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That writing labs continue to flourish is
evident in the wealth of forthcoming mate-
rials and meetings. A book of articles
written by members of our newsletter group
gnd edited by myself, entitled Tutoring Writ-

: A Sourcebook for Writing Labs, is sched-
pled for publication by Scott, Foresman and
fo. and will (if all goes well) appear on
the market next summer. In addition, Jossey-
Bass will be publishing The Growth of Writing
Centers, edited by Phyllis Brooks and Thom
Hawkins, and the Writing Center Journal is
scheduled to begin in the winter. In Feb-
ruary, a conference on writing labs will be
held.at the University of Alabama, and in
March there will again be a Special Interest
Session on Writing Labs at CCCC. We'll try
to keep you informed of all of these events
and to provide details in future issues of
the newsletter.

As writing labs continue to win their
place in writing programs, it is important
that we keep in touch with one another to
share our problems, suggestions, questions,
and even occasional solutions. Please send
these along with your articles, book reviews,
names of new members, and donations of §3
(with checks made payable to me) to:

Muriel Harris, editor
WRITING LAB NEWSLETTER
Dept. of English
Purdue University
West Lafayette, IN 47907
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WRITING CENTER WORKSHOPS:
A WAY TO REACH OUT

It has not been uncommon for colleagues to
assume that the Writing Center exists for
remedial level activities only. Certainly
remedial work ie a large and important part
of our effortst%nt we have also been con-
cerned about ext®nding our service. We
specifically wanted to attract more students,
encourage faculty participation, and expand

our role as a resource for the entire univer-
sity. We offered a series of workshops first
to English Composition courses to meet these

goals.

Our earliest workshops dealt not only with
basic skills--sentence structure, spelling,
and punctuation--but with organizational
skills as well. We offered workshops on top-
ics ranging from reference tools to parallel-
ism. A special series designed for term pa-
per writers concerning footnote and biblio-
graphy form and handling quotations and para-
phrase was established. Finally, we set up
workshops on organizing in-class essays, espe-
cially for students facing midterm and final
exams .

The focus for all our workshops was to ex-
plain the particular concept and to reinforce
it with immediate group practice, especially
since the classroom teacher cannot always
afford time for practice with individual stu-
dent writing problems, and students may not
always see what their peers are writing in
classroom activities.

We have offered our workshops for composi-
tion classes for the past two quarters and
have made some evaluations. The effects of
our workshops were beneficial:

A. To the English Department

1. We increased communication among
English teachers, especially when
teachers brought their entire class
to a workshop., We had two teachers
in the same classroom--a new experi-
ence for some. At least, the visit-
ing teacher was exposed to a possib-
ly different approach. At best the
classroom teacher and Writing Center
instructor shared their methods
through discussion.

B. To the students

1. Students received an added bonus
through group work. They often had



the opportunity to see what other
students were writing and sometimes
discovered they shared particular
weakness or strengths.

2. Students were exposed to another
teacher's approach, which perhaps
insured a well-rounded introduc-
tion to composition.

C. To the Writing Center

1. Teaching materials were developed.
Many of the Writing Center imstruc-
- tors had developed excellent tu-
toring techniques or teaching meth-
ods, but they were usually only
conveyed through individual tutor-
ing sessions. Preparation for
Writing Center workshops enabled
instructors to put their techniques
on paper to share with all staff
members as well as students.

2. Videotaping workshops helped de-
velop tutoring skills. It provid-
ed Writing Center instructors with
a visual record of their teaching
performance. Furthermore, tapes
could be excellent means of train-
ing peer tutors. Student lessons
could be developed from videotapes.

3, Students were reached more effec-
tively and efficiently. Greater
numbers of students were reached,
especially when an entire class
attended a workshop., Writing Cen-
ter efficiency was also increased
since a workshop could eliminate
several simultaneous tutoring ses-
sions on the same material.

