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i member of our newsletter group at the
Hniversity of Science and Arts of Oxizhoma,
caritt Griebel, writes that the newsietler
"serforms a valuable service in keeping us
311 in touch,” while Bradley Hughes at the
fagtman School of Music notes thal it
"seings us closer together.” Certainly the
articies xeep us informed of each ather's
work, and conference anncuncements remind Us
of places and dates when we can meet. But
sn additional service which I hope the news-
jetter performs s to s@rve as i means o
ask questions and exchange information.
This month's gueries seem to be particulariy
grgent as people ask for help in locating
money to purchase computers, ways to gene-
rate revenue for the 1ab, information aboutl
jnterdisciplinary programs, and teaching
techniques for dysiexics. Your heip in

answering these questions is definitely
needed. And if you nsed some SNSWErS, tat
s Know.

tn the meantime, Keep sending your
articles, announcaments, names af new
members, queries, and §5 donations {in
checks made pavable to Purdus University,
hut sent to me) o
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Eor those of us in Writing Centers who
believe that traditional exercises~-fiil~
ins, multiple choice questions, error-based
paragraphs--are incapable of habituating
hasic students ia “correctness,” the gues-
tinn of alternatives still remains. Arg
there exercises which avoid the confusion
and lack of design that characterize tradi-
tional exercises and offer the average
developmental stucent repeated acguaintance
and practice with correct forms? While a
small number of texts that focus on copying,
rewriting, and guided composition has
appeared, at Onondaga Community Lollage we
have decided to construct our own Lab
sxarcises. Full-time and adjunct faculty,
assigned to the ¥riting lenter for & hours
per week (in lieu of 3 classroom hOUrs},
tutor only five hours and use the extra hour
to devise exercisas that work particulariy
well with basic students.

Before offering the specifics of ihe
blueprint, 1 would call attention to the
jmpiications of the lerm bexercise.” If &
lesson that one practices is to train or
condition successfully, 1t must be carefylly
designed and persistently applied. Hap-
hazard movements do not warm up 2 jogger's
puscles; a single mavement, no matier now
well designed, is equally useless. in de-
signing our exercises we kepi foremost the
requirement that they compel the student 10
work mightily rather than necessitate that
the tutor explain extensively. After all,
what the student learns depends on what he
does, not on what we say. The novice
picture hanger will learn more from tapping
the hammer than hearing an explanation of
the procedure.

The exercises are designed with the



following principles in mind:
1. FEach exercise attempts to teach only
one specific skill,

The diagnosis used at OCC differs from
familiar diagnostic sheets in that it
analyzes within categories. Rather than
accepting the comment “subject-verd agree-
ment errors,® we sesk to determine the
precise type of error within this very broad
category. The student, for example, might
nave difficulties only when prepositional
shrases intarvene, or only when he uses
conjunctions, or only when he uses there is.
tven if the student errs in more than one
area within s-v agreement, we attempt to
teach Wim each situation separately. We
haye thus designed separate exercises for
2ach item within s-v, rather than offer &
catch-all s~v agresment exercise that nas
one or two examples of different types of
ggreement errers.

7. Exercises should be non-grrov based
whengver possibie.

We seek to have students Dbecome habi-
tuated in correctness. Teaching by con-
trast--offering incorrect sxamples--sgems o
work against that objective. By offering
anly correct examples we seek o teach the
correct image, to help coordinate hand and
eve Lo the configurations of correctiy spel-
ted words and correctly punctuated sen-
tences. We do not offer errvor-filled pass-
ages that weuld further weaken the average
hagic students' already shaky sense of what
is "correct.”

3. Exercises shouid

paragraph forms,
ideally De short

yse at ieast ins
but they wouid
£553Y5.

Students are never reguired to write len
unrelated sentences, one beneath the other.
Nor are they ever reguirsd to fili-in 2 word
or circle one. An exercise should enable
students to practice the kinds of writing
they are generally regquired to do, rather
than offer them arfificial situations.
Proncun agreement has to operate throughout
3 paragraph, as do verbs, point of view, and
person, ne paragraph or short essay pro-
vides the necessary contexi for the learning
of the particular skill.

Keeping these principles in mind, we
construct the actual exercises for ihe
Writing lab or basic/introductory classroom

as a sequence rather than as a single
axerciss,

The first exercise in the segquence is
an exercise for recognition or
jdentification.

