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A perennial question for most of us is
how to train tutors, and while many readers
eéxpress appreciatisn for articles focusing
on this topic, thers seems t¢ be an even
stronger interest in reading articles by
peer tutors. Thus, while stacks of ex-
ceilent articies written by lab directors
are waiting to appear, the scarcity of
articles by tutors is particularly evident.
S0, perhaps the next time you peer tutors
find yourselves twiddling your pencils when
you have a2 "nc show® appointment, you'ii
consider writing something for the news-
Tetter. What do you think you need to
jearn 1in order to be effective tutors?
What kinds of guestions do you want answers

)te? What techniques, methods, ané mate-

“rials help you? If you were to design a
training program, what would vou Include?
The rest of us are waiting to hear from
¥ou......

In the meantime, continue *o send your

articles, announcements, reviews, gueries,

and donatiens of $5 {{n checks made sayable

to Purdue, but sent to me) to:

Murfal Harris

WRITING LABR NEWSLETTIR

Dept. of English

Purdue Hniversity

West Lafayette, Ind.
47507

SOME THOUGHTS AND REMINICENSES ON HOW
A FACULTY-CENTERED SKILLS CENTER BECAME A
PEER TUTORING PROGRAM

The peer tutoring program at the College
4}f Staten Island CUNY has been in operation
or the last three years. It is still in
the process of growth; however, it has
reached a point where the program s now

understood and respected by students,

train students to work

instituted a 400~

colleagues, and administration.

The peer tutors at CSI work in the
English department's Reading, wWriting, and
English as a Second Language Skilis Center.
The Skills Center was born out of necessity
during the early 1970's when the college had
& large open enroliment program and an ever
increasing number of underprepared students.
The English department of what was then
Staten Istand Community College knew that in
order to prepare these students to make it
through at least their freshman year, they
would need to develop a sound proegram of
basic skills remediation. Since that time
the Skills Center has been an jmportant part
of that program. Some thirteen years later
the basic skills program s stiil in
existence, and 1ts staff has worked hard at
tearning more about the ways of helping
underprepared students improve their
reading, writing and speaking skills,

The Skills Center was originally staffed
by faculty members, and I have learned from
colleagues that there were many success
stories. However, during the 1975-1876 New
York City fiscal crunch, which coincided
with the merging of Staten Island Community
College and Richmond College intoc the
College of Staten Island, budget cuts forced
the English department to do everything
short of closing the Skills Center’s door.
But as the newly formed CSI started to
understand {tself better, and as the
budgetary problems abated a bit, members of
the administration asked the English
department to go ahead and rethink our
tutoring service and spend a 1ittle FONEY =~
but not too much. Faculty tutoring hours
were increased but that could be costly if
not done in moderation. So the idea of
creating a peer tutoring program which would
alongside faculty
with remedial and non-remedial students
started to take shape. The cellege
Tevel writing course called



Writing & Peer Tutoring. Students who
successfully complete this course may be
fired as peer tutors in the Skitls Center.
Each semester we hire about twelve student
tutors.

Three years later, the Skills Center is a
different place than 1t was in those early
days. Now students work on papers and texts
with their peers instead of their teachers.
And together they learn how to strengthen
their power of communication. They also
Tearn how to respect each other‘s Tearning
and how to intellectualize on school-related
topics. However, the mission and metho-
dology of the original Skills Center are
still intact--to work closely with students
and try to get them to learn more about
themselves as readers and writers, and to
encourage them to build on their strengths
to covercome their weazknesses. In short the
tutors In the Skills Center, now as always,
do not help students complete assigmments:
they help students become better readerc and
writers so that they can then go home and
compiete assignments on their own. This
policy clearly makes the function of our
tutoring service different from one which
cperates as a college laboratory that serves
as an adjunct to course work. Our tutors
are trained, and the first two steps in that
training are an exploration of how learning
happens and empathy awareness ratsing.

During the past three years ] have met
with other tutoring service directors, and
most of us seem to agree on one basic and
essential question. Before directors {or
prospective directors) try to "sell” a peer
tutoring program to thefr administrations,
they must first convince themselves about
the relevancy of such programs to the needs
of their institutions. The goals for both
Lhe students and the student-tutors must be
zlear first in the director's mind. If
“larity comes through understanding, then
itrectors might inform themselves about such
hings as peer tutoring and collaborative
earning by tapping those ever-gxpanding
‘ields of literature. Professionals from
lany fields--from educational psychology as
rell as  from history--have cogently
xpiained the benefits of such programs.