Our workshops did present some problems,
although we developed reasonable solutions
to them. First of all, classroom teacher and
Writing Center instructor approaches to the
same material sometimes differed. We found
that this need not be an obstacle, however.
We simply did not assume that the approaches
were similar. Thus, out of courtesy and the
desire to share, we clearly outlined the
workshop approach to the visiting teacher.

The other problem that concerned us was
poor attendance. We dealt effectively with
this by advertising our workshops through
the school newspaper, faculty notices, and
tutoring sessions. In fact, tutoring ses-
sions were one of our best sources of refer-
ral. The student who actively seeks help in
a tutoring session and is directed to some
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special help the workshop promises will likely
attend.

While the Writing Center workshops for stu-
dents’ in composition courses were certainly
successful, they did not provide total satis-
faction for our aim of expanding our services
and widening our scope as a university re-
source.

Therefore, we decided to encourage the par-
ticipation of faculty from other disciplines
in an effort to establish workshops for their
students. We sent a questionnaire to all uni-
versity faculty asking three specific ques-
tions:

1. Have you ever referred students from
your classes to the Writing Center? If
so, for what kinds of help? 1f not,
why not? ( We asked this question basic-
ally to determine how familiar the fac-
ulty was with our services and how wil-
ling they had been in the past to utilize
them. )

2. Would you be interested in working with
us to develop workshops aimed toward
writing in your discipline? CHere is
where we hoped to make our contacts
outside the English Department.)

3. Please suggest topics for future Writ-
ing Center workshops. { This not only
gave us concrete information from
those who were willing to work with us,
but also provided some interesting
ideas from those who did not want to
invest their time.)

We sent the questionnaire and hoped for omne
willing response. We were pleasantly sur-
prised to receive 46 answers, 15 of the re-
plies came from faculty willing towrk with us
to set up workshops about writing in their
disciplines. Every college at YSU was repre-
sented except one--Fine and Performing Arts.

The disciplines which opened up to us were
widely varied--history, nursing, political
science, biology, engineering, chemistry, ad-
vertising and public relations, management,
and marketing. Each one had specific re-
quests for workshops: '

History: writing in-class essay esams and
research paper writing
Nursing: writing nursing reports and writing

for nursing publications
Political Science: organizing essay exams
Biology: documentation for scientific papers
Engineering: thesis writing
Chemistry: writing lab reports



Advertising/Public Relations: writing pub--

lic relations news releases
Management: writing case studies
Marketing: writing essay exams

To date we have met with faculty from his-
tory, nursing, management, and political
science, and several strategies have been
established. We have decided to develop
workshops for history students in a freshman
level survey course. The workshops will be
aimed at helping students write effective
in-class essays. Students will he given a
pre-midterm--a list of possible essay ques-
tions--and Writing Center instructors will
hold workshops emphasizing brainstorming and
methods of organization. Announcement of
the workshops will be listed in the history
course syllabus along with a description of
the pre-midterm exam,

Our meeting with faculty from the Nursing
Department has resulted in several plans of
activity. First of all, Writing Center in-
structors will aid the nursing faculty in
their development of self-learning packages
for students. We will also establish work-
shops for students geared to writing nurs-
ing reports and writing for nursing publica-
tions. The nursing faculty has plans to
build this emphasis on writing and our work-
shops into their curriculum.

From the School of Business we have met
with the director of the Small Business In-
stitute. He has given us a manual of guide-
lines students must follow in preparing
their case studies. Our workshops concern-
ing this material will be presented to his
classes soon.

Finally, we have met with political.science
faculty at their department meeting. They
have asked us to present workshops to their
students about writing essay exams.

Obviously, the establishment of workshops
for students of other disciplines demands a
tremendous amount of work from the Writing
Center staff. We must not only become aware
of the special concerns in each discipline
(i.e.,what are the characteristics of nurs-
ing publications?),but we also must develop
workshop techniques that can effectively
combine thosq concerns and our own apility
to teach composition. We can rely op the
faculty we have contacted to help us to
understand writing intheir disciplines.
rest is up to us,
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while the work ahead of us is enormous, it
is also gratifying and terribly exciting.

