Membar of the NUCTE Affiliate
Iinformation Exchange Agreement

¥oi. VIII, No.

Perhaps it's Just the hectic pace of the
Deginning of the semester, or perhaps the
very raal deciine in Stdieﬁ&‘t verial
skills has dipped below some critical
peing, 4l 3 member of our newsisttar
group commanted recently, “"New studenis
“coming in sur 13b tals saﬂﬁs 2r oare more
poorly prepared than I can ever romenber.-
arsd they ars not even in Guv rﬂwea:3=
coursel®  How wauld wou caa ths
students you ars sssing this

Along w
those announs
reviews, names
donatioans {a checis
University, but sent

ith your responses, keep sending
ements, articles, guestioans,
of new members, an
made paysdie to
te me; to;

Muriel Harris, editor
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Bept, of Lnglish

Purdue University
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THE SELECTION AND TRAINING OF PEER TUTORS
At Lincoln University, peer tytors ars an

integral part of the University's Writing

P?ﬁgrﬁa Tha%? purpass i3 not to lighten an

-

instryctor's load, nor to provide an edifing
service for the s*aé 2nts, nor to oact as class
monitors during 1ab hours. Under our pro-
gram, the role of the pesr tutor is clearly
defined. Because much 13 expacted of zhem
they are C&T%a}iéj chossen and carefyl
trained. The selecticn process begins wﬁ th

the instructors in the two ﬁa ic ¢omposition
courses.  They may recommend any student Wit
& grade of B or abova who has successfulls
complsted both composition c?aases, and | wWhi
nas the ability to work with obher students
on both a one-to-one basis and ia small

.ecaﬂﬂ ndation s made to the

na::r wha completas
3 ge?ectzzr thraugh ints rv**
n siudent and examinati tan of w“1v

Trn\ gl

Ornca tha
enroall in courses
trained. These courses, taught ,
ing Lab foordinator, do not mest on i ragye
tarly scheduled basis, but are set up as 3
series of mestings which continue “hraﬁgﬁﬁﬁ,
the semestar. The first meeting takes place
before classas begin so that the sear tubors

can meel with the teacher they will he work-
ing wits This first meeting, along with
mast oF the others, is held s the writing
Lab, which is really the heart of Lincoln's
Writing Program. Since many of the ifutgrs
wEEE be werkéng wits fasic Writing courses,
d these classes mest in the model-classroom

sccﬁaen 6f the Lab, and since a1l the tytors

are required o put in a carialn number sf

hours in the Lab esach week, the first Teht ag
i3 also the tims whan the *;*afs familiz
themsalves with the Iah, is also at t.1$

2

fi.'r

3. *

meeling that tutors ars given a description
of the ] r:twng Frogram, and an 1&33 of what
Eheir role in that program is to be. In most

casas, the futors are acrea*y faﬁiléar with
several facets of the program singe they hava
gone ihrough at least the two composition
and zn rarg instancaes the Basic

i3 initial meeiing the first arsa im-
portant Lo peer tulor training 75 introduced,
assigned reading on peer tytoring and teach-
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This first mesting is important because
pear tulors get an ovarview of the Brogram,
meet and talk with the teachsr tnpy are as-

ss; ed to, and tour the Writing | &4, famii~
iarizing themselves with the various AV

eguipment, Mestings such as téese continue
tﬁr“ﬁgﬁ”d’ the seﬁenLn,, ard ma' take differ-
©ent forms as the tutors bec more confident
in thelir positions, encountar prcuﬁems they
need heip dezling with,
talk gver their succaesses
Lhair aep*s-~*qe gther ©
Ings, plus works
both vﬁtgrﬁ and t
arza of peer tut
Tike the initial
the Loordinztor in tnm Writ rg Lab to discu
sutcess stories, problems, and pleasurss ¢
arg ail part of peer tutoring.

Bo
gacher
ar

ang, tars meet

Juring my two semesiers as a peer tutor
frustrations were also sharad. Each of us
had at least oncs set up regular tutoring
sassions with a student who had sxpressed 3
desire to improve, only to have him siop
coming after the first time. Becoming awars
that we were nol alone with these problem
stugents or problems of cur own was invalu-
able 10 our learning process. It lessaned
the sensa of personal failure that we invari-

“ably felt when unable to motivate a student,
We also found that we all shared z common
anxisty: a2 Jack of confidence in our own
abiiities. Most of us were nof quite sure if
we had the necessary skills fo be tutoring
others, and we were nat at all confident that
we could live up to the instructors’ expecta-
tions of us. SBroup disrasséans ware banafi-
cial in this respect. AL first we ssemed fo
dwell on our weaknessas, but we soon realized
we a1l had f*rangths as well, These positive
feelings were reinforced when styudents would
take the time to let s Xnow that our heip
was appreciated, or when we could ses visible
prograss in a student or a writing group