The administration at €SI agreed to begin
- peer tutoring program when they learned
ow well such programs worked at colleges
cross the country. But the thing that
ncourages them to continue the program at

s . -

A CSI is the proof of how well it g working
- at home.

Maryann F, Cast&iaccﬁf
Eollege of Staten
Istiand :

Announcing

the Publication of
a2 Newsletter

Computers and Composition

Editors: Kate Kiefer, Colorado State
University
Cynthia L. Seife, Michigan

Technological University_

Computers and Composition s a news-
fetter gesigned to inform 1ts readers about
computer applications in composftion re- {
search and the composition classroom.
Mmong other things, we will publish de-
scriptions of new software packages for use
in composition programs, ideas for empioy-
ing computers productively in writing
classes, and reports of computer applica~
tions by composition teachers and research.
ers.

Computers and Composition will be pub-
Tished quarteriy at a cost of $5.00 to
subscribers. Our first issue is planned
for November 1983. We encourage writing
teachers interested in the uses of
computers and computer software to submit
short articles (1000 words or less) for
pubiication in our newsietter.

Send subscriptions to:
Cynthiz L. Selfe
Humanities Department
Michigan Technological
University
Houghton, MI 45931

Send articles and notices to: (k
Kate Kiefer
Department of Englisk
Colorado State University
Fort Collins, £0 80523
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. I agree with Peter A. Lyons {“"Selecting
utors: A Two-Step Process,” Writing Lab
")News?etter, 7, No. B, April IQ'ETl_gha'E"'
7 choosing tutors for the writing lab is an
important part of the lab director’s joh. 1
alsc endorse and use some of the components
of his interview process. However, 1
disagree with his commentary regarding the
roleplaying exercise he includes as part of
his interview. He states that he gives the
prospective tutor a short paper and asks for
the student to comment on it. He says that
*The applicant whom I do not want working
with students begins by making suggestions
on how to improve the paper, focusing,
generally, on mechanical matters....”
Later, Mr. Lyons indicates what he fig
looking for in a tutor: “the ideal applicant
begins by trying to understand the general
assignment and the student's response to
that assigmment....” Contrary to this
statement, my experience suggests that ideal
tutors are “trained, not born® to respond to
students in 2 manner promoting principles of
developmental learning. It is simply
unrealistic to expect anyone to produce the
"proper” response unless he has had prior
tutoring experience. 1 have modified my own
/ interview approach through the years, in
recognition that I have missed opportunities
to hire fine tutors based on my own earifer
dogmatic expectations.

I have now come to belfeve that a tutor’'s
personality is a better Clue to her future
success as a tutor than the manner by which
she answers specific questicons about writ-
ing, all things such as ability and good
- grades being equal. Let me introduce my
approach by saving that the college |
represent, Husson Cfollege, is & business
school and as such produces no Engiish
majors. A7l tutors in our writing lab are
also part of a larger Pger Tutor program and
receive training in interpersonal skills as
well as English skills.

Peer tuters in English at Husson must
first lay the groundwork for an interview by
following this procedure: preparing an
application, acquiring two faculty
references, and obtaining a copy of their
college transcript. These items are
forwarded to the lab director by the Peer
Tutor Coordinator along with a writing
J}sample from the student; next, the student
makes an appointment with the director.
This procedure screens out the poorly
motivated student; thus, those who fulfiil
ait the requirements up to the interview
stage have demonstrated some Tevel of

ﬁ‘ T0 THE "MANNE™™ BORN: A REBUTTAL

comeitment. Successful appiicants are
rankad after the interview on a scale from

1 - 10 and a Tist of alternates developed at
that time for future personnel use. In
addition, I always maintain the same
interview format within every interviewing
tycie so I can validly compare the responses
of each applicant. Like ¥r. Lyons, I also
use a two-part interview, but 1 place much
more emphasis on interpersonal skills than
he. 1 begin the interview by asking some
technical questions about writing; many
questions are idiosyncratic and are designed
mainly to elicit information about how a
student perceives himself as a writer
without openly asking him that question.
Some sample questions follow:

What is a thesis statement?