We have before us the opportunity to widen our
service and expand our role as a resource to
the entire university.

Cynthia K. Stroud
‘ ‘ You%stown State Universif%

THREE APPROACHES TO TEACHING:
THE LABORATORY ALTERNATIVE

The freshman English program at the Univer-
sity of Alabama in Birmingham consists of
two quarters of composition. The minimum
grade for satisfactorily completing these
courses is ''C." 1In addition to achieving the
passing grade in the first course, a student
must also pass by 70% each section of a stan-
dardized five-part exit examination which is
given on the last day of class. This standard
applies to all students enrolled in a degree
program at the University. Transfer students
who have completed freshman composition at
other schools are expected to pass the exams
before they are admitted into upper-level pro-
grams such as Teacher Education or Engineering.
The strict standard for competence in reading
and writing necessitates an English Laboratory
where students can remedy their weak academic
skills.

Freshman composition classes at UAB are gen-
erally taught by lectures. This style is fam-
iliar to and acceptable for a majority of our
students, However, for the students who do
not respond well to this type of imstruction,
the English Lab offers alternative approaches.
The Lab offers one-to-one tutoring, self-
paced instruction, and céimputer assisted
instruction in addition to lectures that fol-
low up classroom presentations.

One-to-one tutoring is by far the most re-
quested form of instruction offered by the
Lab. A student makes a 30 minute appointment
with a tutor. During that session the student
snd tutor may work on a specific concept such
as subject-verb agreement, or they may revise
a theme, or they may simply discuss general
problems the student has encountered in his
composition course. No precise format dictates
the one-to-one tutoring session. The relaxed
atmosphere of this mode of instruction and fhe
attention to the student's particular problems
create a learning situation that often produces
spectacular results. Follow-up studies indi-
cate that consistent one-to-one tutoring pro-
vides a significant increase in both the per-
sistence rate and grade increase of the students.
Another advantage that cannot be quantified,
but can easily be detected, is the positive



attitude toward learning and the satisfaction
of having succeeded displayed by a number of
these students.,

Another mode of instruction used in the Wri-
ting Lab is self-paced instruction, Although
a few students request "tapes" or 'books,"
this approach is generally instituted at the
request of a tutor. I seriously use the term
"request'; if a student does not want this
type of instruction, some other method is
used. ~

Self-paced instruction is reserved for two
types of students: those who need limited
review in one specific area, such as punctu-
ation, and those whose skills are so weak
that they need to begin at the basic level
of identifying a sentence. For the first
group, the good students, the self-paced re-
view allows them to clear up a misconception
or learn something they had missed with a
minimum of time and effort. We have cas-
sette tapes and workbooks which cover almost
any problem in reading and composition. The
student can come to the Lab and work with
these materials at his convenience, without
an appointment, since he does not require
constant attention. Of course, a tutor is
available to answer questions or set up equip-
ment if the student needs help.

The second group--students who need help
with everything--is assigned to self-paced
instruction primarily because of the time
consideration. Even with a staff of 15, we
simply cannot devote a disproportipnate
amount of time to one student while others
who might be helped more go wanting. Making
the decision to relegate a weak student com-
pletely to self-paced inmstruction is a dif-
ficult, but necessary fact of a busy English
Lab, Of course, in this case as with the
other students, tutors are always available
to answer questions.

The self-paced instruction aids that we use
range in grade levels from 6-16. In addition
to our own handouts, exercises, tapes, and
tests, we often use the Educulture Series in
writing, spelling, and thinking; the Harcourt
Brace Jovanovich series 2200, 2600, apd 3200;
Rizzo's The Writer's Studio; and Fawcett's
Grassroots.

