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As the semester winds down and we catch
aurssives counting the days to vacation, the
newsietier will also be taking a holiday.
But next September you'll find the news-
Tetter back in your mailbox. Inciuded will
e a new column, The Tutor's Corner, which
begins its appearance in this issue with an
essay written by a peer tutor in the Univer-
sity of Vermont Writing Center. Sue Dinitz,
the Director, encouraged her pesr tytors %o
write articles which share their concerns
wilh other peer futors. We hops these
articles will be of particular interest tn
other peer futors and will encourage thes to

add their voices to the discussion.

And along with our tutors there are still
many of us who have not yet described the
programs, philosophy, or services of our
Tabs, and the rest of us are waiting to hear
about them. So do include writing an arti-
cle for the newsletter on vour summer a-
genda, particularly if vou work in a Figh
school lab, With the increasing number of
Righ scheol lab directers being added to our
group each month, there is a steady stream
of strong, almost urgent requests for more
information on high school writing labs.

Yet another item to add o your agenda is
the request o F111 cut the form for the di-
rectory of writing Tabs being compiled. The
form included in the February newsletter
pleaded for a deadiine of June 15, and while
many pecple have aiready responded, not
everyone has done so. To be truly usefyl,
the directory should be as comprehensive as
possible.  So, in the hope of coaxing the
rest of you to F117 out vel one more faorm in
the midst of your end-of-the-year record
keeping, I've included another blank copy in
this ifssuz with an extended deadline of July
1.

Please send your directory forms aiong
with vour articles, announcements, reviews,

guestions, names of new members, and §5/year
donations {in checks made pavable fo Purdue
University, but sent to me) fo:

Muriel Harris, editor
HRITIKG LAB NEWSLETTER
Dept. of English

Purdug University

i West Lafayette, Ind. 47807

COMPETENCY £XAM PERFORMANCE AND
!

THE WRITING LAR

In order to offer evidence about the of.
fects of one-to-one, contextual instruction
in s writing lab on the compelency exam per-
formance of college freshmen, 2 study of ap-
proximately 500 freshmen at the University
of Central Arkansas was done. Contextyal
instruction may be defined as discussing
errors in sentence structura within the con-
text of the studentis own sentences, as well
as within the context of 2 larger unit of
discourse {1.e. paragraph or essay).

the students who participated in the stu-
dy had, under UCA E£nglish Department regula-
tions, three opportunitisg during the semes-
ter to pass & muitiple-choice, EYror-recoge-
nition type competency exam. The axam had
50 items: 35 correct items was a passing
score.  The exam tested for the following
errors: sentence fragments, comma splices,
run-on seniences, incorrect pronoun case,
absence of inflectional endings, incorrect
verb form, Tack of subject-verh agreement ,
coenfusion of homophones, and Fifty commoniy
misspelled words. The test was given during
the third, eighth, and thirteenth weeks of
an eighteen-week semester. Faculty were
asked to review the nine errors during the
first two weeks of the semester; however,
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some faculty continued traditional grammar
instruction after this review period and a
fow instructors taught grammar using tradi-
tional methods throughout the semesler.
puring the period of time following the
first test up until the third test was
given, students had the opportunity ic worlk
with a2 tutor in the writing Tab as often as
they desired. The study sample included
only those students who failed the compe-
tency exam the first time it was given.
Those students who npassed the exam The sec-
ond Time around ended their participation in
the study at that point. Those remaining
continued in the study until they passed or

failed the exam the third time.
The resulis of this correlation study de-

pended on three variabies:

1. Students' writing lab attendance
computed as time spent.

2. Students’ writing lab attendance
compuited as number of visits.

3. Students' performance on compatency
tests one, fwo, and three.

Aithough much evidence (formal and in-
formal) has been offered by educators and

resgarchers about the absence of a relation-
ship between traditional grammar €§§§r§€2%§§
and improved compositicn performance.” and
about the uneasy relationship between mul-
tinle-choice competlency gxam serformance and
performance in writing,” objective compe-
tency examinations are being given in in-
creasing numbers in American colleges and
yniversities, As of 1983 1n Arkansas, for
example, almost all state-supported schools
of higher sducation reguire that their stu-
dents pess ay aobjectively-scored compelency
examination.” The muitiple-choice compe-
tency exam given at UCA is probably ithe
closest ohjective approximation To an actual
essay examination Decause the errvor-free and
error-ridden sentences that students are
asked o examine and Judge are drawn from
real student fexts., Biven the wisespread
adoption of competency testing and the stil]
strongly supported “back to basics” movement
in English instruction, 1% is important that
we examine whalt role a writing Tab plays in
current pedagogy. Since this study investi-
gates the effect of errors studied in con-
text under peer-tutorial instruction on com-
petency exam perfermance, it offers data
that addresses adherence %o a "writing” lab
{rather than grammar or usage labj philoso-

phy-

] have prepared tabies that illustrate
the performance of students who were members
of one of two groups:

Group One - those students who had not
attended 1ab at all, together
with those who had attended
Tess than an hour.

