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Warm, hearty greetings to all, As we plunge
into the new semester, and a new volume of the
newsletter, the year ahead offers invigorating
promise. New freshmen, new problems, new ma-
terials, new challenges, And the newsletter
promises new resources to help, tarting in
this issue is a three-part series on the high
school lab, with more articles on high school
labs waiting in the wings. Alse in the stack
of manuscripts waiting to appear are a group
on spelling, descriptions of individual pro-
grams, suggestions for training tutors, a
debate on the merits of labs, ete,

Partly because of all this material, & usu-
al feature of the newslettaer is migsing this
moath--the regular list of new members since
the last issue. During the sunmer, over 50
people (including new friends in Taiwan and
Israel}, joined our group. Such a lengthy
l1ist of all these names would crowd our Teg-
ular articles off the page. However, Joyce
K. Moyers {Pitrsbureh Statse University) is pre-
paring an updated directory which will allew
us to locate and keep in contact with near-
by labs.

With all of this ahead, please remember
also that the newsletter costs money Lo
duplicate and mail. Your yearly donations
of §5 are crucial, and I ask that you send
in your donation scon if you haven't al-
ready done so. With over 1000 people in
our group now, I'm not able to send bills,
invoices, or whatever else is needed as a
reminder, Instead, I rely on your con-
science and my department's generosity,
to continue.

Please send your $5 donations {in checks
made payable to me or to Purdue University),
your articles, announcements, names of new
members, and so on, to:

Muriel Harris, editor
WRITING LAB NEWSLETTER
Dept. of English

Purdue University
West Lafayvetie, IN

THE HIGH SCHOOL WRITING LAB: 1ITS ESTABLISHMENT

(PART I}

The following i{s the first of a three-part
series about high school writing labs, This
first part deals with the establishment of
the lab; part two will deal with the manage=
ment plan; part three, with program evaluation,

The establishment of a writing Iab at the
high scheol level depends upon solutions to
twe problems: funding and scheduling., With-
out a solution to the funding problem,
scheduling problems don't need solutions!

With educational belis being tightened
all over the country and educational staffs
and special programs being cut, funding for
4 writing lab will result only from some
ultra-powerful persuasion or outside funding,
Since the writing lab at the high school
level is a relatively new concept, we chose
to try for outside funding rather than par~
suasion, We developed a carefully researched
proposal for a Title IV-C Innovative Educa-
tion federal grant asking for money for
salaries for a certified, experienced writ~
ing lab director and a non~certified clerical
aide and for money for materials.

Writing a federal grant proposal is a
discipline unto itself, a subject worth
another comprehensive article, In Indiana,
the outline for the proposal calls for data
forms, budget forms, and a narrative con-
sisting of the following categories: defini-
tion of the problem and explanation of how
the problem is common to many local education
agencies (LEA's); proposed program, including
the matrix of objectives, activities,
formative and summative evaluation:
proposed program ratiocnale; management
plan; potential exportabiliry; local



dissemination; nonpublic, nonprofis
school participation; plan for inclusion
of the project in LEA programming:
subcontracting; and abstract,. Most other
states follow some variation of thisg
outline, Proposals which are not well
written and which do not have a well~
defined summative evaluation plan
receive little attention, Statistical
evaluation comprisas s maior portion of
such a proposal, It is news to no sne
that measuring specific results in

areas of composition requires carsful
planning. A proposal must indicate

one or more objectives which indfcata
that upon completion of project '
activities a designated number of
students will perform designated skills
8t a designated degree of success,
Whatever summative evaluation procedures
are ineluded in the project must, in
furn, prove the realization of the
objective(sy,

Our objective was as follows: Upon
completion of project activities 847
of the composition studants at Central
High'School in grades 10-12 who have
teceived one-on-one remediation or
enrichment instruction in the writing
laboratory will show improvement in
individually identifiad areas of need,
Several matters, therafora, were
datermined prior to the establishment
of the lab: only composition students
would be scheduled into the lab and
scheduling would be done through the
composition classes; only students in
grades 10-12 would be scheduled into
the lab, 2 decisisn mads sheerly on the
basis of numbers since we have an enrol-
lment of nearly 1800; and all students,
regardless of ability--the remedial,
exceptional or in-betwesn~~would be
scheduled into the lab for individual
attention. Essentially, then, the
writing lab was planned not meraly as
& remediation facility, but for all;
not as an option, but as a requirament,

it was with an air of cooperation that
our administration received word that
the application for the $43,500 grant
had been approved, Since receiving
corporations are expected to reciprocare
with inw-kind support, our local agancy
provided a classroom (possible wirt
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declining enrollment), tables with
dividers to create study carrels {consg~
tructed by our own corporation carpenters},
chairs, desks, and storage facilities,

We already had on hand cassette taps
players, headphones, jacks and some
materials, The local agency ingtalled
special wiring to accommodate the
equipment, and so the physical facilities
were ready. Commercial materials were gn
crder; teacher-prepared materials were
being reproduced. Only the massive
problems of organization remained!