Besides group meetings with the Lgordina-
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alse mest individually with the
they ars a@”a1a3 with, The fra-
hese sassions is determined by the
and iy usuatly depanding upon
r schedules.  Some are able to maat
such as befaors every class, whils
wOrk oub a weekly mesting. AL thess
encas, te&cher and tutar plan futyre
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together
at writings ﬁhaé their studenis ars working
on, talk over any oproblems concerning indis
vidual students, the groups, or the class as
& whole, and review their own effectivensss
or ineffactiveness in coping with all thess
areas.
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In addition tz meetings, tutors alse
atitend workshops given by the Lab Coordinator
or other zﬁstruchsrg within the department,
ﬁarkshaps fhzt I attended inciuded two gram-

mar drills given by one of gur professars.
Each of us tuloring during that Tirst semes-
ter had exn*esgeﬁ a lack of confidence in our
ability to handle questions concerning basic
grammar. We all fzlt zs if we knew when

or wrong, but not why.
schoot E:g‘?a% semed 1ike something in
past, a5 in some cases it really

&nx3ﬂ it was not possibls fo cq?peete
in two sessions a crash course in h%}a1s%
grammar, the tatks did prove helpful, if anly
Lo assure us fhat a comprehensiva %53w3eége
of grammar was nol necessary in talking with
- ¢ owriting.

s&mazh*ng was right
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Another workshaﬁ invoived sbarwaﬂtﬁ; our
evaluation skilis. For this occasion, the
Coordinator set up an saxm*cgse in which wa
were Sseparalsd inta EWQ roURs, and sach
g*zu@ wWas given a sam p a saqden*‘- Wy
ur task

oy sty dﬁnb, and L
how we would conduct the tutari:
The itwo sa%;;ﬂ ar§:ings wers gut
erent, With one chviously written by a
student in a Basic &rstzﬁg course, and the |
ﬁaﬂef from a student in a composition course..
The group reviewing the first paper decidad
that the student haj basic grammar probliems
that should be dealt with before even talking
about writing, while the second group felt
that their student needed to work first on
Himiting the topic that he had chosen ic
write about, Talking this over within our
groups gave us the opportunity to see how
others approached situations, and to share
the knowladge fhat we were easn accumigiating.,
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While most of our workshops were both
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first rezl experience
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The warkshop during this reireat in
seived all the pesr tutors as a group. e
ith the head of our Freshman Program
mederaling the session, and the instructor
as audience, This meeting was similar 4o
anes we had with our Writing Lah Coordinatar.
A2 discussed how tytors in each discipiine

Functioned, what problems we confrontesd with
the methods we used, and whal seemad to work

well for each of us. I this gxchangs of

ideas, we logked for insights that we could
gach inzorporate into our awn style of tutar-
ing, Many times we found cur problems to be

similar, despite the diffarent subjact arsasz.
The one that ssemed endemic to all disci-
plines was student apathy. 3o often students
come 10 see tuiors because their teachersg
tall them io, or because they know they are
Fatling and think that periaps tubors haye
the magic formula to pull their D's and Fisg

2 £'s ar Bis,

ety
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#ith the same 10 abs
these persans w Py f Prge
gram ciasses becayse 5 oregquired by the
schaot?  None of us the definitive an-
swer, and we concasd nat thare probably
w3s no definitive answe: I€ is something
thal must be dealt with dndividually wits
each studani. Hoi all problsms we discussad
wire this frustrating, howsver. Some wers
tachaical, such as defarmining whare 1o draw
the Ting bGetween tutoring the student and do-
Ing his work for him; some were more person-
al, such as coping with students who asked
nat only Tor nelp with their classwork, but
help with emctional or social problems as
well., While all guestions were nobt answersd
nor ali problems solved during this weekand,
tutors and dnstructors alike f21f that we had
benefitted from it. f&nd an added banefit was
the amoie time we were laft with to gniny
surselvas al the resart area whore we wars
staying, Unfortunately, our program has not
had the funds over subseguent semesters to
provide anether workshon of this naturs,

