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4 huge, collective thanks to all the
members of our group who have sent in
$3 donations for this year. For the
others, a reminder., The newsletter now
goes cut to close to 1200 names on the
mailing list, and it i1s 211 handled az a
"spare time' activity. With no time or
funds for a billing system, I raly instead
on people's consclence to vemember to send
in donations.

Ancther plea. The responsa to Sharon
Sorenson's series of articles on her high
school lab has been extraordinarily enthu-
giagtic, We have one other article wait-
ing, on a junior high lab, but obviously
there is a great interest in high school
labs., We hope more pesple who have struc-
tured or dirscted a hizh school lab will
share their insights with the res: of us,

Please send your articles, names of new
mawbers, announcements, requests for ine
formation, and $5 domations (in checks
made pavable to Purdue University or to
me} to:

Muriel Harris, editor
WEITING LAD NEWSLETTER
Dept, of Ernglish

Furdue Univergity

West lafavette, IN, 47807

PERSONS, PLACES AND THINGS
IN THE WRITING CENTER

Tutors work cheap:; cassette tape players
work even cheaper., For those of us in
charge of a writing lab or any program at
a state school, these statements have had
gignificance since the day Propesition 13
hit. Every memo from the desns, every

directive from the President, every meet-

ing with your supervisor allude to the same
idea: cut back, Attract more and more
students (most of whom will be less and
less prepared for traditional college work)
and teach them bhefrer, while spending less
meney, We know we need; sav, six full«time
trained faculty members in the lad, twenty
half-time tutors and a larzge cheerful room
partitioned intoc & testing area, quiet work
area and conference area, That is ideal,
Qur dean tells us we can have the large
room, a2ll right--the lecture hall--but forw
get the eguipment, soundproof partitions,
full-time and part-time staff, The writing
lab will meet three times a week--we and
250 students whoe have 250 different reasons
for their inability to write-<in a lecture
hall, For deans with budgets to meset, that
is ideal. An assistant dean may, if you're
lucky, surveptitiously slip an extra $79.95
into your budget for a tape recorder becauss
he's into individualized education.

Semewhers between these two extremes most
of us operate. We have some staff, but
thay're overworked and underpaid; we have
a few tutors with a little rudimentary
training; we have some workbooks and locale-
ly-produced programs and exercises, but
there's never enough release time or monev
to develop our materials; we have a fair-
sized room, but it's drab white and we
share it with the Reading Lab anyway. We
have tape players and & TV for videotapes,
but our AV program selection is limited and
besides, we have some doubts about machines
and gadgets for instruction anyway. What
kinds of compromises and sacrificas can we
make, backs to the wall? How can we best
maintain pergsonalized, attentive instruestien
for Basic Writing students while still meet-
ing our budgets? How can we get the most
mileage out of the combination of persons,
places and things that is our writing lab?
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The Writing Center at Northern Essex {s
temporarily "between" outside-funded tutor-
izl programs. I mean to suggest by "betywan’
the same plight as the unenployed man who
refers to his status as "betwsen jobs," In
the past, we have had CETA programs which
paid for tutors in the Academie Support Cenw
ter, which cur Writing Center i3 a part of,
How, because of red tape, bad luck, bureau-
cratic bungling, delibearate sabotage, and
genuine 111 will between the district CETA
office and the college, we have no help. We
have some locally-produced exercise skills,
some commercial texts and workbogks, and a
limited collection of readers and rhetorics,
The Center is located in a small room seating
fourteen and providing some space for tables,
filing cabinets, bookshelves, a cagsette
player and the Westinghouse Learning Tapes
in spelling, syntactical patterns and phonies.
Like Dilsey, we endure,

Qur brief experience with CETA ftuters in the
past has shown us the kind of tasks that non-
degreed staff can perform effectively, and alisc
the tasks they can't, There were no degree rae-
quirements for the tutors we hired; in theory,
any warm body off the gtreet qualified, Iz
practice, howyevar, we hired tompetent people~-
three of the four hired for the writing center,
in fact did have college degrees, Even though
1 sometimes doubt a B,A, in English qualifies
& person Lo tutor in a writing labd any better
than a 3.5, in physics does, generally I could
count on a degreed tuter's recognizing (after
some training) a sentence fragment or a misg-
spellad word more quickly than a non=degraed
tutor. For those without an academic baclk~
ground, I have to give them the course that
they will be tutoring in, essentialiy, Some-
times division of labor helps-~ask one tutor
to become & “spelling person," familiarize
himsalf with the AV spelling equipment, work
the exercise books until he's really good,
learn to spot misspelled words quickly and
know the appropriate exercise or chapter or
tape to pressribe to correct the problem, Of
course, this "specialist™ approach to writing
reduces the lab's ability to respond holistic-
ally to students and their writing, requiring
that the lab still have at least one person
available at all times to diagnose writing prob-
lems and set priorities for their correction,