Since teacher contracts here call for
teachers to be assigned no more than
five classes per day, the writing lab
proposal called for the writing lab
director to keep the lab open only five
of the seven periods per day. 4=z a
result, the school's master schedule
had to arrange all composition classes
during only those five periods, preferably
with approximately the same number of
classes each peried. Thanks to 2 highly
supportive assistant principal in charge
of programming (a former English teacher!},
the master schedule provided just what we
needed. With fourteen composition classeg
in the toral schedule, we had four pericds
with three composition classes and one
period with two classes, We were
scheduling nearly 350 students into tha
writing lab,

(When a Title IV-C Innovative Education
grant produces a successful program the
first year, the second year of the grant
is used for refinement and the third for
preparation of an exportability package,
Should our program continue its succegg=~
that's a hint of what's to come in part
three of the geries--then we will be
developing a complete package of materials
for use in getting up the program in other
schools. The packagze would consist of a
lab instructor’s manual, classroem
teachers' manual, management plan with
referral forms and record keeping forms,
and a comprehensive set of tutoring materials
coordinated with the referral forms., Such
materials would be available to other
schools who submit and receive approval
for a replication proposal. Should the
program advance this far, we may receive
a demonstration grant which would provide
funds for us to train other teachers and



directors to conduct the program. We
all recognize, however, the tenuous
position of federal projects, even the
geod ones.)

Part Two of this series will discuss
the mammoth organizational dob of
scheduling and working with nearly 350
studeants on an individualiised
instruction basis,

Sharon Sorengon
Director of Writing Lab
Central High School
Evansville, Indiana

CONFERENCE Q¥ PERSOMALIZED LEARNING

The Illinois Association of Personalized
Learning Programs will hold its fall
conference on Cetober 7, 8, and 9, 1931,
at Allerton House, near the Urbana campus
of the University of Iilinois. The theme
will be "Look Up and Look Ahead or Look
Out.” Program topics will include the
following: tutor training, cognitive
process, adult learning, ESL, GED, Piaget,
speech, writing, and learning disabled,

For more information confact Janice
Neuleib, University Writing Center,
Illinois State University, Normal, Illinois
61761,

A
READER
COMMENTS . ..

Readers of the WRITING LAR NEWSLETTE:
~may be interested to know that I am

editing the new Western College Reading
Association Journal, which is to appear

for the first time this fall, Publication
In the Journal is open only to WCRA members,
It will contain articles on reading,
writing, tutering, and study skill
development, Anvone interested in further
infermation may contact me sither by phone
219~482-5635 or by letter,

Michael 7. 0'Hear
Transitional Studies
Indiana=Purdue at Fe, Hayne
2101 Coliseum Blvd,-East
Fort Wayne, IN 48805

US "N HOWIE: THE SHAPE op OoR
ICNORANCE

When I was growing up in a small, upstats
New York town called Herkimer, sports was
the big deal, In summer it was baseball, in
fall it was football, and in winter~wywell,
in winter it was basketball, Basketball in
los-ceilinged gyms, on shovelled«off courts
we cleared with rock gsalt, basketball i
scraped~off driveways in front of windowlegs
garages.,

We all went to Catholic school-~St, Francis
de Sales--from first re elght grade, and so
for us the biggest basgketball year in 1ife
was the winter of ninth grade: that was when
we had a chance to make the big time, make
the freshman team at Herkimer High School,

Wow at S5t. Francis we had a kid named
Howie Gulver, Howie was our basketball star,
our sure-fire player. He wasn't much to look
at--maybe 575", 155 pounds--built rather 1ike
a fire hydrant. He wore very thick glasses,
tied to his head by old sneaker laces, and he
had this floppy hair that spent a great deal
of time in his face, That hair was part of
Howie's uniform, part of his schrick, his
routine; battaered slid high cut sneakers in
whatever odd color was on sale=«black or
orange or purple; an oversize sweatshire
with the sleeves cut aff, the unlikely Fface
of Mozart on the front when he forget to
turn it inside out; long underwear, ratty
cut-ofL shorts, and a laft hand glove with the
fingers cut off. Howie also had Lwo moves
that were part of that schtick, two ways of
getting the ball to the basket that sef him
nead and shoulders above us all: a five foot
left~hand hook shot that slammed off the dead
old wood backboards we played against; and a
high dribble, stutter step wove that none of
us could stop. He'd bounce the ball about
head high, flip the hair off hig face, take
three or four guick steps and make the lay-
up--all before he bounced the ball again,
We were always amazed,