This brings me to the Tast and most $mpar-
tant area of peer tutoring at Lincoln, and
that s our participation in the clascronm
and the Writing Lab. Ouwr program is set 4
to utilize pear tutors in both the Sagis
writing course and the compasition courges,
wniie they may function somewhat differently
In gach course according io the fteaching
mathods of the instructor they are working
with, thers are standard roles that each Fyl.
Fiiis. In a1l three courses, ths futor is
active in small group work., The plrpnge of

classes s to shars writing
and te raceive feedhack,
tough-mindad. Buring my

groups in writing

Tirst semester as a peer tubtor, I worked wis!
sochn in an English 101 <lass.  Within our

class there were five writing groups, sach

containing five or six studenis, On the days
that we worked in groups, I would Join one

graup and participatz as 2 student in what-
gver activiiy they werz working on. At the
first of the semestar, it was apparant that
many of the students wers not used to sharing

their writing with anyone but a teacher, and
they did not see that as sharing. 1 rememher

sitting with one group when none of them
wantad to read first. Their sxcuses wers,
"Mine is still in the rough draft stags,” or,
I'm onot ready for anyone to hear this yat.®
I had brought 2 sample of my writing, so I
read first that day. 1 think that in ttself
wiid have broken the ize far them, byt thers
was an acded factor that really served to



show them how a writing ﬁ“auu caut
nappensd that 3n that da
Loordinalor was visiting the s?asa
and evaluzts teacher and pes:
ance, and & I began read

groun. nen I finished,

*ﬂ@gﬂd silence. It was obvi

dents did not feal comforiah I
My Wr ltszﬁ but the Coordinator did
their ret icanca, ‘ i
what she liked aboyt +
mernted en arzas that goul
AT fFirst the studenis wers
continug, bui soon they

some of her criticisms and !

whather or not they were 3

the class persa4 W33 ova he

fheir papers and ta?ked ta each oiher about
what thay had writtsn,

Our class did not work in writing groups
every day. Becausa there was much new mate
rial to present, some periods wera ssnn? w**h
John explaining such things fr
or the importance of 3z rols o
each paper. During thesa sga: ‘a
it benzfictal fo participats as 3 studen
dften the matazrial he presantad wis new to ms
as well as %o them, and there was no Gt“é.
function I could fulfill than that of 3 ol ass

member.  This fact was brought home to me on
a day when he gave an open-hbaok test in
class. I fook it along with e gvaryong elss,

and I found 1% Just as d4ifficult and had ac
many compiainis aboub it as any of the other
Stué&ﬂ»\.

Another role I fitled in class was that of
a go-between. Occasionally a siudent would
ask me about 3 point he was not clear on, or
wiild ask that I relsy a specific guestion o
the teacher. Some of them seamed to feel
aore comfortable asking @e First. This could

“have something Lo do with the fact that many
studants fee] that any question they might
have is automatically a sensaless one, and so
they would much rather have the peer tutor
look foolish asking 1t than themselves. 1

foit that my participation as a student at
these times was usefy) S%ﬁce the guestions
might net hav~ bean asked otherwisa. Ther
actually were a few students in the ¢lass who
were guite re£=ceaz about ta%ggng t¢ the ;nw
structor, but seemed comfartable in oo aming %
ma. By the same *3kh(, some praferred aa1ng
directly to the teach instead of the pesr
tuter,  Through this *%“*333ﬂ of Tabor, we
were able to work closely with most of the
students in the class.

Buring my sscond somester as a r tutor
g my 5

I oworked with an English 100 olas whish re-
gquired that 1 altsr my role sawaw%aa* Singe
this was 2 remedial course, I fumctionad in
it dlffereﬁt?y than in the composition
Courss, AL no time in this course did I oY~
form Just as a student. Instzad, I concen-
trated op mxx*“g surg fhai the instructians
and concepts the instrucior prasentsd were
understood %ﬂ the entire ¢lass, 83“3&55 H

watch thes students as the
it was easy for me Whoo was

taking notes, who lopked yﬁZL1eé or who was
dc;ng homework for ancthe I would

could
= omd
LooKe,

m‘

cluss. I
then relay the TF?QV&&;?QQ to the isacher,

who cauld go over the material azain, or I
woutd talk *ir"ctij wéth any student whom I