Group Two - students who had attended the

Tab an hour or morse.

We divided our student subjects based on an
hour of attendance becauss one hour reflects
at least two and possibly three visits to
the 1ab, 2 number of visits which proved
minimally effective, Table One shows the
number of visits, the time spent in the lab
and the performance of students in Group One
{no writing lab attendance or less than one
hour writing 1ab attendance) on test one and
test two. The Broup One students {who will
be called lab non-attendees) improved their
scores a tetal of 80 test points or .G
points per student,
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Tahle Two shows the number of visits, the
time spent in the lab and the performance of
students in Sroup Two [one hour or more
writing lab atiendance) on test one and lest
two. The Group Two students {who wiil
be called 1ab attendees) improved their
scoras a total of 2091 test points or 7
points per studenis.

Although both lab non-attendees and lav
o he-
competency test one and competency
test two, the lab attendees improved their
scores significantiy more (.5 points for
son-attendees as compared to 7 points for
attendees) on a 50-point exam.  This im-
provement was sufficient to enable approxi-
mately 552 of the lab attendees who had not
passed test one o pass test two as compared
with Z% of the non-attendees,

Tahle Three shows the nunber of visits,
the time spent in the 1ab and the perform-

ance of 1ab non-attendees on test two and
test three. These studenis improved their
test scores a total of 72 points or 1.3
noints per student.

Table Four shows the number of visits,
the time spent in the lab, angd the perform-
ance of lab attendees on tesis two and
three. These students improved their fest
seores a total of 1877 test points or 7.3
points per student.



Again, both iab non-attendess and Tab
atlendess improved their test scores between
competency tests iwo and three. The lab at-
tendees improved their scores significantly
more, however (7.3 points on 2 100 point
exam as compared fo 1,32 points for the non-
attendeas ). This improvement was sufficient
for 87% of the students who attended the lab
between test fwo and test three to pass the
third sxam. &% of the non-attendees im-
proved their scores enpugh %o pass.

These tables indicate the importance of
one-to~one contextual instruction on stu-
dents’ improvement of their scores on an
grror-racognition type competency exam.
Further research investigating the type and
guration of classroom work these student
subjects experienced bevond the tws week
review {including traditional grammar in-
struction, sentence combining, and no grame
mar instruction} s underway. I hope to
draw further correlstions between classroam
instruction and exam performance and to then
determine which methods [in the classroom
and in the Tab} were most successfyl.

The results of this preliminary study
were exiremely useful in promoting the writ-
ing 1ab with the University of Central
Arkansas Epglish Department and the uni-
versity’s adninistration. That was a hapoy
circumstance, particulariy when it seems as
thougn writing labs and lab directors must
continually justify fhelr existence. Hut
more importantiy, The research validates the
writing lab that is Jjust that--z writing
1ab, rather than a grammar or usage ciinic
relying exclusively on exercise sheets or
workbooks,

Linda Bannister Wills
Loyola Marymount
University

ES%&§ for exampie, the folloawing:

bonald Bateman and Frank Zidonis, The
Effect of a Study of Transformational
Grammar on the Writing of Ninth and Tenth
Graders {Urbana, 171inofs: Nationa] Council
of Teachers of English, Research Repor:t No,
&, 1966.)

Andrew Kerek, Donald Datker, and Max
Morenberg, "The Effects of Intensive Sen-
tence Combining on the Writing Ability of
College Freshman,” Linguistics, Stylistics,
and the Teaching of Composition, ed. Donald
McQuade, [Akron: T & § Books, 1979), np.
81-90.

Frank O'Hare, Sentence Combining: Improv-
ing Student Writing Without Formal Grammar

instruction

15 tion (Urbana, Illinoiz: National
Councii of Teachers of English, 1973.)

Mina Shaughnessy, "Basic Writing,” Teach-
ing Composition: 10 Bibliographical Essays,

ec. Gary late, {Forl Worth: Texas Lhristian
University Press, 1976;, pp. 137-187.

W. Ross Winterowd, "Linguistics and Com-
position,” Teaching Composition: 10 Biblia-
graphical Essays, ed. Gary Tate, [Fort
Worth: Texas Christian University Press,
1976}, pp. 197.221.

