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With this issues the newsletter takes a
summer vacation--until we alt siip back into
the harness in September, ithough summer
should include some such-deserved leisurs,
you may want to include on your agenda 4
remindsr to write sometning for the nows-
letter. HWnile thers are s5tacks of manu-
scripts waiting o appear next year, thers
are also hundreds of people in our news-
Yetter group {which now numbers about 1,3C0)
wWhom we haven't heard from:

-dhat's happening in your writing 1ab?
-What new services have you added re-
cently?

~-How do you Train your tutors?

~Have you found a way to evaluate your
work?

-What researgh are you doing in your
labn?

-Do you have any cautionary advice for
the rest of us?

-Have you found some useful materials
o share?

-dnat special problems does your 1ab
have to contend with?

NewsTebter readers constantly comment on the
usefulness of newsletier articles, but we
can only continue to help each other by
sharing, in writing, accounis of our work.
1 ook forward to reading your papers!

Ancther newsletter service includes
confarence announcements, calls for papers,
and so on., Please keep in mind our usual
deadiine--the first of the previous monta
{i.2,, August 1 for the Sepiember issue,
Septemper 1 for the October issue, etc.)

Dur newsletier now serves another func-

tion because of its new status as the publi-

cation of the Mational Writing Centers As-
sgciation, the recently recognized assembly
of the HNatiopal Council of Teachers of

English (NCTE}. As such, the newsietter
will be participating in the KCTE Informa-
tion Exchange, and we hope to serve the
regional groups as their forum also. Start-
ing in September, we will be including names
of all regional groups who reguest such a
Tisting, If you are the president of a
regional group and want o be included in
this monthly 1isting, please send me the
name of your group, plus the address and
phona number of an appropriate contact
person, either you or your membership
chairman.

However, membership in the national or
ary regional group is not necessary in r
to be part of the newsletter group. And,
since Purdue's English Department pubiishes
the newsletter {thersby footing a1l the
5i11s for duplicating and mailing), your
yearly denation of 35 is greatly appra-
ciated. If you have not yst contributed for
this yesar or ars in an expansive mood and
feal 1ike making another donation, your
check will be greatly appreciated. [ don't
attempt to send out invoices or reminders to
your business office; instead, [ rely on you
conscience to send in your denation.
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Piease continue sending articles, re-
views, announcemenis, queries, and those
$5/year checks (made payable to Purdue
University) to me:

Muriel Harris, editor
WRITING LAB NEWSLETTER
Department of English
Purdus University

West Lafayette, Ind. 47307

® 0855 SO BCPE O B

Have a relaxing, pleasant, leisurely, and
{if possible} productive summer!




GUR OWN PEER TUTORING PROGRAMS:
A FEW LEADING QUESTIONS

EVALUATING

There are few subjects which elicit the
twin emotions of anxiety and boradom more
certainiy than evatuation, To evaluatz or to
be evaluated are both uncomfortabie positions
that tend to switch places when one least ex-
pacts 1t. Yet, in spite of all the associ-
ated anx%ﬂty and the lassitude that goes with
it, evaluation has to be thought about and
“performed.” This is becoming increasingly
true for our peer tutoring prograns. Even if
peer tutoring is a relatively new educational
innovation and even if it may be still prema-
ture to begin a systematic evaluation of its
effectiveness, my Dean, at least, wants to
know {and sooner, not laterj,
tutoring program work?" It seoms to me that
we are going to have to start coming up with
some answers to that question, or at least
learn to ask more appropriate quastions.

Certainly, I ¢ n provide my Dean with some
impressive SL&L?:%? ¢s about thne numbers of
students who make use of our Writing Lab and
of the peer tutors, {and 1 probably wiii)
along with some ear%est geaeraiizut*ans about
the good we are doing at a comparatively Tow
cost, and this mignt satisfy him. Or it
mignt not. More important, it won't reaily
satisfy me or, I suspect, satisfy you. We
want to know what actually is going on in our
own tutoring programs, whether Wwe vatue that
or not, and, 1T we do, why and to what de-
gree? The question is, then, how do we Degin
to evaluate our own prograns?

