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For those of us interestec in tracking
the growth of writing labs, one of the
stronges? Indicetions of recent dirsctions
Is the rapid development of regicnal organi-
zations and conferences. Severs! years ago,
most of wus me? as e special Interest group
only at the Conference on Colisge Comsosi-
tion and Communication in March. Mow, as
youlll notice In the anncuncements In this
Issue of The newsletter, there are confar-
ences for regicnal writing centers associa-
tlons schedulied for May, Jduna, and Geotoher,
and a notice In last month's newsletter re-
terred to the meeting of the Nationa] Wit
ing Centers Association in November, at the
NCTE meeting in Deifroit. Ye+ ancther notice
in this month's newsietter describes +he ne
directory of writing labs baing complied.
Cleariy, +this stage of ocur growth can be
described as the organizational phase,

As you send in announcements, piease keep
in mind the newsletter's geadiine, the first
of the month prior to the fssve (l.e., May
tst for the Juns issue, August lst for the
September issue, efc.}. Also, since we
can't afford the postage to send out bills,
remindsrs, Involices, and other paraphanai ia
of business offices, we relyv Instead on FOur
donations fo keep the newsiotter afiocat,
50, Reep sending those yearly donaticns.
Most important of ali, keep sending vour
aetices, announcements, articles, roviews,
comments, questions, names of new memkers,
and §8/vear donations {in checks made pay-
able Yo Purdue University, but sent +o me)
tTo:

Muriel Harria, editor
BRITING LAR NEWSLETTER
Depariment of English
Purdue University

Nest Lafayette, Ind. 47907
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MINI COURSE: HOW TO USE
THE DICTIONARY

Take a few moments to write ¥our name at
the top of this page. Wait: MWrite it back-
Wards--in cursive--MAKING ALL THE LETTERS
BACKWARDS TOO. Go ahead. Try it

Now verbalize how vou feli, Frustrated?
Confused? Maybe even 3 1ittle angry at
yaurselif?  Focus for just a moment on how
the non-native speaker wmust feel as he
atlempis a new procass, a new way of think-
ing totally different from his native Tangu-
age Jearning, He has to Tearn some com
pletely new thought processas. Undoubtadly,
he has some of the same fealings you had
when you wrote your name “inside out®. Al-
though my purpose is not to discuse the
anxieties of the nom-native speaker, 1 do
want to briefly speculats on what the intera
naticnal student might be experiencing as he
strives to master a new tanguzge, When he
Is learning z concept that we take for
granted, our sensitivity as tutors and
teachers can be z major determiner in that
student’s progress,

Let us consider the dictionary. What
should a sscond language learner giscover in
a dictionary entry? The entry for the word
“mix’ should not be foo diffieult to under-
stand, or is 1t7 The “simple” word "mix®
has sixtsen definitionz and fourteen sepa~
rate pieces of information, What we think
is elementary night be incemprehensible to
the international student.

The tmporia State University Writing Lab
wis asked by the Intensive english Progran
to devise a mini-course on how to yse the
dictionary., (The Writing Lab usually offers
four or five mini-courses 3 semestar, I
voelunteered. Littie did I know what Was



ahead of me. [ had ng ex;er;arﬁa in English
35 a Se; ond Language fESL) gr fntansive
English. In fact, my Dxa rignee with s second
Eaﬂggaje Eﬁaffzﬁq w3z 1imited ta g fasble
attempt at high school Latin. Howsver, I
began the Yriting Lab's Ffirst 3§ﬁ’~COuF§€
gearsd to the HSu student,

i

The first stage of development began with
formal and informal fn*arziaﬁ witi Qur
1ab's director and Emporia State's ESL com-

position instructor. After mesting with
them, I compiled a2 1ist of assessed pro-
b?e@s: This 1tnvzzatzor Was mors than 1 had
anticipated, First, the non-native speaking
student:

Gften reads only the first definitian
cited in a dictionary entry and
assumes that this definition {3 the
one general meaning of the word.

ract ﬁ%&?f?; of
ions given in a

c"*“”‘S

awarg that some dictigna
3 have ssparate definitions
s vnrbs ﬁ@ergs and adie

Faf%s to read further in the di
ary entry Tor two-word verds, i«
and word forms,

Is not able %0 Tocats derivations in
the dictionary entry or understand how
they can be he;;r;% when determining
the meaning of a word.