£§§i%§§§% many researchers have studied
correlations beiwesn objective tests and
e€s5ay tests, they do not claim that an ob-
Jective test can measure writing profi-
ciency. See, for example, Godshalk, Swine-
ford, and Coffman, The Measurement of Writ-
dng Ability {New York: = CEES, 189867, Bre-
tand, A Study of Lollege English Placement
and the JTest of Standard Writien English
{Princeton: £715, 15777, and Bamberg, "MulLi~
ple-Choice and Holistic Essay Scores: What
Are They Measuring?® CCCC (Urbana, 1114-
nois: '

NCTE, 1982},

3?%%3 statistic resulted from g statewide
conducted by the UCA Remedial Course
mities in 1087

NEW MCTE BOOKS

The Michigan Council of Teachers of English
has recently published two vaiuable books

§§?rt%a§§§r$g Television and Teaching Eng-
1isn, edited by RRoda MaxwelT, Contains mine
Lref articles on how teachers can use TY to
tesch critical thinking, to motivate, and io
teach Titerature. (40 pages. Cost: $3.00;

Briting Teachers: What We Say About What We
0o, edited Dy acott MeNabb, coTTected by
Stephen Tchudi, contains fifteen articles
for teachers of writing at the secondary and
college levels. These articles cover a wide
range of topics concerning teaching writing,
€§§§ﬁ§§§§ the writing curriculum, auydience,
voice, in-class journals, teaching writing
£6 minority students, ESL students, writing
aCross the curriculum, and several articles
on various methods of evaluating writing.
ing oook concludes with a ten-page appendix
of over 50 classroom-tested writing assign-
ments. {176 pages. Cest: $5.50)

send orders te MCTE, P.0. Box 892,
Rachester, Mi. 48063




USING INTERVIEWING

TECHKIGUES

?&;é?i?g is not an easy task for either
the w@wg? or the 2§i ¢, fFor tutess, it
means being open-minded about their writ-
ing, %?ﬁ poss ibly even having to justify
their ?§§$§%?f§ or motives to the tutor,
i isn’'t any easier for the tutor: he/she
has to devise a scheme of e?§%?§ the tutee
with the assignpent wﬁiﬁjgt completely re-
writing the whole pisce. It is often dif-
ficult to do one of these without doing the
other. One of the best ways 1 have found
to solve this problem occurred to me when |
became invoived with a *ﬁﬁrﬁéi;?§ program
and discovered that interviewing techniques
can be effective in solving the “rewriting”
oroblem.

interviewing fachnigques &
because they use a strategy helpful
tors, interviewing,
asks a series of general, o
tions in order to gel a ﬁ%
of the candidate. ? the inter.
viewer focuses on a aspect g%é*%
the interviewee mention %é in the general
guestions. The questions will continue iﬁ
become more specific until %%& interviswer
is convinced as to the specific viewpoint
of the §§t§f¥§ﬁ?ﬁ§f§§ﬁﬁég§;eﬁ This tactic
is very fgéﬁi‘“ﬁ when futoring: start out
by §S§gﬁ§ general questions ig?ﬁ@fﬁ%ﬁ§ the
tutee’'s paper E?G% long did it take 1o
write it, what are ihe strengihs and weak-

pue

=
7

*%réeé ga@§=
impression®

nesses of the piece}, and once he/ she says
§§§€?%%f§ that you would (ke fo have olar-

ified, use that as your starting point.
Contipually narrow down the i&éic untii
are satisfied that the ;
stands what he/she has do ﬁ%,
tended to do. This device is extremely
effective for showing a tutee where more
getail is needad or where he/she has not
fully QX§%§E§§§ the sifua tion, If the
tutee can't answer your questions by read-
ing the paper, then it shows the tutee
whera the pisce needs to be further clari-
fiad or re-inforced.

however,
i§%§ %agb‘

It s important,
careful %ﬁ&ﬁ fﬁ?ﬁé
Tutes,
and concise as
be open-ended,

iﬁ be very
é

?@53?@?%;
meaning tﬁgz
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nidden answers in

ampie, an experienced i yig g
never ask, "How, in iﬁ:s £a$e§ would you
report this person to the ?ﬁ?éfé”?” This
kind of questioning fis haégﬁﬂﬁ since you
are not allowing the tutes/candidate to
make up his/her own mind. By g&gge&izrg an
action, vou have influenced the candidate’'s
answer. This same idea is very important

Don‘t hide the answers
By asking a

whan peer-tutoring.
you want to hear in cuestions.

tutes, "Don’t you think that you should
fa%c“?te your mother’s ?%éi ton a bit
more?”  you are taking away much of the
tutee's free thought. Just because you as
a tutor Teel that 2 3ﬁ£ ion should be ex-
panded dossn’t Justify "telling® the tutes
o dooso. ?ﬁgve are many more effective

ways of arriving at the same conclusions,

bl in these other Ways., the tutes draws
the conciusion, instead of you. Asking
guestions Tike, “What did your mother

actually say when you broke the window?
Was she ﬁﬁgwy%“ will allow the futee to
decide Tor himsel? if what "he meant® is
what he said. If atter us §§§ this tech-
nigque the tutee hasp'i fully “correcisd”
nis/rer weak ooints, go on to something
gise. Don’t dwell on the same Tins for
twenly minutes, or the futes will change

for vour bepefit, not his. %%meﬁis?i 3
tutor i35 someone who helps others in writ-
ing their GWM papers: ithe tutsee is not an
extention of the tulor.