First of all, I think it is important to
recognize that we are, for the time being,
golag to have to play the twin roles of
evaluator and evaluatee. Most departments,
colieges or universities are not willing to
bring in an gutside evaluator to look at one
relatively "insignificant® program, peer tu-
toring. Even if they were, I will be so boid
as to suggest tﬁat there are at this time
very few if any “outside” evaluators with a
clear enough sense of what peer tut&rzng is
about to pass judgmeni on someone else's pro-
gram, Perhaps in the near future we will
have developed a workable model of peer tu-
toring and collaborative learning so as to

have the expertise to set up teams of evalua-

tors for each other's programs, but in the
meantime we nead, those of us who administer
and train peer tutars, to begin a process of
sal f-avaluation. We need, for ourselves
first and then, perhaps, for our administra-

"Doas your peer

tors, to determine where we stand in relation
to our programs and where these programs fit
into the educational mission of owr institu-
tions. In order to get this kind of perspec-
tive on ourselves and our programs, 1 have
preparad a list of questions. You can ask

them in the privacy of your own mind., The
collective answers, however, ars what will
eventually help set the standards by which

institutional decisions will be made, so I
hope that if thage questions, some of which 1
have also provided commentary on, are of any
use to you in terms of thinking about the
value of your peer tutoring program or in
writing a report to an administrator, you

will reply personally to me or, even betier,

in the pages of the Writing Lab Newsletter.

‘The first series of questions has to do
with goals and rationales:

1. What were the reasons--historical, edu~
cational, political, personal--for esta-
plishing your peer tutoring program?
This is a nard question Lo answer with-
out engaging in polemics. The point is
not to try to justify your program herg;
rat %er try and figure out in the con-
text of your own institutional situation
why it is there.

the goals, stated or implied,
tuteréag program at its
birth? These need £o be writlen down in
as specific a language as possible if
you have not already done so.

2. What were
of the peer

3. Have the goals of the program changed as
it has matured? If so, in what ways?
Sometimes the process of evaluation
tends to create the False impression
that programs and peopis are static, or,
worse, that 1f they have changed, some-
thing must have been wrong with them.
If your thinking aﬁout peer tutoring has
not changed and you'wve been at it for
more than a year, that in itself ought
to tell you something about your pro-
gram.

The next series of questions, all with sub-
questions circling Tike mosquitoes, has to do
with the working part of the program.

4, How are tutors selectad and trained?
This 1s perhaps the most fregquently
asked (and answered) question aboul peer
tutoring programs, probably because it
is a good question. In order 1o evaliu-



ate the usefulness of the answers, how-
ever, the question neasds to be broken
into smaller parts that might include
ameng them guestions such as the foliow-
ing:

A.
fications changed since the program
pegan? I so, what was the ration-
ate for the changes? If no changes
occurred, why not?

Are sty~
Why or

for the training program?
dents paid during training?
why not?

Are there compulsory in-service
training programs for tutors who
have completed their initial train-
ing? Are tutors paid to attend?

Finally, and most Tmportant, what
pleasas you about the salaction and
traiaing of your tutors? What makes
you unhappy about it?

‘5. How effective are peer tutors on the
job?

Obviously, this is the question we would
all Tike to avoid because we really don't
know quite how to talk about what peer tutors
do in a successful peer tutoring program. We
ara always being shadowed by the suspicion
that we ought reaily to come up with "scien~
tific proof” that peer tutoring improves the
writing of tutees. Maybe something in a pre-
test/post-test outfit would be nice, as if
pesing that kind of question didn't already
dictate the terms of its answers. Thera is,
when one comes down to 1t, a great deal of
mystery here still. Thankfully, there are a
few "factual” questions to begin with.

A, How many tutors are there? How fre-
guently do they tutor? How many
students do they tutor? What per-

centage is this of your Tab's entire

_program?
Is the tutoring facility adequate?

Is it appropriately sized? Is it
accessible?  Attractive?

ing?