What is a2 run.on?

khat is a fragment?

. How do you construct & conclusion?
{This seems to be more difficult
for many writers than creating an
introduction.)

5. What mark of punctuation do you use
Teast? Most? Why?

&. Do you have a special research
method that you use?

7. Discuss your strong points as 4
writer. (Unlike Mr, Lyons, I have
never met a student, at this
tollege or elsewhere, who has
bragged about her writing ability.
Writing seems to be an activity
that generally produces humility,
not hubris., Regardliess, bragging
also seems to be an undesirabdble
characteristic in a tutor.}

8. What are your weak points as a
writer? What characteristics about
you as a writer are you working on
or would you like to change?

From the answers students give, 1 get an

idea of their technical knowledge of

English, their seriousness as writers, and

the degree to which they search for

Tnnovations as writers, I try to weigh

their answers carefully because they may be

unconscious of vocabulary 1 use. For
exampie, some excellent writers will be
unfamiliar with the definition of a fragment
or a run-cn since they never produce these
errors themselves.

The second part of an interview I devote
to questions about students' {interpersonal
skills., In the space of a haif-hour
meeting, this second portion will take more
time -~ generally 20 of the 30 minutes. I

e Gad P B
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ask a series of questions first whereby I
hope tc ascertain the applicant’s feeling -
about the following topics:

1. Do you have special feelings about
working with the handicapped?

2. With minorities?

3. With stow learners?

4. What are your strong points as a
person?t

5. Name a weak point that you would

1ike to work on or are already

werking on. _

6. Have you successfully dealt with
confidential situations in the
past?

7. Why do you want to be a Peer Tutor?

These questions are an attempt to screen ocut
those applicants who betray feelings of
prejudice or who exhibit other unsuitable
traits such as dishonesty, excessive shy-
ness, and so on. I have received
surprisingly frank answers to thesa
questions; however, this is not a gauge of
their validity. [ can only say that they
have been beneficial to me.

Within this part of the interview, I also
introduce two case studies for applicants to
discuss. Here I am interested in the skills
they bring to the problems posed. The case
studies reflect actual situations and always
have to do with interpersenal situations
rather than writing skills. Again, a person
can be trained to be 3 skilled tutor; it is
infinitely more difficult to train someone
to be pleasant, helpful, and mature. [ ask
students €5 react to situations like the
following:

1. What would you do if a3 tutes of the
opposite sex developed a Crush on
you and, to your annoyance,
followed you around campus?

Z. MWhat would you do if a tutee
demanded help from you ocutside your
reqularly scheduled tutoring hours?

Discussing these situations is useful in
ascertaining a student's maturity level. It
is alse easy to ascertain from the
discussions the level of preblem-solving
skills a student can bring to the job. As
it happens, the case studies have become the
mast useful part of the interview for me.

Last, returning to Mr. Lyon's paper, I
take fssue with 3 statement he makes that

- ES
-

seems to direct his philosophy regarding

tutors. He states that

"The would-be tutor

- has to have sense eﬁogﬁ?_{ﬁy emphasis/ to €*

Know that she must avoid being cast in the
role of referee between professor and
student.® While I readily appreciate Mr.
Lyons' ethical and political acumen in
attempting to avoid problems in the lab, I
woeuld remind him that most of us,
professionals and paraprofessionals alike,
must be oriented and trained to understand
the responsibilities and Timitations of the
roles we play. 1In fact, some occupations
such as teaching require rather more
training than others. [ stress strong
interpersonal skills in my hiring practices
so 1 will not penalize candidates for
lacking skilis that only training can
provide. Mr. lyons would do well to do the
same. '

Suzanne Comins
Husson College

**éﬁéité#@ﬂ@gg@&éi@
TEXAS ASSOCIATION OF WRITING CENTERS
meeting with (
CONFERENCE OF COLLEGE TEACHERS OF ENGLISH

March 1-3, 1984

CALL FOR PAPERS

Papers may be on any aspect of writing
center administration or instruction and may
be practical or theoretical. Papers that
focus on the use of computers or word proc-
essors in the writing center are especially
invited.

Reading time for papers should not exceed
Fifteen minutes. Four papers will be se-
tected for the program, which will alse
include a business meeting.