2
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The objective is to familfarize studenis
with correct versions of the grammatical
situation they are attempting to master.
Traditional exercises think to teach by
having students identify and correci errors.
Our alternative attempts to sensitize stu-
dents to the correct form. A seguence for
teaching the s marker would begin with a
paragraph {perhaps in a foreign language, a
1a Gouldl, in which students are asked To
underline every s in the final positon. To
begin a sequencé in the teaching of the
apostrophe, we present a paragraph contain-
ing apostrophes {of one type onlyi}, and ask
the student to circie them [or write them)
and to circle and write the words "possess-
ed.® To teach there is/there are, we offar
a short essay fiT71ed with Those phrases and
ask students iz select and write the word in -
each instance that determines the use of
is/are. Again, everything in this essay is
Correct, and students are reassured ihat
there are no “booby-trapped” sentanges.
They are expected to notice relationships.
and familiarize their hands and eyes with:
correct situations. The instructions to the .
student in this first step may de spiit into
two parts. First, he could be asked io
selact the correct termm by merely under-
1iniag or circling., The instructor and
student could check the selections. If they
are correct, they would De then written out.
This last is essential. Unless hands and
eyes work together, they labor in vain.
Merely looking at right answers, seven
circling them, will not habituate the
writer's “automatic pilet” into correctness.

2. The second exercise in the
sequence enables students o
practice the required skilis
through rewriting.

“Rewriting® is a convenient term fo describe
exercises that contain no ervors. Where
traditional exercises attempt to feach s-v
agreement, tfense consistency, pronoun
reference, and other desired aspects of
grammar by offering passages which contain
incorrect examples of these items and asking
students to make necessary corrections,
"rewriting” offers passages in one form and
asks students to rewrite them into ansother



form. A short essay in the present tense
for example, is rewritten into the past. An
essay in which the subject is singular is
rewritten in the plural. An essay about &
man is rewritien about a woman. In £ach
case, students rewrite the esatire selection,
altering or making changes only in the
required areas and copying the rest. The
virtue of this appreach is that it never
presents students with errors. Since the
prodlem of most basic students is that they
lack a firmn sense of correctness, this
method avoids adding to the confusion.
instead of exposing students to ervors, it
provides them with many instances of
correctness, asking them subsequentily to
rewrite, rather than correct errors.

As one consiructs these rewriting exer-
cises, one must keep in mind the principles
enumerated eariier. I devising a passage
in the present to be rewritten by students
into the past, the instructor would De wise
to select only regular or only irreguiar
verds. Some students have no difficulty
writing irregutar verbs in the past Dut
consistently drop -ed endings. An accurate-
1y designed exercise teaches oOne OF the
other, not both at c¢nce. Similariy, in
teaching pronoun veference, oneé would not
wish to complicate the change from singular
pronouns to plurals by also asking students
t5 concern themselves with subject-verd
agreement. A selection entirely in the pasti
fand without verdbs of being!) will enadble
students to concentrate exciusively an the
changes in the pronouns as the subject
changes from the singular to the plural.

A with Identification, the first step in
the seguence, Gtudents embarked on Rewriting

can be asked to select the word or Words

they think need to be rewritien. After the
rutar or instructor checks the selections,
students can go ahead and make the changes
they feel are necessary, ajways rewriting
the entire selection, rather than the
Tndividual words being changed.

sart of the design for these small essays
would include correct examples of the skills
the students are trying o master. A
nassage mostly in the singular may contain,
for example, a sentence correctly in the
olural, so that students working fo rawrite
the entire essay into the plural might nave
that sentence as a guidepost. Other con-
siderations might include making the con-
tents relevant to the skill, e.g. an eye-
witness account of the Wright Brothers'

flight, writien in the present tense, would
justifiably be rewritten today in the past
tense. Finally, the paragraph or short
assay would be carefully constructad o
Follow accepted organizational schemes ov
rhetorical modes, so that in the process of
rewriting the grammar, students wouid alse
be unconsciously practicing correctness in
the areas of style or organization. The
theory behind this entire scheme s, of
course, a familiar cne. Instructors are
aften conscientious about assigning prose
nieces by masters of style, assuming that
axposure to "good style® or “good writing”
will prove beneficial. frewriting” exercises
avoid the negative of that axiom. By re-
fusing to expose Dasic stuydents to bad
grammar, they seex 1o prevent incorrect
Forms from becoming familiar and comfortable
to students. And in designing these exer-
cises with accepted principles of organiza-
tion and style in mind, the griginal theory
jg adnered to, faithfully. Naturally, the
surden is on the designer of the exercise.
fivan these various principles fo keep in
mind, one cannot simply take 3 passage by
some well-known writer and by paying for
permission, assume 10 have fulfiltied all his
obligations. The effective exercise must
ciearly be carefully crafted.

