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with this month's newsletter you will be re-
ceiving a copy of the WRITING LAB DIRECIORY,
an impressively long list of writing labs
which welcome visitors and writing lab person~
nel who sre available to act as consultants
and evaluators. The directory is a compila-
tion of answers to the questionnaire sent out
last June to membars of the newsletter group,
and if such & directory proves useful, it will
be updated later. This directory is also the
result of an incredible number of hours of
work by Sheila Ewing, Margaret Sears, and Ju-
dith Ware, work performed with their usual
high degree of competence and efficiency.

You should also have recently received a
copy of the WRITING LAB NEWSLETTER DIRECTORY,
& complete mailing list of the membership of
our newsletter group, prepared and sent out
by Myrana Goldenberg (Montgomery College) and
her dedicated helpers, Denise Maresco, lsabel
Rosendorf, and Phuong Le. An updated issue
will appear in late February, and additional
coples can also be obtained, at a cost of 52
each, from Myrna Goldenberg.

With the aid of these directories, we are
indeed becoming more organized, and because
of the increasing size of our group, perhaps
we are alsc becoming more aware of the impor-
tance of writing labs as part of complete
writing programs. But, despite the growth of
our group, let's continue to keep in touch,
Please keep sending your articles, sugges-
tions, questions, comments, nsmes of new mem-
bers, and donations of $3 (with checks made
out to ma) to:

»e

HAVE A BAPPY HOLIDAY SEASON, & RESTFUL

Muriel Harris, editor
WRITING LAB NEWSLETTER
Department of English
Purdue University

West Lafayette, IN 47907
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ARE MACHINES THE ANSWERT

A disturbing occurrence at CCCC in Minne-
apolis was the audience reaction to the ses-
gion on estsblishing a writing lab, I gave &
paper on the importance of the humanistic--
as opposed to the machine-oriented--lab, and
I argued that one-on-oneé contact is the most
effective and ultimately most efficient form
of lab imstruction. Another speaker second-
ed my conclusions from the experience of his
own lab, where the machines bought with high
hopes a few years back now sit increasingly
unysed on the shelf.

The final speaker, however, reported
proudly on her new machines--eye-scannels,
auto-tutorial programs, and other parapher-
nalia~-and suddenly the audience began taking
notes, Afterwards, they asked her most of
the questions, principally sbout addresses
where they too could obtain these marvelous
devices. 5

From their questions, it appeared that
most of the audience were newcomers to the
field, people in institutions which suddenly
had money to spend on "basic skills,” and
they were eager to learm about the new tech~
nology., The appeal of the machines to these
people is evident. The task that faces them
seems overvhelming: making good writers out
of some very poor ones., How are teachers
without specisl training suddenly supposed
to teach what hadn't been learned in & dozen
years of schooling? Certainly the prospect
of tutoring such students with no props for
support but paper and pem is intimidating.
What does one say? The machines offer a
great comfort; they're supposed to do all
the work for you. Plug the students in and
technology will turn them into writexs.
Since machines do such wonderful things
these days, surely we can believe their claims
about teaching students to write,

The fruit of our experience, however, is



that they don't do a very good job, Human
contact in the labs does work, and it 1s our
obligation to propagandize for humanistic
labs, to share whatever wisdom we've gained
with newcomers to writiag labs, and to as-
gure them that, even without training, they
have more to offer students than the programs
and machines,

Fear isn't, of course, the only reason why
writing labs use machines., Some argue for
them on principle, and the issue is central
to debate about how writing should be taught
on all levels, It seems to me that approach-
es which rely on the machines take & narrow
view of the students' needs. They examine
the problems of poor writers and they diag-
nose a lack of knowledge, & need for infor-
mation~--information about punctuation, gram~
matical forms, primciples of organization--
and they prescribe & workbook regimen as
best suited to providing it. The function of
their labs is to isclate the particular needs
of each student and to dispense the appro-
priate programs of exercises. The student,
it ie hoped, will gain not only in knowledge
put in confidence as well, and both the writ-
{pg and the writer will be improved.