One rule of rhumb for testing whether or not
a4 tutor can be trained to do a certain task is
"is there a rule of thumb for what he'll be
teaching?” That is, a tutor can be efficlently
trained to provide instruction where there are

recise rules to follow--conventions and mechan-
cs, in other words., Form and content, neot he-

ing subject to prescriptive rules, ave
more difficult to train tutors to teach,
My ewxperience, given tutors who change
&Very year or even every semester, has
been to let the tutors teach editing
sxills and more highly trained faculty
or paraprofessionals diagnose, perform
most error analyses, and teach the come
posing process,

Qur training of the tutors has not, in
the past, been as thorough as it should
have been. One reason, I'm sure, is that
when I tock over the writing ceater this
past September, I inherited the tutors,
most of whom had already settled into
roles in the Center, Also, as I noted
earlier, three of the four had B.A,
degrees in English, so basic training
was clearly inappropriate, The training
was mostly informal and ad hocn-I gave
each tutor a great daal ef responsibility
for his students' prograss, and in turn
all performed responsibly by asking for
help and adviece when they needed it, The

raining, like the instruction of students
in the Writing Center, was individ~
ualized. 'Rick," one of them would gay

to me, “Joanne's paper this week is
pretty good. I can't find any errors,

But somerhing's missing--I ean't put my
finger on it--could you take a look at
1e?" Such conversations were repeated
many times a week and really, as I see

it, comstituted the bulk of the training,

I spent four years working with Donald
M. Murray at the University of New Hamp~
shire. "I think you could probably
lock students into a room with a typa~-
writer and a ream of paper,” he once told
me, "and at the end of a semester they'd
be writing as well as if they had taken
my course." That firm conviction in
the natural ability of students trang-
lated itself into a laissez-fairs Lompo=
sition program which he oversaw while
I was at New Hampshire, Hig attitude
and personal example both demanded and
encouraged a toughness and compassion
in his composition staff, nearly all of
whom were teaching assistants like WY
self, It was the best possible training
for me, and I try to create the same
kind of informal, confident, and caring
atmosphere in my Center, I figure if
the tutors don't care--genuinely care=-
about their students, then the students
may as well falk to a computsy cagsaig
and read-out screen. The benefits for
students of human contact dissolve in



the presence of antzgonistic or unfeeling
tutors,

The formal training of staff thus Figured
less importantly in the day~to-day conduct
of the Writing Center, and this was by design.
I distributed a packet of readings which, both
intellectually and academically, were of uneven
quality but which served to creare an atmogphers
of caring for students and the belief that (as a
discarded title of a draft of Murray's beook
claimed) Writing Can Be Taught,  The readings
often offered nc nuts-and-bolts information
on how, specifically, writing can be taught;
yet readings such as Ashby & McCracken's "The
Widow's Walk" (College English, Jan,, 1975)
impress by their beauty and semsitivity, 1In
the face of such awesome concern for students
in their writing, the details of fixing an
occasional sentence fragment or deciding when
"i" comes before "' seem Insignificant, Formal
and informal training both must begin thera~-
with concern for the students,

Tutors should also read Murray's A Writer
Teaches Writing and Shaughnessy's Errors and
Expectaticns=-=in my case the objectives of the
Writing Center evolved directly from those
books, so to understand fully what we're
deing in the Center a tutor needs that genaral
background., We subseribe to Basic Writing,
Writing Lab Newsletter, CCG, and Colleze
English, and I expect tutors to sample thoss
publications with an eye for striking ideas,
ney techniques, workable suggestions, Tutors
should know the workbooks we use in the Center,
have worked through them themselves, and be
prepared for any questions on them. They
should also become familiar with all the
resources of the Writing Center, since I do
allow my more experienced tutors some freedom
to diagnose and preseribe, Early last semestar
we spent our slow afterncons going through the
workbooks, handbooks, programmed texts and
rhetorics one-hy~-one, sharing questions about
them, discussing possible uses and speculat-
ing on their effectiveness, When the time
came that a tutor needed a set of exercises
on verb endings, & program for correcting run-
on senteénces, a good example of narrative
writing or clarification of a rule on common
usage, he knew where in the Writing Center
to find them. We also keep an up~to~date file
of 3 X 5 cards indexing all Writing Center
resources under headings such as Fragment,
Verb tenses, etc,

