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Since writing 1ab people have frequent-
iy expressed an avid interest in naving a
directory with detailed information about
writing Tabs throughout the country, I'm
undertaring such a project for the Nation-
ai Writing Centers Association. Fnclased
is a questionnaire far those labs that
wish fo be Tisted in this directory., I've
tried to include questions which will
provide the kinds of answers many of you
have said you nzed on various accasiong
and for various rsasons. The only fra-
gquently asked question I know of tfhat has
been omitted here, that of the size of the
1ab's budget, nas not been included
because 1 suspect that some of us may ba
hesitant to provide such figures publicly,
if you are willing o offar Budget
figures, you might want i indicate that
in the questionnaire. If 1 have omitted
other questions that you ihink should have
been included, feel fres to grovide your
answers in the "additional comments”
section at the end,

irectory will b2 a shotocopiad
fon of your completed guestion-
Since your form wiil be copied
¥ as is, please Type it and make the
4s readable as you can.
T to cram ia a Tong Tist
for you Lo respond to. I
edly heen more than 3 his
16 neip you figure out the «in f
information being ssked for, 1 havs
inciuded a sample of a3 comploted
quasticnnaire.
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Please 117 out only one questionnaire
per lab and, 1f humanly possible, return
the form L0 me as soon as you can. Pre-
Timinary results of the guestion of raw
gional writing lab associations will be
reperted at the CLCC Special Interest
Session for Writing Labs at the ond of
March, in Hew York. However, to ensure asg

complete g dirsctory as possiblie,

I
wait until June 15th to compile and oring
the final version. A1l forms to be in-
cluded must be roceived befors that date.

The price of purchasing the directory
will depend on costs for printing and
duplicating and will be announced in a
future issue of the WRITING LAR NEWS-
LETTER, along with ordering information.
If you need wmore blang copies of the
gquestionnaire, please send me 2 stamped,
self-addressed envalope. And i° you Can
think of ways that the directory <an be
particularly useful to you, let me 2row.

As usual, xeep sending your articles,
annguncements, reviews, questions, names
of new members, 2
Checks made payadie %o Pyrdun University,
but sent to mel to

f

nd $5/ysar donations {in
&

Muriel Harris, editor
ARITING LAB NEWSLETTER
Jept. of English
Purdue University
West Lafayette, I¥ 47407

.3

RECRUITING AND SELECTING PEIR TyTOBRS

Since recruiting, seiecting, and training
peer Tulors is an important part of my Jjob
as director of the Southeastern Massa.
chusetis University Writing/Reading Center,
read with intersst Patar A Lyons'
"Selecting Tutors: a Two-Step Process,”
(4RITING LAS NEWSLETYER, 7, do. B, April
1983} and Suzanne Comins' “To fhe ‘Manner’
gorn: A Rebuttal” {WRITING LAB NEWSLETTER,
4, Ho. 3, November 1983}, Ia 3 way 1 envy
them, for it aspears that they must have
dozens of applicants who are Wwonderful
“riters, with ocutgoefag, pnlesasant personal-

Pt



ities, and 5o sager to tulor that they don't
wind going through a rigorous intervisw and
axtensive paperwork Lo get the job.

dnfortunatsly, at our Lenter, we have
such a small futoring budget that we do not
pay new Tulors., Therefore, sach semester we
conduct a major recruiting campaign through
wWiich we iry Lo make our program atiractive
to & pool of qualified futors. Although
thers i3 much [ agree with both in Peter

Lyons' and Suzanne Comins' tutor selaction
practices, 1'm sure that if we followed
tneir methods, very few of cur apnlicants

woutd become tuytors.

Since many otner writing 1abs must be in
positions similar to curs, I would Tike to
shar2 some of our sugcessful tutor recruit-
ing and selection practices. Qur szlection
process 1s based on the following premz;ea‘
1} Selection bDegins with careful and ex-
tensive recruiting. 2}  Self.selection, is
Ms. Lomins suggests, is a xzy part of the
process, as iong as ithe appiication pro-
cedura does not become so ¢ffficult that too
few are .MTL in the applicant pool at the
and.  For exampie, asking for fwo recom-
mendations from Taculty could de z DIt much.
31 As Ms. Lomins emphasizes in ner article,
tutors are trained, not born. In fact, 1
arefer Inexperianced tutors whom we train to
those who are alrgady set in their ways. 4}
It's difficult 1o assess the effectiveness
of tutors £i11 they bagin tutoring. 5} The
recruiting and selecting progcess should
reflect the atmosohere of the Center as z
workptace.

