Tenn. 38134

Redmond, Jim
Department of English
Briar C1iff College
Sicux City, Towa 5110k
: H
Reeves, Ethelvwynne
14603 Hatalie Drive
Whittier, California 90604

Hegan, Bette A,

Department of English and Speech
Texas Woman's University

Denton, Texas 76204

Rice, Pauwl

Developmental Studies

University of North Carclina at Asheville
University Heights

Asheville, North Carolins 2880L

Sehuster, Saunie

Coordinator, Developmental Education
Writing Skills Center

100 MeGuffey Hall

Miami Unive rsity

Oxford, Ohio 45056

Sehwerdt, Lisa
Department of English
Purdue University

L

West Lafayette, IH 47907
3



‘Tanner, William E.
Texas Woman's University
. Department of English & Speech, Box 23972
. TWU Station
Denton, Texas 76204

. Torczon, Ann

A-V Center-Learning Lab
Univeraity of New Orleans

. Lake Front

New Orleans, Louisiana 70122

: Walker, Jim

- Box 1036

: BYU~Hawaii

 Laie, Havaii 926762

: Webb, Suzanne

. Texas Woman's University

. Department of English & Speech, Box 23972
THY Station

Denton, Texas T6204

. Wilkinson, Donna
1711 N.¥. 88th Way
 Pembroke Pines, Florida 3302%

: Winckler, Marian

. Department of English
Sioux Falls Colliege
Sioux Falls, 5.D. 57101

WRITING LAB NEWSLETTER
Muriel Harris, Editor
Department of Englisk
Purdue University
i West Lafayette, Indians
47907

£

Woods, William F. 10
Department of English

Witechits State University

Witchita, Kansas 67208

Writer's Workshop

University of Michigan

Reading and Learning Skills Center
1610 Washtenaw Avenue

Ann Arbor, Michigan L8100

Yagaloff, Robert

Long Beach High School

Lagoon Drive West .

Lido Beach, Long Beach, N.Y. 11561

4‘;

. e

Zurek, J.

Department of English
Cabrini College
Radnor, Penn., 1G0E87

A complete mailing list directory can
be obtained, for $2, from:

Myrna Goldenberg
Department of English
Montgomery Collepe

! Reckville, Maryland 20850