T2t had not received or understood Ehe il

formation, It wou?d somel imes take repeatsd
ex; a?aﬂfwrs ar restateT&?tb hefore caertain
peinis would become claar to the class. This
carriad through evew to the small group work,
while the students were writing and sharin
their w r‘“%ng, ne instructor and I hoth cir-
cuiated through the groups, ”aqing time io bhe
sure that direcltions were foliowed and in-
structions undersiood.  In working with in-
dividual students, our time was spant talisd ng
not Just about wri but about grammar and
the imperiance g in standard English
as well, Becaus nts in this course
varied in the speed and skill they could de-
voie 1o an assigrment, we would fre*seﬁ“%
have students working on different projects
ab the same time, It was not unusual ta ha?ﬁ
half the class in the classircom portion of
the Lab working on one assigament while ths

usage s i
thesa instances, the instructior
2ach devote our full attention to one grou
At no time did the students vad i

about working with me instead o
tar.,

tutor in both the remedial and

ition courses, 1 assisted the in-

in evaluating students’ writing,
ning as53ignments, aﬁd avan at Times con-
Ling the class. The extent of a tutor®

within 2 class depends Targely on what

meﬁ er she is working with. Some instruc-
tors include pesr tutors in all arsas of the
Loursg, while athers prefer that they perform
in a more Timitad rola,
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In addition io working with the cizss,
paer tutars also sut in saveral hours a week

in the Writing Lab, under the supervision of
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two professional tutors who work
Gur fungtion there is fwo-f:
First of all sarves the siud
Kriting courses s bobth class !
audic-visual lsarning center. The sty
regquired fo put in a2 ceriain amount
n week working on the grammar and
The peer tutors assist the
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i otutors in answering any gques-
tudents have, setting up the vari-
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43 equigment, handing out module forms, and
cotlacting finished work., The Lab also
serves as a tuloring center for students in
all three composition courses, Sy

in on a drop-in basis, or they can sake an
appointment to se2 & cartain tutor. Some
pear Tutors aisg see studenis ocutside lass
and 1ab hours, depending on their time sche-
dutas,

Classroom
the Lab, abtis
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above-mentioned areas. 2
muenis are aiso regquirsd, ons ab midetis
ang as 3 Fipal. These are self-svaly
ns, in which the pesr futars assess how
1 they have performed in each area, pro-
285 they have mads working with the class
and with individual studenis, and what grade
they fesl they have earned in the course,
The instructors also submit evaluations on
the tytor they worked with, and thess, plus
uhservations made by ths Writin
pear  tyt

participation
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nator, determine the
grade,

Gbviously. being a peer tuior is no easy
task. Tutors must be orepared o devofe both
Limg and energy L0 the course. Adding up the
hours one must put in is encugh to discourage

many polential tufors.  Besides the thres
hour composition o to be attended each
weak, and the two hours spent working in the
Lab, the tutor must Tit into her schedule the
meztings and worksheops thal are reguired in
the course pius meetings with the instructor
she works with, and time for going aver stu-
dents’ writings with the insiruciors. And,
as [ mentionad praviously, some tutors choose
to nelp students in their free hours as well.
it s true that this may seem 2 lot to do
simply for three hours credit, Most peer fu-
tors wouid tell you that they valus not only
the experience, but the psychic rewards as
wWall And speaking sirietly for myself, I

- F i

© What do we stil]

valuz the opporiunity Lo work as an equ
partnar with high quality insiruycltors, a
be given ithe opportunity o writs about pesr
tutoring.

Gebby Trevalhan
Peer Tutor
Lincoln University

Stephen P. Witte and lLaster Faigley,
tvajuating Lollege Writing Programs
(Cardondate, [11incig: Soutneen Llilincis
University, 1983}, 120 po., $38.50

As describad in the pubiisher's release,
this book "oritically reviews studiss da-
signed to evaluate composition programs at
the University of Northera Iowa, tne Uni-
verstty of California at San Disgo, Miami
University, and the University of Texas,

Because present evaluyation sysiems are 3o
timfted that they ars neither reliadle nor
vaiid, the authors realized a need for theo-
retical and practical guidance, which they
offer through discussion of generalitiss from
the four studies and pertinent questions and
guidance to evaluators of composition pro-
grams. The questions they devisad demand much
of program evaluators: What do we presentiy
know?  Wnat assumpiions are we making and how
do those assumptions limit our Xnowledge?
Are those limitations necessary or desirabie?
need ta know?”

The bDook ¢an be gorderad from Southern
I1iinois University Press, P.0. Box 3697,
Carbondale, ITlinois 62901 {618/483.72281%,

A Reader Comments, .., "9

The Newsletter continues %2 be an invalu-
able afd. When [ made plans to begin having
peer tuters last year, I had only to review
the comments and advice of thosz who had
written about peer tutoring in the News-
ietter. My plans =11 intd place with 7o
False starts, thanks to others' experiencs.

Lorraine Parkins
S, Cloud State
University
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when [ owas hired in January to seb up 2
Basic SKills Program for a University Student
Davelopment Center, I found challenges that
made my 14 years of teaching basic Englisk
Departaent courses chiid's play in compari-
son.  Since the Center alrsady had a reading
specialist on toard and was in the process of
Riring a math spacialist, it fell to me to
develop the writing component of Ihe program
as well as to superyise thesse other areas.