§

ng smalt fask Io
dit peer tutors o staff a NW§**ng
gy whéﬂ there i3 ne progran mg%ﬂf Lo DAY
their wWorg. Atiracting quatified
studants o tutor--as
For academic credits, ar on
signments--reguires planning,
; i Strategies.
3 plan that
a0 adeq*aie il mber
& 3
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write an articie about our center, our nesd
for tutors, or anything that draws attention
T3 our program in a a@s*tive iight,  Since
we always have Lutors who alse work on the
newspaper, it is fairly easy to get such a
pigce written.

second, we put up Tots of pagﬁera. e
get our fytors to make them if they have
free time, since they are crﬂat1va and <an
think of eys-appealing Yayouts and catchy
slogans that attract other students.

Third, we asx our current tulors to speak
in any of their classes that might be good
sources for new tutors, particularly writ-
ing, literature, and seliectad hamaﬁ:tzes
courses. Iney can talx about what it's 1ixe
to work at the Center, and they can adeﬁtxi;
what appeals to other students. To help our
tutors recrutt, we have written 3 brochure
about the tutoring experience fo give out to
interested students.

Fourth, we ask faculty to give us names
of students they recommend as tutors. He
send these situdents parsonal Tatters telling
tham that Professor X recommendsd them to be
& tdtor. Students ars aiwayvs de?éghteé whnen
instructors tnink they are qualified 1o
tutor, We also encloss our brachure about
ﬁut@riﬁg, as we da for aill sther tubsr
roacrygiting mailis

.,.::-V
(J)
N

i c
h tﬁey ha?e 0 do ﬁuf? wr}tf
5 whe get A's in freshman cam;as
in int GudCtiOﬁ to Titerature c?az g
. We alsy writs to
ather courses, such
1 Writing, Advanced
tées Courses vraguir-
ongratulate them
; ?n the particular
?errgnitéaﬁ of theér acnigvements
in iarge,
?%e names of thess
i '}“Qm the

as 3&3 ;ﬁ

Sixth, we 32 ﬁ& %ﬁtva to all sztudents
#ho ara2 on the Dean's List, inviting them fo
ha t;borb. The names of thess students

aisd usualiy available from the Registrar,

Finaity,
?GCOﬁﬂ€ﬁ§ ot
write p 500
teliing them

WE 33K our

har students
nal fetters to a
that they have bean



by one of the present tutors.

This seven-pari plan is effective because
steps three through seven ars targeted at
students with good writing skills, maxing i1
aimost unnecessary fo develop a seliection
srocedure.  Although some situdents gcould
receive as many as four lelters iaviting
them o tufor, sometimes this saturation
affect 1s necassary o gt a student o make
the decision to become & tutor. Complisting
atl seven sieps dosgs take time, but 1t is
worth the effort because 1t producss an
excelient pool of futors with varied
hacrgrounds .

We do, of course, have an application
process For prospective tutors, buf ours
seems Lo be less intimidating and time
consuming than either Mr. Lyons® or Hs,
Coming’ extemsive interviewing procedurs.
inmy eight vears as director of our center,
I have met very few applicants who ares
really convinced they would make good
tutors.  Generally, we nave ito encourags
them, to build thalr confidence, to help
them realize that they do have the nscessary
3kilis. We also worx with a Lime consiraint
because no matter how 2arly we recruii, many
of our applicants 4o not fdentify themseives
$i11 the first weesk of the semester during
wiiion thay wish to tutor,