The better students using self-paced in-
struction find their problems cleared up
quickly and with a minimal amount of effort.
The weak students often spend a great deal
of time in the Lab and show improvement--
more than they would have with no additional
instruction, but usually not as much as
either they or we would prefer.
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The final type of help offered by the Lab
is computer assisted instruction. We have
had our system two years, but we have not
heavily relied on its use. Our greatest lim-
itation with CAI is its physical inconven-
ience. The CRT's are not located in the Hu-
manities building, and. so we must rely on two
factors over which we have little control:
the student's willingness to make an extra
trip across campus, and another person's
willingness to assist the student once he
has reached the appropriate building.

Assuming the student and technician con-
verge at the CRT--and fewer than two percent
do--the student will find himself faced with
an IBM coursewriter COMSKL program called
"An Interactive Computer Assisted Instruction
Learning System In English Communication
Skills," a program in grammar and mechanics
similar to the self-paced texts housed in the
Lab. One decided disadvantage to this mode
of instruction is that no tutor is on hand
to answer questions the student might pose.

A second, more promising CAI program is an
English as a Second Language series purchased
from Notre Dame. This program deals not
only with grammar and usage, but also with
function words, syntax, and idioms. Foreign
nationals can use the program to improve
their written language as well as idiomatic
expressions in conversation.

We hope one day to house the terminals in
the English Lab itself so that CAI can be
more productively integrated into our program.
Its value in ESL is undeniable and its poten-
tial in grammar review and testing is promis-
ing. For now, however, we find that CAI's
benefits have not matched either its expense
or inconvenience. With the exception of its
use for ESL, the Lab staff can easily surpass
the benefits of the present system.

The English Lab at UAB is service oriented.
Its purpose is to provide help to students
who have problems in reading and writing.
Currently we average working with 25Q stu-
dents a week, about 20% of those enrqlled in
freshman composition. We strive to tailor
programs to the individual's needs so that
their education can proceed as efficiently
as possible. In order to do this, we have
met the challenge of offering a variety of
approaches to teaching'.

Peggy Jolly
Univ, of Alabama in Birmingham
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& BOOK REVIEW
faty © .
One of the latest books to be published

for use in writing labs is The Comp-Lab
Exercises (Prentice-Hall, 1980) by ME;;
Epes, Carolyn Kirkpatrick, and Michael G.
Southwell. The purpose of this book, accor-
ding to the authors, is to teach basic writ-
ing students--those with nonstandard English
or foreign language speech background--how
to edit their work. The authors caution
teachers that the '"book is not intended to
comprise a complete basic writing course’
and that the exercises should be used as
part of or as a supplement to a course which
deals with the composing process. The auto-
tutorial format of this program cuts the
costs for this part of the instruction and
allows instructors more time to help students
with composing.

ks o

Based on their own experiences in teaching
writing at York College-CUNY, the authors
have divided the book into twelve modules
that include some major problem areas that
basic writing students encounter. To help
these students learn to edit their own writ-
ings, the modules cover writing conventions,
wrong words, noun plurals, verb agreement,
verb tenses, uses of the verbs be, have, and
do, sentence construction, sentence com-
bining, and run-ons and fragments. Both the
content and the format clearly show that the
authors developed this book from their first-
hand experiences with students. The explana-
tions of the rules are both simple and clear,
using only a minimum of grammatical termin-
ology; there are many practice exercises to
reinforce each concept; the content of the
exercises is interesting, contemporary, and
appropriate for basic writing students;
there are many proofreading exercises; and
each module concludes with a review exercise.
Other features include special emphasis of
the verb system and a common-sense approach
to grammar., For example, even though there
$s no module called 'punctuation,' comma
Fules are explained in the sentence compin-
jng and sentence construction sectiops. In
addition, audiotapes that explain the rules
uz;e fully thap does the book are now avail-
able.

Although this program has been extensively
field-tested, it still does contain some
minor errors and omissions which could eagily
be corrected in later printings. In the chap-
ter on wrong words, for instance, actual ex-

amples of the correct usage of words that
sound and look alike would be more helpful
than merely sending the students to the dic-
tionary. In the module on noun plural forms,

~ more important.
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the rule for adding es to make nouns ending
in ss,_sh, ch, x, or zz plural is omitted.