Is unciear about the usage of slang,
cotloquialisms, and archaic words,

Skips over the b&gi@ﬁfﬁg notations of
the dictiomary eniry and 1ooks d&irect-
1y at the first definition.

s

Is unsure of how fo usa the oronunci-

ation key.

Is unable to reazon fr cm the pronunci-
ation key possible choices for sounds
when trying to spell a wcré.

Is unsure of speiling of comparativ
and superlative adjectives,

Second, this mini-course should include the
émer*can student too. I realized that the
American student has many of the same weak-
nessas |

Basicaliy, one Bibliographic source was
a1l that 1 needed. Webster's New World
Dictionary {1979} had TRg quaiifications I
was Tooking for, Ifs "Guide to the Use of
tne Dicticnary” wWas a very Lherough resocurce
instrument, and also the size of the print

fugh to dupti-

wod

n the di¢tionary was targe on
ate for my handoutls,

As tha date of the wini-course presenta-
tion approached, [ finalized the syllabus in
another interview, My colleaguss made
several suggestions. They brought to my
attention the vast diffarences in the raad-
ing and writing Tevels of the international
students that might be attending the course.
I found thai the Tanguage Tevel of my mater-
1als would need o be monitorsd because some
of the vocabulary was beyond certain stu-
dents’ capabilities. 4 second anticipated
probiem was the time elament, Some siudents
would Tinish their exercisss quickly while
cihers mignt need some individual attontion.
Since the estimated attendance was approxi-
mate}g forty, soveral of the writing lab
staff voluniesred to be aides.

Angther arsa of consideration in formu-
tating the mini-course content was my choice
of vocabutary for the corpus. From the
Toefl Regearch Reports, {Report 11, Prince-
ton, N.J.v Educalionma: Testing Service,
Seplember, 1982}, the following information
was heipful. OF the non-native speakers
studying in the United States:

38%
20% 1
23‘.-

8?

b

the physical sciences
business
the social

bigescience
'zta‘,er m the humanities

b

sciencas

,53

£
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By taking these statistics inte considersi
tion, 1 at least had 3 starting point as I
began to choose warious words for the exar.

cisas,

The procedure I followed For each area of
tﬂe mini-course was fairly consistent.
fier identifying the subject to be coverad,
I gave 3 brief explanation, [ had the stu-
dents ddentify key symbols and abbrovia~
tions. Silently, they read the directions
for exercises pertaining to the subjfect, and
then they explained them to me. When we
finished working together on one or iwe
exercises, they continued on their own.
After checking their responses orally, the
students were asked to answer the question,
"How can this information be useful?" Upen



s discussion, we procesded to

concluding thi 5
¢ in the dictionary.

t
the next topd

The first specific information students
find in a dictionary entry is pronunciation.

I organized the mini-courss accordingly.

I. Pronunciation

Two marks need to be defined in this sec-
tion. The dot between the "e" and "rase® ig
used to separate the syllable. Then the ac-
cent mark is used for emphasis. When the
students were asked to fdentify this “stress
or accent® symbol, a native speaking student
responded that the dot was the stress syme
boi., When asked Wim to leok for some
other mark that could be an accent symbel,
he then found the corrsct mark. At thisz
paint, I realized I take for granted that
all the native speaking students have been
taught the use of the dictionary. Either
thaey all have not besn taught, or they may
not remember what they wers taught. Littls
pieces of information Tike the accent mark
are not common knowledge to sveryone.

The second pari of the area of pronunciz-
tion that I included was practice in sound/
symbel correspondenc

8. Pronunciation {Sound/Symboll fexamplie
word:
“accelare
ation™}

Gne important guidetine in proncuncing
Amgrican English 1s that English doss not
have sound/symbol corresnandance,

Argther point of interest in this section
on pronunciation deals with the pronuncia-
tion key. The first mini-course I conducted
oniy included an English pronunciation key
tabeied AHD (American Heritage Dictionary]).
Soms international students learn the [nter-
national Phonetic Alphabet rather than the
American pronunciation symbols. One such
student Confronted me affer this session
with the fact that she was only familiar
with the IPA. After cur cenversation, i
decided to add the key to the IFA for the
next wmini-course presentation for added
clarification,

The second section of the mini-course,
derivations, coincided with the second piece

of information found in 3
AL the end of 3 group of
students had to answer the auestion, "Mow 13
this information useful?" By dividing the
bracketed enclosure on derivations into
three parls, language, foreign word, and
meaning of foreign word, the answers to the
gquestion were apparent. If the student can
become famitiar with the definition of
certain suffixes, prafixes, and roots, then
he can more readily determine the meaning of
unfaniliar words. For example, with the
word “triped,t din Greek, *iri" means
"three" | and "pod" comes from the word
"pous™ or "podos” meaning "a foot®, Through
this analysis of prefixes and stems in the
derived forms, the student can come up with
the definition of "tripod®.