3. After a number of exercises in
1dentification and Rewriting,
students can e offered a
mastery test.

True wastery can be demonstrated, of
course, only in the students' general
writing. However, mastery lesis <an be
administerad at this point in ways which
help strengthen the skills *Identification®
and "Rewriting” have sought to teach. Three
possibilities exist. The obvious is to let
students write their essays in other Courses
and examine those papers for mastery of tne
desired skills. Onme problem with calling
cuch a determination a “mastery test” is
+hat students can easily avoid confronting
their weaknesses by avoiding the situation,
writing very short sentences, for example,
to avoid run-ons, or using of the to avoid
the possessive. To test truly, one must
require students to face the grasmatical
sityation. One method, then, would de to
gea the familiar multiple choice, fill-im,
or even ervor-based exercises {provided they
are limited to one type of error}. Those
traditional exercises, as [ have argued
elsewhere, test rather than teach anyuay,l
A preferable alternative would be 1o test
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for mastery by asking students 1o writg
contralied or guided compositicns, spedi-
fically designed to elicit the particular
grammatical situation the exargises have
neen attempiing to teach. By this I do not
mean the sort of requests one can Tind 1n
self-designated “"controlled texts" thail seem
only vaguely acquainted with the princiglea
of gquided compogition. Insteac of asking
students to “Write three sentences in which
the singular possessive appea?s,”_a true
mastery test devises a sityation in which
the use of the apostrophe i3 ynavoidable,
saying, for example, "Descride 2 famity
meal. Instead of naming the members of your
family, identify them by their retationship
to your mother. For example, write my
mother's nusband, not my father.” n
testing for mastery of fense consistency or
subject-verb agreement, 1 ask studanis to
compare a car they onde had to one they
drive now. Whatever els& an instructor
hopes fo find in such an 2354y, he or she
will undoubtedly discover if students have
mastered the use of the past, the sresent,
and of subject-verd agreement.

By the time a student has wWorked hi§ way
through the type of sequence--Jdenti-
fication, Rewriting, Mastery--described
here, one may safely assume thal ne has
axercised mightily. One cannot say ;he same
tRIRg  about the naphazardly constituted
exarcises in the traditional texi or work-
wook. Moreover, sinse a majority gf the
+raditional exercises are also grror-pased,
are in fact, multiple error-basad, not oniy
do they generaily fail to teach "correci-
ness,” but gquite often familiarize studentis
with "wrongness.” The issue of how 10 teach
stydents to eliminate errors--fragmenis,
run-ons, misspeilings, incorrect capitali-
zation--witnout letting them sees tnose
errors, is a challenging one, syt one 1 hope
to address in another “Hlueprint.”

The strictures enumerated herz for
alternative exercises may make it appear
that their construction would de quite
difficult, demanding attention 1o 2 variety
of details and taxing severely the time and
ingenuity of tutors and instructors. Such &
perception would be quite accurate. fLare,
Jove, enterprise, and ingenuity on the part
af instructors have always been available,
however. Unfortunataly for Ihe basic
students at all levels of education, those
talents have been lavished on now inst?ucw
tors were presenting, explaining, or it~
Tystrating their material. Surety those

admirable skilis can be rechamneied to serve
in the creation of exercises that students

have to do. Our most exguisite explanation
does not do a tenth of the good that a weli-
constructed exercise does, as it engages a

student’s hands, syes, and mind in practic-
ing a skiil.