To me, however, the mechanistic writing lab
is almost a contradiction in terms. Host of
the clients of a college writing lab are stu-
dents who are taking (or who have already
tsken) a course in composition. The lab pre-
sumably offers something they can't get in
their large classes: individual imstruction
and personal attention to their particular
needs. The instruction the machines offer is
anything but personal; they may allow the
choice of a particular pattern for each indi-
widual to follow, but these are patferns none~
theless, They may be useful in dealing with
surfact problems, bhut they are less capable
of dealing with deeper areas of content.

Even if we apply the most sophisticated
form of error analysis to students’ writing
and devote intensive effort to isolating and
overcoming their deficiencies, we may fail if
we overlook the greatest need--what retention
gtudies show is the most important aspect of
8}} good teaching--contact with & humsn being
yhe cares. As psychologist Carl Rogers notes,
fhe most essential qualities for making
learning possible are "attitudinal qualities
yhich exist in the personal relationship” be-

an the tutor and the student. Thess in-
glude genuineness, prizing, acceptance, trust,
gnd empathetic understanding.

These are qualities which ave esssential to
the teacher in the classroom as well as in

the writing lab, but their frequent absence “
from the cless makes them all the more needed
in the lab. We see evidence of these needs
almost daily. HMany students visit our writing
lab desperate if not (even worse) discouraged
into apathy. They come with themes that have
veceived F's for having too many comma splices,
or with papers whose margins are filled with
red AWK's and FRAG's or with numbers which
refar back to sections in their handbooks.
Such comments are written not by teachers
trying to offer the most helpful possible ad~-
vice but by “evaluators™ who see themselves
as disinterested judges or (worse) guardians
of standards and screeners~-out of the incom-
petent. Students who have been their victims
need desperately to have their own worth af-
firmed as well as to be taught some rezl
lessons about writing., A writing lab which
fails to offer these services fails its stu-
dents indeed.

Our students need first to kmow that
there are other approaches to writing be-
sides these formalistic, inhumane approaches.
We have to show them that writing is a real
activity that hes real meaning for the writ-
er--that it is something that they would
want to do. And they need to know that they
can do it--that they are capable of becoming.
college writers. From my experience I'd say
that the students whom we think of as our
greatest successes aren't those who return
and say, "You really cleared up my semi-colon
problem,” but those who tell us that through
our help they gained confidence that they
could maske it in college. Not surprisingly,
they tell us that, oh yes, their writing im~
proved too.

This response to the writer on human ferms
isn't some operation that .ocecurs apart from
our instruction. What we offer isun't a ses-
sion of psychiatric counseling that takes
place before--or instead of--instruction in
writing. 7The human response comes through
our instruction and is the product of an at-
titude that informs it. Good writing lab tu-
tors are always concerned with the student's
writing, but they know that writing is az in~
tensely personal activity, and that concern
for writing cannot exist in separation from
concern for the writer. What I'm saying is
that one of our most valuable services is ona
that machines aren't programmed to provide.

Richard C, Veit
University of North Carxclina
at Wilmington
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Mini-courses at Emporia State

in addition to regular tutoring services,
the Writing Lab at Emporia State University
offers a regular series of mini~courses fo-
cused on helping students get through classes
that require writing. Each mini-course laats
for one hour and is open to anyone interested
in attending. The mini-courses are organized
and presented by graduate students from the
Department of English., The topics cover a
wide range of information and attempt to pro-
vide basic material that students can uti-
1ize in their college courses. Topics for
the apring semaster include:

Basic Grammar Review - Punctuation
How to Take Effective Notes

How to Take an Essay Test

Review of Comma Usage

How to Approach Reading Assignments
How to Write a Critical Book Review
Review of Footnoting and Bibliography
Organization of the Research Paper

Milton Siegels
Emporia State University

A Proposal for the 1980 CCCC?