:oe-k
at

Onoe a2 prospactive futor appears ihe
Ariting/Reading Centar, we give him or her a
brief appoiication to 11 out. 1L asks a
few basic questions, such as major, yegar of
graduation, arade point average, name of one
faculty reference, reason for wanting to
tutor, and prior experience.  This appli-
cation taxes aboubt five minutes to complots,
Although we do require that osur futors be
sophomores, have a 2.0 grade poinl average,
and B in their freshman composition Coursss,
w0st of the time we ¢heck neither referencss
nor grades. We have yet o meel an appii-
cant who becomes 2 tutor by lying about
grades or by giving a false reference. We
cneck the information given by students only
if we have majior doubis aoout them. Besides
having found rouline CheCks unnecessary, we
don't nave fthe time o do them, 1 don't
Lnow whethar our tutors xnow that we usually
don't verify ths information they give us,

I suspect they do. And I think i1 sug-
ts thal we trusi thes.

i
i

Fach applicant also has a brisf

intervisw, usually done on the spok.
Howeyer, we never call an interviow and

<

ik

aiways maxe sure that it is 3 diatogque that
refiects the atmosphere of cur centar: our
program has much structurs, but it is
unobirusiva.

de begin each interview with the same sei
af questions. We are really less interested
in the applicants' answers than in their
thinking about %he question. We ask whether
they are dependable, how they feel about
writing, how they study, how they feel about
students who need tutoring, and how they
feel about training. We explain briefly
what we do at the Center, make very clear to
them what we expect of our tulors--gspecial-
1y if they are voluntsering, and asx if they
have any questions. If we were %o requirs
our applicants to role play by commenting on
a student paper as Mr. Lyons suggests, ask
them nhow to construct a conclusion, ask them
about their strengths and weaknesses as
writers and in thelr personalities, or what
they wauld do 1f a tutee of the Dpposite sex
deveioped a ¢rush on them as Ms. Somins
suggesis, we would never see many of tha
again. Most of our appiicants are nige
pecple, who have a hunch they would like to

try tutoring, but they ars not excentionaliy
articuiate the first fime we meot them.
During the interview, we also ask them o
oring a writing sample, but unless we have a
doubt about the applicant, we don't require
it prior to azcepting him or her 33 a tutor.

de use tnese samplas mostly Lo get an idea
of zach tutor’s ability and the xind of
training ne or she neads. Those students
who don't have adequate writing samples
usually don't come back.,

in most insiange
as Lutors on the
doudts, we suggses
whether they really want A
generally the ones who don't haye
guaiifications don't come bacgk.

zcoept aoplicants
- any

to taxe the risg of
meet our minimum guali
Canter for one sema
really perform. I
that the tutoe’
but 1 Find it

right personality is.  For example, wil
quist persen be a poor tutor and an ocutgoing
person a good tutor?  We fry to avoid
devaloping a picture of a “tutor type,”®
we nave room Tor many types that compl
each other and that can be matched %o

4
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individual personalities of our students.
Occasignally, we do get someone who is not
suited for the job, hubl more ofisn we are
g?eﬁsawvsj surpr%;%* by now well our new
Lutors handls their ”85?Jﬂ§§hi§f§f&5, Those
w0 G0 ncl wWork oub usudlly Enow that they
are not measuring dp to the standards we
axpect, and they decide not to return. Qn
the other hand, by having a simpis ap§§§«
cation procedurs and by being iﬁclgszye”
rather than exciusive in gqur sgiection of
tutors, we have found that many dedicated,
pard working, and academically sound
siudents have joined our siaff.

Susan Glassman
Southeastern ¥Massachuysstis
dniversity
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A QUICK CHIZK AND CURE Fom F
After 3§C““ta§%fﬁ§ that i

recognize and identify :amaz ﬁ
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the iab instrucior ¢

and cura’ method des

ge
N T S P kT R4 o
tnat this sa*&i,ﬁ& is 3ar
=

wle ¥
“
o

wdu o e (0 LF3

4

o e
¢ W
7]

stentiy, it is ef
frag?ents in students’ w
g iSyi&L 5 sentmnfas and fraom

as in a drill, thus e z%1ﬁa+zﬁw The
g of merely reading through

*

hs 10K cheox and cure’ method:
Most of us gan tell 1f 3 SINGLE sentencs
is & fragment or a complete thought.