The following questions might elicit useful
information for you and, perhaps, even a way

Have selection procedures and quali- |

Do students receive academic credit

Do tutors
hang around when they are not tutor-.

to begin taiking about what a ‘successfyl’
program in peer tutoring is.

Have you ever nad to "fire” a tﬁt@r?f

C.

Ahy? Do you have a problam with ab-
senteeism among tutors? Tutess?

0. Is there always a “regular® faeu?tyj
manver present when tutors are work-
ing?  Why? ‘

E. What do you think the tutors are .
really good at? What do you think
they are not so good at? :

F. What do tutors tell you?

G. What do your colleagues tell you

about the program? What do tutoes
teli you? (A survey would be help-
ful, obviously, but what about

casual conversations?)

The next couple of questions have to do with
the relationship of the peer tutoring program
to the director of the peer tutoring pro-
gram-~you,

5. How much of your total time is spent
working, worrying and adainistering the
peer tutoring program, including train-
ing, budget preparation, scheduling, in-
service training, publicity, day-to-day
adninistration, and reading articles
tika this one?

Would you rather be doing something glse
with your professional time?

I pose these questions because the an-
swers, I think, will tell us all about the
future oF peer tutoring in the teaching of
composition. In short, are these programs
efficient?

_ Here are a few other questions that one
might pose vis-a-vis adninistration:

A. What support services do you have
for the program, including secre-
tarial, clerical, technical?

B. 'How has your adwinistration of the

program affected your relationship
with the college administration?
Departmental colleagues? The aca-
demic community in general?

€. Have there been any unexpecied bene-

e



fits from the program? Orawbacks?

Finally, T would Tike to conclude this
rather grusling self-interrogation with 2z
couple of off-the~-wall questions,

7. Have you ever besn embarrassed by your
peer tutors? HWhat were the circum-
stances? Have your tutors ever made you
swell up with pride? When? What did
they do? '

8. Are you exploiting your peer tutors? In

what way? Are they exploiting you?

How?

9. Do you prefar to work with your peer tu-
tors instead of your colleagues? If seo,
what does this say about your program?
About your colleagues?

What affect has the peer tutoring pro-
gram had on your carser?  What would
happen to your career 1f the program
ware to fold?

10.

3

We have time to think about all of these
and other perhaps more germane questions in
the next few years, but we must, I believe,
begin to ask and genuinely answer them if we
are to respond in a fruitful way to the gues-
tion that our colleagues and institutions
ought to bDe asking us: 1IN WHAT SPECIFIC WAYS
IS YOUR PEER TUTORING PROGRAM MECTING AND NOT
MEETING ITS GOALS? The reports that we will
write or are currently writing to college
Deans, Departmental Chairpersons, educational
policy commitfees and each other will becume
the academic lore of peer tutoring and the
teaching of composition. We need to make it
as accurate and interesting a story as possi-
bie.

Harvey Kail
University of Maine

CALL FOR PAPERS

THE DELAWARE VALLEY WRITING COUNCIL
AND
THE COMMUNITY COLLEGE OF PHILADELPHIA

?nvgﬁg interested instructors and other
individuals at the elementary, secondary

and college Jevels to submit proposals for
presentations at a '

FALL CONFERENCE - DCTOBER 29, 1983
at the new campus of the Community College
of Pniladelichia, Theme of the Fall
Conference is

"ACHIEVING LITERACY THROUGH WRITING®

The following types of proposal
solicited:

ars

Individual Presentations: Please submit a
&UU word abstract of a paper for a sixty -
minute presentaticn on such topics as:

~Ariting as a means
knowledge,

of discovering

-riting as a means of communicating
Knowledge.

~Translating from other "iiteracies™
into writing,

~Literacy and siyle,
-Literacy and Titerature,

~-Teaching and evaluating any of the
above,

Workshops: Please submit a plan for
conducting a workshep in which participants
may respond to the above or related topics.

Detatis will follow regarding the format of
these sessions.