The writing tests at the end of each
chapter are an attempt at making students
apply their newly acquired editing skills
to their own writings. However, asking
students to write a twelve sentence para-
graph using a verb phrase with the helping
verb have in every sentence seems to work
against what students might have been taught
about composing. Although some of the con-
trol may be lost, the writing tests should
be made less artificial and closer to real
writing situations.

Despite these minor flaws, The Comp-Lab
Exercises is a useful tool for teaching
basic writing students editing skills,
providing that the modules are used accord-
ing to the authors' original plan of being
part of a writing course rather than an
isolated activity relegated to the writing
lab. The authors stress that even though
the benefits of this autotutorial program
are great, what goes on in a classroom is
Every learner needs a
person who cares about what he is learning
and who encourages him in his progress, and
this person is the classroom teacher. In
other words, the value of this book dimin-
ishes greatly if it is used in a writing
lab without being part of a course.

The Comp-Lab Exercises can also be used
as an ESL book for those non-native students
who are making the transition from oral to
written English although it was not designed
with this purpose in mind. But the clarity .
of the explanations, the simplicity of the
language, and the use of varied techniques--
including some developed for ESL teaching--
make it a multi-purpose: program.

Susan Glassﬁan
Writing/Reading Center Director
Southeastern Massachusetts Univ.

RBCORD KEEPING AND SPECIFIC FEEDBACK:
PREREQUISITES TO REALIZED
POTENTIAL IN WRITING-LAB FUNCTION

All three of the universities where I have
taught have had a writing lab of some des-
cription, with at least the partial intent
of supplying a remedial facility for stu-
dents with basic writing problems. Southern
Illinois University had a "Writing Clinic,"
The University of Winnipeg a "Writing Lab,"
and Brigham Young University Hawaii an "Eng-
l1ish Skills Lab." Because of the special
nature of the student body at BYU-Hawaii,



their writing lab is oriented much more tg-
wards ESL problems than to the more conven-
tional reteaching function of a writing lab.
The attempt to double the two functions has
not been particularly successful, and in
keeping with the intent and philosophy of
the school, the English Skills Lab remains
primarily a place for foreign students to
gain needed elementary language abilities.

In contrast, at Southern Illinois the ESL
program was completely separated from the
English department, thus allowing the Writ-
ing Clinic to be directed towards a resource
role in the school's extensive composition
program. A full-time faculty member had
overall responsibility for the function of
the clinic. A small army of student assis-
tants, including graduate students on teach-
ing assistantships, provided manpower sup-
port, Files were established for each stu-
dent who attended the clinic, with a report
on the activity undertaken and an assessment
of progress stated for each session of at-
tendance. The students who were referred
by instructors were expected to work for one
hour each week of the term in the clinic,
where they received individual attention in
the area of deficiency stipulated by the in-
structor., At the end of each term, the
clinic's files were given to the appropriate
instructor in order for him to check on the
student's work and progress as reported by
the clinic, prior to the determining of the
final grades for courses. This process of-
ten only supplemented otherwise apparent
progress demonstrable through improved term
work submitted by the student for the course
itself, but in some marginal cases instruc-
tors considered the writing lab file as
pivotal to the final grade determined.

At the University of Winnipeg no writing
lab existed prior to the fall of 1977. Nine-
ty-five percent of all enrollment in English
courses was in the study of literature of
some form, period, or ethnic or national
background. The one section of composition
offered, completely optional, was for those
students who felt that their writing skills
required upgrading.