Finaliy, benind these
discussed here stands the spectre of
"control.”  Advocates of exercises are
accused of rigidity, of straight-jacketing,
of stifling, of Yimiting the student writer,
I would say simply this: In the sciences a
successfully controlled experiment merits
the highest accolades. If variables can be
controlied, the experiment can be repeated
and its success independently measured. It
is only in this sense--of controlling vari-
ables, of isolating steps in & ssquence--
that I urge the use of these “controiied”
exercises and compositions. AL the same
time, please remember that “"conirel® is
never absent 1in the composition ciass.
Instructors contrel  topics, rhetorical
modes, length, organizational schemes,
essays for discussion, tone, Tevel of
discourse, even, as at UCLA and [experi-
mentally) at Bard College, the contents and
strategy for ithe entire course. I ask omly
for control of the practice sessiecns, not of
the on-field exacution. Certainly control,
employed in the structuring of exercises,
seems fegitimate.

constructions

Thomas Friedmann
Onondaga Community
College

Y Thomas Friedmann, “Teaching Error,
Nurturing Confusion: Srammar Texts, Tests,
and Teacners in the Developmental English
{lass,” College English, 45 {April, 1983},
380-399,

{ed.: Professor Friedmann has kindly agreed
to send interested readers samples of his
exercises and asks that the name of the
exercise’s creator remain on the exercise,
that the exercise not be sold for profit,
and that all requests include a stamped,
self-addressed envelope, Professor
Friadmann's address is Dept. of LEnglish,

Onondaga Community College, Syracuse, NY
13215}
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1984 CCC SPECIAL INTEREST SESSION ON
WRITING LABS

The Special Session of Writing Lab
Sirectors and Personpe]l for the 18984 CCLC
promises something for evaryone. In eight
separate workshaps ruaning simultanecusly,
participants from across the country will
sresent information from designing and
operating a writing center for those new 2
the field to extending its influence beyond
tha immediate sphera of the university inte
the cosmunity. For exampie, Jeanette Harris
From Texas Tech and Joyce Kinkead from Utan
State witl present 3 workshop on destgning
and operating a writing center, inciuding
tips on funding, staffing, organization,
methods, and management; Renee Riley from
nePaul University will present a workshop on
integrating reading into the writing clinic,
stressing the reading and writing connection
grimarily through vocabulary and comprehen-
sign; and Carol Haviland from Montana State
will describe a preject for extending the
writing center's sphere to other university
areas and outwards to the community, offer-
ing in the process some advice on impiement-
ing such a project. inderscoring the versa-
tility of computers in the writing 1ab, Fave
Yowell from Cmporia State Uniwversity in
¥ansas will describe how to design specific
programs for the writing iab by working with
data processing students while Bob Leonard
and John Marchisctto from Huntinglon Hign
Schiool, Long Istand, Wew York, will present
a “hands-on® workshop using microcomputers
and printers which will siress reader/
response strategies using the potential of
commercially available software nertaining
to the writing process. Emphasizing the
needs of special students, Bill Strong from
Utah State will present some new sentence
combining techniques designed espacially for
the basic writer while Sue Shanker from
Jueens College will discuss the difficulties
£Si students face in adapting to reguisr
English clagses, presenting in & workshop
techniques for mainstreaming them smoothly
into an already-existing curriculum, Final-
1y, since peer tutors are a vizbie part of
most writing 1ab programs, and since train-
ing them adequately 15 2 challenge with
Yimited funds and time, Susan Glassman of
Southeastern Massachusetts University will
present a workshop on the cost-effective
tachnique of training peer tutors using
video tapes. With such diversified and
pertinent topics avajlable, ail writing
center directors and personnel should be

able, in attending this special session, io
find answers to questions and gain valuable
information which will enable them to make
their writing centers an aven more efficient
part of the fofal writing program.

Jan dgan
Utah State University

o e she e 2k sl ke 2 s e e e e 3 sl e o o e o e e 3 o afe o e e ke
CALL FOR PAPERS

The Writing Centers Association: EHast
Central announces its Sixth Anmnual Con-
ference, to he held on May 4-5, 1984, at
Raymond Walters Gemeral and Technical
College of the University of Cincinnati.
The theme of the conference is "Writing:
1984." Papers, panels, and workshops should
address standard concerns of writing cen-
ters, including using computers and writing
a¢cross the curriculum. Persons inierested
in participating should submit a substantive
one-page proposal {plus 3 copies) by January
15, 1984,

in addition, writing centers and labs are
invited to set up tables o display their
materials and services. There will alsp be
Materials Exchange Tables available for
those who wish to share instructional mate-
rizts from their writing centers. I you
plan to participate in the Materials Ex-
change, please send us, by Aprit 1, a brief
descripbion of the types of materials you
wish to submit and indicate the amount of
space you will need to display these mate-
rigis. Those interested in submitting
requests for display booths and space 1o
§§§§§ay materials should do so by April i,