Please  send
proposals by

abstracts and workshop
July 1, 192382 to:

John Nace, Learning Laboratory :

Community College of Philadelphia
1700 Spring Garden Street
Phitadeliphia, PA 19130

The Conference Committee will make avery
effort to include as many presenters as
possibie. If you have any questions,
please call:

John Nace {215-751-8485)

or

\»)
é‘?;f?% Steve Glogger
(215-751~8660)




A REPORT ON THE 1983 CCoe SPECTAL
SESSION FOR WRITING LAB DIZECTORS

There 1s one main problem that occurs
wnen a large group of enthusiastic direc-
tors and staff of writing labs from across
the country get together: time. The COCC
Special Session for Writing Labs, which met
in Detroit in March, was no exception.
Given only 75 miautes, we managed to con-
duct a business mesting, attend two work-
shops, and exchange materials.

During the business portion of the ses-
sion, we heard the results of the writing
Tab survey dons by Linda Bannister (Univer-
sity of Central Arkansas) and Patricia
Murray (University of Michigan--Flint).
Briefly, they found that the typical direc-
tor is a full-time English faculty member
at the instructor/lTecturer level who is on
a nine-month contract making between
$:5,000-320,000. Details on how directors

see their duties, work lcad, and environ- _

ment can De nad by writing Murray.

Following their report, Phyllis Sherwood

detaiied the currant writing lab status at
Raymond Walters College, much publicized
earlier this year in the WLN; unfortunate-
1y, that situation nas no{ Tmproved much, a
warning to all directors. 0n a more posi-
tive nete, Nancy McCracken {Youngstown Col-
lege) announced the new NCTE assembly
status of the Writing Center Association,
which means that we will have the right to
elect representatives to the NCTE Board of
Directors and to have a regular meeting
time at the NCTE Convention (this means a
one-day workshop in Denver this November).

A summary of the workshops follows.
Jonn and Tilly Warnock {University of
Wyoming; focused on the liberatory quali-
ties of writing labs, which "has as its
object the empowering of self to act of-
fectively in society by, among other
things, developing critical consciousness.®
That means “"students’ awareness of them-
selves as writers and of their composing
processes, of their options as writers, of
their limitations, without implying that
these Timitations are evidence of their
mental or moral deficiency, without, that
15, blaming the victim." Furthermors, the
Warnocks defined the liberatory iab and its
retationship to the department, the univer-
sity, and the community.

Barbara Weaver {Ball State University)
and Alice Gillam-Scott (University of
IT1inois at Chicago Circle) explored the
tutor as writar. "Although new tutors
bring to the writing lab an interest in
writing as well as some success at it, they
do not necessarily bring an understanding
of the writing process or of themselves as
writers.” To that end, then, this workshop
offered insights in facilitating such an
understanding and fostering a tuter's
fdentity as a writer Dy suggested activi-
ties such as focused free writing, ques-
tionnaires, journals, and composing pro-
files.

Lee Quiring {(Westlake School, Los
Angeles) providad suggestions for designing
and operating the high school writing Jab,
including facilities, lab philosophy, staff
screening and selection, tutor training,
respurces, publication, and director's
duties., This is certainly an area in which
college lab directors could assist their
high school counterparts and also build a
better rapport between the fwo institu-
tions.

At times, however, we need to convince
our own colleagues of the usefulness of the
Tab, and Jeanne Simpson and Carol Stevens
{Eastern I1linois University) did that in a
workshop on "Reaching a Tough Constitu-
ency." First, they suggested frequent com-
munication with faculty, class visits,
reguasts for sample themes and lessons,
reports On new textbooks, and T.A. train-
ing. On the other hand, faculty can con-
tribute to idea files, observe tutor ses-
sions, and follow-up on referred students.

Although the primary responsibility of a
director is to run a lab, once that lab is
run efficiently, then therz are opportuni-
ties to extend the influence of the lab and
to get visibility and support by consulting
with the colliege community. Marcia Silver
(Brooklyn College) offered strategies for
Tocating "individuals and programs in your
institutions in need of consultation and
helping them plan." Some of those possi-
bilities include writing across the curric-
utum, staff development, faculty workshops,
and assistance to graduate students.

