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As promised, this issue of the newsletter
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confusing but usually rewarding setiing
of one-to-cne feaching.

Keep sending your articles, names of new
members, SOﬂmEﬂ%s, guestions, and donations
of $5 (in checks made payable either to
Purdue Iniversity or to me,; to:
Muriel Harris, editor
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session could easily end before L migh
nelp the tutes focus in on any of his
problems. Many of my tubees brought 1n
Tape

~vre that seemsed to lack any ¢
=] re grammar, organizabion,
rors all Jh“&LEi together in one
T
o

It

] How was T to help lead the tutse
ut of this seeming labyrinth? As I tubored
more gtuﬁe&ta I leaﬂned u%&t most of

flow, though, was I to use the tutorial
cession time efficiently? Where to start?
Crgmmar or organization? FPre-writing or
proofreading? With experience 1 1 earned

G ook
[y
oo
ook

during each session I needed %o decide
my tubees, when po S?ﬁle, upon goals
goal--g thesis For gach session. Just
sz student might take a few minubes to
derive a thesis for an exam essay before
he plunges into the writing of the body,

I reaiized that I needed to take s few
moments during a2 tutorial sesgsion to decide
upon goals, and not allow myselfl and the
tutee to tackle every problem immediatel]

oo
i e
e

is most responsible for establishing

o
these goals? Is it the tutor, the tutee, cor
the tu might give the
tubee 5 note indlestin ::Et tée utes needs
to ested by any
of ivle starting
point r szic Mot often,
though, the responsibiliby f@r egtablishing
goals falis upon the tubtor. When the tutes
comes Lo the tubtor he is usaaliy locking
Por direction., Where to0 Legin? How to
improve? What the tutor needs to remember is

that gosls should alweys remain flexible~-
flexible a3z a thesis of aﬁ ggaay thalt may
ed agsin and agzein in the course of
v's completion.

Now and then a tutor willi find that the
tubee 1z the only person who can establish

the goals for a tuborial aﬁSSl on, Several
of my tubees were "drop-ins' who intended

to see me only once, They came to sse me
with specific goals in mind, (Often they just
wanbted to discuss an essay Tor a midterm
examnation. In these cases the thesis

for the session went through 1ittle revision.

Other times, though, I found that 1f the
tutor allows the tules to Eeaﬁ the gession

the tutor may find himself doing the tutee's

work. Une of my tulees, K., was an uninspired
student who seemed o come to the session

with the hope that I would do ail his work
for him. Although a2 tufor snould be sympa-
theties o a tutee's anxieties and woes aboubt



writng, the tutor should try to help the
tutee in ways that make the Hutee under-
atand his writing errorz. the tubtor should
not merely correct a tutee's paper. My

zeasions with K. wers often frustrabing.
I felt that just helping K. correct his

4+

sentence errors because he needed to
return them revised to his instructor

3aid not help ¥. understand what was at the
heart of his writlng probleuns.

I knew after a few sessions with K. that
I still needed to work with K. to improve
his pre-writing skills——to help K. clarify
his ideas before he began Lo write., Yel,
rarely 4id K. and I work on pre-writing
skills. I allowed myself to be swept
by ¥.'s impatience. During my sesslons
with ¥. I needed to be less anxious 1o
whetever K. wanted to do. I nesded io
plain to . how 1 felt his v
going wrong and perhaps tell
& session: ”U.K., K., we can wor

up

do
&

ising these sentences today, bubt 1T you
really want to improve your writing you
sh ome back for another ion and

e
wa'll wvork on clarifying your ide

=
next esszy befors you bsgin writing

Goals, th s for = butorial session nsed
to he re-examined. From tutoring K. I
learned that it is necessary for the tubor
to re-evailuate hiﬁ work during and between
sessions. During tuborial sessions I
began to ask wy“ﬂ?f every ey minutes:
Ts this really helping the tutee? Am I

just spouting off words to fill
hour? Or, ﬁafﬁaps
asserbive? 1 leamed th
necessary Lo cbange the
sesslion. middie
i ngnt a@y to a tutee:
L would helip

am L

In e

s.m;v

ew

A BIT

Az a peer tulor in the College
Writing Center, I have WR*T*“G LAR
NEWSLETTER most helpful
enjoved the two-part ar
Writing Centers,” which
vear's Beptenber and Cc
articles made me avare o
feal should be used more often in the n

letter—-~humer, I think sn ccoasional
touch would make tre newsletter more readablie,
more appealing. in mind I've

L

devised the follno
i [

. &
: b
rationalism  ospitalism  nihilism
it i PR
frmp— %i ;
existentislisnm  kierkegaardism sepsratisnm
% # %