Please send all proposais, requests far
dispiay s3pace, and inquiries regarding reg-
istration to:

Phyllis A. Sherwood
G555 Plainfield Road
Cincinnati, Ohic 45235

she 3l e ok sje afe i sfic she 25 sl ke i sl dik e e e 2% 3k e o 2l s e A e e
A Reader Asks...

Am making a survey of Interdisciplinary
Programs often called "clusier courses” to
be presented at the Conference on Basic
Writing Sxilis which will taxe place at the
1884 CCCL in New Yorw, March 29-31, 1984,
This information will later be shared with
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Writing Lab Newsietter subsCribers.

Kn particularly interested in those that
nave English as one of the compopent
classes.

Please send me a description of ggch
programs oOr any Such programs of this type
that you have heard about. Thank you.

Yivian Rudisiit, Profassor
Department of English

San Antonic College

San Antonio, Texas 78284

s ke aja 3k 2 2 3 3 2 36 o e ok ok 2 i o ok e e o ke o e Aok
REGIONAL WORKSHOP

On Friday, April &, 1984, the UWriting
Center of 01d Dominton Unfversity will host
its 4th Annual Developmental Writing Work-
shop., The goal of the workshop is to share
jdeas on how to better educate the basic
writing student. Educators from the post-
secondary and secondary lTevels are invited
to attend the day-long workshop which in the
past has attracted peopls from Horth Care-
Tina to New York, with a nucteus of partici-
vants and presenters from Virginia., I you
are interested in attending, want to be a
gresenter, or desirs more information on the
workshop, write or ¢all Steve Fletcher,
Coordinator of the Developmental Writing
dWorkshap, MWriting Center, 0id Dominion
University, Norfolk, Virginia 23508
{Telephone: (804} 340-4112}.

sk ik s s sk ik el ok oK ke sk s sk Bk sk fe ok o e sk e e o
A READER AXS...

1 am interested in information pertaining
to writing lab technigques that would be
particularly helpful to visual students. 1
am chairman of the Academic Depariment at
Moore College, Our populatien is made up of
visually oriented artists. Although many of
our students with writing oroblems can be
reached with traditional methodoiogy, there
is a core, some of whom are dysiexic, who
would profit from other approaches, perhaps
geared to their visual orientation. Any
information or references would be greatly
appreciated.

Joan . Stevens
Academic Dept.

Moore College of Art
20th and Race Sireet
Philadelphia, PA 19103

e 3 s o ool o o e ok ol e ol ol e sk el ol el ok BEOR KRR g

USING CRROR-ANALYSIS IN THE WRITING
LAB FOR CORRECTNESS AND EFFECTIVERESS

"Iis this & complete sentence? IF I
WANTED TG DO 1T,

31&05&

“What about WHEN A COLLEGE CAN BAN A
SPEAKER.”

*No. That's not.”

"oood and how about I WOULD BE WRONG 7O
po iT.t

"That's okay.”

“What about this: IF A COLLEGE WOULD
BAN SUCH A SPEAKER. THE COLLEGE WOQULD
BE INFRINGING ON MY RIGHTS AND EVERYONE
ELSE'S.”

*That's okay, too.”
"BYIT of 113"
EQQESES 1

"What if it read: IF A COLLEGE WOULD
BAN SUCH A SPEAKER.®

“That's aliz™

.i%«{es . ik

3

“Then 14 wouldn't be 3 senfencs.

"So you need the second part to make it
complete.”

“Goad,  Now letfs talk ahbout how to
punctuate when this happens.”

in the above dialogue, an instructor
tests whether error-analysis has indesd
revealed the cause of a student's frag-
ments. Previgus fo this lab session the
instructor had observed that the student, sz
basically sound writer, wrote fragments
only in the environmeni: subordinate
clause, wmain clause, and had concluded
that the student knew what a compiete
sentence was but had a mistaken impression
of how to handle subordinate clauses in
context.