Recently, a decision had been made to estab-

lish two separate composition courses, one
to be designated basic composition and the
other advanced composition, in recognition
of a significant difference in motivation
behind registration in the extant course.
Some students, reasonably fluent writers,
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were seeking that extra degree of proficien-
cy which would refine their written work to
a standard of excellence preparatory to ad-
mission to graduate school or other profes-
sional programs., Other students, of more
modest capacity, the by-product of the genu-
ine democratizing of university entrance in
Canada over the past twenty years, sought
the basic skill of being able to avoid fail-
ing grades on assigned essays. Partly in
recognition of the needs of these latter
students and partly because English is no
longer a required course for all students,
the administration of the university and

the executive of the English Department
determined the need for a writing lab of
some sort to be established. Through the
elimination of the English requirement, many
second-language students could finally bypass
what had probably been their most consistent
stumbling block to unblemished transcripts
and post-graduate fellowhips. But the com-
munications barrier still existed, and so,
for a change, someone besides the English
Department was talking about the need for
improving students' writing skills.

The major problem, foreseen from the outset,
was the limited facility available for stu-
dent assistance. One set-aside classroom
staffed by one in-charge, part-time faculty
member assisted by three or four students of
varying degrees of experience and expertise,
had obvious limitations. The initial plan,
therefore, was to run a trial writing lab for
the first year, with the lab to be restricted
in two main ways. First, during the trial
run only those students referred to the lab
from the English course would be accepted
(until the lab could ascertain demand, see
whether the present facility could handle the
load, etc.). Second, the lab would run for
about six weeks, from the middle of Ogtober
to about the end of November. This would
save money (fewer dollars for salaries) and
also allow for a time lag between the begin-
ning of term and the grading of initial sets
of papers. In fact, the lab had been set up
essentially to correspond with the likely de-
mand from the basic composition class, al-
though without any sense of being restricted
to those students. Referral criteria were
left to the discretion of individual instruc-
tors, but they were encouraged to describe
specific areas for concentration of remedial
work with students recommended. The stu-
dent's response to referral was completely
voluntary, with no mandated tie to grade
and no established reporting system, although



instructors were encouraged to informally
drop in at the lab for feedback. Attendance
and progress files were not kept, although
an attempt was made to consistently match
referred students with the same lab assist-
ant, thereby enduring some possibility of a
developmental approach within the lab.

At the end of the term, I, along with most
of the other faculty members, realized that
1 had not "'dropped in" once, but I was at
that point very interested in discovering
how those six students I had referred had
done in the lab. Quite frankly, I planned on
such information being helpful to me in re-
solving a few cases of 'middling" between
grades, especially in one or two cases where
a failing grade appeared appropriate but the
student was near enough to the marginal area
to warrant a second glance for an interces-
sor. But there were no files, and the lab
administrator "couldn't recall” if an indi-
vidual student had been to the lab, although
she “"thought so," and of course, she couldn't
report on the quality or kind of work the
student, therefore, might have done. Never-
theless, at the concluding faculty meeting
of the term for the department, the writing
lab administrator reported on a successful
program, well received by most students who
reported for imstruction, and the department
members gave the traditional hand-clap in
acknowledgment.

As 1 left the university last spring, con-
sideration was being given to opening the
lab to referrals from any university depart-
ment. An aura of satisfaction with regard
to the writing lab had settled in. I'm sure
that many students had been helped during
that initial year, and that the lab might
well be of significant benefit to many fu-
ture referrals to its premises. But ip a
commupications wasteland, apart from the stu-
dents who told me it was "all right," when
questioned as to how things were going with
them in the writing lab, might I here make
a strong call for all writing labs to adopt
a systematized form of record-keeping, in-
cluding not only a record of time spent, but
also the nature of remedial study or assign-
ments, with specific page references or des-
criptions where possible, and some assess-
ment of the progress of the individual stu-
dent in these specific exercises. Gleaned
from the sum of all entries for the individ-
ual student, either a composite folder or in-
dividual entries or else a summary statement
from the administrator or responsible assis-
tant, could and should be helpful to the
teacher, especially if the lab administrator
were to initiate a program in which referring
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instructors were to see and sign each folder
at mid-term as well as after the fact. Argu-
ably, this is term work by the student, and
although it should not be the major deter-
mining factor in the grading of a student, a
student's effort and progress in a writing
lab program to which he is referred should
without exception be reviewed by the course
instructor as a part of his assessment of
term work,