Last spring at the CCCC business meeting at
Minneapolis the following resolution was
passed:

RESOLVED: That full-time instructors of

composition and/or basic writing courses

be regarded in every instance as regular

faculty members and shall be accorded the
same rights as all other faculty persons

including equality of salary and accessi-
bility to tenure status.

When the resclution came before the group, I
felt that writing lab directors should alsc
be assured the same kind of protection, and
I offered a "“friendly amendment” to the ef-
fect that “snd/or writing lab directors™ be
{nserted after the word "courses."

Two or three persons immediately challenged
my proposed amendment because they believe
writing labs are sometimes staffed by para-
professionals, and thus, in their minds, the
amendment would opan up unresclvable prob-
lems relating to their salary and accessi-
bility to tenure status. I withdrew the a~
mendment and said that I would see if a mors
acceptzble amendment could be worked out for

the 1980 CCCC business meeting.

My concern is that writing lab directors who
are professionals, full-time persons with de«
grees and experience clearly acceptable for
the responsibility they carry out, should
have the same sort of career protection that
the resolution accords to full-time instruc~
tors of composition and basic writing
courses.

Do others feel as I do? 1If so, I would be
glad to go through the proper channels te of-
fer this thinking in the form of a resolu-
tion at the 1980 CCCC business meeting.

Mildred Steele

Coordinator of Communication Skills and
Director of the 8kills Center

Central College

Pells, lowa 50219
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COMPOSITION AND ITS TRACHING, edited by
Richard Gebhardt, with Forewords by William
F. Irmscher and Richard L. Larson. A pub-
iication of the Chio Council of Teachers
of English Language Aris, 1979,

This cellection of 21 outstanding articles
which appeared in College Composition and
Communication from 1974-1979 is being pub-
lished to pay tribute to Edward P, J. Corbett
who is concluding his six year editorship of
the journal. The table of contents of this
collection reads like & xole call of "key-
note speakers' in the field of rhetoric and
composition: Mina Shaughnessy, Janet Emig,
Donald Murray, Maxine Hairston, Lou Kelly,
Frank D'Angelo, Lee Odell, etc. And the arti~
cles, guided into print under Professor Cox-
bett's skilled editorial hand, are those
which quickly became recognized as major con-
tributions to the field, Thus teachers of
writing will no doubt appreciate the book 28
an esasily accessible collection of necessgary
readings in composition; but, more to the
point, the Ohio Council of Teachers of Bng~
1ish Language Arts has done us all 2 service
in providing a means for us to participate
in honoring Edward P. J. Corbett.

Copies of the book, priced st 54,95 {in-
cluding postage and handling) or $4.15 per
copy for orders of six or more mailed to one
address, can be obtained by writing to:

Richard Gebhardt, Editor
English Language Arts Bullaetin
Findlay College

Findlay, Ohio 45840




& . Evslustion and Imstruction

How can writing lab instructors evaluate
student writing while reading for meaning,
and, similarly, how can they be accountable
to administrators while remaining credible
to studenta? Most articles on labs address
these related problems by offering ways to
streamliine evaluation procedures, from disg-
nosing problems, recording student atten-
dance, charting progress, assessing faculty
and peer tutors, to preparing the annual ac-
count for the administration., I fear, how-
ever, that more may be lost than gained when
evaluation, and consequently writing, are
reduced to numbers and chart-checking, for
such refinements must subtly undermine stu-
dent confidence in the value of writing and
in the competence of the writing instruec-
tors: how can people who do not write, be~-
cause it is too complex and time-consuming,
possibly help students to become writers who
bslieve that writing is & way of knowing as
well ag a meaningful form of exchange be-
tween pecple.

At the University of Wyoming Writing Center
we have instituted a "practice what you teach”
plan, based on the two-part theory that our
students’' writing problems result, first,
from their lack of conviction that writing is
meaningful, to be read for understanding rath-
er than for grading, and, second, from their
inability to read their own writing eriti-
cally, to determine if it might accomplish
their intentions with their audience.