Deadline for submission is November 185,
1983. Please mail papers to the following
addrass:

Jeanette Harris, Director
The Writing Center
Department of English
Texas Tech University
Lubbock, Texas 79409
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The English Lanquage Progras Lab at North-
eastern [11inois University in Chicago
serves a large, diverse population., Exch
trimester we hold an average of seven hun-
dred tutoring sessions for students who
range from the inadequately prepared recent
high school graduate to the Insecure return-
ing adult student. For a significant number
of our students, English 1s a second
Tanguage. The Lab is staffed by graduate
students, Master's candidates in efther
inguistics or literature, who are hired
primarily to teach in our developmental
program. There 1s very 1ittle time, and no
money or academic credit available for
attendance at extensive training sessions.
Until recently, what training we did have
consisted of one two-hour sessfon scheduled
as part of a day-iong orientation program
for all new T.A.'s. Those two hours were
packed with descriptions of our philosophy,
goals, progrems and students; detafls of
record keeping and scheduling; and & survey
of the materials avaiiable in the Lab for
tutor support. What could be classified as
training materials (specific suggestions for
a first session, ideas for establishing
rapport, problems 0 be aware of 1in
approaching ESL student needs, etc.} were
put in & tutor's handbook which was
distributed at the initial session. With
this introduction the staff, most of who had
never tutored or taught before, began to see
students,

Gfven the constraints imposed by the pro-
gram itself, what could be done to provide
useful in-service training, training that
would quickly instiil in the new tutor an
appreciation for the unique cpportunities of
the one-to-one learning situation? The con-
straints dictated tutor training that was
individualized since once classes started
the tutors’ schedules precluded the possi-
bility of large group sessfons. The object,
a2 training device that would take a minimum
of the tutor's time vet be effective and
pedagogically sound, seemed to call for a
method that could serve as a model as well.
Qur priorities for learning in the 1ab set-
ting are consonant with current theorfes and
practices in the teaching of writing., If we
wanted tutors to focus on process not pro-

duct, on the student rather than the materi-

al, and if we wanted dialogue rather than
didacticism, then we needed a heuristic that
would mirror these goals. dJust as we know .

W USING YIDEGTAPES FOR TUTOR TRAINING

that telling students the rules of grammar
and the do's and don‘ts of paragraph organi-
zation will not usuaily help them produce
competent writing, so too, telling new tu-
tors the goals for a tutoring relationship
will not automatically produce a cadre of
listener-responders. In order to learn the
value of a Tistener-responder as a facilita-
tar of learning, the new tutors ocught to
experience the process themselves,

A survey of articles on tutor training
indicates that lab directors are using a
variety of methods to aschieve this goal;
these methods range from the collaborative
tearning model of Ken Bruffee's Brookiyn
Plan to the use of role pl ayin% technigues
at group training sessions. he use of
videotapes of actual sessions can provide
another option. The use of videotapes for
tutor training is not a new idea. However,
most often lab directors report on the use
of tapes made of hypothetical tutoring
sessions produced from scripts written by
the administrators or by the tutors them-
selves as part of thelir training. But, as
Fran Zaniellc noted in her December, 1§79
articie in the Writing Lab Newsietter, such
tapes are too obviously staged to be
effective training devices. Moreover, the
time involved in such & project made it
unacceptable for us. My attention had been
caught by another observation Ms. Zaniello
had made whern she described the accidental
taping of an actual session bLy the
technician waiting to tape the sc¢ripted
ones. Although the administrators preferred
the real session as a teaching device, the
tutors had seemed to learn more from the
hypothetical sessions which had been
designed to be examples of "good® or "bad"
tutoring. I hypothesized that the tutors
had known what to Tock for, their responses
had been set up by the clearly positive or
negative scripts. To re-establish ay
analogr to the teaching of writing, this
method is somewhat like teaching writing by
analyzing professionally written models. To
be sure, there is value in this teaching
method, but it can not be said to afford the
student a direct experience. In order to
accompiish this goal, 1 decided to tape
actual sessions and then confer with the
tutor as an in-service training method.