Jim Walker
Brigham Young University-
Hawaii
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WRITING COMPETENCY THE WRITING LAB:
METHODS OF EVALUATION AT NORTHERN IOWA

In these times of budgetary crises and
staff retrenchment, a flexible plan for op-

erating a Writing Laboratory within the

framework of a college or university becomes
a necessity. Any plan that will meet the
needs of the students and the expectations
of the school must take into account staff-
ing problems, writing standards, and curri-
culum development. The University of North-
ern Iowa has developed a process in its new
Writing Competency Program that attempts to
use the resources of the faculty and curri-
culum along with the services of the Writing
Lab in a program that works with all these
components.

All the resources of a school must work
together if a large writing program is being
developed. Two or three thousand students
take part in the University of Northern
Jowa writing program every year; thus the
most efficient use of limited resources is a
necessity. Each student at the University
of Northern Iowa is required tao write ome
essay of five hundred words on a topic of
general interest, in order to fulfill a
graduation requirement. No composition
course is required, but’ students must dem-
onstrate competence in writing a short essay.

The criteria used to evaluate college-
level writing were developed by examining
twelve hundred student themes. Each theme
was checked for strengths and deficiencies.
Thus the sheet for 'Competency Criteria' was
developed as an efficient yet useful method
with which to delineate studemt writing defi-
ciencies. Those students who seek tutorial
assistance at the Writing Lab (which is an
independent unit in the university) can
start with this sheet as a readily available
diagnostic help. 'If the student signs up
for "Writing: Fundamentals,” the basic
writing course, this sheet can assist the



teacher of the class in planning lessons and
in recognizing problems. Because the sheet
{s easy to mark, it can be given to hundreds
of students who have written a sample essay
that is judged by an independent group of
graders (usually three). Each essay is read
and evaluated by two independent teachers.
We have found that it takes little time to
mark the evaluation sheet; students pick the
sheets up at their leisure.
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4, Effective statements and transitional
markers that identify main divisions

of the theme,

Adequately developed paragraphs which
include relevant and concrete examples,
explanations, and other details.

Sentences which are clearly constructed,
varied in form, and logically related.

points
erroxr deducted
This division of writing competency into sentence fragments 3

specified criteria is used as a general
standard in the Writing Lab and in the
Writing Competency Essay. Thus the two work
together; a student can be assisted in de-
veloping skill in each criterion marked when
the student takes the sheet to the Writing
Lab or to the teacher of a composition
course. A system of 'péints" is shown on
this sheet in order to give the student some

sentence run-ons (run-together) 3

shifts in subject and verb 2

misplaced and dangling modifiers 2

comma series or pair not parallel 2

choppy construction 2
7. Words that are appropriate, precise,
and economical,

idea of the relative seriousness of errors erroxr
in sentence structure, diction, and mechan- wrong word for the context 2
ics. inappropriate mixing of 2
, stylistic levels
Both students and staff are happy to find confusion between homonyms 2

a flexible program with clear criteria and
definite goals. Too often good writing

Mechanics which conform to standard

seems to be a formless mass of vague rules English.

and indefinite precepts for the students. error

These clear diagnostic tools can be used by comma fault ‘ 3
Writing Lab staff and by teachers in compo- fused sentence 3

sition courses to provide a method for a
step-by-step sequence that makes sense to
the students. Each criterion can be mastered
in turn; the student achieves a feeling of
accomplishment with each success.

Finally, a program like this is beneficial
for the entire curriculum. If the beginning
course has definite standards and levels of
accomplishment, then intermediate and ad-
vanced courses are able to delineate their
standards more clearly. Students and facul-
ty have a surer sense of what they are sup-
posed to be doing while they can easily see
what they are, in fact, accomplishing.