Students, we believe, have learned these
attitudes well in school, where teachers
most often examine writing, rather than Tead
it, and where writing is defined as a fin-
ished piece. The emphasis on process in the
past ten years is redefining writing, but
the techniques separating the various stages,
such ag free writing which suspends judgment
to allow for creativity, are to 2 degree cre-
ating false distinctions which wight, despite
their clearly positive effects, cause further
problems. They obscure the fact that writing
1s always evaluation, not in the sense of
correcting surface features but surely in the
sense of choosing sccording to some, often un-
conscious, overall intention, purpose, OT im-
pulse to mean, When this broader conception
of evaluation for meaning becomes part of in-
struction, faculty and peers become interest-
ed readers not objective examiners, a distinc-
tion James Moffett and James Britton argue is
critical in developing writing abilities.
Furthermore, the psycholinguistic research of
Frank Smith and Kenneth Goodman has shown the
the impossibility of reading for meaning

while looking for errors. &

More specifically, students’ records become
written exchanges between them and faculty a-
bout the students as writers. During the
first meeting, students talk about themselves
as writers while an instructor records verba-
tim what they say. The students then read
what they said, lmmedistely realizing they
will be taken seriously and that, although
talking is not writing, it can provide & skel~
eton to flesh out and reshaspe in writing. At
the end of each visit, the instructor des-
cribes and evaluates what happened; at the be-
ginning of the next meeting the students read
the assessments critically and add, cut, or
change. These readings and writings are re=
cursive, self-reflective, and time~consuming==
each takes about five minutes--but they are
efficient because students are shifting back
and forth from writer to reader, engaged in
purposeful communication.

Additional evaluations come from teachers’
sssessments and 1ab instructors’' interpreta~
tions, but we rely mainly on students re-
sponses to writing. Students explain their
assignments to others who ask questions and
¢alk about their similar writing tasks. Most
students come in with drafts which they then
read aloud to other students who agree, diga~
gree, ask guestions, and make suggestions. Be-
cause the writers receive various, often con-
£licting opinions, they realize they have op-
tions to decide among; students learn to im-
agine and create their audiences, rather than
second-guess their feachers. ve do mot frain
peer tutors because we want students to build
on their oral linguistic and rhetorical com-
petence. Students recognize that playing
critic is part of writing.

Reading aloud not only creates a context
for making broad writing decisions but also
makes students self-comscious so that they
recognize specific surface problems. About
geventy-five percent of our students read cor~
rectly, punctuating by pauses and stops, add-
ing omitted endings and words, and realign=-
ing agreement errors. They know what "awk'
means when they hear themselves stumble over
confused syntax, and they indicate somehow,
by a lowered voice, an upward glance, or a
shifted position, when their writing is Tepe-
titious or digressive. Students often ask

- for help with conventicns which they now under-

¢tand as the means and not ends of writing.
We reinforce this learning with exercises
when necessary and help students write &
three-item checklist of problems to edit for
one at a time in final drafts, We help stu-
dents learn to read what they wrote, rather



than intended, and we encourage them to use 3.
their ears as signals to stop and evaluate
whather or not they are doing what they want

to do with words.

Our semester evaluations to the adminis-
tration are based on the student-faculty ex-
changas in the individual folders and on
general evaluations from teachers and stu-
dents. Although the report includes names, 5.
numbers, hours, and final grades, we empha-
size these are only one way of measuring G,
guccess in teaching writing. To gain &
proader perspective on our program, we gpon-
gor g series of programs, Talking about Wri~
jog, for tha public, Next semester the 7.
graduste course in teaching composition,
composed of eight teachers supported by the
local district and students in Education
and Bnglish, will use the Writing Center 8,
for their research projects.

We have found that the bridging of evalua- £
tion and imstruction is both effective and
efficient, for when students directly ex-
perience the constraints of an asudience and
actually see the consequences of their writ-
ing in people, then writing makes sense. 10.

Tilly Eggers
University of Wyoming 11.