Frror-analysis seeks to discover the
aypotheses or assumptions underiying mis-



cues in a writer's text. Perhaps because
error- analysis nas its rools in ESL error

detected through error-analysis. For ex-

evaluation, it is usually linked with gram- ample, the following sets of sentences

matical miscues and their assoctaled hypo-
theges, Byt error-analysis can also be

used to gain imsight inte assumptions 1
underpinning rhetorical wisjudgments. Az ;
such, error-anatysis becomes a tool for

evaiuating both the correctness and the

affectiveness of a writer's work.

1.

Here the data suggest that the student
comnits a comma fault when the subject of
the second independent clause 1S a pronoun.

sndeed consistently identifisd sentences
with pronoun subjects as fincomplete,
“hecause you don't know who or what the
sybject is." In other words, the student
had deyised his own grammar rule for this
narticular syntactic situation. Unfortun-
ately, the rule was based on 2 faulty pre-
mise.

rhetorical effectiveness can similarly be

Let's first review how error-analysis
can reveal the assumptions underlying gram-
matical miscues.

The assumptions underpinning grammaticat
mistakes can often be detected by Tooking
for patterns of error in a student’s work,
consider the following sentences, taken
from four separate themes writlen Dy one
student.

taken from themes by one student reveal
assumptions affecting rhetorical choice:

in the following paragraphs 1 shall
describe the results of the Black Students’
Organization's Big 8 Conference on Black
Student Government.

a. After Maynard Jackson's addressial,
a recreational dance was given, and
the closing of the conference,

5, The following day ([February the
twentisth, MNineteen-hundred and
Eighty-two}, workshops began at
10:30 a.m. and lasted until 11:30
a.m. There were four workshops to
choose from:  "Black Male-Female
Relationships,” "Creative Thinking,”
“Real World: Rights and Respon-
sibilities in Work,” and "On Be-
coming" in which I personally
phicilitated,

A point that was brought up almest
immediately by my friends from rasi-
dence halls was that it was cheaper to
Tive in the dorms, as one said, "I
don't mind *frats;’ that much, they are

; ; x4 C . In the following paragraphs I shail
just too expensive to Tive in.” & the fo ng paragraphs 1 shail

describe the personality of my friend (John
Harris), and scrutinize the motives behind
why I feel and how 1 feel nis personality
in particular came about.

One way to adiust yGur Snlw plow is to
spread the tails of your skis farther
apart, this will make the wedge bigger

A affartd . . . - :
angd effectively siow you down. a. In my observations of John trying to

o . . . figure ' i o i
I saw an ad in the papsr, 1t sald, gure out why is he so faddish
1969 Triumph Spitfire. Needs work orientative I decided to take a look
H ¥ . % »
> PRRE . ; at the environment from where he ¢
Good project car. $700  firm. . 4 f m whe & came

29&0{\}?83,3 f?"‘i}ﬁ’h

. And if he didn’t know what the lalest
nest "tune” was he was stigmatized as
being a “generic” {or sgquarel. So
all of this keeping up with the crowd
was nothing more than a pericd of
personality molding for John. And it
was s¢ instilled into his psychology
that he stitl functions like that
devalopmental period.

1 have never been much disturbed by the
controversial speakers on campus. My
roommate, nowever, starts shouting
matches with them and calls them
“radical pigs.”

Although there is a Tot going on here, an
inital assesswment suggests that the student
assumes 1t s rhetorically effective to
begin every theme with an expressed state-
ment of the writer's plan and to use large
words, many words, and fancy spellings of
words., {Indeed, the student automatically
knew the conventional spelling of "facili-
tate"” when asked.} In any case, this
writer's assumptions represent his idio-
syncratic context for composing.

During subsequent tutoring, the student

Assumptions which negatively influence

Indeed, to paraphrase David Bartholomae,
-7



we cannot evaluate the grammatical corrvect-
ness or rhetorical offectiveness of a piece
of writing without considering the “activi-
ty* that presented the grammatical or
rhetorical form “as a possible solution to
the problem of making a meaningful state-
ment.,"”

The primary reason the cognitive_gct?vi—
ty must be considered is that remediation
of incorrect or ineffective structures
depends upon changing that activity, upon
altering the assumptions producing the
M SCies.