Howie's sole ambition in his ten years of
elementary school-~he saw a couple of grades
twice--was to make that freshman team, He
worked harder than any of us-~plaved in
every pickup game, hit his hook shot, and
practiced his high dribbls move £ill long
after we'd all gone home for supper, By
the end of eight grade, we knew when he
set up in his spot five feet from the
basket, he would score.
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Well, the big day came., December 4, 1963
--and we all shuffied on up to the gym at
Emma B, Foley Junior High, the Catholic
school kids s£11! in one group, the public
sehool kids in ancther, Nébody changed in
the locker room--we'd been there before,
and knew enough to wear our gym clothes
under our coats. It would be bad enough
to have to take a lukewarm shower in the
world's ugliest, draftiest, pea green
locker room,

Howie was wearing his usual outfiz--
even the glove--and he was ready, looked
cool. Before the tryout proper began, we
stood around, shooting the way kids do--
trying to imprass the opposition, to payche
them out, And Howie was wowing them--

. dropping that hook shot home, making his

high dribble move--=nonchalantly, of courseew
past imaginary defenders, flipping his hair
back off his face--well, digsdainfully, He
was ready, We all--the Catholic sehool
kidse-were sort of basking in Howie's glow.
"We're with him," we trisd to telepath,

"One of us is goana make it for sure,”

Along about then Coach Tekler made his
appearance. Tekler was a youngish, eres
cul man, a social studies teacher whose
bizarre classroom humor and horsey, inhaling
laugh gave way to a humorless, noenonsense
dictator on the basketball court. You
anever quite knew whers you stood with him,
because his eyes never quite focusede-but
we all kpew about his system for cutting
Players: If you made 1r, he'd send you to
sit in the first row of bleachers; if he
needed another look, he'd tell you to
stand down in the cornar under the score-
board; if you were cut, he'd say "hit the
showers, boys.” The tean was formally
announced a waex later, but the signals
were cleax,

Tryouts began., We formed twe linas for
layups, began the dgrill. Everyone was
nervous, 3o maybe we didn't notice Howie's
misses~-~he hadn't practiced layups, for
heaven's sake--but probably Tekler noticed.
Next, we were broken up into teams., I was
on Howle's, and delighted--I figured I'd
ride onto the team on his coattails. First
time down the floor he gave me a look that
I knew meant "GET ME THE BALL," and I nodded,
Howie took up his spot, his kingdom five
feet from the basket, and stook waiting, I
had a little trouble getting free to pasg==
my defender was an over-zealous public

schooler=-but T finally got the ball o
Howie, who reflexively began his move with
a flip of his hair, and then==brrthen~g
whistie! Everybody stopped. Tekler held
three fingers in the air and said "Three
Second Violation--and Red Team's ball."
Howie locked puzzled--what was "Three Second
Violation"? We never played that! Must've
been somebody else’s mistake,

The other team scored rather easily, and
we came back down the floor, Howie was
taking no chances this time: he walked the
ball down, and clearly didn't plan to pass,
He dribbled carefully as far as the foul
line and then, again the head flipped, and
he made his high dribble move-~«high bounce,
three or four quick steps and--twegte~
another whistle, This time Tekler made a

turning motion with his hands: "Traveling
Violation: Red Team's Ball,"”
That finished 1t for Howis, Two times

he'd touched the ball, twe times we'd lost
it. The other plavers on our team, anxiocus
to save their skins, froze hinm out=-~but I
think Howie was too shocked to shoot
anyway,

and thea our brief tryout Zame was over,
and there was Tekler saying to me and
Howie "Hit the showers, boys,™ and it was
finished. All our waiting, all the
practice-~all Howie 's practice! How could
this happen?