I als0o tried to have weekly formal meetings
with the tutors, alﬁhsugh; often the experi~
ences of nmeeting students! varied schedulas

and needs prevented the meetings, alyays
coengidered secondary to our students, At
these meetings, when held, we would share
ideas, discuss successes and failures
about individual students, examine and
occasionally grade gstudents papers, &y
the way, I'm skeptical {now) of allowing
tutors inte the actual grading process,

I must take full responsibility for
grades assigned--my name alene is on the
Registrar's records, So while I find

the discussion and occasional heated
arguments over whether a paper is a "B"
or a "C" ugeful and instructive, con-
stantly forcing the tutors and mysalf to
reéexamine our purposes and standards, ¥
alsc find the shroud of authoritarfaniam
that falls over the tutors when I'm
forced to aggizn & grade radically diffar~
ent from the majority's srade to be
stifling and damaging to the open atmos-
phere I try to encourage, So row T do
a1l final grading.

Tuters, then, must be trained {or at
least encouraged)} to be sensitive to
individual students, and £an be trained
to do many specific, dirscred taskge-
editing skills such as spelling, punc-
tvation, ete,, az well as slightly more
subjective tasks such as identifying
tople sentences and paragraph unity,

This releases full-time, experienced or
trained professionals for the more import-
ant task of teaching the composing pro-
cess~-generating ideas and specifics, log-
ical &dnd full development, clarity of
expression, style, voice and awarsness of
audience, Teaching the composing pro-
c23s demands experience, a deep backpround
in good writing, and an unusual willipng-
ness to listen patiently to students,

Only rarely can a tutor acquire all three
of these quickly enough to take on added
responsibilities before a semester or

his tenure ends, I shoulg add, however,
that it can happen--it happended to me
once with an unusually good tutor whom

I came to trust almost as much a8 I trugt-
ed myself with any student and any writing
problem, .

Another "method of delivery of services,"
as this weeks' jargon for "reaching has |
it, is materials, either commeréially-pre~
pared or locally-produced handouts and ex-
ercigses. Most of these will be focused
and specific, requiring the one eorrect
answer from students and no Judgment from
graders., Thus they can easily be used by
tutors. The only real imagination or non-
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rule~directad behavior required of the tutor is
explaining any mistakes a student might make on
the sheets or exercises, This requires gome
knowledge of the student and a bit of error anmal-
ysis to supplement the materials. Is the missing
"s' from the third person singular present tense
verb due to black Eanglish dialect interference,
a failure to perceive the true gingular subject
of the sentence, or a basic unawaraness of the
nead for concord in Edited American English?
Usually, a tutor, aware of the conecept of
error-analysis, can make the kind of basic
judgment or at least ask a professional sraff
member for assistance, Sometimes the answers

& student gives on an exercise sheet or pattern-
practice handout will actually highlight a pat-
tern of error that is obseured in his actual
weekly writing assisnments,

The best bargain in the Writing Center, though
limited to certain kinds of deficiencies and
certain kinds of students, is the programmed
text. The advantages of this kind of text ars
obvious, It is self-paced, always an advantage
in individualized programs: more conveniently,
it is auto-instructional and seli~correcting,
so it doesn't require much tutorial or correcs
tion time, Iz is structured, and some students
either need or want systematic approaches to
learninz. In an occasional student's case,
programs in fact woerk better than one-to-one
tutoring, because of the structure, I'm sure,
Most important, it often works; that is, when
students finish a program unit, they are slight-
1y better writers, I can personally attas: to
the effectiveness of programs: I learmed chem~
istry as a college freshman entirely through
two programmed texts. I have seen Blumenthal's
Engzlish 2290 practically eliminate run-on sene
tences from students® writing; I have seen
Feinstein's Programmed Spelling Demoms solve
the TO - T00 ~ TWO dilemma (or should I say
trilemma?) or the LOSE - LOOSE confusion for
students. I have also seen both books fail migw
erably with other students, causing resentment,
frustration, anger and confusion,