Labels constituted the third szaction,
Dialect, obsclete, British, postry, siang,
colloauial, and archaic are all Tabels:
howevar, 1 chose to use anly the Jatter
three, One difficulty in this section was
explaining the difference between coltoquial
and siang, the definitions that I ori-
ginally used were above the comprehension
tevel of my audience, and they had to be
thanged. Verbalizing the difference was not
easy either since the boundaries between the
two ars net that distinct. What may be
stang in ong part of the country may be
colioquial in another ares. Colloquialisms
are considersd acceptable in conversation
and informal kinds of writing while slang is
substandard and spoken in informal conyer-
satfons.  Why 13 knowing about this dise
tinction important? ¥hile cotloquialisms
arg approprisis in some kinds of writing,
siang is not. While colloquialisms are
suitable for conversations during an inter-
view or conference, stang is not. isa,
foreign students may hear their American
friends use some expressions, and they don't
know i these expressions are siang, To
make more of a distinction, we viewed some
pictures i1lustrating where one might choose
to use these two labels. However, the ime
portance of these lahels JTies in enabling
the student to perceive a "sense® of the
word and to discern the context in which the
word can best be used,

As 1 organized section four on parts of
speech, [ had second thoughts about tackling
these word functions. 1 was told some af
the students were not able tn classify
nouns, adverbs, verbs, and adiasctives. In
addition, verbs in the dictionary entry are
even further catsgorized as transitive and

e



intransitive. How much time could I spend
on the parts of speech in a 80 minute course
on the use of the dictionary? The knowledge
of these terms is basie for determining the
meaning of a word. I could not Teave out an
explanation. Below 13 an examgle of my
Ehres-minute crash course on the parts of
spesch,

. v.art. adl. n. ade,
Jee threw the red ball quickly. we. {
i

R L
f g

ari. n. '
The dog growlad. ¥i. {has no direct

ghject?

Une could assume that the comprehensian
Tevel of the student from this briaf cames
was minimal, but in order %o progress to the
next level of selecting the approprizte
meaning, this briefing was essential. An
explanation of fhe above abbreviations was
al 5o necsssary,

One of the most imporiant Functions of
the dictionary 1s %o give the meaning of a
word, When a freshman composition class was
asked, "What definition do we choose for g
word in the dictionary? the response was,
“The first onel®  Fortunately, I did not
get that response, but I noticed some 5lank
expressions. How doss the student arrive at
the best choice?

The sequence I had them follow was:
1. Read the sanfence in the exerciss.

£, Decide if the underlined word is 2
noun or verd and hypothesize about
the meaning.

3. Skim the meanings in the diction-
ary antry.

4. BDeterming the best meaning.

ith these sequential steps in mind, most
tugents were able to work on their cwn,

Upon the conciusion of the hour presenta.
tion, the class was g¢iven two modes of aval-
vation. One was 2 reactionaire which the
class completed before dismissal. It con-
tained routine questions., 1. Rata the
quality of this program. 2. Which topics
did you find most helpful? The sther sval-

uation was a post test to be completed and
returned €6 the composition teacher, [ts
contents were paraliel with the evening's
presentation. Perhaps the most important
evaluation was the dictionary assessment.
The class was to evaluate their own diction-
ary's content with the content covered that
evening.

Often I reflect upon the experisnces of
presenting this mini-course. Befors giving
this course, 1 thought that this material
Was Common knowledge {0 anvone who had ever
epened a dictiomary, |MNow, however, I am
more aware of the need to educate the non-
native as well as the native speaker as to
the wealth of heloful data in a dictionary,
This mini-course on the use of the dictian-
ary 15 one way to meet this need.

"
t

¥icki Patton
Emporia State University
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CALL FOR PAPLRS

The third annual Midwast #riting Centers
Association Confersnce will be held Oct,
19-20, 1584 at Rockhurst Coliege in Kansss
City, M), The confersncs Theme—--Language
and Learning: the Road to 19%8~-suggests +he
foilowing topics: Writing Across +he Cur—
ricuium, the Writing Procsss, Meshing Writ-
fng Qenter Help with Olessroom Approaches,
Cutbacks and Writing Lab: How to Fight and/
or Readjust, Tutor Tralning, and others. |4
¥ou are interested in presenting at the con-
ference, pleass send 2 150-werd abstract +o
The Program Chair fisted below by May 1.