it

Lo remembar that in tutor-
are @3 right

Fin

nal
ing, as

¥, Iry
1 ointery §ﬁ¥§§§§ thare
Or Wrong answers fmost of the ??%étg* Be
flexible in your own ideas for vour tutees’
papers, and allow them to make up Eh%zw oun
minds. Help §ﬁe tutee through ]
tions, but don't interfere with his/her
trug intentions for the paner. Remember,
vour Job is one of helping the tutes 1o
write a paper, not vice versa, After all,
the ;a:E? iz going to have the tutee's name
t yours.
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Y5, iuiﬁf‘?g is more demanding
tored.  One has %o be helpfuyl,
al, as w&ﬁ. 25 honest., By estab-
technigue of "interviewing" the
s 3 tutor will become a mors
resource. Instesd of being 2
éﬁé? or editor, you have taken on
e of a2 weiting ﬁisﬁ§§3§§§t§“ arnie
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invaluable to writers of all leve
stead of feeling obligated o cor
the mistakes the tutes makes, you can

=

confident thal your job is one

This after alil is really
is all about.

CALL FOR PAPERS

The first PACIFIC NTERS
ASSOCTIATION meeting w atur-
day, Febryery 9, 1988 ity of
Southern Laliforpia, zii-

fornia. Relevant topis ;
Across the Curriculum &
Writing Center, theoretical concerns of
Writing Centers, the use of computers, tutor
training, the history of Lahs/C
others. Interested participas
150 word abstracts o the Program
Tisted below:
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irgne Lurkis Clark

Director of the Writing Center

Freshman Writing Program

dniversity of Southern California
o

T aat

¥ I
Los Angeles, Laliforniz
90089-1291

Thom Hawkins, Cosrdinator
Tuter Services in Writing
Student Learning lenter
Building 78

briversity of California

DAT

Berkeley, California 94720

I reed information on the number of cli-
ents which your lab had during vour fi
year of operation. Also ded is 1
tion on the total number of students on your
campus and whether vour Tab i i
a writing-across-the-curric I
inany program in which students are reau
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ed to visit the lab. Could you please send
this and any other pertinent information to

Richard Marshail
Director, Indiana Central University
Writing Lab

1400 E. Hanna Ave.
indianapoiis, 1M, 48727

LEARNING REVI N THE WRITING
1

Alan Meyers' Writing with Confidence, Znd
edition {Scott, Foresman, 1087) was written
to help students Tearn and apply revising
skills. A book for basic writers who need
o improve thelr sentence and paragraph
writing sxilis, it covers such siandard
topics as sentence structure, using verbs,
adjectives, adverbs, pronouns, articles,
prepositions, punctuation, avoiding shifts,
commonly confused words, spelling, and
paragraph writing. Each chapter contains
clear and concise explanations of the
material to be learned and a variety of
exercises--"Warm-ip,” *Transforming,”
"Combining,"” “"Writing," or "Editing.* The
format and the use of 2 secend color make
the text easy to read, and The content of
the exercises will interest even reluctant
readars.

Although the book has been well-planned
and well-executed and gets high marks for
design, clarity, and tharoughness, it is
simiiar to dozens of other recently
pubtished works. This does not mean that
Hriting with Confidence s not useful, but
TL does raise The quastion of why select
this book rather than another. However,
perhaps more important issues are whether it
can realiy teach revising strategles and
whether students who go through this book
could make better use of thelr time by
writing more and doing fewer sxercises.

Despite these problems, Writing with
Confidence can be used in a writing 1ab.
would certainly recommend it for students
who want to review grammar and usage, and
seiected chapters can be assigned to
studenls with special probliems, But
students who really want to improve their
revision skills would have to be committed
o compieting all the suggested writing
assignments and possibly movre.

Susan Glassman
Southeastern Massachusstis
lnfversit




The National §§5é€fg Centers Association is
§$g%f%i;ﬂg nominations from iis members for
the following two awards:

Quistanding Si%ﬁ?g?gﬁ“ N
This award will go to the person who as, i
the opinion of the awards ”ﬁﬁmﬁifé%% vitis
the hest articie on writing centers 3f an

f
f

research in @%%iéﬁg centers within ?%% past

bWl years | ﬁﬁéﬁfg 1982-Decembar,
The L%u*§§§“ period is designed
Timit nominations an ﬁ sti11 hopor
flave published ariicles on writing centers
in the raceni past,

Gutstanding Lontributor Award

This award will be prasen % ed to the person
wno has, in the opinifon of the comitiee,
contributed most is the @ﬁvﬁ 33%&&% of writ-
ing centers and to i%% y spirit
that has become inc: v characteristic
af this organization.

Send nominations by
lHiana George

Gily 3G, 1984 to:

Hirector of ﬁ?ﬁg%mﬁ Engiish
Michigan Tect
Houghton, MI
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hnological University
%%?33

Bicrowriter's pri ,
the price of the next cheapest %i?ﬁ proc-
g5507. §£%ﬁ§3§ can afforg Lo buy numerous
i assign ﬁéﬁ?ﬁﬁ?éié?