A@Edﬂ the
ntee 1t md
Sometimes the futee or
a zood sense of the Tut
The tutor, though, must
to shep hack to re-eval CONFERENCE
self: What are we doing .. . . -
be doing? Conference procesdings from the May, 194
Writing Centers Asscclation Conference are novw
Sandor Wein ianls, To w@gpavﬁ a Cmp Seq vour
University uesd
Berkeley ng
T o
PA 1627
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ly, no profess re the develop-
ment of a jargon, and its existence cperales

as a double-edged sword in the transmission
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The problem that arises, then, is how %o
sffectively communicabe the exact con ceph
af an aspect of compositlon in such a way that
the science student will undersitand it and
feel new sxcitement towards writing. This
can best be accomplished by the use of

effective and preclse aralogies that compare
some portion of the writing procesg fto an
ares in which the scilence student has an
interest. These analogies, 1f used spare
ingly and with much attention fo thelr word-
ing, can produce startling changes in the
abtitudes of many students; in addition,

the probing into the sciences that the
teacher has to perform broaden the
writing instru s perspective and will
produce & grester amount of empathy with ths
student, The interest in and understand-
ing of the sciences by the composition
teacher can do much to bridge the gap of
misunderstanding that has deﬁﬂlopea in many
cases hetween the writing instructor and

2 i student.

“
wrd
T

WL .

sebor!

and,iﬁyfrtance of
4

gentence and wor He determine
from all that I had salﬁ about clarity,
vividness, and stylistic content that what
T wanted his essay to be was 'more flowery
I thought for some btime aboul whalt he had
said, and I conciuded that my mode of liter-
ary 1i he changsd in order %o
have him undsrshtand what I 3 I
expiained that what T Wag
antually the differsn ige-
braic method of deseri and the
method employed by calculus. In othewr
words, L wanted him to var &
sentences of the BVQ p @
point Lo point metho craabe
smooth Tlowing, exyr 8 stterns
{1like the comprehensi ity s th in
caleulus). He a;ﬁittei,t;at ke had never
thought of writing in these terms before,
and he expressed s shirong desire to work
on hisz style with this in mind which, for
nim, seemed wuch more ratlional and under
standable.

Wnile the use of apt analogies does nct

& panaces Tor the disintereastad

SEeTvVe ag
s

cience student, their use does, at least,
atrengbthen communication between tescher and
student. The careful use of analogles can

tool for the tubtor to
studentts interest.
conjunction with the

be g very effective
use in capturding =

Anatogles, used In

cther forms of communicabtion in the
clessroon, can benefit both the teacher and
the student
hoth.

and open up nev areas of siudy for

Bobsrt Lance
{riting Tutor
of Soubh Carolinfie



h lab director who provide information about
g%g g“% gi%g the tutee and who recelive tutoring reporis
* *:’1‘ * % i ‘fi‘ from the tutor. ©OSpecially printeq cards,
ey ga® bagat” reage®  Tegyer indicating &afe, teacher's nsme, tubor's
remarks and signature, are araviéeﬁ to facilie
i% % ot i

tabe this ﬁCWﬂuMLcaukcﬁ 53
to

MAEIHC CORNECTIONS: chiefly rrovide periodi
THE WRITING 1LaB AT PoU 4o the classroonm teacher
The first connectlion in our writing Eaﬁ In addition to thege fuboriel reporig,
is the initial meeting of the writing lat informal communicaticon between tutor and
director {myself) with potential tutors tutee'!s teacher is emphasized., In this
who have sigrned up for the course. Listed way, tutors can feel confldent that they
813

12
c'{ {f]
1
ot
M

are comtribuiin auxiliary gervice To

as Fnglish Educabion 399 at Penbroke 51

University, this course is reguired of clgssroonm inghr 1;1 Cls sachers,
very English Education major and pro~ too, can bDecome more awars wea'ls
vides one-to-two hours credit for an egual attendance and progress, i they can
number of tuboring hours per week., In nrofitably discuss with th is the
addition, each tutor is regulred to do the lab director, I reguest Th contact
assigned readings, abttend the fortnighily me ot lesst onee s week on mal basis
heid meetings with the director, and so that I can offer sugges ve problems,
complete the written aseignments. or simply listen and provi
t the inltial meeting, I point oub the Pembroke State 1s one of sixteen stalte-
ﬁuag purpose of the course. The first supported colleges in iorth Carolina. Witk
is tutoring students presently senrolied cverall enrcllment of 2,300 studen
in freshmsn c@mpo~1x10ﬁ courses who nesd lstars i
extre help with thelr writing. The sscond er
goal 1g to give Engiish Education majors some ion
first-hand experience in working with se
students who need help on a cne-Lo-one basis, program does se
The mubual benefits of such peer tuloring, the most. I of
emphasized throughout the course, are under— Tthe semesher, e %