The 1ast three workshops focused on in-
struction. Richard Yeit {University of
North Carolina--Wilmington) presented *A

o



Systematic Program of Writing Center In-
struction,” coordinating free writings and
tonger assignments to introduce basic writ-~
eérs to aciual writing tasks early and
often. Janice Neuleib (I1linois State Uni-
versity) emphasized a discourse-centered
tutoring aporoach in which “all instruction
is basad on what the student can do with
iis or ner own writing," and one which also
caters to different learning styles with a
variety of strategies to approach writing
problems. Finally, Irene Lurkis Clark
{University of Southern California) tried
to answer the guestion of whether the com-
puter is "Help or Hassie?® in the lab.
Certainly, there are advantages to the com-
puter: immediate feedback, motivation for
students, and content teaching. However,
writing iastruction must focus on the pro-
cess: hneuristics, revision, and style--to
name but a few, At USC, they are using
computers primarily for teaching revision
strategies and plan on programs for pre-
writing and organizational strategiss in
the near future.

The Keen dinterest in computers was evi-
dent at the entire confarence, and at other
recent conferences. Before jumping on the
Applewagon, we should seriocusly consider
our goals and odjectives of writing in-
struction and then see how the computer can
be used fto attain some of those goals; in
other words, our curriculum should not
change simply because of the new toy. Some
of us are distressed at the *old wine in
new bottles" syndrome rampant in which
exegrcises ara simply transferred from book
to machine., That is not efficient use of
the computer. Wz should, then, study the
softwaras pefore raking out the bucks--
remember all thosa cassette tapes growing
dusty on your snelves? (See the April
issue of Personal Computing, which inciudes
& buyer's guide to 74 software programs,
and Computers in Lomposition Instruction,
editad by Joseph iLawlor for SWRL 1n Llos

tamitos, CA, plus the fall issue of WPA.}

In short, the computer can be nelpful for

writing instruction, but it will not re-
place the teacher or group editing, for
example. Ideally, it will take care of
some of the mundane %eaching tasks so that
we can spend more time in the classrpom on
more sophisticated writing sirategies. We
nope that next year we will have demonsira-
tion computer programs at our New York CCCC
meeting.

_ One of the added attractions to the Spe-
cial Session is the Matarials Exchange

. will appear in the near future.

Tabie. Before, after, and during the break
between workshop sessions, those attending
may benefit from the wide variety of mate-
rials contributed from writing labs all
aver the couniry, materials that those Dare
ticipating in the exchange have found e85p8~
ci;?%y beneficial in their own labs and
which they in turn bring or send to shars
with otners.

In the past these materials have ranged
from a wide variety of publicity aids ad-
vertising the various services writing labs
provide to specific materials developed to
teach composing concepts within the writing
labs themselves. Recent sessions have pre-
sented such helpful resocurces as handbooks
for writing tutors, questions for teaching
the composing process in the writing lab,
in-ctass editing techniques for various
Kinds of compositions, and effective pre-
writing strategies for college writing labs
alongside a variety of brochures pinpoint-
ing the services of writing labs, biblio-
graphies of resources available to writing
1ab personnel, and notices of regional
meetings of writing labs around the coun-
Lry. Aresas that are presently receiving
increased atfention and requests for mate-
rials are assessment of facilities and
computer-programmed instruction.

The rapidity with which these materials
disappear is evidence in itself of how much
participanis appreciate the opportunity to
share tneir materials, giving and gleaning
new idess and techniques which help Xeep
each writing lab current with new trends in
the field of composition. This atmosphere
of unselfish give and take is just one in-
dication of the nature of the writing lab
special session; not only do writing lab
personnel throughout the country strive
constantly to keep abreast of newly devel-
oping theories and techniques, they aiso
freely share thess ideas with their col-
leagues. In an era wherg we are still
searching for an identity, such support is
at once reassuring and beneficial.

1f anyone is interested in more details
on the session or its workshops, the work-
shop leaders can be contacts, and we hope
that published versions of these workshops
This spe~-
cial session has enjoyed a Tively past;
active involvement can make it an even

. livelier future.

e, Joyce Kinkead

ttan State University
Jan Ugan

Allan Hancock College
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N TUTORS: HOW TO

TUTOR
TUR OR-TRAINING WORKSHOP

ING YOUR 1T
STRJ RE A TUT
As a teaching assistant pursuing an M.A.