Certainly, developing a writing orogram
from scraich ioomed as a pleasuradle chal-
tenge akin to establiskhing wmy ideal univer-
sity from the bottom up, but the questions 1

. First had to know enougn to ask and the an-
swars thal nad to foliow often mads we long
for the security blanket of a set ¢lass mest-
fng in a set classroom foliowing a relatively
set syllabus. Tme first, and philosophical,
hurdie T engounterad was the notian that
since my new smplayer falls under the asgis
of Student Services, then whatever s taught
within the Student Development lenter 15 ex-
tra-curricutar, The academic departments
handie curricyla. Tnis viewpoint caused me
not & 1itile consternation:  what in the
worid is ngnacademic, extracurricular writ-
ing? I could offer, I suppose, personal lei-
ter writing as my nonacademic, extracurricu-
Tar writing componsnt, but that is certainiy
not what tne studenis who freguent the Center
request. They want help with academic wrii-
ing assignmenis, such as composing chapter
sumnaries or book revisws; they would be in-
credul ous at my suggestion they write their
grandnothers instead.,  In such a way, then,
guestion one was answered for me: my writing

~camponent would have to be an intercurricular
academic-support service, addressing the
needs of the students whom I was hired to
Pserve."

But whal of the academic department al-
ready most concerned with writing skills?
What was to be my relalionship with the Eng-
1ish Department? Even though thers is no
direct connection here Detween the English
Department and Student Development Lenter in-
struction in reading and writing {such as the
standard practice of shared staff}, thers ob~
viousiy are commpnalities in instructional
purposa and subskills that must De addressed.
Some repetition between the two programs,
therefore, 1s not only unavoidable but Yaud~
able for reiaforcement of crucial concepts,
such as targeting main idea and supporting

detail in both reading and writing instruc-
tion. However, efther to duplicate gxactly
the Etnglish Department program within the
Student Developnent Lenter progras or to gir-
cumvent 11 by choosing an approach to basic
skills radicaliy different from that espousad
by the traditional department would be {nef-
ficient, confusing to the students, and rob-
adly suicidal when the English Department
noticed that ancther area, and one nonacadem-
ic from tts perspective, had hung out a shin-
gle reading "Rival Writing Instruction.”

Again, student nesds addresssd the probdlem
and helped focus further on the faatures of
the emerging Student Development Lenter writ-
ing component. In a fairly large, open ad-
wissions university, therz are 9 many stu-
dents with so many, and often severe, writiag

deficiencies that no one department, or Cen-
ier, can handle the business alone, A senss-

ter’s observations of students' reasons for
sesking writing afd within a Student Dewelop-
ment Lenter rather than within or {n addition
Lo the English Department provided we direce
tign, These students materialize in the Cen-
ter's fledgling writing program for four
basic reasons:

1. The students want help
course assignment. If
for an English course, r them back
Lo the tutoring program within the Eng-
Tisk Department., IF they sre disinclined
Lo take this route or are facing a writ-
ing assignment 1n a ¢class other than Eng-
1ish, I fake them to the Center’s tutors
for ald., Bzcause of my support of writ-
ing as an interdisciplinary activity,
even befors [ developed the broader
“Writing Process” Program {discussed be-
tow}, I drafted the first varsion af what
is now revised and termed the "Academic |
Writing' packet in which I outiine ap-
proaches to writing assignments not gen-
erally taught in English, such as chapter
sumaaries, essay tests, critical book re-
views, :

2. The students are suffering from an ad-
vanced case of writing anxisty and want
support before they enroll in (often ro-
peating) a particular writing course, I
had heard of pre-calculus, but had neyer
realized the demand that exists for a
pre-composition course. These numerous
students regquire an averview of the en-
tire writing process with special atten
tion both to weaknesses that amerge and :
to tneir sweaty palms that are frightened
of holding 3 pen.
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They are either enrollsd in 2 Learning
Si11s course taught in the Stugent

Developnent Center or are participating
in the Center's prebation program, and
their instructor or counszlor detects a
writing deficiency. These students re-

3.

Wl
guiire & more formal assessment of their
perceived weaknesses and individualized
programs 1o address their needs,

Tney are slready working in the Lenter's
Learning Lab con study skills or reading
and “discover” that poor writing skills
as much as inadequate study or raading

skiiis are the cause of low grades on

tests.  These are certainly fdeal stu-

dents who determine on thelr gwn that

writing has some conneciion to learning
and to adequate demonstration of that

tearning on tests.