scored at this first class m&&tlng, tutess have baen matohad,.
for twenty-five minutes W
Besides esﬁa&iishiﬁg course reguirements the remainder of the sem
and purpose, this ipitial meeting also such meetings lasted 1%
provides me with an opportunity to expisain tutors themselves dis 3
the tutoring network. This artery of con- shorter tubtoring
necticns, flowing sz indicated in the regulsy pedggogically 8u

indes tubor, tubese, oLher

tﬁ& *?ism de=r
its new Cia&s_
year,
thy
Other Tutors Teachers g se
iib
The tutor is the English Education ing
major gaining experience and providing locat
expertise. ther tutors are classmates an b
also enrciled in EEG 3599 with vhom the just
tutcr interacts: providing help, Tew
reguesting information, raising questions, their ho
and discussing or exchanging tutoring mental library b materia.s arve hcuseﬁg
technigues. The tulee is the freshman with its 1ﬁf0f 14 relaxed atmospher
composition student self-recommended or this room has fittingly become the home @? ﬁﬁe
recompended by ths composition teacher writing lab.

Teachers include hoth asaroomxte&cﬁe“ and




|

How, during the Tirst three weeks of
slasses, while tubtoring matchups are being
made , the EEd 399 class @sefg waekly in
this room to discuss handouts on butoring.
One of these a fiwn >-page hané@ui on
tytoring suggestions (available on reguest).
Additional articlies on peer-tu torlﬁg theory
and praciice are alsc xercxed and
uted for class reading snd discussion,
technigue which the lab direcbor may use
to facilitate these Jdiscussions is to ask
students to plck out an ides from a specific
article under discussion and relate how it
might be useful in their own tutoring practice
This approach expands the tubtors' knowledse of
tutoring methodology,” and it slsc allows them
to make their own connections between such
matariel and their own tutoring situations.

i

Midway through the {ifteen-week semester,
tutors have reai, discussed, and azpplied
a variety of tutoring idesas to thelr own
tutoring exyerienﬁe, During the second
half of the semester, I encourage then o
is {ar

[
articles
S

find their own materials ticles, ex-

cerpts from books, ete.) which discuss
tutorial thecry or practice. {(Of course, if

they need direction, it is provided.)

Their Job is to bring such materials to class,

enough coples for sil, and discuss a

salient point of the mabterial, making scome
connecticon with their own tuboring experi-

ence. A marvelous amount of sharing takes
lace among tutors through such student-

discoversd

erials.

,.z:i,

I ask tutors
[is ﬁfammﬁiﬁg

rience, thelir
), and their
ve found, aftar
e . Ghat virtually
~y babo T positive praise
for his/her tubtoring experience. Each has
internalized successiul tutorin
egeh views the use of research
porbant component of the btuto
ence., Une difficulty oceasic
mentioned, however, 1s the lack
-

enthusissm by some tutee, often

by inconthant shbiendance or hali-hear
work., Although I am a writing lab veteran,

I 8%i11 have not found a permanent sciubion
to this recurring problem. At this point,
I do not bhelieve that mandstory attendance
is the answer. Perhaps a btutor's summary
sheet, listing tutee's abttendance and
performance record, given to the clagssroom
teacher at the end of the semester, would

FeRILeeTese Tnstitute

Jackie Goldsby, Peer Tuboring in Basic
Writing: A Tutor's Journal. Classroom

Research Study No. #. Berkeley: University
of Califernia Bay Ares Writing Projscth,
1981, 76 pp., #3.
When tutors keep Journals about thelr tubor-
ing, the result can be either 1) tedious
iistings of writing problems |
taiked about the need ’
of interest only %o
for training the

account of what

for

aboult teszeh-

The author, by,
Journal for one guarter while
tubor in the Writing Center =

Berkeley campus of the University

ifornia. In her journal she

feelings in situstions familiasr to =

tutors: those agonizing few moments befors

meeting her first student, the roduct

tutorial sessicns when even th t 1iai

instructional plans g0 gwry, the nent

when her anger wells up at 5 st %

comes unprepared o a tuborial i

Hut this book 1z no mere log of emctions.
focuses her attention on
pen and how they can be
noge asttempts to undsre
ned  which the rest of us
Assessing her strengihs
ing how To make her