Take the case of Peter, our comma splic-
ing student. When class lectures on car-
rect punctuation and individual grammar
reviews failed to correct his probiem,
Peter was sent to the Writing lab f@r}x
tutoring. Only after the inva{xd1ty af his
assunption about pronoun sublects was
pointed out to him was Peter able to
aliminate the error. He then did so by
keying on proncun subjects during proof-
reading.

Simitarly, Michael, our wordmonger,
affectively simplified his style §nd,6§n
the process, eliminated his predication
errors only after he became convinced ?hat
readers were more impressed with Clarily
than with cleverness,

pespite its benefits, error-analysits
does have disadvantages.

1.  Sometimes a jarge amount of data fis
needed to expose significant patlerns
of errar and the hypotheses under-
sinning them, In such cases, the
writing lab finstructor must have
access o a number of themes before
accurate analysis is possible.

7. Analytical integrity can at }ime; be
compromised by an iastruCter s erthu-
siasm for discovering patterns of
error and ingenuity in reconstructing
associated hypotheses.

Nevertheless, error-analysis remaing a
powerful tool for evaluating, agd then
effecting, correciness and effectivenass it
a writer’s work.

underlying its power may be its abitity
to deal with fhree factors crucial to any
communication situation; that is, ervor-
analysis can cope with the grammatical,
rhetoricat, and assumptive elements of 3

writer's wark=2 Error-analysis can evaly-
ate miscues involving 1iteral, textual, and
contextual meaning. And, because of its
cognitive base, error-aznalysis can offer
suggestions concerning how to improve a
writer’s individual composing procedure.
For example, Diane’s writing was incon-
sistent: some of her themes were tightly
organized and well-developed; others had no
direction or detailed support. Error-
analysis of Diane’'s composing procedure
revealed that if the theme could be orga-
nized according to the who, what, where,
when, and how rubric, Diane did well, 1If
not, she became Tost. Early in her compos-
ing, she characteristicaliy looked to the
journatist's framework for her organfzation
and then tried to force her material into
it, Through error-analysis, the faults in
Diane’s composing procedure became evident,
and Diane was tutored in various heuristic
metheds of theme development. In short,
error-analysis is a process-osrientad method
of evaluating both the czomposing process
and its products,

Kelen Rothschild Ewald
iowa State University

1 navid Bartholomae, "The Study of
Error,” College Compssition  and
Communication, 31 {(Octoper 19BL), 757.

2 Speecn act theorists view utterances
as acts with Tocutionary ([grammaticall,
iliocutionary {rhetorical}, and periocu-
tionary {social} elements. The parallel
petween their ftriad and the writing
instructor's concern with grammatical
rutes, vrhetorical convention, and
assumptions affecting composing procedure
is 3 potentially frulitful one.
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A NOTE OF THANKS TO AUTHORS OF
NEWSLETTER ARTICLES...

I think you should know that your publi-
cation {I have been an avid reader for some
years now) during the last year and a half
has attained real standards of excellence.

I waqﬁ ¥ou 1o Know how much vour News-
letter is appreciated. It is solid, sub-
stantial, and informative, It is an invalu-

able forum for ideas and an indispensable
resource. 1 could go on and on.

Paul Takis
Dowling College
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LEARKING CENTER DIRECTOR SEARCH

The State University of New York at
guffale 1s seexing a Director for the
iniversity Learning {enter lTocated in the
Faculty of Educational Studies. The
Learning Center provides developmental
education for the entire university. Its
clientele currently consists of approxi-
mately half educational opportunity and
nalf reguiariy admitted students. The
Center offars basic courses in reading,
writing, mathematics, study skills, and
computer orientation,

The Director, with the ajd of an Assis-
tant Diractor and three Area Coordinators,
is responsible for approximately 30 gradu-
ate assistants teaching over 60 course
sections per year.

The Director must also be 21igible for &
tenure track appointment in one of the
graduate departments of the Faculiy of Edu-
cational Studies: Counseling and Education-
al Psychology: Educational Organization,
Administration, and Policy: learning and
Instruction. The Director will be expected
to engage in scholarly activities and grad-
uate teaching in his or her field.

4 doctorate in education or 3 related
field is required of candidates., Some
experience in developmental or remedial
gducation is alse a necessity.