After a semester’s cataleging of these
needs and of the tactics the Center was
taking in addressing them, I drew up 2 report
thet summarized and svaluatsd the dirsction
the Student Developmeni Centar ssemed to be
neading 1n 1ts burgeoning writing component.
The first person to receive a handecarried
copy was the Diractor of Composition. OQur
two-hour discussion of university students®
writing nesds and our collaborative efforts
to address Them was profitable ndeed, such
that there are now twe-way referrals, to fng-
1ish graduate studenis tuloring in the {en-
ter, and feelings on both sides that we nesd
orig another and tne studenis nesd us hoth.

1
&

Another reiationship that I targeted 35 2

prigrify Tiem was the one between the writing

companent and tne other programs within the
Student Development {enter. 1 cerisinly do
not want to be viewed as empire-building by
my Student Development Center colleagues any
mors than 1 want the Engl ish Depariment so %o
perceive my roie. The (enter has historical-
1y been oriented toward counssling and study
skills; I belisve this sound base should be
broadened dut not supplanted by basic skilis.
i have added, of course, g writing section
{an essay] into the Center’s assesswent pack-
age, but when [ discuss test results with
students, 1 always take a holistic approach
to the data. As poor as a writing sampls
might be, a student’s current courses might
well demand more attention be paid to reading
deficits and study techniques with writing
instruction worked in as a supplement to an
tndividualized skitlis-building proegram, or
even delayed to the following semesier, One

technique 1 use regularly with students o

-

focus on reading while working in some writ-
ing s to require students to write paragragh
sumaaries of reading sslections they have
been assigned. A3 1 have also happily dis-
covered and mentioned about category-4 stu-
dents above, requests for writing aid scour
naturaily after a student has beea working on
reading and study skilis for a white. Thus
my viaw, and 1 pelieve the wiew of my new
caileagues, of how writing is fitting into
the existing Student Development Center pro-
grams 13 very positiver its integrated, ia-
terdiscipl inary, whole-student focus I find a
workable aiternative, maybs even a preferabls
at ternative, to a separate unfversity writing
center,

These important issues that speak to the
purpcses ang Tit of a Student Development
Center writing component at least temporarily
resgived, 1 tackied this summer the crucial
guestion of how bast to organize the Center's
writing waterials to address as efficiently
as possidle the varying programmati reqiire-
ments of students. Despite the mational ten-
dency to focus academic-support-servics write
ing instruction on grammar and usage, [ re-
Jected this approach both because of the
types of requests I receive from students and
because of my own gefinition of "writing.”
My view of composing certainly runs counter
not only to focusing selely on surface fea-
tures of writing but to separating across an
entire campus the instruction in rhetorical
principies from the instruction in adited
American English, It may well be that an ime
dividual student needs work only in remedi-
ating sentence fragmenis and comma splices,
out she or he should alse receive reinforce-
ment of the point that writing is a process
of which editing is but a small, and final
part, Thus the Student Development Lenter
Ariting Program that has gone into effact
this fall is termed the “Writing Process,”
Its eight modules addrass all phasas of Suc-
cessful writing from brainSTorming a tepic to
editing usage so that even a student whose
probiems are limited fo the final edi ting
madule of the program will literally ses when
she or he receives a copy of the program that
editing is an ending, not a beginning or sub-
stitute for writing,

-

To begin the complele program, a categery
2, 3, or & student writes an essay which is
then avaluated by the Basic Skills staff, the
results summarizad on 3 feedback sheet which
is shared with the student during a curricu~
tar planning session. This evaluation sheet
Tists in detsil the features of successful



ron audience awarsness to appropr-
of pronouns.  Next to sach feature
¢ number, such as ¥25, that corree
with a specific set of materials in the
regram.  After discussing with the
characteristics of the sample es-
indicate the naed For remedi ation,
nisfher self-perceived nesds, and current or
futurs writing requirements, the 7nstructor
directs the student to the appropriate mod-
utes. The levels of each modul e--overviaw,
materials to read, practice, application, in-
structor check--are designed to build in both
mastery at each Tawel {as much as is possinle
with a recursive procass) and further diagng-
$1s not provided by the inftial writing sam-
pte. Also purpeseful is the program' s di rec~
tive to the student tfo sslect for the appi i
cation phase of each module a fopic that is
integral 1o ong of his/her current ciasses,
this %0 reinforce the crucial 1imk between
writing and Tearning. A student who com-
sletes the entire program {all modules) will
have written Dut ong essay, but tnis one many
times over, thus lsarning gxperiantially that
writing 15 a process.*