&5 a i%xi i%gi students buy. If schools
w111 pay cash in advance and demand no
paperwork, [ wili sell Microwriter on wholje-
sale terms of %15 per copy, with a minimum
oreer size of S copies. If schools want
paperwork and cr §E§§ the prices are $10 per

grder for invoices and $17.50 per copy for
copies sold on Lrﬁﬁzz

These low prices do not indicats Tow gqua-
compares very weall

Tity: Microwriter with

WOrd processors more

A raviewer toid : J f onsi ?
Apple Users: "The value/price ri 50 for this
program nas ito be the highest for any pro-

SR
bought.”

gram 1 have ever |

Microwrilter was writien by a teacher who

earns his 1iving largely as an avthor an
editor. 1 created Microwriter for my own

use, and it reflects two years of develop~
ment. No word processor fits everyone, bu

Microwriter serves teachers and older stu-
dents %e%g, Loyola University in Hew
Orieans has been testing &E%ﬁ L every word
processor you have heard of The head of
this proiect has said #?f*@@??i% is easier
for studenis to lsarn Lo use than any %iﬁef
orogram they have tested.
uits peopie who write often
they are typing

Microwriter s
and who thing aboul what
while they are Lyping L. E cail it a semi-
professional word processor because it s
more kﬁﬁgéax than the béﬂﬂéﬁgi word proc-
essors, and simpler than the most complex
ones.

Because people who write regularily soon
manorize control codes, Microwriter devoles
the entire screen to text so thalt users see
their words in context. Hicrowrilter sases
memory problems by reminding users what o
do, =znd by ail ‘owing users o see help dis~
plays at any time.

Fiaborate word processors sudt business
gﬁfm§‘ Dﬁi they are less useful for writers
who reflect while typing. Users may attend
to how their writing looks instead of what
it says, and numercus options requive num-
erous control codes that put the P@ﬁ?%;ﬁ?

inta different ﬁﬁééi Both multipis modes
and multitude conirol codes have detrimental

effects: They :§.$$ error rates, make it
msr& béf??ﬂdgf to is earn to use a %ﬁ?é nrog-
own writing, and make 1% harder

====== b&? now to do things. Microwriter

e y few modes: Users can take any con-

action at neariy an Microwriter
o has only 26 control &ﬁi?%%%

LIRS Sl e S £+

of the rules ang
?@?é&ﬁ% orinters

¥ @ 1 users itake advan-
heir printers’ capabiltities. Users
nge printers’ actions very flexibly
naving to remenber numerical codes.
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i% yse
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et 1o
S
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Apple B80-column
&gw.$§§§§a?§y
when preview-
%?9 Usgers can
to see 40 gol-
- are editing.

If a computer contains
text card, Hicroeriter gl
shift to an S0-column displz
ing how text would lock on
also choose whether they wan
ynns or 30 columns wniie Lhe:

fw
T3 s

hige gl ke

!"i‘ﬁ '“"5"5521"}

Microwriter //e works only on an fApple
ffe or //c, not an Apple I Plus.

¥ you send me cash in advance, I will
1 your school or college one ;é@;?g cony

5
for $10, With an invoice, 2 sample copy
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CALL FOR PAPERS

The NCTE Committee on (lassroom Fractices
in Teaching English invites educators at all
tevels--elementary, secondary, and coliege~-
Lo submit manuscripts for the 1985 Classroom
Practices public aiﬁg% witich will focus on
the theme "Between 3 Rock and a Hard Place:
Improving Our Professional Status.®  Astic
les should dascribe in ﬁ%i%%; successful
siréiégéeg for improving one's sense of
seif; imoroving student accountability in
the @ﬁégi?ﬁﬂmg %ﬁ&?ﬁ???g %séa?*gégﬁ ips with

adninistrators; improving rapport with
parents: §%§?§¥§?5 iea wﬁéf@: z%&g& in the
§§§§§§§§3; fmproving teachers’ fimage with
iegisiators.

The intent of tha %%ﬁ& is to <§§
strategies to improve feachers’ profassis %%E

status ?ﬁ relation to one's self-im ag
one's students, administrators, Eaf&ifgﬁ
community, and Tegiclators at both the state
and naticnal levels.

Manuscripts can range in leng
o ten pages. Two zg;a&g %é%g%% %% §§§=
mitted, with the author
%??&%?3?3 only on a titls
the front of each copy. Manu
be mailed before September 1,
Commi tiee ;%5:?:

%éé ig the

urce library.
e which pro-

For your writing Tab's resou
there's a free bookiet avatliabl
vides an averview of %hg essenty &Eﬁ
;ﬁréﬁﬁ a successful presentation
iet, entitied +?§§&a?§%%§;

w
m

p
are-

H
The ﬁ@@i*

Q%aé%g a Tist of inform
researching ;§§3a3§ ézgfggg g g?-giéa 5?23
techniguas, and lisis

materialis and service
ing a presentation. For 2 £> ¥ o @ 1
Effoctive Communicators, P.{O, Box 7737,
Pittsfield, MA

0izgz.