= oA =
T?ﬁ i“aubze CGﬁea when a fragﬁeﬁt is mixed
with other sentences in a paragraph and
sounds right when we read through the
saragrash,

—.-.r‘\‘j: pw‘\h’:

Mary enjoys fracing h
famiiy tree, Which i
vary 1nteresting 1o h

We have the same fragment, but 1% makes
sense when Comacted o the sentence hefore

L. In our Writing Lab we offsr the
foliowing advice to students:

ALAD THE PAPER BACKWARDS. Star: at ih
end of the paper or at tne end of each
paragraph {rough draft preferadbly). Read
from end mark to and mark, one single
séntence at 3 time. ?f ,he szntente does
A0 make sense by iiself, it {s a fragment.
8y simply reversing the reading order of
the sentences, the writer can detect and
correct fragment errors Defore the feacher
GOes .,

&

How

Kathy Martin
Perry Meridian High Scheot
Indianapolis, Indiana
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GOGD NEWS FROM ALARAMAI

IMPROYED PREPARATION AND INNOVATION

o Ttems concerning the Learning Lab at
Lariegen B. ¥Wallace State Junior {oliege,
Andalusia, Alabama, may be of interest to
cther l1ab directors. First, we have "
developmental studenis on the lowest Tevel
than ever befors. 3Second, all developmenta
SLH

in the past the English Department has
offered two levels of dﬂya?ﬁpman al aqgi s%
an 55% course for those with ?ere sey
deficiencies and Eag?zsa 100 for thoss with
fewer oroblems.  This year raﬂ t%m first
time only 3?& studenis out of approzimatels
250 entering freshmen quald ¢1ga for 0939, tea
fow 1o iy t 1Ty 2 ciass, and they were ?ﬁ~

~

tegrated intc the English 100 zourses.

noan atiempt to grepare and retain alil
O nLS, a neW program was
ted this fall in which studenis in
I fwo g9“18§3 a
ﬁ adcition to five
ertb hava besn
g ts this innovation
onnel to individualize
Individualization in
abs 1s accomplished by administer-
: of Adult Basic Pducation and
ia?z tﬂ carrect deficiances
=z rﬂyea g closely with the stu-
dents’ c?a? i cﬁerg sz pinpoint weak-
AE530s, and by t&a ning students to writs
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and edit paragraphs on the word processor.

The more intense individualized instruc-
tion,
iz making a difference in the students’
formance in the c¢lassroom according to the
tnglish teachers. HWheither the Tab sassions
wiil serve tg retain thoss who might other-
wWise Decome discouraged and drop out remains
£G be sean,

Marilyn Centner
Lirteen B. Hallace

tate Junior {oliege
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Tom Waldrep, University of South Caro-
Tina, wili organize a materials display and
excnange fable this year at the Special
Session on Writing Labs at £CCC to be held
in New Yorg, March 2%-31. in the past, this
table has been an invaluabie addition to the
driting Centers Spscial Interesit Group, en-
abling @ar¢§uz;3ﬁ,s from all over the United
States o shars ideas and materials. Thesa
materials nave included averything from
DoOKmArks and srochures, letting students

Rnow & writing center is availabie, to
deseriptions of servicas orovided, guides
for tutoring, and actual mater;a?s usad

within the writing Tabs. Anyv materials you
wouid Yike to share with other colleagues .
wouid De welcomed, As chair of the session,
Jan Ugan of Utah 3tate Universit 1s
arranging the program 3o ther o2 Time
petween tng Business meeting and worksnops
Tor everyens 1o have an opporiunity io
participate in the exghange.
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Shoutid you decide to particinate in the
materials exchangs tabie, ihe or ]
as foliows:

azbayﬂaqg*ng 10 i,
ribing materials.
32 sent to me as
that 1 can plan

This form shau}d
3000 as possiblie so
for adequate space.