Howie recoverad his cool enough to storm
into the locker room=~kicking lockers shut,
throwing towels, abusing other cuttees,

And maybe Tekler sensed that some explanas=
tion was needed~~certainly he'd have had
to be deaf to miss Howie's little display,
Anyway, he came in and firmly, 1if not
angrily, sat Howie in a corner: "Look, son,™
he said, "I'm sorry, I say your hook shot
in warmups, and it's nice--but you're too
small to play center, and you can't stand
in that lane all day. And your other move
is terrific for the playground, but it
won't work here, It's a walk, a travel,
Son: you don't know your fundamentals out
there., You don't know what you're doing,”

It's a pretty somber tale, fsn't it,
Poor Howie~-all those dreams, all those
hours of hard work, all that shattered
confidence. And you're wondering why 1
tell it here, or probably you've guessed,
I see us in Howie~-us writing center



irectors, the whole writing center movement:
adolescent, hopeful, hard working at what we
know how to do, a little cocky, hung up on
our own schtick; and as Howie was to our
Catholic scheol gang the object of group
hope, so we are miscast as the hope of our
profassion,

I'm here to play Coach Tekler to our
professional Howieism; I'm here to tell
you that the PROBLEM, in capital letters, is
that we don't know the fundamentals. That
when it comes to teaching writing in indi-
vidualized ways, ore to one, we don't know
what we are doing.

There. I said what I knew I had to say
since I started to write this paper: the
greatest obstacle to the effecrive operations
of writing centers is our ignorance, And if
I was just like Coach Tekler, I'd send you
home to figure out what I meant; and you'd
probably argus against my indictment,
decide I was a crackpot, and forget it,

But I'm going to help out. I'm going
tc take a few pages and outline our ignorancs
for you--rub it in so you kaow how little we
know, I'1l begin by defining our task for
you: our job, our reason for being, is o
teach composing, We taks people whe conms
to us with a composing process that cranks
out unsuccessful pleces of writing, and
we Lry to change that process=-fix ir,
alter it-~to produce more successful writing,

In more specific terms, this means being
able to do four things,

{1} Identify, with and for our writers,
the composing process they use now.

(2} Help them work back from their flawed
products to the process in order to
guess at what mizht be going wrong,

{3} Help our writers set geals for changes
in that process, and devise ways to
make those changes happen-~coaching
writers as they learn, practice, and
employ such changes,

(4) We have to help our writers gauge
the success of the changes mada=~-
help them measure their own growth
in composing.,

And those four, folks, are the mejor
headings in the sutline of our ignorance.
I want to take them now, one at a time, to

say something about whers we stand, and
where we need to geo,

(1) About number one I'l1 say leass,
Let me drop some names: Janet Emig: Sendra
Perl; Nancy Sommers; Richard Beach; Linda
Flower and John Hayes., Here are a few
questions: (a) Do you know these people
and their work? Do you see the picture of
man composing they're piving us? 1If not,
you'd better leara. (b) Why aren't there
any writing center people on my list--me
included? Why aren't we describing composing,
using our ceanters as research centers? There
is much we need to know. {c) What do we know
about how much writers need to know about how
they write? How much dees it help thenm to
have a medel of their stratagies, some intere
nalized list of reminders? Don't you think
we ought te find put?

(2) Number twe we have neglected--badly,
One bock--Mina Shaughnessy's Errors and
Expectations-=sets the tone for the work we
must do. She established for us the logic
and integrity of every writer's work, no
matter how flawed., But her book does not
go far encugh. Let me give vou cnge  exarple,
Consider all those writers labellea "poor
organization" that we've lumped together for
years, Are they a homogeneous group? Of
course not. Their composing goes wrong
ir all sorts of strange ways: some fail tof
don't know how to revise; some can't read;
some have no method for prewriting, and
wear out under the strain of producing any
text at all; some have too manv ideas, and
collapse under the weight of their own
fertility, too unaware of audience and
Purpose to sort and organize what they
have to say,

Now in 2 classroom, maybe it's for-
givable~=if not right--for a teacher to
say "Organize better" or "Please submit
oulines with essays" as a way of handling
the problem. Bur in a writing center,
such blanket assertions are unfor ivable,
We have to know where to look for what is
wrong, we need to begin to examine these
tertual breakdowns as Fhaughnessy examined
the snarled syntax and lexicon of har
students. And we must record our tracings,
share them, publish them,

(3) Number three is, unfortunately,
where we think we are best, It represents
our left~handed heok shot from five feet
out, or high dribble, stutter step move.
Alrost every writing center I've ever seen



had files and files of stuff for all
occasions: subject-verh agreement practige,
notes on note~taking, instructions on esssy
exam writing, tomes or the apostrophe, the
dash, the semi~cclon. Ard such filas are
distressing because they symbolize sur lask
of confidence in our greatest toolg—wour
tutors and our studants? writing., 8hov me
materials that arse compassicnate, eager
readers, Tellow writers. Show me materials
that can intervene in composing, be thers
when the rough spots come, More than anyw
thing, show me materials that can motivatal