Some Tutoring Guidelines

b
Your clisnts will occasionally reech
plateaus. When this happens, remind them
of what they have sccomplished, and help
them set their goals more specifically.
Keep 2 record of the work you do with
each client {with his information sheet}):
date of session, observations about write
ing, work accomplished ip sessios, hénd-
outs provided, drills, etc.
Books, client folders, etc. should be
put away properly after each session.
Please be on time for scheduled hours.
1f you will be delayed or absent for
any reason, let the Writing Center Di-
rector know immediately.
You are sxpected to work on Writing Cen-
ter work when you are in the Writing
Center. Please do not plan to do home-
work or pleasure reading.
If you have any doubts about how to
handle a particular problem, please ask;
don't try to wait it out.
When you find a good resource example,
explanation, list, exercise, etc., please
make a note of it in the Resource Book
go that other tutors can benefit from
knowing about 1it.
1f one tutor has too many people to han-
dle, at one time and you aren’'t busy,
find out how you can help.
1f you do not wish to work with & partic-
ular client, let the director know pri-
vately so that a conflict can be avoilded.

12. Occasionally, someone may try to con you

Perhaps some readers of the WRITING LAB into doing his (her) assigmment. When
KEWSLETTER are facing or will face the un- this happens, practice the art of con-
knowns I faced when I began as & new tutor in versation~~agk lots ¢f questions about
& new writing center several years ago. In the assignment and have the person make
the course of my experience as & tutor at Ii- notes about his (her) answers.
linois State University and since then in my
role as a writing center director, 1 have DO NOT'S

formulated some guidelines that suggest the

kind of atmosphere we strive for in our writ~- 1.
ing center and the kind of rappoxt we hope to
achieve with the students who come to us and

with the faculty who send {or fear to seand) 2.
them. Diagnosing student needs and determin- 3.
ing appropriate inmstruction is of concern to

us as well. Yet we find atmosphere and rap-~

port te be even more important during the

Tutors are NEVER, &t any time in the Writ-
ing Center to make negative comments a-
bout instructors or assignments.

Do NOT proofread or correct student papers,

‘Do NOT revise papers for students. Help

them locate the errors and weak spots in
their work, but insist that studeats make
their own corrections.

early stages in our tutorisl relationships. 4. Do NOT evaluate the probable grade for a
paper.
DO'S
As a reader of the newsletter, I would be
1. Always be sure that your client has interested in some exchanges of writing lab
paper and pencil in his haunds. programs for which students may earn regular
2, Be supportive with each person you tu- academic credit.

tor, Find positive remarks to make.
When you see improvement, tell the stu-
dent about it. Urge the student to

talk sbout his writing with his instruc-
LOrs.

Joan Alexandey

Writing Centey

Baptist Bible College of
Pennsylvania
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In the writing workshop at California State
University, Chico, we are particularly con-
cernad with standards of written English for
international students. Many are assigned
to our lab courges, and others take advantage
of our campus~wide tutoring service. Be-
cause the number of such students is growing,
I'm sure others are asking the same question:
What level of writing fluency in English
should be expected of international students?

Brooks Thorlaksson

Writing Workshop Coordinator
Department of English
California State University
Chico, CA 95929

{Editor's note: If you wish to reply di-
rectly to Brooks Thorlaksson, please
write to the address given above, If
you wish to share your response with
other newsletier resaders, please address
you reply to the editor.)

i scripts are being solicited.

Manuscript Call (& Progress Report)

In the May, 1979, issue of the WRITING LAB
REWSLETTER, there was a call for manuscripts
for a proposed book of articles om writip
labs, to be edited by Muriel Harris, If you
have not already contacted me eipher to gend
in a manuscript or to inform me of the fogus
of your intended article, please let me kpow
of your plans soon. In addition, more manu-
While the re-
sponse has been bountiful, not all aspects of
the structure and operation of labs haw yet
been covered. In some areas, there are un-
fortunately more articles than can be used
(though final choices have not yet been made},
but other aspects of labs have not been ade-
quately discussed. Thus, if you are inter-
ested in taking part in this project, please
contact me soon.