CRITERIA USED TO DETERMINE COMPETENCY
IN WRITING

failure to use apostrophe to show
possession (also use of apos-
trophe to show plural of noun
or to show possession in a
personal pronoun) 2
failure to set off nonrestrictive
clauses, appositives, and
other interrupting elements 2
failure to provide end punctuation 2
all misspelled words 2
errors in agreement 2
unclear pronoun reference 2

Charles Kovich

Northwest Missouri State Univ.
(previously Coordinator of the
Writing Program at the Univer-
sity of Northern Iowa A

g '5‘!!1. "
1. A central idea that is clearly stated or [! F WRITING LAB FORMS INVIT
clearly implied and effectively restricted. ¢ or the resource text Tutoring Writing
(mentioned on page 1),we are collecting sample
2. A relevant and logical progression of ® forms from existing labs which are used for
points supporting the central idea. evaluation,diagnosis,progress reports,record
3. A systematic plan of organization that keeping,and so on. Anyone interested in sub-

witting such forms is ipvited to send them,
‘4 before Nov,15,to Muriel Harris,Dept.of English,
“ﬁfprdue University,West Lﬁ,

reveals a purposive arrangement of the
parts.
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Altman, Lois Hojnacki, Sandra
1566 Cavell Avenue Riley High School
Highland,Park, IL 60035 405 E. Ewing
South Bend, IN 46613
Barrow, Helen ’
Lenoir Community College ' Johnson, Doris
P.0. Box 188 . Munster High School
Kinston, NC 28501 8808 Columbia
Munster, IN 46321
Brown, Karen / IMIS Lab Kessel, Marie
Polk Community College Spring Mill College
999 Avenue H, N.E. Humanities Division
Winter Haven, FL 33880 Mobile, AL 36608
Korb, Sue
Cohen, Eleanor s
new address: The Cloisters 131 Ulen Drive, Apt. B-3
249-B Braemar Lane Lebanon, IN 46052
Kalamazoo, MI 49007 Lamb, David
, Murray State College
Crockett, Beverly Tishomingo, OK 73460
new address: 4205 DeCoursey Ave. Lapidus-Saltz, Wendee
Covington, KY 41015 ' - s
grom 3760 McClintock Ave.
Dugan, M. / Room 713 Los Angeles, CA 90007
Community College of Philadelphia Lillich, Helen
34 South 11th Street West Lafayette High School
Philadelphia, PA 19107 West Lafayette, IN 47906

McKibben, Mary Lou '
Goldberg, Susan College of Basic Studies
English Dept. University of Hartford

University of Hartford A
West Hartford, CT 06117 West Hartford, CT 06117



Morgan, Wanda

Seminole Junior College
Box 351

Seminole, OK 74868

Phillips, Connie
new address: Study Skills Center
Pacific University
Forest Grove, OR 97116

Pomeranz J. / Devel. Ed.
Cuyahoga Community College
25444 Harvard Road
Cleveland, OH 44122

Rainbolt, Martha

Dept. of English
DePauw University
Greencastle, IN 46135

Reigstad, Tom ‘
new address: Dept. of English
Drake University

Des Moines, IA 50311

Samkutty, E. C.
P.0. Box 294
West Point, MS 39773

Schafer, John

Newcomb College Writing Workshop
1229 Broadway

New Orleans, LA 70118
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Muriel Harris, Editor
Dept. of English
Purdue University
West Lafayette, IN 47907

SRRY
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Spainhover, Inez
484 W. Main
Worthington, IN 47471

Stanley, Kimberly
R.D. #1, Box 228A
Clarion, PA 16214

Steele, Kathleen

4 Faculty Office Building
DePauw University
Greencastle, IN 46135

Thier, Marian
Learning Center
Keystone Jr. College
LaPlume, PA 18440

Western Nevada Community College
Carson City Campus

2201 West Nye Lane

Carson City, NV 89701

Yorke, Mary
Munster High School
8808 Columbia
Munster, IN

Copies oéﬂte cmlategmﬁltnggfgst can be

obtained, for $2, from: Myrna Goldenberg
Dept. of English
Montgomery College

: , o o | Rockville, MD 20854