Now I am not, in spite of my spparent
militaney, against sil meterials. When
they can help, when they can reinforce,
they are wonderful., But T 4o opnoge the
tyranny of materials: of workbooks and tapes
and handouts and exercises., A1l such devices
present a terrifioc obstacle o cur growsh,
our maturation. Like Howie and his hook
shot | we fall bask on them whenever the
pressurg is on, whenever we're s+ a logs--
we will not Improvise, will not risk. So
do me 8 favor: put them in = bex, bury
it in the cellar for six months, Make
yourselves see your writers anev: devige,
experiment with new approaches | new
Derspectives. Then, vwhen vou're sure
you've got a more flexible rapertoire, when
you've licked your dependence, bring thenm
cut and use them--sometimes,

{L} Heading number four is the one that
makes me shudder. It's the one category
where ignorance hits eclozsest to home, where
iegnorance will cost us our Jobs. Here's
the pieture as it stands now: We are
supposed to improve our students' writine,
most of us the very expensive, non-credit
generating, tutorial way. Ve measure on%
success in ways dictated to us from outside;
number of students seen, number of visits,
number of repeat vigits., Sometimes the
gtatistics sre of another %ind: number of
clients whe stay in school; nurber who pass
departmental or state-wide exam; number who
report improved zrades in our courses,

But are any of theses s measure of what
we're doing? Which of those figures, or
what combination of them would constitute
evidence of our success in teaching composing?
RCOHE of them., We don't know how to meazsure
growth In composing--save t0 measurs changes
in preduct--so we abdicate the responsibility
to the people who know least--zdminiztrators
and budget makers.

Well, let me tel:l ¥ou something, Someday
scneone is golng o notise how expensive ws
are, and they're going to ask how ve'lre
doing, and how ve measure our success. And
at the rate things are going, we're going
te stara gt them, cpen-mouthed, whilae they
give our students some standardized test op
an in-house £58ay Or s grammar exam--on tha
bretext, of ccurse, that wa've been tutoring
our studenis for this. And io ang behold,
they'll find that six or eight weeks of
writing center work produces EC miracles on
such tests. No ocnes on helistic tests
become sixes, no "D" students "8 students.
We will know there was improvement--in editin
in revision--but the testing won't show it.
Bo, we might protest, they'rs measuring centi-
meter growth with a yardstick. But that Wil
be too late, We must develop our systems for
reviewing what we teach; we must dictate them,
the %tasks to measyre them; and ve must s it
now,

WVhen I wrote this paper, I waes warnede—
prudently, I thought-—-to be practical, And
some of ¥ou are now thinking I've viclated
that warninz, that T've offered you ple-in-the
8ky theories, and ignored the neads ang
problems of my audience. But you're wrong.

I know the practisal problems. I Pace them

too: time, space, money , image, publicity,
personnel. I have to make Up reperts, areangs

schedwles; deal with recalcitrant
students——gna teachers; talk to Deans and
Chairs. 3Byt I'm telling vou that none of thes
rroblems is more PRACTICAL than digsolving
this ignorance I've outlined, Teaching
writing in writing centers is expensive, hard
work., If we are to survive, we must do i+
Very, very welle-better than anvons elss,

For that to havpen, we must know everything we
can about what we do and how we do it: we have
to be able to measure our success, and

on our terms.

Let me put it this ¥ay. Last time T wag
home, I drovped in at the local Y--a convertes
Armory--to shoot baskets, And you can guess
who was there: Howie, Fat, rumpleq, older,
slover Howie. I'4 1ike +o say that Tekler's
talk woke him up; that he worked on his game ,
went on to star in high school and eollege,
studied and becams g doctor. But he didn't,
He i3 an unhappy, unemployed trash collector
who drinks too much beer and hates 1o go home
tc his wife and xidg, 8o he hides in the
gym and shoots baskets--left-hand hook shots,
from five feet, high drivble, four step



drives., He mever believed Tekler, never

changed his garme--and he's washsd up,
finished.

We can't let that hapren to us.

Steve Horth
UNY-Albar
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THE ABCs OF WRITING CENTERS
A ALIENATION

Yes, alienation must be faced, Many of
cur writing students are cut ofs from the
rest of the collegs community. Thay are
avervhsimed by their firgt writing assign-
ment and need to feel some confidence, The
rezt of their class seems to understand ths
assignment. They do nok. Thus, they ares
separsted from the group. We need te build
their confidence. First, we must know their
names, Second, we must meet with them or =&
continued bagie, interpreting the teacher's
remarks, soothing their hurt feelings gftar
& low grade. Third, we must show them tha%
they are not alone, that others have the
sare feelings of inadequacy, that they can
overcome these feslings, and their mistakes,
Finally, they will feel a%t home in the Wris-
ing Center becsuse we have become their
frisnds.