™3

. Donors are to
with tThem U
in Lo me
session 5

t ,hﬂ t

o

g

P

oring the
13r& aﬁd 1y

during this ne
fiftaen.ming ite 3

Lﬁl«. w2

coupied with the improved preparation,

per-

mission, and approximately fifteen
minutes following the conclusion of
the session.}

3. Materials are to be in manila
folders, identified bj schonl  and
individual, and marxed "0i splay Oniy:
Do Not Remove.” A jegal pad {with
scacel, individual fdentification,
and the <ost of return postage)
snouid be included in the falder for
names and addressas  of  those
requesting copies.

4. While the exchange will be handiad
primariiy by mail, 59& may prefer to
oring S50-100 capiﬂs of yaur handout
1o eliminate the expense and delay of
maiiing.

2. Donors wiil be rasponsisie for
picking up their folders during the
fifteen minutes folliowing the
sgasian.

Those of you wno would Tixe to partici-
pate in the materials exchange bHut who will
pe zble o attend the convention Bay
‘ r materials straight to MNew Yory at
any time after the

o Haldrep

Conference on [ollege Composition
and Communication

Sheraton Jenter Hotel

28nd Street and Seventh Avenus

Mew York, New York 1001S

Secause of rising costs in
¥ou wish Lo have
piease include
costs.

shouid
turned Lo you,
cover mailing

maiiing,
materiats rs

posiage 1o

O the same subjisch of rig
realize that with budget hat3
timitations not everyone who wo
will Dbe able %o attend CCCCYs a
pate in the materials exchange. I
in this position and have pa**&cu? r
mation in mind you would Tige want o
Tet me xnow befors the cen?eaizsﬁ. H
then check the information available a
your name to the list grovided if wha

the sxchangs.

; oGsis, we

and travel
! zj Tiga to

d partici-
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If you have any materials at all you
think othars would aiso find ussful, pleass
plan to sharz them by participating in tne

matarials exchangs



suggestions you might have please direct to
Tom Waldrep, Directer of Freshman English,
English Department, Univarsity of South
Carelina, Columbia, South Caralina 202208,

o

Gl

auth Lavaling
Did, fouth Careliing 29708

FRi: Dergme)

fachooil

{addressg}

Materials
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HORD PROCESSING THEME

IN THE WRITING

COMMENTS
LAB

oy

ratties strivs

As colleges L 3
srovide reatistic eﬁusa%ians for their stu-
gents, writing laboratories are ligely lo-
cates for English deparimenis 1o housse
Agwiy-nurchased computers. This is the
sttuation we are Tinding ourseives in at
Camaron Univarsity. And as we read the oro-
fessional Yiteraturs, we ars begianing fo
realize that the sofiware which we develop
#itl either hely to ensurs an enduring fac-

ity endeavor at the Tab computer terainals

or help to ralegate the computers to the
status of some lab cassetle orograms, ilems

-

to be g?ﬂégiﬁﬂii usaed aq?g socasionaliy. I
believe that one way for 1abs %o encourags a
continging faculty use of the compulaers and
the iab is o develop programs for the word
processing of comments on theme cover
sheetis.

In the May, 1983 dssus of TRS-B0 Hews-
Tettar, in an article entitied A Grading
Technigue Using Scripsit,” Dr. Timothy
Littie of Michigan Sfats University de-
scribes a program he deveioped for fhe woard
processing of thesme annotatiens. A central
argument of the articis is that since we
teachers rapeat ourselves freguently in
commentiing upon student writing and since
word progessing programs move siored mes-
sages at nigh speeds, we should word procass
ef* ~rapeatzd theme comments.

Last summer, after the Jogic of Littis
argument had tugged at me for a&verai NEaKS,
I sat down at my TRS-80 color compuier, gut
together 3 few simple programs, and came up
with a G-menu 13K special, designed to ¢all
students’ atiention to common 4sage errors,
among other things, and to give the studenis
assignments based upon their arror patisrns.
use a Radio Shack Guick Printer 11, which

H
types on a £ 172 inch tape; with minor modi-
fications the program will no doudbt run with
gtagr mall orinters wiich interfaces with
the coior computar.