The Learning Services Department of the
university was pleased to assist us; this

5.



project marked the beginning of an ongoing
collaboration. They provided a camera and a
technician in the Tab on reguest. Although
I had originaliy scheduled individual half
nour tapings, 1 soon found that the coming
and going of the equipment was distracting.
when 1 block scheduled tapings 1 found that
after a while the camera and techniclan be-
came less intrusive and both students and
tutors became somewhat more comfortable.
Because being on camera does not inftially
appeal to everyone, we only tape with the
tutor‘s and the tutee's permission. 1 care-
fully explain the function of the tape for
in-service training rather than for critical
evaluation, and ask the tutors to explain to
their tutees. Parhaps it is only a coinci-
dence, but usually the tutors who seem to be
the most insecure report that their tutees
do not want to be taped. Seemingly confi-
dent tutors will sometimes shy away as well,
My experience with occasional negative re-
sponses from graduate students seems to
paralliel the findings of 1ab directors who
have encountered resistance to practice
writing as a training device in a non-peer
tutoring framework. Because I want Tearning
to take place in a positive environment, 1
do not insist that everyone tape a session,

1¥ our schedules permit, the tutor and |
view the tape immediately after {1t is made.
One of the most Interesting aspects of the
procedure takes place at the viewing; the
tutor often speaks directly to his image on
the screen. He becomes a 1istener-responder
to himself. I write down the comments; [ do
not interrupt the tape to comment or ask
questions. After the viewing, I ask the
tutor a series of questions designed to
elicit perceptions of the strengths and
weaknesses of the session based on the goals
for tutoring established at our initial
meeting. I follow the same procedure I use
in & writing conference with a student: my
comments are supportive, emphasizing the
positive aspects while trying to draw out an
awareness of elements to be improved. Im-
portantly, this method has provided the
tutor with the means to monitor his own
work. The tutor has confronted himself; 1
have not confronted him. The tutor’'s own
image on the screen is a powerful device tn
ftself. Vividly etched in memory are
visfons of what he liked and didn't iike. 1
find less defensiveness 1n these conferences
than I do in other situations. Also, I have
heen able to observe the tutor under circum-
stances significantly less threatening than
had I sat in on the sessfon. Unsolicited

-B

Feedback from tutors and my ¢wn observ;ifcn;

in the lab indicate that the procedure does

indeed provide a lTearning experience.

Because of the positive resﬁcnge-f~h&§ﬁff
gotten from the tutor who made the first’
tape, I realized the possibility of creating
a permanent resource. With a tutor's pere
mission, instead of erasing the tape I can
add it to a slowly growing stock for use in
inftial tutor training. The procedure dif-
fers although it is still individualized and
not too time consuming. In order to be use-
ful as a teaching device, any visual ‘aid’
should really be presented in a three step
process:. previewing {preparation for the
viewing}, viewing, and post-viewing {analy-
sis and evaluation}. Without preparation,
the post-viewing discussion, even one led by
a competent questioner, can be insufficient-
1y specific and {11-informed. My tutors
prepare for viewing a videotape by reading
through a questionnaire 1 have prepared.
They then view the tape at thelir convenlence
amd fi11 out the questionnaire. Later, we
meet together for a conference.  Where |
staffs are large, group discussions could be
used. Obviocusly too, the tape or parts of
several tapes could be shown at & group
training session. The most important ele (;
ment for new tutor training seems to be the
questionnaire; fts goal is nothing less than
to help the tutor teach himself. _

The guestionnaire is designed to do three
things: heighten awareness, stimulate
critical thinking and call forth specific
responses.  Its function s to be an induc~
tive training device, and in order t¢ do
this 1t needs to focus the viewer's atten-
tion on the discrete bits of {nformation
that make up the totality of the image of
the tutoring session. The value of ques-
tioning in eliciting not simply any re~
sponses, but particulariy those responses
caliing to consciousness that which is al-
ready kriown 15 well established. To train
new tutors quickly, vet effectively, we need
to make them aware of what they already know
but don't know they know, and to help them
to become alert listeners and watchers. The
process of watching the tape and filling out
the questionnaire seems to be useful in ac-
complishing these goals. They view and
react immediately, something that would be
difficult and distracting for them to do 1
they were sitting in on a sessfon with an
experienced tutor. Of course, a vldeotape
has another asset: {nstant replay. Care-
ful, thorough analysis can be done at an
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Becsuse the tape is ot a -
real sessfon, not a st&ged one, not a per-
fect one, but one of a "tutor in progress,
the new tutor camnot feel prograsmmed in his
responses. Critical, discerning judgment is
expected. The fact that their supervisor
feels them capable of such responses when
they themselves often feel totally imade-
quate to the task has proven to be another
positive feature.