English, I worked six hours a week, teach-

ing one section of freshman composition and
tutoring three hours a week in the depart-
ment's Writing Lab., 1 had virtually no
training for either task,

¥r*

Despite my lack of preparation, teaching
composition did not pose insurmountable pro-
biems. Affer ali, semecne, or a series of
someones, had taught me to write. [ dis-
covered that by reflecting on their methods,
researching composition theory, and using
some imagination, and common sense, I could
sur¥ive the semester without tco much embar-
rassment to myse?f and without completely
wasting tﬁe students’ tuition.

But tutoring? That was ancther matter., I
had never been tutored myself; I had naver
observed anyone tutoring; and I certainly
never received instruction in tutoring tech-

niguas. Neadless to say, my tutoring ses-
sions wers less tnan satisfactory.
When 1 was appointed Dirsctor of the

Writing Center af Lenoir-Rhyne and began to
salect peer tuisors, 1 tried to devise 3
system of training them which would cir-
cumvent many of the problems I had encoun-
tered as a novice.

Conducted during the second week of the
semester, the peer tutor training program
consists of a six-hour workshop divided into
four, one and one-half hour sessions. Thres
to five selected students, all undergrad-
uates, attend the workshop.

On the first day, the students receive an
information sheet which explains the purpose
of the Lenter and their responsibilities as
tutors and offers general suggestions for ap-
proaches to tytoring, We discuss the guide-
Tines in detail. The tutors also raceive a
bibliography listing print and non-print
materials in the Cenfer. I reserve time this
first afterncon to answer general housskeep-
ing guestions and devise each tutor's work
schedule,

The second meeting is devoted to familiar-
izing the student tutors with the support ma-
terials at their disposal. 1 pull from the
shelves programmed texts, handbooks, and
mimeographed worksheets covering spelling,
grammar, reading comprehension, report-writ-

“7-

ing, test-taking, esaav éw*ﬁ'
demonstrate t e va
sources. en :

rials inc dﬁ?ﬁg a ccﬂpuaer}zsj grammar pre»
gram and a videotape series on sentence
structure. 1 make sure each student can log-
in to the computer terminal and operate the
videctape machines and tape decks. Students
spend the remaining time skimming through the
print materials and audio-visual programs to
acguaint themselyes with the content and
structurs of each. As the tutors examine the
resources, I stress the importance of gearing
assistance to the needs and personality of |
the individual seeking help. 1 explain that
some studants do not respond well to workbook
exercises while others prefer such indepen-
dent, structured tasks.  Throughout this
second sessiocn, 1 emphasize that the rescur-
ces should never substitute for one-on-one
tutoring., Though the Writing Center postars
and hrochures 1nv1te students ta come to the
Center to use materials on a salf-heip basis
if they wish, stydents rarely do come to work
by thamselves. They arrive expacting help
from a person--not a workbook or a machine.
So, student tutors Tsarn that support mater-
ials should be Jjust that--support for a tu-
toring session. For example, a3 student's
responses to & workbook exercise may nelp the
tutor to identify his grammatical weaknesses,
thereby giving direction to the sessipn, or
the tutor may use a short videctape program
as a review of, or reinforcement for, con-
capts covered during one-gn-one tutar*ng‘
Used 1in this way, support materials can be
gquite helpful.

The third afterncon mesting is divided
into two parts. During the first forty-five
minytes, I offer practical suggestions about
tutoring technigues and try o prepare ths
tutors for some of the situations they ars
lTikely to encounter.

Pesr tutors are advised to develop their
Tistening skills since the best tutors talk
very 1ittle. Instead, the tutor should ask
thoughtful questions which urge the student
£0 talk fthrough nis difficulties and discover
soiutions for himseif.