My theme grading routine progesds as
folltows: As 1 rzad and coment upon a
student’s paper, I nlzce check marks on 3

cover sheet which includes a Tist of usage

and other itams grouped according o meny
number i the program. B8y each itenm is
another numoer coded o what I will aven~
tuaily type onto the computer kayboaré;
130, beside sach ftem on Doth sides is a
short Tine on which 1 can place 3 check mark
and tally marks: the check marks are a 3ig-
na? to tyge the number o activate the

rinter. Before going to the xayboard, I
grade atl of the themes. 1 place the cover
sheets in one pile and the themss in an-

other; egach grous is arranged in the order

af grading. 1 have an arga on the cover
sheet fo write the @erboqaiizeé comments
whicn are an indispensable slement of thems
grading. Aftar the srinter rara a sat of
statements, I tear off the tape, staple it
to the cover sheei, aﬂi :e;xn tyoping the
numbers which will activate the nrinted
comments for the ne xz student,



1 am making the prggram avaitabie to our
Writing Laboratory; as a former Coordinater
of the Writing lab ang now Director of
Freshman Composition, 1 Know how orofes-
sionally rewarding it is for all of us when
a new phase ¢f the 1ab operation flourishes
within the composition progran.

For the reader who wants To degign a
simiiar systam, the following lines rep-
resent the skaletal ocuiline of the orogram’s
mafn commands. The lines deal with one main
meny item and another item, subject-verh
agreement, from fhe usage submenu:

45 print "d-usage”

55  input "choosa menu’; M

o on M gosub 180, Eub 306, 400, 504,
600

Pregsing 4 takes the ianstructor to the sub-
irst Tine of which {s below:

t ‘1 5~y agr
put “choice™; D

hpn zrént §-7.capt "subject-
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the program, one appearing on pag
3 Qnahcvsv Ma

t
r
&
t, de
instructar presses
11T, Vine 429 calls up a subject-verd agrﬁe
ment assignment in {he Bas
axt, Composition Five. Li
program user the Tirst iin
menu; the "go to the writing
from the Writing Lab menu; i
tangthy st &Eene*, whicy 3 K
WOtk €1 tne lab on & spel
the lab's ?“SQ”Zﬁ is bﬁgﬁ
ing sections in our texis,

z Eﬁ«¥1aﬁ coiles
ne @82 gives fﬁe
g of the nszt

g 1ab” Tine is
Y oan activais 3
5 student o

£

ragram since
o the speli~

Presently, the program includes eighiy-
five Tines that I can call up for the rapid
srinting of cosments that up 0 now I have
repeatadiy made 10 studenis, semestier aftfer
semester. I can easily add 1ines. Although
I write comments on each student’s paper and
covar sheet, I estimais that the word prog-
a#ssing program is going o save me about ian
nours per composition <ourse per term. And
s morg faculty members DecCome aware of the
time savings for such programs, 1 anticipats
that our HWriting lLad's computars and
priaters are going 4o bDe used regulariy.

Leigh Howard Holmes
Cameron University
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D0 YOU ARD YOUR TUTORS NEED HELP IN
UNDERSTANDING WRITER'S BLDCK?

Mixe Rose's Writer’s Block: The Cogni-
tive Dimensicn, recently published by
Southern I10inois University Prass {152
pages, $8.50} is described as "the first
schoiarly study to approach this universal
source of frustration as a measurabis
probism that can b2 analyzed and remedied.
Using pﬂ?acxﬁges of cognitive pﬁfﬁhﬂ}ﬁgy R
expiain his iﬁscc@erf§ Rose notes that the
probiem offen s rooted inm such cognitive
ézFﬁacui*ies as rigid or inappropriate
composing rules and planning strategies.

gfhreugh questionnaires, intervisws,
e5says, and videotapes of students in the
act of writing, Hose concliudes that Hlock-
ars spend more time pondering, only to
submit essays that are shorter than and
inferior to those of nonblockers. Blockers
atso voiced more rigid composing rules,
made more misteading assumptions concerning
composition, and mare negatively evaluated
their work.

”Cﬁmgaréé te nonblockers, blockers used

fower functional ”%f&t@g?@g T composition,
and they freguently edif their work pre-
maturely. Rose identifies thess symptoms
and problams; more important, ne develops
pregram; &ﬂd s*fatmg a5 for 2liminating
writer’s block.”