It is difficult to resist the lure of direct
grammar instruction, expecially when students
themselves often see it ag the remedy for all
their writing problems, "If I just knew what a
gerund phrase was," they seem to say, "I could
write." Yet direct grammar instruction is meare
ly worthless, and the fact that it's trendily
packaged in a complate grammar program does not
make 1t more valuable, A highiy-structured _
learning program can benefit only some kinds of
students, and only in certain kinds of fopicgm==
specific isolable skills such as spelling or
verb endings, where there iz a clear-cut right”

- imacy,

and 'wrong" ansver., Tike minimally exper
ienced tutors, programmed texts work, but
with editing skills rather than compos=
ing skills,

Wao dacides when a programmed text is
appropriate? In situations where lack of
any kind of staff is evident (such as
mine some semasters), the temptation to
bastily assign a student a particular
chapter in Blumenthal or other kind of
exercise sheet is strong, During the
brief history of learning centers in gene
eral, their one real weakness has bean
Just thae tendency: to subgstitute indivi-
dual busy~work for individusal teaching
and learning, The primary objective in
2 Writing Lab must be to provide genuine
individualized learning~<to make sensitive
and aceurate diagnoses of each student s
problem, to make informed prescriptions,
and to remain flaxible encugh and have
& sufficient supply of resources on hand
in the lab to change diagnoses, prescrip=-
tions and programs at any point in the ters
whenever a student doesn't seem tg be pro-
gressing well, Only 2 trained and axper~
ienced professional stass menber can keep
track 0f the rescurces of the center,
have the combination of analytical and in-
tuitive processes for determing the cog-
nitive styles of gach student, and maine
tain a generally clear distinction between
editing skills and composing skills,

Thus my inexperienced tutors den’t have
the option (or responsibilisy) of diag~
nosing and prescribing a programmed text,

Closely allied with programmed tewts are
media aids to learningn-viéevtape cags=
getiag, audiowcassetteﬁ, computer termi-
nals, and the like, More glamorous than
Blumenthal's zebra-striped pages, glowing
with gcientific and technological legit~
they nevertheless have mueh the
same advantages and some limitations gs
do extensive written texts, They often
are programmed~-highly structured and
systematized; they require little or no
staff time to oversee, teach or correct;
after the initial purchase price of the Pro-
grams and necessary equipment {which often
is large, admittedly), they are inexpen-
sive, asking neither salary nor fringe bep~ .
efits, They have additional minor advan-
tages which may make them more suitable for
2 ew students than Pregrammed texta: thers
1s at least the illusion of human contacte.
a voice, sometimes even a TV pictura of an
Instructor, A~V material is likely to be
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based on extensive vessarch, with batteries of
laboratory studiess and tests and the latest
theories of cognition behind it, No programmed
text that I've seen has the credentials of

some of the A-V stuff I have lying around my
lab, vet o0ddly the texts seem to work no better
and no worse than the commercially prepared
media programs,

One really exciting use of media is being
started by the Math Lab dirsctor at Northern
Essex. She and her assistant {(dealing with
30C students a week, she is allowed one halfe
time assistant) are preparing their own video-
tape series of math lectures, tied closely to
individual chapters in the text, Students
view the tapes at their convenience (this is
more flexible than the old Monday-Wednesday~
Friday at 9 lectures), do the exercises in
the correspending chapter, go to the math lab
for feedback, and take the appropriate test,
0f course, math, being much more rule-~governed
than writing, easily lends itself to this kind
of extensive modularization and competency~based
systems., With writing, even in a remedial lab
setting, minimum competency is simply ene of
our tasks, often not a very important one, if
by "minimum writing competency' one means
good ediring skills,

The general goal of a Writing Center is to
provide individualized diagnosis of writing
deficiencies and establish individual ways
of remedying those deficiencies. Speakingz
strictly pedagogically, I can say from my
experiences in a lab setting that people do
this best, "Individualized instruction' and
"personalized instruction' are often used
interchangeably, especially by the A~V firms
with huge P-R budgets. 1In truth, an audio
cassetts on verb endings is no more 'person-
alized" then the Rosetta Stone, even though
it is prescribed on an individual bagis,
People-~that is, professional staff or tutorsg--
can respond, make allowances for individual
cognitive styles, Interrupt the flow of the
instruction process to answer a deep~seated
but seemingly bizarre question on apostrophes
that no désigner of tapes or programmed texts
could ever have anticipated. But beyond the
fact that people are nearly always better
teachers than are machines, I believe that
education (despite the current jargon about
"basic skills" and "minimum competencies, '
as if teaching someone to write were on a
level with teaching him to repair a leaky
faucet; we are still educators, even if our
students are "academically deficient when
we first see them)=~~I believe that education
must be a humanizing force in our spclety