[ have also Tearned a great deal experien-
tially. WNot only is sefiing up a2 student
Servicas writing program a delicate process,
and one more political than I would profer,
it shares with 31l Interdiscipl inary, supple-
mentary writing programs the awssome task of
preparing students for writing competancy in
a variety of content areas. To feel respon-
sible, as I do, for developing a student’s
abiiity to handlz nis/her antire semoster's
curricuium rather than just succeed in Fresh-
man English has contributed to a sleepless
night or twoe, 1 know that there are still
alternative materials to be bought and fed
Tnto the Writing Program 1f and when the bud-
get allgws, to fit the diverse nseds of the
university’s ESL and LD populations, for ex-
amptes. [ also kaow that there are numersus
revisions to be made in the program that [ am
not even aware of yet, Bul thrse stydents
who “field’-tested the “"Writing Process”
during the first term of summer school have
given me hope that ! am on the right track.

ATl three students, seniors in their re-
spective and differant colleges, had prayi-
ously failed Junior English, a unfyersity
Competency-writing requirement, and had
scught solace Tn the Center, two referred by
thetr adviscrs and one (whe had thereby
missed May graduation} by his dean. To their
reiief, and mine, all three passed Junior
Eaglish the second session of summer school

in good style--2 B's and 1 C. Such succsss
with 115 accompanying improvement in sel &~
esteem has to be the bottom line of a sty
dent-focussed, academic- sypported- service

writing program,

\/

*loples of both the evaluation sheet and the
"Writing Process” program ars available upon
request.  Pleass write to me ¢f¢ Student
Development Center 106, University of
Arkansas, Fayettevilla, AR 72701,

Karen Hodgss
University of Arkansas

Rita Phipps, The Succesgfyl Student’s
Handbook: “A STep by-Siap Bulde 13
study, Reading, and Thinkiag SkiTTs

2atiier U. of Washington Prest,
1983], 184 pp., $3.95,

&

As described by the pubiisher, this
Study and reading skills text "takes the
student step by stap through the learning
pracess, starting with chapiers on mabi-
vati and scheduling. Mowing from the
basic skills of note-taking, memorization,
Cross-referencing, and test-taking, Phisps
then devotas thrse Kay ¢hapters to reading
skii¥s. Also covered are sutlining and
summarizing, canselidating Tecturs noteg
ang outside reading notes, and writing a
research paper. The book ends with &
checklist, summarizing what the student
should be doing from start to finish.

31
I
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?hrsugﬁa%t, Phipps  offers  examples,
Cross-reterences, and exercises. The
Successful  Student's Handbook  al<e

tTuncticns "as ™ a reader,
$1xth grade lavel

LTS 3 ]
Lh}?‘;.ee::!‘it??a

» $iariing at the
and ending at ths

Copies can be ordered from the
&nzy§rsaay of Washington Press, Seattis,
Washington 98105,

A Reader Zommants, .,

This 1s just a note to say how pleased
I've been with the Writing Lab Newsletter
throughout the past vear. Althodgh aur X<12
tutoring program is neot exclusively a writing
Tab, I've found many articies and most
newsletiers to be very pertinent. The June
1983 issue wag particulariy timely, as I was
wrestling with an svaluation tool when Harvey
Kaii's article helped me not to farget a fow
key points,

Eal
oo

Janice Cuddanes
City-Wide Tutoring
Program




CONFERENCE ON BASIC WRITING SKILLS--2ALL
FOR PANEL PROPOSALS

The Conference on Basic Writinmg Skitls
invites panel proposals for s special
intarest session, "Crhallenging the Zasic
driter,” which will take place at the 1334
Conferance on College Compositian and Lome
munication in New York, March 29-31, 1984,

tions dealing with effective ways of helping
basic writers extend their skills in writing

and/or reading.

Send orief aro than 12

pages} by November

\/

105315 ing mors
1, 1932 to:

Andrew Moss

English and Foreign
Languages Department

Ca} Poly, Pomona .

3501 West Temple Ave.

Popona, Calif, 81783
MATERIALS FOR SALE AT MALF-COST

FC
OF DUPLICATING AND MAILING

Whilae fthey Tash, we will el 20 sxtra
copies of packeis coveriang both “peer tutar
training” and "organizing a writing cenier®
{100 pages) for 32.00 including envelope
and maiting. Send check to: Prof, Ulls £.
Lewes, Writiag Resource C(Center, (Ohic
Wesisyan University, Delawars, OH 43015,

DEAR EDITOR:
THAT ., . .:
ASSIGNMENT

Approximataly three-fourins of my BW
dgents published during the past semes
The first ftem hit print in October; the
Tast, 3 few days after Christmas. The form
of their publication is the Letter 3 the
Editor. Letters appeared in the school
newspaper, the Blarzer, the Jolist Herald-
News, and the Chicago Sun-Times.