Fave Yowell

Division of English and
Foreign Languages

Emporle State University

Emporia, KS 66801
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ATTENTION WEW ENGLANDERS

A reglonal writing centers assocliation s
forming-~if writing center directors in Con-
necticut, Rhode lsiand, Massachusetts, Ver—
mont, New Hampshire and Maine asre interssied
in such an organization. What purposes
might It serve? If you think a regional
association might be useful to you, write to
Harvey Kall, £ngiish Department, University
of Maine at Orono, Qrono, Maine 04463,
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NCTE RESOLUTIONS

At the 1983 convention of the fatignal WORD PROCESSING NEWS, described as Hihg
Louncil of Teachers of Engiish, 4n Danvar, pational newsietter for wordsmIThs who work
the membership passed four resolutions which ¥ITh computers and computerists who work
affiliate publications have been asiad to with words," (s published by Word of Mouth
reprini in order to inform ¥OTE menberg - Erterprises, 211 E. 0}ive #7210, Burkank, QA

' 91502, Subscriptions are $24/yr. for six
RESOLUTION ' tssues, and sample copies are avalisbis for
o Mengaw 32 sach. ' : T

Teachers of Eng
and professiscnal meetings explore the effec-
tive use of compus: ’

English and Tanguag

RESOLYED, that tha National Council of
i

-

that NCTEZ urgs equity of access to com-
puters among students of ¥arying sogio- Bl ' ' '
scanemic Jevels and among varisus depart- JOB OPENING
ments within a school: and o

that NCTE provide taadership in defining THE UNIVERSITY COLLESE OF THE UNIVERSITY
iegitimate uses 0f the computer by encourag- ' T OF CINGINNATI
ing reszarch and by disseminating informa-
tion about the role of compiters in the instryctor/Assistant Professer In Enclish

English languags arts curricyium,

o eng b The Languags Arts Depariment anticipates an
§E§§h§i§§§ Gpening at the Instructor/Assistent Profes-
RESULVED, that the National Council of sor leve!l In English for the 1984-85 academ-
Teachers of English affirm the position that fc ysar. This Is a fen month, tenure *rack
students should write freguently in every pesition. M.A, in English with teaching ex—
course as a way of learning the subject perience In basic writing and/or E.S.L. rFe=
matter and of sharpening their writing quirsd. Ph.D. or eguivalent with research
skiiis; and background in basic writing sreferred. Com—
L mitment to student-centered curriculum ex~
that NOTE seex ways 1o provide GSSISTANCE  pected. Deagline for applications is Aprii
to teachers of other subject matter disci- 1, 1984. Send leftter of intent and ressume
plines in their efforts to improve students’ o
writing ski11s in a1l subject mattar fialds,
Mark A. Turner
RESOLUTION Assistant Dean for Bysineszs
HESQLYED, that the National Council of Affalrs ‘
Taar aldis hlich a s Univarsity Coilege
ieachers of Dnglish astabiish a tasq force : 1y 8GE ]
to summarize exisfing research on the - . ﬁﬁiverSJTy of ?éﬁasnﬁa?é
retationship of workioad to teaching and GCincinnati, Ohic 45221~0047

learning; and

COMMUNITY: SETTING

that this task force propese additional P
ar ws eres IT TOGETHER

research 1 needad.

RESOLUTION . Rt.jgfﬁ&y_ioiiegea a tsacher{tra%nfng
SESOLIED et ohe aconel comert of  [ISHSIOn i Cnkrioge Saciiiniraes e
Teachers of English discourage a marrow established in 1980 o servg‘dkdergré&uates
pedagogy which facuses on specific Tanguage whe want to work on their reading, writing
séills, and remind its many constituencias and study skills. The Center is funded oy
that, while language proficiency s essen- the College; the service offered is free ig
Dal, we must continue to emphasize the students. There is no credit granted for
importance of the full, humane discinline of work completed in tutorials

English including the aesthetic, affective il i ’
and the cultural aspects of written and oral From the beginning, the aim of the
e;pr&ssian as well as Titerature and the Writing Skills Center gtaf? has Bean g
theater, ' o ‘