Training Tutors for Writing Conferences,
Thomas J. Reigstad and Donaid A.
McAndrew. NCTE, 1984, 43 pp., 3$4.00.

Despite the §rsw€ﬁ§ collection of pub-
1 %ﬁf materia g? how to train tutors,
of us woul é gtadiy %&Eﬂé@% a new Dock
ﬁ%%iﬁ offers a yﬂﬁﬁ?ﬁuéﬁéégé overview or
treatment of the subject. The advertising
announcement which describes this Tatest
titie in the NCTE's Theory and Research
into Practice Series promises a book which
describes "how above- -average student writ-
grs can be trained to become effective tu-
tors, and how they themselves grow as writ-
ers through the tutoring experience....”

omas J. Reigstad, State Uni-
egﬁ at Buifale, and Donald A,
%f%né?ﬁwﬁ Indiana University of Pepnsyl-
vania, begin by sketching the theories and
research findings on which their tutor-
training program s based. Their 15-week
sequence maxes use of prospective tutors
ownt wriling fo teach % nem 1o analyze each
step in the writing process. It helps fu-
tors to deal first with higher-order con-
cerns when ?$¥€§%%rg a stugent’'s draft.
Questions of thesis or f§£53§ gice ar
tone, organization, and development of i-
deas are deall with before weaknesses in
sentence structure, usage, and mechanics.
Training includes techniques for helping
the reluctant student generate idgas and
narrow & propesed topic.t

'N'»’i

Given this description, most readers
will expect more i i iiyered in this
tittie booklet. ?%ﬁﬁ@ iar with cur-
rent published work on w Tabs will be
surprised that the Eiﬁ$§$§ section cites
work from the early and middle 1870's and
sgems unaware of the wealth of recent work.
For example, there : are no references to any
?*ﬁﬂqﬁa %ﬁ the Writing Llenter Journal, be-
gun in 1880, and the journal 121 never cited
a5 a 3@&?“ for further reading. HNor is
Tutoring %?E;aﬁ : A Sourcebock for Writin
Labs Ted. Murizl %@?fswﬁ Glenview, 11.:
Scott, Foresman, 1982) mentioned. Joyece
Steward and Mary ﬁﬁﬁ*&*ﬁ The Writing Labor-
ator {§§$ﬂ2=§%§ L. Scott, Foresman,
i§§§§ and the Writine iaé News |atter are
gége& only & passing glance in a sentence
which agaﬁaﬁgéﬁg@; them as sources of *lab
management lechniques and probiems.®




developing as rapidly as composition.
éésiggg 3& of &hé Qﬁmﬁaﬂ 3* 5

§ﬁ§ﬁ8§§ tha book’l
g§§$?33§2$§ blurb
of one particular
As such, 1t is Tikels

one %sﬁ?i wish that the authors would up-
date their course.

DIALECT INTERFERENCE: A "STAH

As soon a3 | open my mouth
i%i?; &ﬁzg gégv there are dialestal &if-
d E?%é?§9*§§
th éﬁéxﬁﬁﬁé%é%agé 1 ily adjust
i@ the situation, but it is not so pasy for
sur studeniz io gvﬁVﬁﬁﬁ@ dialecta’ bar-
riers. %&ﬁ? ﬁﬁg%;ﬁé% and gaéwfﬁgésiéé
dialects with distinguishing £
in America, althop
ihe « g%ig?ﬁé con é
regional forms In
ignore é %s% diti
tUnited States a3 se
which cur ﬁ&i%ﬁﬁas
these hahits
Thus, the “"Star
age used in th
%f?éé?g of our per
American Dngt %gﬁ# }
quired in the ﬁ%éﬁ
and for upward Eﬁi

ne important
%?ﬁg ﬁgééﬁgé

’ﬁ} M: o

As a3 i&&i%%?
first obligat
probably reoaut
twa-veer colle
Bmerican iﬁgéﬁ
senior Cojied 5111

inue Lo be ;z-; re ﬁfrfi for knowliadge
of this standa Y (O 25 may not !

very Jiberal
differences. Reu
£o this traditions
acoept ?%a§§z§%§& ne guestion is
whelher the student has a right o his own
language. OF tourse, e has right,
but educators also nave an %iﬁiggé re-
sponsibitity. There can be ng
the feaching of Edited Amer %a,g g?gg g% if
we are fto mest our res ponsibitity
teachers of composition

at opponents
we E?z.ékz;

Motivation to Tearn the "Standsrd” may
be a problem:; the student must accept the
writing conventions ['m teaching or I'm
wasting my Time. In my particular situa-
tion motivation ds mot a significant
obstacle 1o success. My students cannot
graduate unless they pass the Regenis'
festing Program, a test of minimum com-
patency in writing and reading. In fact,
they cannot recéive a degree from any
school in the University System until this
examination is passed. To be able o read
and to write "Edited American English® are
sk1ils necessary for this achisevement. For
some students their diadect interferes with
the Gearning process.  Learning "Edited
American English™ may be difficult even if
the student § motivated.