Having students publish is not remark-
able. But my students are basic writers
assignad %0 a sub-freshman writing course
in our Academic Skiils Center. When I read
the last one to appear in print for the
fall semester, I decided to share My ex-
periences with the lessen assignment that
generated this outburst, And, [ assure
you, the accomplishment s my Academic
Skills Center students’ since the assign-
ment is reither new nor original. | first
made & similar assignment 0 2 regular
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knat inspired the sacond generation of

o the Editor was an exchange of
and phone calls that 1 had with a
newspaper sports columnist. He
made an unfortunate remard about commund ty
colizge athletic programs citing cur school
35 & symbot. I attacked via s fatier, Ha
applogized. I shared the battle with my
Students as it continued, Their interest
motivated me to produce a casseite tape-
sookiet Jesson as a final writing assign-
ment in cur Skills Center By ¢lass, a Let-
ter to the Editor,

Basically, the original assignment con-
3isted of z re-taliing of my adventures
with such lettars, copies of my published
ietters, and 2 suggested model for such
fetters. Mainly, | thought that my stu-
dents might enioy writing crank lettars ag
much as I have through the years. However,
25 the semesters rolisd on and students
were published with remarkable regularity,
a dulletin board pecame an impraciical wWay
af sharing student Tetters with their
pears. Therefore, I made a supplamentary
aockiet and added it to my original lesson,
Student Tettfers continued to appear and
overfiowed the bulletin board. I continusd
to write my own crank letters and occasion-
ally had one published. Then in February,
198G, Glamour published an sxcallent brief
articie "Get four Letter o the fditor Pube
iished.” Tnat, too, joired our materials,
By then I realized that the assignment was
& winner--at least as far as By BW stydents
Were concernad.  In time, the Slamour arti-
cle was added o the first bookiet, and a
second supplismentary beoklet joined the
Tesson resources. Now a third book]et ap~
p§ar5 in order, lust for the past semester
alone,

why has this particular Yesson turned syt
so happily for all concerned? Well, the
gntire lesson hag deveioped into a non-
threatening, relaxed sharing experience,
In affect, the students have worked out ths
tesson material themsalves. It Buiids sty-
dent confidence to have the letter as their
Tast writing assignment of the semester in
a Pass-Fail Taboratory course. Moreover, 1
have eased ints a3 Tow-key approach, re-
quiring a rough draft only. e go through
the drafis in z ore-on-one conference,



sometimes being joined informally By otner
students waiting for help. Aftzar we adit
the draft, I send them to check with our
clerk-secretary-para-pro mirasie worker,
Marilyn Tease, to ses iFf she i3 available
te type the letter. Most of them have
never seen thelr writing in typeseript, and
the effect sometimes nearly overwhelms
them. A typical comment is a broad smile
and the comment, "Hey, that looks pretty
goggi®

At that point I ask whether the students
wish to submit their letfers to a newspaper
and explain that they can reguest to have
thelr names withheld., Usually they send
the JTetters off. In a few days we discover
Tetters in one of the three newspapers, or
students proudly bear their published Iez-
ters Lo us. One epic day thres Jetiers ap-
pearad 1n the Jolist paper. Ssveral stu-
dents had the same letters published both
in the school and fown papers. Somshow my

BW studenis seem to have radar that detects

topics that appeal o editors. They write

Ao ety ta apdmale  Fes 07~ T e
apout cruelty to animals, traffic orobiems,

the real meaning of Christmas, the condi-
tion of roads and highways, 2 restored
movie patace, the behavior of students,
whatever they find when they look {n their
heartis,

By the way. in the first two wesks of
December I managed to get one letter of my
own publiished in the school newspapsr and
an article published in a national running
magazine. 1 was hapoy and relieved. How
moriifying to have BW students appearing i
print day after day and not being a part o
the Academic SKkills Center party!
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F.5, One girl came in and informed me that
ner mothar had framed her latter,

Another girl expiainaed that when her
brother read her letter which had been
submitted to the school newspaper he
urged her to retype it and submit it
to the Lnhicago Sun-Times. Sre did and
1t was publisned in the school news—
paper on Menday and in the Chicage
paper on the next day,

Today we discoversd that apparently
the school paper had saved letiers
from Yast semester for the first issye
of this semester. Seven of the sight
latters in the paper ware written by
my sub-frashman Developmental Writing
students.

WRITING LAB NEWSLETTEZR
Muriel Harris, sdizor
Dept. of Englisn

Purdue University

West Lafayette, Ind. 47207