B BUDGET

Money is important. The Center will have
to have "hired help,” either paid profes-
sionals or peer tutors {perhaps we can get
by with graduste assistants)., The trend
seems to be golng away from the "one person
domain," where just one instructor would
stay cooped up all day long tutoring stu~
dents, taking the glory and the flak from
professors who either Iiked or 414 not like
the results. Part-time instructors {adjunct
faculty) can provide invalusble serviece at
cheap prices; after 811, they are desperste
for work and hope that they can get a foot
in the door to a full-+ima position through
the backdoor of the Writing Center, 0f
course, they are wrongz, but until they wake
up to reality, they will beat thelr brains in
for us, spending extra time with the stu-
dents, cresting nev materials for the Center,
and smiling, smiling, slways smiling, walting
for that full-time chance to come along.
(Then, when there is an opening and they do
not get it, we'll have to wateh out for A
elining intersst, We will have to find a

replacement gqulckly.) Anyway, staffing iz
the largest part of the budget and may detsr-
mine the number of hours the Center can he
open each day, the murber of tutors, the
amount of peper ang pencils, and the clout
the Coordinator of the Center has at depart-
ment meetings. (Biz budget equals big
elouk, So, we must fight for all the money
We can gat,

C CONFLICT
Bvery once in 2 while, a huge conflict will
center in the Center. I+ pey involve s DrO-
Tessor who has given an assiznment that re-
guires more than %ha ordinary amount of work
for the tutors, who, in turn, vant "immadiste
relief" from the extrs work snd soms to the
Center Coordinator for help. Then, the con-
flict might he an unruly student who wants
to stay ip the Center all day, getting "gd.
vice” on a paper, until the Center has writ-
ten the entire paper. Or, the conflict might
involve one professor "telling on"” another
brofessor because the latter iz "too easy” on
students or "too lazy" ar "too aloo?.” Alzo,
the Canter might have +o Tace a threat sgalinss
its very life after +he "Hawthorne Effact"
wears off, When the Centar ig Just rolling
along, not ereating waves, just doing its
Job, it5 enemies will attack, suggesting that
the Center has become "ton lackadaisical,”
“too informal.” or Ytoo smooth.” What they
are really saying i{s that they miss the "goog
014 days” when the Centar first opensd, when
it was new, when the swsbarers vers wrliting
about it every week. These days will not
return. Instead, the rasuies of the Centar
should be emphasized, its incressed use, its
increszed efficiency, it continuesd friendii-
ness.  We must keer in mind that some "enamiea”
ef the Centsr ars overwrought English profeg-
8¢rz, our own colleagues, who really do not
like students or teaching, who are very de-
manding in their classsysoms for all the wrong
reasons, and who really think that Writing
Centers are helping students too much. Their
ides is that no one shoula be helped; they
believe that the fentaer should be re-named
Iobvotomy Center; they believe that students
vho need help should not be in college: thess
professors ars elitist sncbs who would never
tutor in the Center. (Actuelly, they should
never teach sither, since they carry grudgesn
against teachers and students and never hegi-
tate to tell you how and whom +o hete.} The
problen with these collengues is not their
meral strictness; no, it is the fact that



their "righteocus anger” influences weak-kneed
administrators who Just might cave-in to
thelr blased anger...and this esve-in Just
might bury the Writinz Center..foraver.

(Wice pecple, these elitist professors. )

D DETERMINATION

If we believe that Writing Centers ars
effective and valuable, we must be prepared
to prove thelr worth. We must staff the Cen~
ter with our best peovle. We must train the
student help s0 that they can relate to cther
students as well as thevy can, Ws mus® pick
materials which are suitable. ({And not be
fooled by audio-visuals which are expensive,
but do not get used...T made a sericus mistake
here by buying $1,000 worth of cassette tapes
which sit, dustily, on a shel?, Yet, even
with our mistakes, we must continue to strive
for excellence through use of communication
skills. We need to publicize the Center's
usefulness; we need 40 keep cur enthusissm
high; we need to contact professors in other
disciplines, so that they see the Center as
a tool for all sublect disciplines. Beeause
our budget might be "soft.” we must coptinu-
ally sell the Center to its clientele. Thig
salesmanship takes time, effort, and deter—
mination.