R R IR E0R999202905050%8 s




find ways fo improve the servics to
undergradustes and o explore ways to
involve both faculty and students in
Piteracy issues. We have saen the Centar
83 a place where faculty, professionsi
tutors and students can come fogether in a
forum where ideas about tearning to write
can be pondersd and fested. Thiz articie
expiains our Writing Skilis Center and the
way it functions within the Lesley College
Community and beyond. The collaborative
tearning concept, which is the basis of the
Center’s cperation, is firmly rooted in the
weekly tutor training program, which brings
together tutors and faculty wembers who are
commitied to the literacy effort,

First, some background on the College
itself. Lesley's undergraduatss earn a
Bachelor of Science or a Bachelor of
Science in Education. OF the 622 studants
currantly enrclied, 4987 are Education
maiors angd 125 ars Child and Community
majors., Those who major in Education
compliete certification which 2llows them o
teach in elementary schools of Massachu-
setis and other states in the Interstats
Certification Compact. Thosz whe receive
the Bachelor of Science ars eligibie %o be
empioyed as child advocates in a variety of
sattings in the community. Becauss the
curriculum for those students iz densals
packed, thers is 1i{ttle room for investi-
gating areas of interest othsr than the
ones leading te degrae requirements. As an
example of the Jean curriculum in rhetoric,
there are only four writing courses at
Lesley: Developmental Znglish for studants
with weak writing skills; the required ING
161, which s a semester-long course in
composition; an slective entitled Advanced
Writing; and Expository Writing and Pesr
Tutoring taken Dy upperclassmen wha want Io
work on their own writing and who want to
tuter students in the Writing Skills
Center.

i

f the €22 students enrolled in the
undergraduate school, 123 are Ffirst year
students, 72% from public secondary
schools.  For this year's freshman class,
the average score on the verbal SAT is 394,
and the average score on the Test for
Standard Written English s 42. Thirty-
eight percent of the freshmen are auto-
matically placed in Developmenta) English
8s a result of achieving a score of 38 or
below on the TSWE.

The packed curriculum and the Field

.whe offar

placement requirement that evary student !
must mest creals 2 pressure situation for
our students. Those whose verbal skilis
are insufficient fo allow them to perform
satisfactorily have ean added anxisty in
their lives. We will sze 75% of the
freshman class In Che Writing Skills Centar
before the year s ocut.

To serve students who seek help in the
Titeracy skills we have designed a Writing
Lenter which offer two  services:
assistance in reading, writing and study
skills and assistance in disciplines such
as aconomics, psychology, history,
humanities, sociai science and education.

The writing tutors, who will also help
with reading and study skilis, inciude one
professional tutor, who 1s & pari-time.
faculty member; one graduate siudent, whose
speciality is reading; and nine peer
tutors, who are enrolled in the tutering
course or who take tutor training, the
unifying Forum which {s really the neart of
our program,  The discipling tutors, thozs
assistance in the content areas,
do not underge training, but they do mest
reguiarty with the posr leader o discuss
thelr work and %o resolve probiems which
may arise in the fulorials.

Tne weekly tutor training forum, which I
refer to as the heart to our Writing Skitis
Center, presents a common meeting ground
for faculty members, professional tutors,
and undergraduate peer tutors. A5 the
director of the Writing Skills and the
teader of the tutor training forum, I seeh
te bring together all of the tutors as we
work toward the common purpose of raising
the Yiteracy level across the curriculum.

The tufor training schedule allows op-
portunity for 3 faculty members to address
the tutors on the requirements for their
particular writing assignments. For
instance, one lecturer in Education came &
the Center to explain the guidelines for
eritiquing an article., She went over the
reguirements for the critigue and the
process of drafting the critique of an
article from a professional jowrnal. 1In
conjunction with this visit, a professional
tutor on the Center’s staff has collaho-
rated with the instructor on the design of
the assignment and has mads plams to visit
the ¢lass 3 times to assist stucdents with
the process of writing the critique. The
Tecturer returns to the Center to check on

-



the work that her £d 101 students ars
doing. The tutorial Jogs document hoth
date of the student visit and content of
the tutsrial,

Because we seek fo reach ocut to students
who might not come for help with writing
problems on & regular tutorial basis, the
tutoring staff plans group workshens in the
Kriting Skitis Center. This semester the
workshops inciude study skills, the essay
examination, the critical paper, and the
resedarch paper. Two  tytor training
sessions have already been devoted to
preparation for the study skills workshop,
which is scheduled early in the semester,
in the first preparatory ssssion the
Harvard-Mitton study method was explained,
and in the following session a1l futors
collaborated on the design of the study
skills workshap., One of the peer tutors
asserted the need to have practice in
effective note-taking. After brainstorming
this particular issue, we came up with the
1dea of obtaining & tape of a Humanities
101 Jecture from a student enrolled in the
class. A segment of the tape will bhe
piayed in the workshop, the students will
take brief notes, and the workshop leader
will conduct a discussion in which students
share their ideas sbout what they consider
important information,