Although admittedly still a work in pro-
gress, the questionnaire has been designed
to be, in fts form as well as 1ts content, &
training tool. There are no right or wrong
answers to the guestions. There are no
guestions that call for an unsupported yes
or no answer. The same question may be
asked from two different angles or in dif-
ferent words. Questions asked ¢all for the
responder to infer conclusions after speci-
fic factual information is generated. The
order of the questions sometimes sets up an
inductive pattern, sometimes a deductive
one. The tutor's responses to the questions
provide a substantive base for our confer-
ence. The responses of the tutor-as-stu-
dent, not the gquestions, not the taped ses-
sfon, and certainly not the supervisor, are
the focus of the conference.

This all sounds very familiar, 1 hope. If
we want our new tutors to learn how to con-
duct effective tutoring sessions, then we,
as Tab directors, ought to frame at least
some of our staff training procedures in the
desired mode. The use of the videotape-
guestionnaire technique has enabled me to
become a tutor for my staff rather than a
trainer of my staff. The distinction is not
mere semantics; this method gives me an
opportunity to practice what I preach, If
you would l1ike a copy of our videotape ques-
tiomaire, please write toc me at the foliow-
ing address: ,

Shelly Samuels

Engiish Language Program Lab

Northeastern I1linois
University

8500 K. St. Louis Ave,

Chicago, IL 60625
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1€ you plan to attend the Modern Language
Assocciation meeting 1n New York, you are
fnvited to attend a session entitied "The
writing Center as a Context for Composition
Research,” scheduled for December 27, from
7:00-8:15 p.m. 1n Room 504 of the New York
Hilton. Jeanette Harris will chair the
sessfon which will include three reports of
research projects conducted in writing

Centers by Lil1 Brannon, Jeanette Harris, and
Joyce Kinkead.
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The Tutor Book by Marfan Arkin and
Barbara Shollar (New York: Longman, 1982}
is a comprehensive text geared to tutors of
writing., This is the book I wish I had a
few years ago when I was teaching a course
for peer tutors. However, all is not lost.
This excellent text is invaluable for any
composition teacher interested in collabe
orative Tearning or for teaching writing to
professionals in industry. In any case,
what stands out in this remarkable book is
fts fnsistence on "practicing what it
preaches.” This is most evident in its
tone, which does not seem artificial, as 1n
many teacher-to-student texts, but which
flows naturally from the authors' relation-
ship with students, a relationship that is
founded on mutual sharing and respect. It
speaks to both students and professionals
I would like to briefly describe
the format of each chapter, give an over-
view of the contents of the book, and




finally discuss & portion of the book that
deals with counseling and tutoring, an area
Arkin and Shollar shed particular light on.

Each chapter has a similiar structure;
first an introductory text, followed by
class projects, then lab applications, and
finally, & relevant reading. The class
araojects are useful even in & traditional
classroom setting as mentioned above. For
example, from the introductory chapter, one
of the authors recalls with pleasure an
accentric, yet memorable teacher who
brought alive Victorian Jiterature. The
project asks the tutor to recollect a
traditional setting and fnstructor in an
attempt to 1isolate the elements of good
teaching. Acting out this scenario is also
suggested. The emphasis on analyzing why
certain Tearning experiences were success-
ful is fmportant here. The tutor can then
discover certain individual techniques that
become particulariy his/her own. Following
class projects are lab applications (for
use in & writing and skills center or in an
individual tutoring session}. To fllus-
trate each aspect of tutoring, readings
from various disciplines in a variety of
styles are Included. These essays range
from the moving account of a community
coilege tutor who feels she s being
rejected by her tutee to a classic Socratic
dialogue by Plato.