Starting from this fundamental assu
tion that it is vaiid fo teach St&ﬁﬁ&rﬁ
English to speakers of other dialects of
£§§§§§§2 I face the vital question of how
o asgs?gégzn this goal. Of the many
Theories which have been developed by both
theoretical and applied linguists, perhaps
the most relevant to the teaching of one
dialect of a language 1o speakers of .
angther dialect of the same language is the
theory of contrastive apalysis.  This
theory assumes that although each dialect
has 1Ls own ﬁﬁzgﬁg structure and system, it
is possible to systematically contrast on a
point-py-point basis in 2 meaningful way.
It can even predict some of the 4iffi-
culties speakers using one system of
communication will encounter when
attempiing o master angther,

Since 1 primarily teach southern %%?
and Dblack students, the diglecial devis
tions are rocted in the community’s
language which 1is “ﬁ?%? 5 uth. 1 must
carefuliy connect the language at nome with
the Janguage at schoot. %g attitude 1z the
%;g‘ that opens or QE%S&ﬁ the door to
iearning. A depratory attitude affects

i&éﬁﬁig and can €¥§ﬂ causge z¥§m o ?&%E
because they are sensitive about t

Eﬁfggagag Mutual regard %3 %sz&%é,giaé by
a positive attitude, if we teachers

approach them with an understanding of the
way they think and speak, we can reach
them. In addition to §§§f§?ﬁ§ and applying
information about the dialectal differ-
ences, we teachers must give courage to the
persevering, incentive to the lazy, and
good will to all.

When grading papers, we must be careful



%z

with our comments. We must Took for pat-
terns, not is0ia z%é features due to ig-
ngrance or carelessness.  That s not o
say we must not mark the g&g%?gs Wnat I
mean iz that if we really want to under-
stand the dialect gszﬁwgﬁfgﬁfég we must
%@ﬁk for the features diagnosed as dia-
Tectal diffe '&ﬁ@%gs On 2 one-to-one basis,
%ﬁ a laboratory. or in 5?%%3 bséaé con-
sistences in iﬂ% dialsct g studied and
oontrasted 1o the ?%E%S fﬁ standard,
?aﬁt&%ﬂ §§§§i £%§ &3

iy £
ey B
£,

;é&;?—‘*a,.i pis
Also Z.
§$£i3 can

We mist &se iayggﬁ 5
understand as we ey
diatect interference

Although there are varigus dialects of
Black English just as there are variations
in English in general, we who work in the
South recognize the difficulty for some
students--black and white-~to change
certain persistent constructions
appear in their #ﬁééégﬁa _
warked to understand the features
English which appear in stud

L)

In my situation the
45 the place whers the nts come for
this assistance. There on a one-to-one
basis the dislectal feature which keeps
appearing in the student’s work is
analvzed by the student and @ﬁ*ﬁ&&? The
following twenty-four features of Black
Halect, §%§égrﬁ; from many sources, are
the ones generally encouniered ?w my
institution, HWe on our faculty have
studied this code to better understand the 4.
difficulties that our students face in
writing Efdited American English. We
attempt to use our knowledge fo help the
student understand why he construcis the
sentence as he does. For example, the
presenl fense is reqularized in Black
English. We often see the absence
in the third person singular verb, h :
Sometimes the reason éz 1 i
f%féﬂg%; at other iimes, ca
ignorance may be the reason
omission. Uniy the 1insiructor
determing the cause and explain
student the dialectal pattern probably
interfering with his *@%f%g?g Edited
American English. This same kind of gigég

ﬂéx
25

|
LY

&g
p»ﬁﬁ
to the

can be made on any dialect and usad 1o
promote language awareness by student and
teacher in any community.

H
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Comparison of Black §
H

jajec
Standard Edited aﬁg igh Forms

1. She dorn't sav, [forl She doesn't sav.

ihe present fense suffix s is not a
part of the grammar of the Black dia-
lect, In spite of the influence of
education, the s is invariably absent,
particulariy with the verb do, Black
dialect reguiarizes all verB% in the
present iense., Since the other persons
and numbers have no Qﬁgﬁgﬁ gr addition
in the present, no addition is made in
the third person singular.

ne tatk much in class last Friday.
iforl He talked much in class last
Friday.

A1l speakers of English drop the ed
sound when the following word begins
wWith a conso ﬁ§?§ In addition,
speakers of Black dialect drop ed when
the following work begins with a s vowel,
Often the past fense is 3#§zhat3ﬁ by &
aﬁ elsewhere in the sentence like
ast Friday.”