In subssguent tuter training sessions
there will be similar cooperative plamning
opportunities. For instance, an instructor
tn Engiish Literature will speak to Writing
Center tufors about the critical paper she
expects from her students in the Western
Literature classes. Following this ¥izit,
atl tutors will coliaborate on the format
for the workshop on the critical paper.

The English instructor's visit to the
Writing Skilis Lenter has several desirable
effects. First, it helps the tutors under-
stand the assignment ¢learly so they can
serve tutees better. Second, it allows the
tutors to interact with the professor as
she §s thinxing through her assignment,
Frequently, the tutors® gquestions will
causz the instructor to clarify or adjust
some phases of the assignment. Other than
faculty evaluations, which occur when the
course is over, this forum may provide the
only occasion when students and facuity
members can sit down together and actually
talk about working models for assessing
knowladge., Finally, the exchange bhetween
facuity member and students gives the

faculty member the chance o see the writ-
ing assigrment as a process, not just a
product.  Tuters will freguently isteriect
comments aboul the assignment’s specifi-
cations that force attention on the process
of student writing.

In addition tn the student--faculty
interaction, same of the most fruiiful
exchanges of ideas come when tutor
undertake o teach esach other. This year we
have a lively forum consisting of four
undergraduate students, one graduate
student, ths assistant dirsctor of the
Center, and the director. This population
is entivensd by wisits, not only from
faculty members, but from the discipline
tutors and the writing tutors whe are
enrsiled in ENGL 374, Expositery Writing
and Peer Tutoring, While neithsr the ENG
374 students nor the discipline tulors are
required to atiend the tutor training
sessions, they are encouraged to come, and
we welcome their contributions,

All the tutors loek forward to the
preseniation of tutoring issues which come
directly from their peers' experience with
tutees. There i3 zlsc 2 certain amount of
curiosity and doubt about the way the
rhietoric experts’ ideas fit into the
tutorial. When 1 explain Donald Murray's
ideas about cenferencing, undergraduate
tutors are quick to point out that he
doesn't seem to be doing anything. The :
discussion of the Murray method elicits the®
very best Xind of diatogue on the design of
a tuterial.l  The etsrnal question, ocne |
that we are always addressing, is “"How much
should 3 tuior do?®

The first teach-in conducted by an under-
graduate tutor will present issues from a
tuterial which she nas participated in
dGuring the semester. She has begun to read
from the bibliography of ENG 374, Exposi-
tory Writing and Peer Tutoring, and will
apply scme of the theories of the experts
to her own experience in working with
tutees. Does Peter Elbow's looping tech-
nique work in pre-writing for an sconomics
paper?t Her research is awaited by all of
us whe struggie with the first stages of
writing, the pre-writing or Iist-making
phase.  Because she s working for 3
credits, her findings, first presanted
orally in the tutor training forum, will
culminate in & final written presentation.
Another tutor will also present a tutorial
issue to the ferum on that day and discuss

T



her strategy for deaiing with some facet of
writing. Her concern w '
Pong Ruengvissesh, a

]
N ek

has some of the problems iy f st
dents for whom English i3 a2 sacond
Tanguage. Intuftively she feels tha

Fong's need 1o work with %en 51
satisfied by using Pong's gwn weiting
source material in the tutorials,
Pong and the futor are becoming increas-
ingly frustrated by the finadequacy of
isolated exercises from texthooks. The
tutor seeks support from the tutor training
forum to carry out her convictions., She
wili also be Jooking for fresh ideas,
workable strategies that facilitate the ESL
students' ability to express themsalves in
& new janguage.

L
e}
W

The point of the forum {s that everyone
teaches~-faculiy, tutors, and, indirectiy,
the students we serve. As a final event, I
present excerpts from a paper on the ideal
tutorial, & work which represents a
semester-iong effort in a graduate inde-
pendent study currestly under way at the
University of Massachusetts at Amherst.
Actually the paper prasents in a3 somewhat
more extended way the same Kind of thing
the undergraduate tutors are p gsenting.
It seeks to show a number of strategies
that combine to make a tutorizl work for
the tutes. The interesting aspect of thiz
is that what works for the futes works
equatly well for the tutor, That i3, &s we
iearn the strategies that help our tutess
become betier writers and readers, we
benefit as well., OQur own writing improves;
our insight as learners became sharper.
Could this have been what Chaucer had in
mind when he spoke of the dual activities
of the Clerk of Oxenford: “and gladiy
wolde he lerne and gladly teche...® The
task is indeed a glad one when we ars both
teachers and learners.