E BPTINESS

Sometimes the Center is sbsolutaely ampty,
no customers at ail. Now, if this emptiness
is fleeting, no problem. If it is chronic,
big problem. At certain times the Center may
always be empty. Maybe we need to close i+
during those times..to save monay. Meyhe we
Just need to cut down on staff at that time,..
" from two persons to one, from five persons to
three, whatever. We must be cost-erficient.
This "empty” problem is compounded if our
supervisor seems to visit always at the wreng
time. Even if we show our statisties in or-
der to prove that "yes we do & lot of businass
at thizs time USUALLY and yes we do need three
tutors at this time USUALLY.," the timing of
vigits can be unfortunate. BRe prepared with
statigtics anyway,

F FURNITURE

Anything will do, Just so it's comfortable,
Just so 1t zives the Center a "soft," yet
businesslike appearance. Avold harsh upright
chairs. Avoid "scary” bookish atmospheres.

Try to obtain a living room atmosphere, not

8

A couch
round
file

Empha-

quite & rec room, not quite a parior,
or two, some table lamps, & faw large
tables, maybhe a fow carrals, Carpet,
cabinets, some pictures on the walls.
size warmth, acceptance, friendliness.

G GRADES

Cften, students will ask us, "What kinda
grade would you give my paper?” Tactfully,
we will explain that the Writing Center does
not give grades, that grades are the teacher's
perogative, that the "D" grade on the paper
can be explained by using the teacher's own
eriteria, that each teacher is different, that
the Center will try to help the student meet
that teacher's criteris for a good grade, Ve
will not grade or rate papers, VWe will not
second-~guess & professor. We will not encour-
age students to "bad mouth” teachers. We will
not eriticize teashers. We are s service,
not econfegsionsl.,

H ROT-LINE

Our hot-line {3 » specisl phons number
available to the community which can be
called for instant grammar, spelling, or
syntactical help. It might be useful to
get a number which is senarste from the
college's main listing: perhaps an acronym
might help, something like BBS-HELP, or
888-VERR, or 888-LUCK. The major users of
the hot-line, in my experience, are the seco-
retaries of the community who dial when
they are having an argument concerning usage.
They often whisper (breethily, throatily)
into the phone, so their bosses cannot hear.
(They are supposed to know sverything angd
dc not went o reveal the asctyal truth to
their bosses.] At times I think such calls
are going to be obscene, bdut no such luck.
The secretary mersly wants to know how to
spell "Kalamazoo" or how to use "irregard-
less” properly. BRegardless, the Center must
react quickly and accurately. The best rule
for peer tutors (and professors, too) is
LOOK EVERYTHING UP. DO ROT GUESS.

I INDIVIDUALIZED INSTRUCTION

The emphasis in the Center should be placed
on the one-to-one concept. Why? Well, we
all like personalized service, we all like
to have undivided attention, and we often
can work better when one elose friend helps
us. I think that the Center muat be businesg-

like, but futerisls must e conducted with



real contact., This is no area for the squesn-
ish. Teachers who do not 1ike to mingle with
real, honest~to-gosh students should not be
in the Center, Pirst, the teacher/tutor will
have to know each of his/her charges very
well, well encugh %o disgncse and prescribe,
Second, the tescher/tutor must care about
each student, really care, Sham caring iz

& shame, but belter than nothing., Third,

a ralationshiv is developed over the course
of 8 few weeks, and both verticipants must
want the relationship to continue, A
lukewarm attitude on either gide will lead
to termiration. In othar words, the student
will not come back to the Centar for help,

I do think that tutors should stick with

the same gtudents, However, initially thers
might he a Terscnality clash and then &
chanze should be made immediately. We should
probably use a competency~based approach with
each student: give & pre~test {I have uszed
the Prentice-Hall and a test made by Walt
Klarner which spenlfically suited his text,
¥riting By Desizn, A writing sample should
elso e taken at the time of the first vig-
1t.}; specific instrustion should be pre-
serived, tutorial, workbook, asudio-visual,

or other mode. (Perhaps cognitive mapping
should be done along with the pre~test?)
Finally, & post-itest needs to be given aftar
the instruction for emch unit of work, Then,
if the student passes, he/she may move on to
the nmext unit.