This nighiy informative Dook,

tongs on the tutors® booxshelf in every
riting Tab and learning center, can be
arderad from Southern Iilinois éni‘ersity
Press, ?.Q n@x 3@% Cardondaia, IL.
£2801 5 5
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WRITING WITHOUT PAIN
(OR AT LEAST LESS OF IT)

Margaret, a native of the United States,
and Sue, an 5L student from Taiwan, basic
writing students at George Hason Univer-
sity's Composition Tutorial fenter {CTC! in
Fairfax, ¥irginia, were afraid of writien
words--at least their own. Because writing
was painful for them, they avoided writing
whenever they could. Margarel was con-
vinced she could never measure dp to her
English teachers' expectations. |Nearly
paralyzed by her fear of writing, she wrote
less and less and only when it was abso-
tutely necessary. No matier how much she
was told to write for an assignment, she
could only write & pags, or at mosi, a page
and a half. A top "A" student in ele-
mentary grades, her work in Engiish siipped
to "B's” in high school and a "No Credit!
tn her first attempt to complete a2 freshman
tEnglish class at GMU.

As & second gradser, Sue had won a prize
for exceilent writing in her native (hi-
nese, But when she moved to the iUnited
States a wear later, she became afraid to
write or speak. Althouch her initial fears
decreased as the years went by, she came to
feel she "couldn't write anything correct.”
She remembers one teacher in junior high
school who marked up her papers and put her
own words in place of Sue’s the way she
wanted them rather than the way Sus in-
tended, By the time she arrived at &MU,
Sue feli that no matter how hard she worked
it ner writing, she would sTitl only get

gis‘?l

HMina, Shaughnessy in Errars and Expec-
tations® says BWs' confusion over correct
form--as insisted upon by teachers--
paralyzes their writing., The fear of
making mistakes builds a barrier that keeps
the BW "not oniy from writing something in
Formal English but from having something to
write”

Frustrated and angry over their seeming
inabitity to improve their writing,
Margaret and Sus came to the {TC on recom-
mendations by %thelr teachers. For the
first time in a long while, both Margaret
and Sue received immediate and positive
feedback on their writing in an atmosphers
¢f acceptance and frust., 83 & resuit,
their attitudes toward writing changed--
they belisved they could write better--
which, in turn, Tad then fo do better
writing.

Qver and over again, [ saw BW students
1ike Margaret and Sue zt GMU develop suc-
cessful writing skilis in the {7C. The
Lentar was designed o help students
identified as having trouble with their
writing--those who obtained a 35 or lower
score on the Test of Standard Written
English {TSWE] and whose writisn essays
were judged by members of the Enigish
Department to be deficient in writing
skitis. Students were required to attend
two fifty-minute sessions a week for one
semester. In an intensive two~week seminar
before school started, and in weekly
meetings ithat continued throughout the
semester, Dr. Marie Helson of the bnglish
Department Irained six of us graduate
students o serve as tutors in the LTC.
The goal was 1o establish a sound writing
program dased on developmental principles--
the CTC was not o be perceived as an
editing service. Buring that first year, I
saw our tutorial procedurss bring about
positive changes in most of our students’
attitudes toward their writing.

John was a typlfcal OTC student with z
TSWE score of 30, His essay expibited a
Timited vocabulary and difficulties with
sentence structurs. On our first meating,
in order to become betier acquainted and io
deveiop a safe envirvomment for John, we
taiked zbout curselves, our FTamilies, the
unitversity, maiors, and so on. I f6ld him
that even though I was his tutor, 1 would
not have aild the answers to his writing
oroblems, but that we'd work fogether io
correct them,

During this meeting, I gave John a
writing attitude questicnnaire to be fiilad
out 3s nonestly as possible. Hsing this as
3 basis, we discussed John's feelings about
writing in general and about wis own writ-
ing in particular., Afterwards, John and I,
student and isacher, did & fFreswrite--ws
wWrote freely--on whatever topic came to
mind., If John couldn't think of anything
to write, I'd tell him to start with "I
can't think of anything to write," repeat-
ing it over and over again until something
clicked and his writing took off. Once
beyond the indecision about what Lo writs,
the studenis’ words would usually come
raptdly because they were writing about
something important te them--and not what 1
sajd they had Lo write,

.