Reading chapter by chapter the reader
appreciates the thoroughness with which
Arkin and Shollar understand the tutoring
axperience. Chapter 1 introduces and
defines tutoring, collaborative learning,
preparation for tutoring and the ethics of
tutoring. Chapter Z prepares the student
for the session and includes am interesting
discussion of learning contracts and
evaluation. Chapter 3 discusses tutoring
the handicapped. As its reading it has a
remarkable account by Howard T. Hofsteater
on his own experiences as z deaf learner.
Chapter 4 discusses the session itself from
planning to analysis. Chapter 5 presents &
guide to tutoring in multicultural settings
and some heipful guidelines for tutoring
students for whom English s a second
language. Chapter & examines the
counseling part of tutoring. It is this
an¢ Chapter 7 that I would like to discuss
more fully,

As one who had trafned peer-tutors I
agree with the authors' emphasis on
developing the tutors' psychological acumen.

8.

T Starting with Maslow's very usefuy -

hierarchy of motivations, the authors draw
on psychological ideas ranging from the
self psychology of Larl Rogers to the -

- behavioral 1deas of Pavlov and Skinmer. -/~

They present the reader with clearly,
understandable {ideas presented in a format
that §s weli-peppered with useful examples,
techniques, and lab studies. The authors
have an obvious understanding of the
practical need for the tutor to understand
the tutee's psychological world amd o
appreciate the extent to which this world
can fmpafr basic Tearning. The focus 1s on
developing counseling skills which will
enable the tutor to break through some of
the psythological blocks to learning., The
authors clearly delineate these chapters by
cautioning the tutor away from seeing
him/herseif in the role of the therapist.
The rich, very practical examples and role-
playing techniques are all realistic in
this tutor-counselor situation. It seems
to me that after going through the
practical techniques and the stimulating
readings these chapters will equip the
tutor at a psychological level appropriate
to tutor effectively.

The Tutor Book s ambitious and, while ft,
cannot be authoritative 1n all areas, it {
does give the tutor an excellent under-
standing of the complexity of the task
before him/her. For more assistance in
specific areas Longman offers a series of
booklets: The Writing Tutor by Arkin and
Shollar, The Wath Tutor by Peter Resnick,
Tutoring E5L Students by Arkin, and
tutoring Reading and Academic Survival
SKI1T1s gy shoilar. Ubvicusly [ recommend
This Tntelligent, innovative text to all
tutors and teachars of writing and hope
they will pass 1t on to their colleagues in
other disciplines.

Marjorie Levenson
Massachusetts Bay
Community Lolle
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As we al1 know, every writing lab has &
Tibrary or at least a coliection of print
~and A/Y wmaterials. Indeed, the new, gung-
Yho lab director spends lots of time with
books: sorting them, shelving them, making
catalogue cards for them. But as the terw
progresses and the lab slips inte full
gear, the library siips too--to the bottom
of the-priority 1ist, When we spend fifty
minutes Tooking for that book we know was
here two weeks ago or need a sheehorn to
wedge one more examination copy on the
shelf, it becomes clear that something must
be dome. And {t's equally obvious that we
don't merely need an efficient 1{brary sys.
tom, we need a2 low-maintenance one.

I have headed up three learning labs: &
rescurce center 2t a busy regional high
school, & small writing lsb at a private
four-year college, and a muiti-disciplinary
bastc skills center at Lincoln Meworial
dniversity in Harrogate, Tennegsee, All
three labs 1nitially had the same corganiza-
tional problems, and the same system worked
for all,

The best organfzational system--that is,
the most effective and the simplest one--is
~ based on primary user categeries. Every
iab has three categories of primary users,
perschs who choose which materials they
will take from the shelves: tutors, teach-
ers, and students. Tuters remove informa-
tion for their clients to use during lab
time. Teachers choose items which could be
useful 1In class or for course preparation.
Students alsc take material for their own
use without tutor supervision. It's true
that the tutor/teacher roles overlap: many
of us are tutors as well as teachers. But
each category is distinct and should con-
tain separate material.

The tutor shelves should contain texts -

which are primarily exercise books, espe- .
cially programmed or auto-instructional .

texts. These can be published books or
home-made {tems.
taped lessons should go here too along with
any diagnostic tests used regularly 1n the
lab. A notebock or scrapbook of short

writing assignments for in-lab completion,
grouped by rhetorical mode or keyed to the
_)grestman English syliabus is also very

helpful. C{opies of texts and sylladbi used
in Freshman English courses should be here
as well s¢ that lab clients who forget to
bring them can use them during lab time.