J  JUDGES AND JURY

The students will Judge the Center and give
the verdict. Inereesed attendance and repest
visits by individuals give e partial verdiot,
Casual conversations with students can get ope
the~-spot reamctions to the quality of the +tyu-
toring. The peer tutors also hear a lot and
can report on the genersl feeling on campus
toverd the Center. Also, nesr the end of sach
semester, a written form (checklist with room
for handwritten response) can be given to esch
student, or can be sent in the mail with a
return envelope, if your budget allows. The
written form can then be tabulated, and as the
years f1y by, comparisong can be made, Then,
we cen really tell how we ars doing...and tell
others if we are doing well. (I don't know
what ve do if we do worse each semester. )

K KInG
Bach Writing Center Coordinator may want to

become Writing Center King. 1If this happens
at your Center, the results may be tragedy:

everyone will want to revolt; and...it will
be "Off with your hesd.” Instesd, we should
be KingMAKERS, with each successful student,
tescher, or tuter being praised and reinforse:
Make these people Kings and receive accolades
85 Supporting Actor. Remember that the Lente:r
is everyone's kingdom.

{tc be continued in
next month's newsletter)

Larry Rochelle

Johnson County
Community College

A READER ASKs...

I would like to see more attention paid
to reading and the interactions between
reading and writing demonstrated ip g
practical way. We are doing & few interw
esting things i{n this area here gt OCC.

T would be happy to hear from others
with eimilar projects underway.
Y \2 Patricis X. Weelder

1} Director of Reading Programs
Onondaga Community Colleze

SAMPLE MATERTALS REQUESTED

There has been conaiderable faik
ebout "writing scross the curriculum,”
but most meterials and procedures for
improving writing in non~-English
courses seem tc be English-oriented or
are only slight modifications of what
might be done in an ordinary English
composition course. Professors outside
the English department want and need
subject matter specific materials, I'm
attempting to collect samples of good
{i.a, well-constructed snd effective)
teaching {deas ang materials designed
for improving writing in specific content
flelds (history, psychology, biology,
philesophy, ete.) and then +o econstruct
Zanuals for college instructors in
individual fielgs,

If you have access to any writing
materials that are subject matter
specific, please gend coples 4o Dw,
Dorald Sallo, English Department,
Central Connectiout Stats College,

New Britain, CT 06050, (I wixy
certainly seek your written permission
if I eventually publish anything vou



send me; I'11 zlso be glad to reimbursae
you for copying and mailing costs if
that is necassary,)

NATIONAL CONFERENCE ON TESTING, ADVISING,
AND PLACEMENT

The Center for Developmental Fducation ansd
The College Board-Scuthersn Hegional Cffice
are co~sponsoring an Instrustional Confersncs
on Testinz, Advising, and Flacement, September
30-October 2, 1981 at ths Sheraton-Atlants
in Atlanta, Georgis. The conference will
consist of functional seminars for 2- and k-
Year agcademic advisors, college adminstrators
and counselors., The $75 registration fee will
cover leadership, workship materiasls end two
luncheons. For progranm information, contanct
Dr. Tom Redmon, The College Board-Southern
Regiopal Office, 17 Executive Park Drive,
N.W.~-Suite 200, Atlanta, G&4 30329.
TPhone (LOL) £36-9LEs, For registration
information, contact Flaine Bingham, Center
for Developmental Education, Apralachian State
University, Boone, RC 286082, Phone {70L)
262-3057,

-CONFERENCE-
IFDIANA TEACHERS OF WHITING

The newly formed organization--Indlana
Teachers of Writing--will hold its first snnusl
eonference Ootober 2 and 3 gt the Atkinann

Directed toward composition teschers from
all levels of the curriculum, the conference
offers a broad perspective on matters pertaini
to writing. Twenty panels—- sach consisting -
elementary, middle, secondary, and college
teachers--will discuss fssues of curriculum,
writing evaluation, methodolozy, and writing
in the world of worik.

The conference will alsc have several
spegkers, George Plimption
will be the keynote speaXer st the
Friday evening banquet; Flaine Maimon
(Beaver State College) will speak st 2
luncheon Saturdsy; and Harvey Weiner
LaGuerdia Community College), in = pre-
conference kickoff lecture, Thursday evening,
Oetober 1, will address parents and teachers
en how nre-schoolers san develop good writing

gkills.

In sddition, Nancy Sommers (¥YU), Mare
Smith (Michigen Tech), Erika Lindeman (Univer-
8ity of North Carclina}, and Don Mcluade
{Queens College) will represent the Council
of Writing Program Administrators at
the conference. Additional information,
posters, and fliers are forihcoming.

Contact Ron Strahl (Writing Program,
IUPUL, Indianapolis, IN Lé202) or Joe
Trimmer (Writing Program, Ball State
University, Muncie, IN Lk7306) for
immediate Information,

Hotel in Indianarpolis.

WEITING LAD ¥EWSLEMTER

Muriel Harris, edfitor

Dept. of English

Purdue University

West Lafayette, Ind,
L7907
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