Tutors are told that when a student comes
to the Writing Center, he will complete a
form which asks his name; the name of the
professor who referred him to the Center (if
applicable); and what he needs help with.
Tutors are instructed to have the student
write a paragraph if he cannot {or will not)
identify precisely what kind of assistance he
needs,  The tulor should then base the ses-



s tha
piece of writing. If the s
getting started, the tutor sho
through the invention stage of th g
procass and then help him organize his ideas,

Peer tutors are cautioned not to interpret
an assignment. If the student is required to
write an essay or a report or a critigue, and
he does not know how long the paper should
be, whether he is to conduct research, or
whether he i3 allowed to write in first per-
son, the tutor should send him bhack to his
professor for clarification. Once the stu-
dent understands the assigrnment, the tutor
can help nim prewrite, organize his infor-
mation, or compile a bibliography.

‘ I advise tutors to come to the Writing

Center prepared to exercise all their pati-
ence, They are warned not to be intimidated
by silence; they must not answer their own
questions., If a student cannot answer a
question you ask him, I tell them, try to
rephrase it. For instance, if the student
has trouble responding to the question “"What
is the subject of this sentence,® fry asking
him, "Whom is this sentence about" or "Who is
performing the action described in this sen-
tence.®  If you perceive thal z student is
only guessing correct answers, [ add, have
him Justify his answer. Or, in another cau-
fionary example, I explain fo the tutors,
when you are working with a student who shows
you a paper full of sentance fragments, it is
acceptabie o begin by asking if he knows
what a sentence fragment is. But do not
accept "yes® as an answer. Insist that he
explain what a fragment is or locate one in
his own writing.

0f course, peer tutors often worry about
being asked questions that they can't answer,
especially questions about grammar, _
a legitimate concern, especially for under-
graduate peer tutors who write well them-
selves, but may know few technical terms or
textbook rules. I urge each one to become
famitiar with one of the standard grammar

handbooks and to have it with him for refer-

ence wWhenever he tutors, Bui, most impor-
tantly, the tutor must be convinced that

there is nothing disgraceful about admitting
uncertainty, or even ignorance,
fess that I consult a handbook as I grade

papers or tutor students, peer tutors seem to

feel mors comfortablie.

Next, I focus on the student writer's
seif-image. I point out to the tutors that
many of the students who come to the Center

This is

When I con- |

feal insecure about their communication
skills and discuss with them ways to help
students develop more positive attitudes,
Tutors are reminded that they should always
comment on the strengths in a piece of writ-
ing and commend any signs of improvement.

Finally, I review professional
emphasizing the following:

1. Do not write any portion of a papar--
not even one phrase. This is hard for begin-
ning tufors. Like most of us, they find it
easier to tell the student what to write then
to find a way to help the student think of a
more effective or acceptable expression.

2. Do not edit the paper for mechanical
errors. This includes finding or labeling
the spelling, punctuation, or grammar mis-
takes in a paper or dictating corrections.
Once again, tutors are reminded to provide
guidance and instruction, not "answers.®

3. Never criticize directly or implicitly
an assignment, a course, or a professor.
Student tutors find this a difficult policy
alse, Their peers are more likely to com-
plain to them or to try to elicit sympathy
from them than from me or another profes-
sional, '

ethics,

Buring the last forty-five minutes of the
third meeting, tutors work as a group evalu-
ating sample papers and discyssing possible
tutoring approaches.,  This exercise has
proven particularly valuabie. Often tutors
focus initially on a student's most trivial
weaknesses. They must learn to pinpoint any
profound probiems and deal with those first,
For instance, one of the sample essays I have
used is reprinted as a footnote at the end of
this article.* Without fail, tutors trium-
phantiy locate the careless use of “the®
(instead of “they"} in the first sentence and
the misspelling of "familiar® in the second
sentence. They notice errors in punctuation
but typically mention those only as an after-
thought and almost never comment on the
insufficient development of ideas. The
evaluation exercise helps them to sat
origrities.