iant writers are

xt semester. The

40

ila over pages, we 1
denl abohn Jackd w, shout her stud
about tutoring. (MDD



{To order a copy, write to:
Business Office, Attn.: FPubl

1615 Tolmsn Hall, University
ornia, Berkeley, CA 9L720)

TRAE%Z%G
RESPECT, R

EER TUTORS:
PONSE, INSIGHT

The peer tutors at St. Mary's College meet
freshman writers in individusl confersnces to
discuss either the student's plans (or lack

f them) for composing a essay, a first
&raft, or a next-to-last draft of a paper.
Tnough the tubor may have been in the class—

rootho hear the assignment given to the
tudent (& tutor is appointed %o each section
of freshman composition), most often she is

meeting this student and his writing problems
for the first time. This kind of tutoring
1

demands a great desl of flexibility, openness
+to possibility, as well as confidence in one's
ability--not just to find out what the student
thinks ris challenges and tasks are, but also
to identify what the student may not know or
underetand and then to give assistance.

After training peer tutors in an experi-
mental course where we just plunged then
into Peter Elbow Writing-Without-Teachers

response groups and then had o struggle
for the rest ¢f the semester against tdw
ne&atwv“ criticisms of these tubors [
Jo goticed in 1ite
o mzﬁ‘¢rmei about ped
f tor training
espect for co
freshman writ
and practice
. L do Thin
ning, the tul
4 helpful in
d more confid

the revised

=
10

develop respect, course
began with three experiences to make the
tutor more aware of the processes of
conposition and of herself
trying-to-write:

a5 a pevson-

ing her education in
Lify what she kno I
learned 1%, to asgess *he y951tzyﬂ and
nagative influences on her writing,

and th hegin our exploration of the many
sebivities and gkills grouped under
the term "writing."
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In class, we each compose & short es
beginning with a variety
e

uvbhl¢ gues. Then we r

ess8Y8.

w&lla“ﬁ
fny short §oed, paintingﬂ or mubual
experience would serve.)

the po
invention, 1ni171auaw
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This middle zection of the coursze Includes:
Reading and discuss
Teachers; Hoger Ga
fuﬁo?zal Instructi
tion," {¥ew Direct
i 1%
m

The writ 1ng a bock review of 2 standard
high sch college composition text-
hock. sk includes reading a drafi
to the snsideration of audience

[7 pive these reviews tc the Freshman
Compositicn teachers}, reading reviews in



3. The developnment and practice of three
kinds of response to student writing:
descriptive, evalustive, pedagogical.
Helpful at this time i
article, "Training Peer Tutors
Writing Lab" (College Composition and
Communication, 31, Feb. 1980). We use
thelr drafts of book reviews and freshmen
papers Tor this gctivity.

*

and expectations of
English {%his comes
om their reading of the

Usually, esch tutor "teaches'

. A review of

© Standerd Written
naturaliy fr

textbocks) . T

the resgt of us some usage that has been
wiclear o her, such as semi-colons,

transitions, eto.

¥

The tutor's work with studenis is now
motivated by respect, informed !
improved with practice, and she is v

dc a research project.
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Yaversl tutors describe a "stage® in help-
ing a student that I found relevent to oy own
teaching: a time vwhen the tulor most appro-
priately tells the student, "You're on your
own now. 1 can't help you anymore. 1, like
rou, can only vaguely see the wey you are
heading. You'wve gobt to discover it sit down

and writet"
4 to learn that

o
s 5

let the student develop
=) I

resgpect for hi 1f as writer, and thalt this
respect, while fostered by a sympathetic and
interested tutor, is earned by the writer in

by ‘learning
meraely the

by
o
ti

procurement of
teacher is anead of
this alone,

to learn -than they--h

let them learn.

capabie of being more

the apprentices The ke
less assured of his ground
who learn are of Thelrs.
laticn between the Teacher
taught is genuine, therefor
iz never a place in it for %
of the know-it-all or the =2
sway of the officlal.

{%het 1 Called Thinking:
This is Doth a

I Raln)

ARCTISTANT

. . "
gt be knowiedgeabl :
er to bhe abie Lo help
2 T T e o k2
ctively, This may seenm o
! o For s

. R . . 5
ject matter, it often becomes Jﬁg&? §ﬂa
ibis Thereiors, 1 fesel that 1% 18
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important to stay in touch with as many
subject metters as possible at all times,
Secondly, I t othe attitude of the
azsistant is remely lmportant. 1%

ig necessary for the sucgess of your helyp

that you don't treat the student as "slow,”
"stupid," or "dumb." You must remember that
what comes easily for you does not always

come easily for everyone else. To some students,

nouwns, verbs, and prepositions are as forelan
as mathematical formulas, historical dates,
and bilclogical processes are 1o others. As
an assistant, you must want Lo help the
student to learn., If your attitude iz one o
boredom or disinterest, the student will
sense this and beconme éiscourageﬁ, IT you
act ag if you are interesited and care, it
will give the much needed encourageuwend

the student. You must be wiliing to

ur own short-comings and mistekes whi
aisc being prepared Lo lock to others for
advice and help. It will only injure the
student 17 feke knewieﬁﬂe @nﬁ give

=N

admit yo

¥ou

238 that vou provide the often
badi needei encouragenent to the student.