The second time we met I asked John to
make am authority 1ist, a list of things
about which he knew. 1 explained that
wWriters write best when they write about
what they know., Most of sur students,
including John, protested that they didn't
<now much about anything. But when T told
them they surely knew about themselves,
their families, hobbies, cars, boyfriends,
girlfriends, sgorts, and so on, They
invariably grinned and began their Iists,
Next, they were to choose one topic from
this 1ist and begin writing. They were to
write as if they wers teiling one other
reader {(me, i they chose) whatever it was
that they kmew., Thay were not to worry, I
told them, about correctness, sunctuation,
spelling, or anything else, because we
wouldn't be going over these freewrites for
errars at ail until they had writien two or
three that they wanted to revise and put in
final form.

In 15-20 minutes, because John knew
about the subject he chose and was Frep of
writing anxiety, he had a page of writing
zefore him. Whea asked to read aloud to
the small group he was & part of, he un-
consciously corrected many of his vocabu-
lary errors; he recognized other sentence
structures as faulty and stoppad to correct
them, then continued on with his reading.
We tutors saw that personal aditing begins
the moment students read their writing
atoud. When John finished, we gave him our
nonest reactions fo his writing., I might
tell him, "I liked your opening sentence,”
and another wmight say, "Your words were
very descriptive,” and so on. Even though
ng putdowns were allowed by anybody in a
CTC group, that didn't preclude 1isteners
from pointing out to a writer that they
didn't understand what the person was
trying to say or do--or even that the piece
of writing was boring. Being honest with
zach other was imporfant in develeping
trust between the individuals in a group.

After three or four freewriting sese
sions, [ asked John if he would 1ike to
revise or work further on ane of his pre-
vious freewrites. Revision, I %614 him,
was net just correcting his spelling or
verh tenses, but a new way of seeing one's
writing., 1 gave John a copy of Kirby's
Revision Checkiist®™. After going over this
point by point, we workaed through a
freawrite revision together,

1T John was involved in writing assign-

to our tutorial sessions for ravi-

G P bbb bbb

.i 5
ments for his Inglish ¢lass, he could bring
these

sfon. In his group, four or five students
might be working on as many different
papers. Since Tack of time was often a
probiem, pairing several students fogether
to heip each other aliowad me the chance fo
assist ancther student alene for ten
minutes or so. In that way, each of the
students got the help he needed.

About mid-semester, we tutors had the
students freewrite on what they feltl were
their major problems in writing., Although
they had been <orrecting their writing
errors for some time, this freswrite made
the stucents think about specific dif-
ficulties, After reading and talking about
these probiems, the students decided which
ane they wanted 1o improve or eliminate.
Some wrote that organizing their thoughis
was their worst problem, while others cited
pear spelling, use of articles, or verd
tenses. Once they identified a writing
sroblem and understood what they could do
to reduce i35 occurrence, we often had the
students keep a recerd of the number of
times they made that mistake in their
rayision papers. They could then set a
goal of trying to Tower the number of these
wmistakes in each subseguent revision.

We in BMUs CTC have learned that
writing does not have to be painful for
evaryone, Hhen BWs are iemporarily free
from worry about making mistakes, as they
initially are in the LTC, their writing,
with practice, develops the fluency it had
when they were younger, Once fluent, they
can learn to correct their own mistakes--
and kaowing that they can do this gives
them further confidence. Their attitudes
change from thinking that they can't write
to delight in discovering they can do good
writing after ali. Althoush good writing
may always be hard for them--as it is for
most writers--a blank sheet of paper will
no longer frighten them--or give them pain.

Kay Hutchison Benton

Hotes

“Mina Shaughnessy, Errors and Expec-
tations {New York: Oxford Univercity Press,
15777, o 5,10,

“Dan Kirdby and Tor Liner, I[nside fut
{Boyton/Cook, 13813,
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