Pauline Woodward
Leslay College

laanaéd Murray, "The Listening Eve:
Reflections on the Writing Confersnce,®
College English, 41 (1873}, p 76-77.

zPater

Eibow, Writing Witk Power:
Technigues for Mastering The Writing
Proceéss, (N.Y.: Uxford, 19617, [3-1%;
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A READER ASKS...
iaterested in nearing of any re-
search Currgntly being compieted on atii-
tude, improvament of writing s¢ills,
reduction of error phobia through the uss of
wore processing in the classroom.
é%* Regina QOdasz
- 524 Cusier
Laramie, WY 820670
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ROCKY MOUNTAIN WRITING CENTER ASSCCIATION:
CALL FOR PAPERS

#ontanad State University, nestled in the
tovely Gallatin Valley, will host the second
amnual Rocky Mountain Writing Center Con-
ference on Juma 18, 1984, Possidle topic
argas inCiude <omputers in the writing
cenfer, writing across the curriculum,
composition rasaarch, tuter training, tufor/
student interaction, writing center activity
in the public schools and the community.
One page proposals or completed papers ars
waicome, preferably 0y April 13, 1284, The
Keynole speaxer will be Frank O'Hare of Ghio
State University. Author of Sentence Come
bining: Improving Student WriTiRg WILHDGE
Format Grammar instructicn and the Ariter s
Hork. A Guide 1o Effectiive ComBisition,
Professor G'Harz direcis Dnia Statets
Writing program, one of the largest and most
comorehensive in the nation. Send proposals
and requests for more information €o Mark L.
Walda, Deparitment of English, Montana State
University, Bozaman, Montana 53717,
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COMPUTERS-HUMANITIES CONFERENCE

Pennsylvania teachers and adminiztrators
L-college are invitad %o a two-day confer-
gnce on "Computers and the Humanitiss in
Sthoois and Colleges™ to be neid at West
Chester University on June 282G, 1984,
Sessions will focus on computer applications
at ail =dgucational Tevels and on sthical
implications for schools and society. Some
sessions will require familiarity with com-
puter terminology and use; some won't., The
chief goal of ihe conference is tn enhance
aumanities instruction in Pennsylvania
schools and colleges. Featured speakers
will be the editor of Computers and the
Humanities and developers of stateé-of-ine
art coursewarz. Tne conference fee is
$55.00.  For information on registration,
meals, and lodging, contact ¥ostas Myrsiades
or Ropert Weiss, Department of Engiish, West
Chester University, West Chestar, PA 13383,
Telephona [215) 435.2745 gr 2281.
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EDUCATORS
The Ka??agg Institute for the Training

o evalopments
and application pro-

ard ©
nas anﬂsuﬁ eu
cedures for iis 1334 training progranm.
1584 Institute will hold 155 summer

o

3% 33%0”

from July 15 through August 12 on the campus

of Apsalachian State University in acv,e,
KC.

The 13984 Ke?%agg institute will train
faculty, Counse
rem&d;a;, deve;c:xe%;&? and
tance programs In the most tache
niques for promoting learning improvement,
The Institute program consists of a summer
session follawed by a fall term practicum
project on the home campuses of partici-
pants. Tne 1384 summer program will focus
on the use of learning siyies and their
impifcations for instructisn,
develeping evaluation activi tles
agcademic intervention and auuﬁszling tach-
nigues, the management of programs and
classes, and the usg of CSﬂpu*ers for
management, datz .‘ca, and inst rjc—
tiona} purposes. Faculty for the aéﬁﬁ
gragram inciude fr. ﬁuwtﬁr Boyia of
Apga%achiaﬁ State Uriversity %r‘ ?raax
Christ of Lziifornia State Bﬁ versity-Long
Beach, Dr. Chucx Llaxton of ﬁem;n;s State
University, Br. J. Otis 3with of Cheney
State Unsversagy in Phil aén?pﬁzu, and Dr
Milten "Bunk™ Spann of Appalachian Sta*e
University.