On the fourth and final day, I give each
tutor an opportunity to practice what he has
learned by completing a written exercise and
by participating in role-playing activities.
Each receives an exercise sheet listing var-
ious prohiems a student might have. The tutor
must expiain in detail what nhe would do to
help the student with each problem. In other
words, the tutor must indicate what support
materials he would usa or what explanation he
would offer. While the others work on this
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for

Talking with each
student who comes
m such ac one of

one  tutor

W
pose as a
e .

I don't know wnat Or. Jones wants I
don't think he knows what he wants o tﬂ r
He's such a jerk!
I éaﬁ‘t know why I have to write a paper
about castie architecture, {'m a business
major. What do I care about castles?
I can't spelll
1 got this paper due for Socislogy 250. I
never was much good at writin', I don't know
where to stari,
I was toid 1 had to be hersg every
Wednesday at 2:00 so hers 1 am.
1 want to improve my vocabulary.
[ failed an art appreciation exam, and do
you know why? Because she counted off for
grammar mistakes. Can you believe that? An
art teacher has no right to criticize my
grammar! I
I can't ever remember when to capitali
mother®™ and "father" and when not %o,

[ Just got this English paper back. The
professor said [ had a lot of comma splices.
What does he mean by comma splices?

*

I have to writs a one- pagﬁ opinion paper
on mainstreaming in the public schools.
Helnt

Through role plaving the beginning tutor can
practice devising diplomatic responses almost
instantansously, before he confronis his
first eager or perplexed or resentful stu-
dent. It is a good 3dea if possibie to
yideotape the role playing., Videotaping
eliminates the need for exiensive critiguing,
for when the tape is reyiewed, tutors see for
themselves their sirengths and weaknesses.

o

Tutor training does not end with this
session, We schedule meetings several times
during the semester to share successes and
discuss problems. I also talk with each
tutor persconally at least every two wseks.
Furthermore, to stay in fouch with the reali-
ties of the job--to make sure I can do what 1
axpect the neer tutors to do--1 tutor several
hours each week.

In closing, I'd tike to stress that [ do
not believe it is possible or even desirable
to anticipate and solve all dilemmas for peer
tutors during the workshop. Certainly we all
tearn by making mistakes,
own methods. But too many problems lead
tutors to frustration and convince students
who come io the Writing Center that peer

tulors are unre }
avoidabie, and by avoid
increasse  the likelihood
Tearning experiance

ing them we can
of meaningful

The peer tutoring system works well at
Lencir-Rhyna, 1 Tike to think, ?arge%g 7
because of tﬂa training program 1 have Just
described to you. I am convinced that today
any one of my peer tutors would manage much
betier than 1 did as a tutor eight years ago.

Suyzanne Edwards

Writing Center Dirsctor

Lenoir-Rhyne College

*Prologue is Beneficial to Freshmen

Prologue helps frashmen become aware of
campus facilities and how the operate.

As a freshman I feel that it has heliped me
very much, without the prologue I don't think
I could have become as familar with my sur-
roundings as I am at this point. It also
helps jDu to get to know some different
pecple of different classes.

The pr@l@gua jeaders are very nice they
help in any way they can, they also seem as
if theg are concerned about you and your
ideas.

I feel the prologue system is great
because it gives you a lot of courage to
enter your new life style with a sound and
open mind, :

e S
CONFEZRENCE SESSION ON COMPUTERS

This October, I will be chairing a
session entitied "Computer Applications in
English and Foreign Languages™ at the South
Central Modern Language Association's
annual meeting in Fori Worth, in October.
After reading Lorne Kotler's articie in the
March issue of the WRITING LAB NEWSLETTER,
I've contacted Professor Kotler concerning
the session.

This session, an integral part of the
SCMLA, i3 scheduled for 3:00 to 5:30 p.m.,

‘on Thursday, October 27, and will meet in
Crystal Ballroom C
Regency.

at the Fort Worth Hyatt
Emphasis will be on practical
demonstrations, hands-on experience, and
discussion. Professor Charles Sphar and
several of his colleagues from Del Mar

.College in Corpus Christi, for example,

- will bring 8 to 12 microcomputers and

- demonstrate the writing lab program that
- they have been developing for four years.
by discovering our °

Robert Quinn

Delta State University
[t —— T — - = o
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