§§§?§

Yerhs with irregular past tense forms
have varjations when written. The nast
form often survives with gave, toid,
and got, but ths iﬁfﬁéﬁvg is 0
reguiarized the verb and add ed to iis
present form, probably due Io the
influence of education, or to iuse was
for were regardless of the subject.”

You wasg, You were.

They 15.  (for]  They ars,

The use of is is found in the present
?%§§?§?é§§ of perscn and number,
ag above is reqularizing iﬁe

here when you wake up,
I will be here when you

HBe can be used as the main verb
regardless of the subject. This use of
the wvariant be has three main
explanations: — 1f will or would is
deleted, simple future is meant; it is
also used to suggest a "stretched ocut”
present; anda it may suggest an
intermitient present.

L e
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Whersver Standard

! ar can ¢ontract,
§ ack dialect con For szample,
Ha's my ??zsﬁak te He my

friend.”  This de o
frequent in third pe in

first person,

He gomna go.  {for] He is going 1o
leave, '

Is 1s deletable in Black iﬁg?%gﬁ é? ié%

next word is qon
oresent less @%i&”'
15 used for intent

He ?gﬁﬁ inside  {forl  He's heen
ingide,

Buxiliary deletion for the perfect
tenses seems Based on coniraction plus
detetion also. Have with fthe
participle seems not to be g

Black dialect sxcent with irr
verds  which have not been Kept
distinct. These irrsguiar verbs often
have a form of have with a past
form--the past or pest participle
This Tack of distinction beiwesn the
past and past participd . 3
@%a?aﬁigfégiéa %;ﬁe

e

-

I hates this place. {for} 1 hate this
place,

tense is éa%' most
influence of educat
constructions is i¥?§£§%

diaject,
He Tike to died. forl  Hz almost
died.

Forms of have, be, cap, may or would

are usyally deleted or formed with (1ke

o, been, or done to give time @ra§;$§m

Tion @ i?& gredication, Been is used

to indicate the ;?ig?égkégé aspect

Jone is ?f%ggéﬁigg uzed im negation: %i
2150 has a completive aspect.

il. We coing now. {for) We're going now.

Fab
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Progressive without the form of be is
typical of Black dialect. Copula
uﬁ?i?&ii?ﬁﬁ teads to deletion. 'We
are” leads %o “we’re" and deletes in

Give me that gir? shoe. {for! Give me
that girl's shoe.

The possessive marker it opitted
because the name of the zossessor is
placed before the name of the
possessed.  The meaning is c¢lear since
the order of the words indicates
nossestion.

The men took off their coat. (for}
The men took off their coats.

=

if a2 word ends in two voiceless or two
voiced ggaﬁﬁgg the rule in Hlack
English is that the second sound s
dropped. In Standard English irregular
nouns do not form the §%é?a§ by §§5%§§
an 5, but sometimes an s is added in
Black English to these iFregular nouns,
in Vernacular Black English, words
ending in 5 pius p, t. or k add the eg
piural. PTuratity aTip can be shown by
the modifier.

=

I like them here. (for] 1 Tike these.
The demonstrative pronouns add here and
are

¢..»x9

e, Also them s often used as a
gemonstrative Gronoun.

,'}W

They Tost they books. (for]l They Tost
their books.

Conveniion makes the gronoun case rules
in %éé%éé d E%@E%géa Consistency or

attempt to regularize is a feature of
Black Engiish.

He hurt hiszelf, {for} He hurt
i

in Black English t%é reflexive prongun
is often formed with the possessive
pronoun form pius forms of self,

He ain't coming back. {for) He isn't
coming back.

The use of ain’t bafore fense markers
to negate is common in the South in

&

speech, but this form rarely appears in
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writing.

We don't have no gear. {for) We don't
nave any gear.

Yhereas the double sublect 15 rarely
Jﬁgéyg&ﬁ in themes, the negative
gconcord--double or ! agalive--
is used Tor emphasi gative
attached 1o the auxd

Why you don Wny

doni'L you 1

gfakgﬁﬁg §§
I don't know can I go., {fer) [ don't
bnow wngther 1 Can oo

Black dialect omit: ¢ or 1f and
retaing the  in : of the

auestion in

iz it
{for}
town?

T

S 2

P
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74,

She teaches Agnes Scott., {forl She
teaches at Agnes Scott.

flack diatect appears to have & reduced
inventory of oprepositions, either
omitting a1l or part of the preposition
construction.

Lyaryane $§§§ ien ces grief in their

fives, {for] Everyone experiences
grief in his 1ife.

Lack of agrsement between this pronoun
and 3ts antecedent is found uni-
versally Formal writing requires

agreement of antecedent and pronoun,’

He compared 1% %5 rest of class. {for)
He compared 1t o the rest of his

Ciass.

The article s sometimes absent in
sjack Engiish or it appears in a.
nonstandard form. Some hyper-correéct
use of the is aiso found.

u2an Bolen Bridges
tmanuel County Junior
College
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