Muriel Harvis

Department of English
Purdue University

West Lafayette, IN &7907
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Carlson, Patricia Ann
Div. of Humanities, Social and
Life Sciences
Rose-Hulman Institute of Technology
5500 Webash Avenue
Terre Haute, Indianz 47803

{ohen, Eleanor

Department of Comeunications
Purdue University

West Lafayette, Indlana 47907

Danzy, Eula

Division of Humanities
P.0, Box 4920

Stillman College
Tuscaloosa, Alabama 35401

Davyis, E. H, Hunter

English Department

Slippery Rock State College
Siippery Rock, Pennsylvania 16037

Diowede, Matthew

Center for Academic Development
510 Tower

University of Missouri-St. Louis
St. Louis, Missouri 63121

DuPree, Robert

Division of Humanities
P.0. Box 4920

Stillman College
Tuscaloosa, Alabsma 35401

Faery, Rebecca

The Writing Center:
Hollins College

Hollins €ollege, VA 24020

Finney, Mary

Special Service

Dillard University

2601 Gentilly Blwd.

New Orleans, Louisiana 70122

Harris, Gladys

Division of Humanitiss
.0, Box 4920

Stiliman Ceollege
Tuscalooga, Alabama 35401

Heneghan, Donald-discontinued
Hilden, Cyndy

Blue Mountain Community Collage
Pendleton, Oregon 97801



Folt, Hars
2505 B Agnew §preet
pontzamery, 4jakena 36106

Jackgon, Peggy

Jeernipng Develeppent Program
106 Rapt Hal}

Fent State University

Fsat, Ohio 44242

Kotker, J. G.

Arts and Bumanities
Bellevue Community College
3000 Landerholm Circle
Bellevue, WA 98007

Lowe, Willa

Division of Humanities
P,0. Box 4920

Stillman College
Tuscaloosa, Alabama 35401

Mizell, Elizabeth
Academic Resource Center
University of Baltimore
Charles at Mount Roysal
Baltimore, Maryland 21201

Morin, Doris

Learning Development Center
Rochester Institute of Technology
One Lomb Memoriasl Drive
Rochester, New York 14623

¥Morris, Minerva
& Boxwood Lane
Norwich, Connecticut 06360

Usborne, Chad
Developmental Skills
Worcester State College
486 Chandler Street
Worcester, Mass. 01602

Bifas, R. Frese

Palmetto Junlor High School
7351 8.W. 128th Street
Miami, Florida 33156

Roderick, John

Writing Center

Central Connecticut State College
1615 Stanley Street

New Britain, Cenn. 06030

Sadlen, Joho
new address: English Department
Georgetown College
Georgetown, Kentucky
40324

Tidwell, Julis

Diyision of Humenjties
P.Q. Box 452Q

Stillman College
Tuscaloosa, Alabama 35401

Tomlirngon, Barbara

Learaing Skills Center

T903

University of California-Irvine
Irvine, CA 92717

Trivisonno, Ann
Humanities Divisgion
Ursuline College

2550 Lander Road

Pepper Pike, Ohio 44124

University of Minmesota
Technical College
Crookston, Minn, 56716

Vincentia, Sister
Saint Mary of the Plains College
Dodge City, Kansas 67801

Wallace, Rose Ann

161 Colden Hall

Northwest Mo. State University
Maryville, MC 64468

Walter, Domna

Department of English
University of Tennessgee
Knoxville, Tennessee 37916

Waters, Faith

Central Bucks School District
315 West State Street
Doylestown, Pennsylvanias 18901

West, Joyce
31-2 Hilltop Drive
West Lafayette, IN 47306

Writing Center

EOP INSTRUCTIONAL CENTER
University of Washington HH-05
Seattle, Washington 98193
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_.2 A complete wmailing list _
't directory can be obtained, & &

' for $z, from:

Myrna Goldenberg
Dept. of English
Montgomery College
Rockville, Maryland
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