r'-_;;«w:b’é'

institute fees are 35535 plus $130 for
poard and 2 double room {single rooms arz
avaiiablse for $220%.
for the fall semesiar pract
charged. Up to B hours 35 graduats oredit
may also be obtained for participation in
the susmer progran.

fppiications for the Instituls may be
sotained by contacting Ms. E£iaini Bingham,
Assistant Director ¢f the Center for Do.
velopmental Education, Appatachian State
University, Boone, RC 28008, Additignal
information about the Institute may be
cbtained by contacting the Instituts
Dirgctor, Dr. Hunter R. Boylan through the
{enter for Developmental Fducation (704}
£62-3057. Early app?zuauia% is encouraged
to zn;ura & space in the Institute. The
application deadline is March 31, 1984,

.%ﬁﬁ%%%@%ﬁ%%ﬁ%ﬁ%?%@%§§%3%%%E£§¥%$%%5%332%%§%%%%?
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THE &QZTE%& PRQCESb AND
PAFER--A BOOK REN

ey ol
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Because of the many books on mr‘“zng
currently published, F%?JIRQ gne fhat is

reaily usaful or that doesn't merely repeat
what has alrsady been writtan becomes
ifficurt. 1 must confass when 1 First

thought aboubl reading James §. Lestar's
¥riting Research Papers, A Complete Ga:ae,
4th edition (SCoti, Foresman, 19537, T wWis
less than enthusiastic about the task.
Howoyer, ancs | began? I was pleasantiy
surprised, for it does what most other
ﬁaraa§s éoa** du--ft app ?fes

;}a;:a:r*

What I found particulariy useful about
this bﬁaa is that it not aaéj ells studenis
what they have to do to write a rasearch
papar but 2130 now to do 1t. Singe Writing
Research Papers uses a step by s%¥83
approach, wmest siudents who have never
writien a research paper could follow %his
book to Iearn the process and to write a
decent paper,

The first chapter on finding a topic--

which includes discovering a purpose, asking

rasgarch qunstzens, deterﬁ1nxng aud%enue,
stimulating invention, restricting tfhe

tnp;c and developing a preliminary thesis-- é

gives students the information they need %o

complete this kevy step. In contrast to

other research paper writing guides that try f

to dispose of these so-called preliminaries

quickly, Writing Research Papers spends tf@ef

on this Tmporiant step, which often gives

:nexger1eaceﬁ wrzters s$0 much diFfzagIHy
that they ¢hoose poor topics and write
badly constructad, aﬂd ineffective papers.

=8
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fhe rest of the book covers topics that
fellow the legical order of writing a
paper--using the Tibrary and doing research,
taking notas, writing the paper, and format-
ting 1t.  In addition, there {5 useful
material on developing a bibliography, writ-
ing an annotated bibifography, plagiarism,
exampies of introductions and conclusions,
documentation for a variety of discipiines
such 2s the social sciences, the pigtogical
sciences, the medical sciences, and busi-
nesS, 4 sample research paper, an excellent
Tist of general reforence books and Jour-
nals, and the new MLA guidelines on docuy-
mentation style,

H

Because Writing Ressarch Papers facuses
Gn process and 1s based on the new thegries
of teaching writing, recommend 1t as 3
resource for evary writing lab. It is a

-4
H
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beok that can be used by students withoud
any otner insiructionzl
tance,
every tulor who helps studs
papers.

or tutorfal assis-
And it certainly should be read by

e LN - p P
ats with ressarch

TRl

] e

WRITING LAB NEWSLETTER
Muriel Harris, edlitor
vapt. of English

Furdue University

#ozt Lafayette, Ind. 47407
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GIRECTORY OF WRITING LABS BEING CoMPILE

T
if i

the February 1984 issus of
LAR NEWSLITTER included an ann
& directory of writing labs
niied. 136 included in tha
newslaiter was
pgg*mﬁ

The WRITING
uncement of

-

=
gL this
If you wish to have your 135 or
center listed in the directory and don't
yet have a copy of the questignnair .
piease send me a stamped, seif-addrassad
enveicpe.  All guestionnaires must De
received before June 15th.  The prige of
purciasing the directory will depend on
costs for copying and mailing and will he
annsuncad fa a future issue of the news-
T2tter, along with ardering information.

Please send requests for copies of the
questionnzire, along withs ¥our stamped,
seif-addressad envelope, to me: Murial
Harris, ODepartment of English, Purdue
University, West Lafaystte, I[N 47807, if
you nave further questions, plsase write or
cail me {317-434.37233,