THE LAB LIBRARY: WHAT GOES WHERE?

This s a handy place to keep any sign-in
sheets for tutors and & great place for 2
tulletin board with notices to tutors.

The teacher shelves should contain mate-
rial with a theoretical bent such as copies
of professional journals and books about
writing labs and the teaching of writing.
As the lab grows, this area may expand inte
2 general professional development Vibrary
with volumes concerning rhetoric, publish-
ing, and other academic concerns. This is
the appropriate place for classroom exer-
¢ises and essay topfcs which have proved
effective. At Lincoln Memorial, we use
this shelf as a central location to place
exam copies for possible adoption. Tutors
as well as teachers are encouraged to use
this material, not as lab materfal but for
their own professional development. [f
there’'s room for a bulletin board, ft's a
good spot for announcements concerning fel-
Towshine and summer seminars.

Student use 15 probably the most neglect-
ed ares of 1gb Tibrary development. As
well as shelving, this area fdeally con-
tains some comfortable chairs and attrac-
tive paperback and magazine display racks
to create a cozy browsing atmosphere.
Handbooks, dictienaries, and other writing
reference works should be found herg--all
plainly identified as lab property to keep
the inevitable pilifering toc a minimum.
Rubber-stamp 1ab logos add a touch of
ciass, but we find it more effective to
scrawl LAB COPY across the front and back
of each volume with a bright magic marker.
Any programmed texts which can be used
without tuter guidance can be here also.
And this {s the spot for hand-ocuts, lots of
them: short, home-made guides to punc-
tuation, footnoting and study skills,
crossword puzzies and vocabulary “brain-
teasers,” as well as coples of syllabi and

- college publications Tike the school news-
- paper or literary magazine and course 11st-

Audio/visual ajds and
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ings for the coming term.

Ary 1ight reading should go here too. At
Lincoln Memorial we have a paperback Yi-
brary for students with books grouped under
popuiar subject headings: sci-fi, romance,
thrillers, sports. Of course, paperback
donations from facuity, staff and students
are gratefully accepted. We also subscribe
to 3 variety of magazines--news magazines,
Reader's Digest, journals of regional in-

terest--and two newspapers, the local paper



and The Christian Science Monitor, Again,
donations are grateTulTy accepted. The
main reason is to encourage reading, of
course, but the Tight reading collection
serves two other purposes: 1t lures stu-
dents inte the lab and makes them fee! at
home there, diminishing their reluctance to
come for help. The collection also broad-
ens and perhaps ratses student reading
habits. 1In the romance section we have
Mary Stewart and £lizabeth Goudge. Sci-fi
contains Kurt Vonnegut and Ursula LeGuin.
None are great classics; ft's folly to wean
students directiy from Zane Grey to
Dostoevski. But one can instill & reading
habit,

A user-oriented tab Vibrary should aim
for quality, not quantity. Any bocks that
do not seem to fit in any of the three
categories should probably be pitched. So
often the lab ends up as a warehouse for
unwanted books on the theory that if one
has a wide range of materials ang approach-
es, there’ll be something for gveryone.,
But books are only useful if they are used.
Too wide a selection ig confusing for stu-
dents and tutors. Some books may actually
be counterproductive. If a text has baen
rejected by the department for classroom

use because it is outdated, confusing, or __
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artithetical to departmental philosopky, 1%
does not belong 1n the lab to confuse or
misinform students and tutors, One is much
better off with multiple copfes of selected
texts than with a smorgasboard of old exam-
inatfon coples.

Many instructors feel rightly that the
students should be physically exposed to
books: that seeing books in the lab PIOw
motes reading. This seems to be true, but
Tt's only true if the books show evidence
of use. A small but varfed selection of
paperback bestsellers and magazines attrac-
tively displayed does promote readi ng. Row
upon row of solid, dark-spined, dust-
covered tomes most emphatically does not.

To achieve a low-maintenmance, efficient
brary, the rule of thumd is "Keep ft sim-
ple.”  Shelve multiple copies of selected
mater{als, group everything in primary-user
Categories, and throw out what isn't used.
These three guidelines almost guarantee 3
18b library which will practically take
care of ftself.

Heid! Koring
Lincoin Memorial
University