The person selected will begin duties on
August 15, 1984. Nominations and applica-
tions together with supporting vita and
recommendation letters are due by January
15, 1984 and should be addressad io:

professor Gerald R. Rising, Chair
ULC Director Search Commitles

367 Baldy Hall, SUKY at Buffaio
Buffalc, New Yory 14260

******#**********************
A READER ASKS...

I would 1ike to find out from any News-
Tetter reader how her/his lab acquired Tunds
To purchase computer equipment. Please mail
information to me, Writing Lab Direcltor,
Indiana Central University, 1400 East Hanna
fyvenue, Indianapoiis, Indiana 46227,

Bichard Marshall
indiana Central
University
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CALL FOR PAPERS

The Instructional Resocurce Centfer of the
ity University of New York announces its
national conference, “"Microcomputers and
Basic S5kiils in Lollege.” to be held in Kew
York 0ity, April 13-15, 1984, Papers are
invited on the use of microcompuiers in
postsecondary Dasic sxills dinstruction in
the following areas: writing, English as a
second language, reading, speech, matnh-
ematics {arithmetic through precalculus},
and other areas of developmental education.
?ggzracts mist be received by January 15,

Forward abstracts or ingquirss to:

geoffrey Akst, Conference Chair
instructional Resource (enter
The City University of Hew York
535 East B0th Street
New York, Hew York 10021
212-784-5h8725
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A Reader &sks...

gur Writing Center has been staffed for
five years by English faculty who received
released time for their tutoring. We have
consistently received very good evaluations
from faculty and studenis. Now the college
fesls it can no longer support the Writing
{enter bhecause the center produces no
revenue for the collage. We have scheduled
three one-credit labs for Winter guarter,
but the walk-in tutoring service will be
discontfnued. Does anyone have suggestions
for us about successful credit tab ideas, or
other ways to generate revenue? Has anyoné
tried charging a fee for walk-in service?
Please respond to me or to the Writing Lab
Newsletter., I need some response as Soon as
posSsinle.

Mary Srattan

d. Sargeant Reynolds
Community College

P.0. Box 12084 _

Richmond, YA 23241

{804-786-6129}
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JUB UFLEING

The English Department at California

rate University, Chico, wishes to hire a
specialist in rhetoric and composition for
a tenure-track position beginning at the
~ank of Assistant Professor. Qualifications
include a completed Ph.D., substantial ex-
serience managing basic writing programs and
training and supervising tutars, and re-
search competence in rhetoric aad composi-
tion sufficient to direct research-based
M_A. thesis work. The candidate should also
have generalist teaching capacities. 3aiary
ranges from $13,044 to §22,896. Tenure and
sromotion are based on publication record as
well as on effective teaching and program
administration.

This position carries haif-time adminis-
trative responsibility for the Writing
Workshoo, a progran which includes the
University's basic writing course and the
campus-wide tutoring service. The basic
writing course provides pre-coilege writing
instruction with small-group tutoring com-
ponent for over 00 studenis sach vear. Tne
tutoring service provides instruction in the
writing process for 60 to 80 studenis gach
woek . The Workshop coordinator is respon-
sivle sach ssmester for niring, training,
scheduiing,

WRITING LAB NEWSLETTER
Muriel Harris, editor
Dept. of English

Purdue University

West Lafayette, Ind. 87807

and supervising 10 10 15 paid =

tutors and 15 to 30 tutors earning & units
of ciass credit, as well as providing aca-
demic and administrative support for 10 to
15 instructors, inCluding teaching assis-
tants. He or she supervises a half-time

clerical person and a 310 - 315,000 budget.

The coordinator will alse play an active
role in the University's writing across the
disciplines effort, which includes a campus-
wide writing test and courses in the disci-
plings which integrate writing as a Tearning
tool, and should be able to direct Master’s
candidates doing research in writing peda-
gogy, peer tutoring, and the testing of
writing skilils.

In addition to administrative responsi-
bility for the HWriting Workshop, the
position inciudes a half-time teaching load
(two per semester) of basic writing, fresh-
man English, and other composition, tutor-
training, language or literature courses,

Position begins fall 1984, Deadline for
applications: January 15, 1984
NDavid A. Downes, Chairman
gepartment of English
ralifornia State University, Chico
Chico, California 959%29-083C