- g
many st

things that vou
e:cauragevent

o . £ 4
CLITES ong oI Thc
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most valuab;e
the student

can give to

, manuals, and
foereing them to
the ﬁubJe
this woen't

ne out of ten
uccessiul, is
ividual wno nesds

several times

-

b
ﬁw’u
o

v four times Tor stu
mething ia be able Lo

ghe is having difficulty. Onee again,
feel the ol4d saying, "Practice makes per—

vau,” holds true, This will enable the

stuﬁﬁnﬁ to Jazn experience, confidence, and

a ergtanding of the subject. And

2 ow the qthde“v te work on the

e and worksheels on her own, A 1ot
G it is ka?ﬁ for a student to ve

r thesse worksheets with the assis-

times will zet nervous and give
rrect of it. Ifws

answers pecause
+

DWE

eryous

5 e

ie

and fecls wcomfortables verbalizing her
answers, The student may slso

will be laughed at i she repl

wrong apswer. 17 the student

you well Eﬂsugh

welil. Let uhb cbﬁﬁ@?ﬁ Jr;ﬁ o
and ther go over Lhem when she ¥
This and the

will help save time Tor you
P

student. Thais again proves that a5 an zssis-
tan t Jau mugt try to make the student as
s

mfcrtable around you as possible.

Another approach thai freguently proved
to he successiul with me deslit with zimply
taiking to th *diwv1uuam about the problem
she is havin : the siudent
+that h she thinks.
This will *be root
of the problem,
student who
prepositional
the student

nraposition

difficuls

the preposit

to discover
T Y

D'Zz il
do the ; can and remenmber—-—
there's slways a bright spot in the near

futurel




Wyn Dramiey, G“OL§ lutsan&ﬁ Hew York: Hichols
Publishing Co. (P.0. Box 56, Hew York, W.Y.
10024), 1979, 221 op., $h,.@o

The word "tutoring” in the title of this
nock may be somewhat deceptive to American
readers. Uriginally published in England,

this book discusses the tubtoring system
used in English wiversities where students
are @?“ereu tutorial format for discussing
material presented in large lectures. The
En mLSh tutorial can be a one-to-one situa-
tion, known as personal tuborials, or can

be in groups somewhsat like the Amer
"recitation section.” Group T
thus focufes on small group bteaching i

higher education and deals with subjects of
interest to those who tutor in

ican

Tuboring

or train tutors who do, namely 1) the personal
skills needed by tubors who work with
more than one student at a time and 2)
some theories of group processes.

The first helf of the book referred to
by the author as the "conceptz" seetion, dis-
cusses the tubter's fuﬁc@lﬁﬁ beth as & limk
in the commmication chaln betwesn st
annd ghaff and alsc as & person o I
students' growth in interpersonal relation-
I The chapter on group p o

coegses offers
on of several nodes

o
the gtudent-bo-

ﬁsr s:tu ti@ﬂ in which every student is
separately and primarily relsied to the
tutor, 2) the grouwp-to-tutor situation in
which the tutor reacts to the whole groupn as
if it were one organism, and 3) the student~
to-gtudent group in which the tutor is
the leader but the facilitator Here
tutor deflects attention from $&hb€17
nerself and invites the group to take
ﬁ&j@f part of the responsibility for its

T proceszes and to
why groups may noﬁ finetion effschtively.
cther chaplers b?iefly touck on matiers
s anaiyzing desireable behaviors of
in groups and compari ﬂg group Lubore
one-to-one tutoring. Though the
sicns reise interesting questions
fer new perspectives, the bock mdg
¥, be too theoreticsl Lo be used in =
training course, but anyone who traing
tutors whe work in small groups may want

for some theorefical Dack-
for practical suggestions,
ar methods,.

resd this book
groumd--tut nob
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the first half o
[the students/ that they
thelr essays as ziniskeu
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Hﬁﬁ deservi ng s

disposzal a& soon as Lhey were marked.”
Apparently, no matier what side of the ocean
one is on, some things remain the same. (MI)
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