teday, teaching us to be more human and
humane. And no machine, no video casgette,
no set of programmed exercises that I know
of can do that as well as a concerned and
sensitive fellow~human. Writing Lab direc~
tors can sacrifice the human contact, if
our budgets demand, and teach competencsa
in basic, rule-governed editing skills with
wedia or prograrmed texts, but ethically
and pedagogically, we must leave that de-
lightfully human package of surprises
known as the composing process--invention,
thinking, exploration, discovery of idea
and detail, and communication--to the
humans.
H. Eric Branscomb
Coordinator, Writing Center
Northern Hssex Commnity
College

MARYLAND COMPOSITION
CONFERENCT/ 19582

The Maryland Composition Conference/1982
will be held at the University of HMaryland,
College Park, on Friday, April 1s, 1982,

We invite papers which focus on these three
izsues:

1. New developments in Evaluating
Student Growth in Writing.

2. Integration of Faculty: Part-
time Instructors, English Teachers.
and Teachers from Across the
Disciplines.

3. A Definition of Pre~Professionzl
Writing,

Proposals and papers may take the form of
individual presentations (approximately 20
minutes), panel presentations (approximately
90 minutes), workshop sessions (approximate-
1y 90 minutes), and debates.

DEADLINE: 10 December 1951

Send proposals, papers, or inquiries to:

Susan Kleimann, Conferencs Chairman
Department of English

The University of Maryland

College Park, Maryland 20742
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THE HIGH SCHOOL WRITING LAB: TTS EVALUATION

(PART TIIT)

The following is part three of a three-pars
s2ries about high schoel writing labs, The
first part dealt with the establishment of
the lab; part twe dealt with the management
plan; part three deals with program evalua~=
tion,

Part of the value of a high scheol writing
lab is definitely extrinsic, While the ob-
Jective included in our Title IV-C Innovative
Education proposal asked us at Central High
School to prove some very specific outcomes,
the results in the high school composition
classroom are probably of greater interest to
the general reader than are the cold statistics,
We will examine both; but let ug first congider -
the benefits in the c¢lassroom, those non-meas=
urable benefits we all see but can't staris-
tically prove,

I the composition teacher schedules half
of his class of twenty-six into the - iting
1ab on Thursday and the other half on Friday
morning, something meaningfiul needs to he
going on in his classroom on both mornings,

He may do something as simple as a flip=flep
lesson, taught perhaps no differently than

if kis whole class were there; he may do
individual conferencing, working with students
on their most recent compositions, OCn the
other hand, 1f the composition teacher sends
only five of his most advanced students to the
lab on Monday morning, he may do 2 much-needed
review with the other twenty-one., Or perhaps
instead he sends ten of his least successful
students to the lab for remediation while

he works with the remainder of the class an

a concept the least successful students cannot
handle., On Wednesday, he may send students to
the lab who have finished a unit early and can
profit from additional work on an earlier unmit
or from enrichment work he knows he will have
ne time to cover in class,

What happens in the classroom while part
of the class is in the lab is as varied as
are the teachers and the classes involved in
the project. Teacher response to the evaluae
tion of the project tells part of the story:
"What happens in my classroom now is far
more intense that could have happened prior
to the writing lab. I have more time for
individualized instruction since part of
the class is receiving individualized instruc~
tion in the writing lab. In addition, I sea
that the writing lab reinforces my own evalua-
tion of a student's work, i.e., a student
learned from someone else in addition o ome

that misplaced medifiers make his writing
wmelear,”

While the extrinsic values are commend-
able, the intrinsic ones are really im-
pressive, During the first semester,

347 students made 1316 visits to the 1ah,
The objective of cur Title IV~-C Imnova-
tive Education proposal called for the
following results: Upon completion of
project activities, 80% of the composition
students at Central High School in grades
10-12 who have received one-on-cne
remediation or enrichment instruetion in
the writing laboratory will show improve=
ment in individually indentified areas

of need. The formal evaluation desizn
consisted of three parts:

At the conclusion of each nine=week
period, outside objective readers
read anaiytically all students' final
writings. Readings were made solely
on the basis of identified problems
dealt with in the writing lab, 1In
other words, there was no effort

made to analyze the whole gamut of
writing skills, but, rather, only
those for which students were sent
to the 1lab,

The objective readers used a rating
scale of 1 to 3 for each identified
problem, i.e., each problem marked by
the composition classroom teacher on
the diagnostic sheet. & mark of 1
indicated the identified problenm was
nof evident in the final compusition
(identified need met); a mark of 2
indicated the identified problem was
erratic in the final composition
(identified need improvement but not
met): and a mark of 3 indicated the
identified problem was evident in the
final composition (identified need not
met),

1.

All composition students both at
Central High Scheel and at a contral
school took The Purdue High School
Test, Forms 1 and 2, Form 1 as the
pre-test and Form 2 as the post-test,
Such testing, while it does not
measure all writing skills, permitted

iting lab personnel to do both a
pre~ and post~-test comparison as
well as experimental-control compar
ison,

3, A student attitudinal survey, designe
ed by the writing lab personnel, was

taken at the end of the semester ho



determine student reaction to the process,

The results were better than cur highest
hopes: Analytical readings of students'
final writings showed that during the first
nine weeks 83.78% of the students completing
the program showed improvement in one or
more identified needs, Duringz the second
nine weeks 90.83% of the students showed
improvement in one or more identified
needs, In addition, 38 students made 230
visits to the Writing Lab for enrichment,
Although it was not part of the project's
ebjective, an additional analysis was
completed not for total students, but for
total needs. Por the first eishteen weeks,
93.40% of all neads (every item checked on
diagnostic sheets by every classroom
composition Ceacher) were either met or
improved,

In order to prove that such results
came about because of the writing lab
and not because of classroom instruction,
pre~ and post-test rasults from Central
High School and a control group were
comparad. Students whe benefited from
the writing lab during the first nine weeks
showed a significant increase on the post-
test, and the increase was significantly
higher than that of the control group. When
statistical analysis was completed for
students enrclled in composition both nine-
week periods, results were highlv signifi-
cant, The difference over eighteen weeks is
much greater than the difference over nine
weeks, This is evident in the fact that
in the eighteen-week analysis p(¢.0l but in the
nine-weeks analysis p{.05. 1In addition after
nine weeks, there was a difference of 2,74
points in the estimated means, adjusted for
differences in the pre~test scores, In
the eighteenw-week analvysis, the difference
is 6,58 points,

The student attitudinal survey issued
a pleasant surprise. Not only did students
show highly significant gains as a result
of the writing lab experience, but they
also enjoyed the experience, 1In a pro=
gressive scale of 1 to 5, with 5 being most
positive, the mean response o the survey was
3}5*

It is evident, therefore, that the writing
lab is, indeed, 2 highly viable project in
the high school composition program, In
some respects, because of the contral
which the lab dirsctor and the classroom

teacher have over student participation,
the high school lab is economically

more logical than lsbs in post-secondary
institutions, In every respect, however,
we a3 English teachers must use every
option available to us teo remedy the
nation-wide deficiency among ocur students,
Certainly the writing lab is one highly
important option,

Sharon Sorenson

7 Birector of Writing Lab
Q Central High School

Bvansville, Indiana

CALL FOR PAPERS ==3 reminder

People intevested in submitting a paper
for the second annual Southeastern Wriring
Center Conference, on Feb. 6, 1982, to be
held at the University of Alabama, should
send their papers or detailed abstracts,
bafore Dec, 1, to:

Gary Olson

Dept. of English

Drawer Al

University of Alabama
University, Alabama 34386

A RESPONSE TOU SUSAN GLASSMAN

In the Oct., 1981 issue of the WRITING
LAB NEWSLETTER, Susan Glassman published
a review of our recent book, Improving
Writing Skills (New Directions for College
Learning Assistance, Jossey-Bass, 1981),
The veview outlined essentizl information
about the bock,and had it been published
in any other forum we would have been
delighted with the good things Glassman
had to say and pleased with the review
as it stands. The newsletter, however,
reachas a very specialized population
and, thus, we feel compelled to amplify
two points ralsed by Glassman so that
potential users of the book may have a
clearer idea of its content and intent.

lassman characterizes the book as an
"overview" and recommends it specifically
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for administrators and those interested in
starbing centers. We frust that both
audiences will find the book worthwnile, .
but our hope was that we had provided an intro=
spective and fairly detailed loock at a limited
group of specific problems-~accountability,
innovation, ESL funding, research, ete,--

that are of continuing interest to old hands
in the field., Those concerned with the nuts
and bolts of starting a writing center will
find that Muriel Harris's forthcoming
futoring Writing: & Sourcebogk for Writine
Labs (Scott,Foresman, Spring, 1982} provides
the kind of broad overview necessary to deal
with the myriad problems facing new directors.
Although both our volume and Harris's are
called "sourcebooks,' they really address
different audiences. 1In compiling our book,
we saw the essays in it as of interest chiefly
to those already active in the field and to
other concerned faculty and administrators,
Anyoene starting & writing center ov lab will
find our book a good companion volume to the
Harris text, but it certainly was not degigned
to be as comprehensive as Harris's book pro-
mises to be,

Despite our desire for detail in the essays
submitted, we were faced with a vary strict
page limit, We decided to count bravity
as a blessing and encouraged our authors to
atrive for succinctness and elaricy, In
erder to cover a variety of gsignificant
issues, we tried to sharply focus each
chapter and asked authors to add depth to
only those matters thev deemed most im-
portant. While we can appreciare Qlassman’s
wish for "greater depth,' we do feel that
the individual authors did an admirable job of
developing their subject matters in this short
book (104 pages). We hope that overworked
teachers and administrators will find our
scurcebook refreshingly brief as well as
rewarding.

Thom Hawking & Phylliis
Brooks

"The Writing Center™

Student Learning Center

Univergity of California~

Berkaley

& CALL FCGR HELP

Dear Colleagues:

Muriel Harris has very kindly offered to
let me use these pages to appeal to vou
for assistance. Recently, the CCCO

adccepted my proposal for a session at San
Francisco next March davoted to the Frain-
ing and use of peer tutors in Writing Pro-~
grams. The session would have thres papers:
one by John Ackerman on the use of peer
tutors in the classroom; one by Debby
Trevathan on viewpoint:; and one by me, an
overview of the training of peer tutors

for English Writing Programs, bagsed on

a8 survey I promised to conduct.

Last year in Dallas I (and manv of you)
attended the session devoted to Writing
Programs. Several of my colleagues gave
papers based on Linceln's Writing Program.
Feer tutoring was a briaef part of several
presentations, but elicited a graat number
of questions frem the audisnce, It occurred
to me that we ought to knoow meove about the
ways each of us select, train and use peer
tulers.,

Let me admit in advance that there will
be plenty of gmbisuity in my guestions,
No two writing programs are alike: no two
even &agres on what a writing lab is or

ight be, much less a writing program,. Buf
perhaps what this survey or overvisw of cur
peer-tutering components ¢an do is to
indicate some practices and usages already
in existence which are successful at
various institutions. Such finds might
serve as wodels for our own institutions
to adapt or attempt. VWhatever I find,
the results will be part of our program
in San Francisco next spring and will
alse be reported in a future article in
the WRITING LABR NEWSLETTER.

Please complete the following survey and
return 1t to me wo later than December
15, 1981, That way I can assess, tabulate,
and draw some tentative conclusions from
the data over my one-month Christmas break,
And I thank you in advance for taking some
of vour very scarce time o complete the
accompanying questionnaire,

Mail the complete survey, by

Dec., 15, to:

Dr. Lynne Loschky/Dept. of Humanistic
Studies/425 M, L. King/Lincoln 1.
Jefferson City, MO 65101

&Smﬁﬂé

At Niagara County Community College,
we have developed an integrated reading-
{cont, on p.10}
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writing developmental ekilils class and are
offering it for the first time this semester,
I am interested in learning how other colleges
have structured and organized these classes

as well as what approaches have been found o
be effective,

Dr, Kathleen T, McWhortsy
Director of Basic Skilils

Kiagara County Community Oollege
3111 Saunders Sertlement Road
Sanborn, New York 14132

A
READER
ASES..u.vs
I am a junior-level computer science
major at Wercester Polytechnic Institute.

I am presently working on a project in
the area of computer alds for basic writing
skills as taught in the WPI writing center,
Do you have any information on computer aids
for programs carried out at any writing center?
David L, Sanbora
1 Dayron St. #14
Worcester, MA (1509
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