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Membar of the NHDA:NG

Like the approeching end of the academic
year, This volume of the WRITING LAB KEWS-
LETTER |5 drawing to & close. The Jume is-
sue wiil be the last one before the gulet
of summer cescends upon us, and the next
issue should arrive in your msiibox next
September. 1f you have any last-minute no-
+ices, anncuncements, or qusries, please
rush them +to me a5 soon as possible, along
with your articies, reviews, names of new
members, and your 15/year donatlons i{in
checks made payable to Furdue Unlvaersity,
sut sent to mel) tou

Myrigl Harris, sditor
WRITING LAB NEWSLETIER
Department of English
Purdue University

West Lafayette, ind. 47307
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THE POLITICS OF THE DROP-IN WRITIRG CERTER

A drop-in writing center functions as an
sitension of the faculty. Tutors serve as
demi-instructors who make judgments and
dispense advice. This advice necessarily
somplicates, 1o varying degrees, the
student-instructor retationship. This
relationship 1s, most often, in no need of
additional complication. On a number of
gccasions over the last three years a
studant-instructor-tutor ralationship has
developed inte something of an imbroglic.
In order to prevent future imbrogliocs, we
have taken a number of steps. HWe have
adiusted our tutoring procedure in an
attempt to minimize poteatial conflict.
And most importantly, we have articulates
our policy and have apprised students and
faculty of it. Lack of communication is a
familiar nemesis. The writing centar, like
a1l the components of an academic com-
munity, has a responsibility to articuiales

its policy and procedure. To refrain fro
doing so is, in effsct, to conspire with
confusion.

Studentis c¢ften have unrealistic ex-
pectations concerning a drop-in writing
center. Some students assume that even the
most superficial consuliation will mire
aculously transform their papers Into
unassatiable, pristine, "A" quaiity work.
Thig, nsadless o s3y, 13 an errongous
assumption. A visit to & writing center
does not necessarily improve the guality of
a paper aven by half a Tetler grade. Many
stydents whno have bean to our Center and
who receive a2 less than flattering grade on
their papers respond to their instructors
by saying, "What do you mean? How can you
give me & -7 I've bean to the Hritisg
Centeri” {Certain students use the Writing
Lenter~~gither deliberately, impulsively,
or out of desperation--as a sanctifying
agent. Some students feel that they can
retinguish responsidbility for their work
gnce they have consulted with a tutor.

fur tutors encounter this attitude, in
greater and lesser degrees of viruleacy,
frequently. We have 3 number of policies
which address this problem. 1 advise
tutors to refrain from making qualitative
evaluations in terms of grades. ¥He sirive
to bhe encouraging, bul we do not offer
endorsement  for  particuiar  papers.
Students, of course, always ask, "Do you
think 1'11 get an A?" We have a de rigueur
response: "If you take into account the
suggestions that I've made, your paper will
be improved.”™ A statement like this Keeps
tutors free from complications that could
arise after ths paper 15 graded by the
student's instructor. :

Wz also recognize, and encourage the
student to recognize, that grading is an
extremely subjective activity. Hhen a



particular student expresses dissatise
faction conCérning a grade, we gncourags
the student to consult with his or her
srofessor. We alse console the student
{when consolation s necessary for the
student to continue writingl by citing
studies on grading which have shown that
the same paper can be graded A" or VF,®
depending on the instructor and ihe
instructor’s criteria. We &ncoursge the
student to be realistic. Me stress that
Writing is a difficult, but a rewarding and
necessary skill.

We have found that there are {wo general
ways in which students use our Writing
{enter. A number of students, during ths
average semester, come to the (enter when 2
paper is almost due and reguest a quick
“oroofread.” Many students expect, in
these cases, correction rather than
tnstruction.
is to give the student some sense of what
good writing should be. He try to provide
information and advice that can be applied
To any paper, net just the particular
artifact under consideration al the moment.
A "proofread” reguest presents us with a
ditemma. We don't want to do the students®
work for them., But we alse don't want to
turn students away., A "proofread” session
can be valuable, It is my contention that
anytime a student wvoluntarily sits down
with a tutor, growth will, in some form or
measure, result.

Qur policy concerning “"proofreading’
requests s this: If the paper in guestion
is relatively well written, the tutors have
begn instructed o discuss the paper with
the student, We scan such a paper, isolate
its oroblems, and then proceed fo discuss
appropriate principies of grammar or Cof-
nosition, This discussion 1s highlighted
py--but not centered around--referencss
the student’s~paper. The student is then
teft to apply what has been discusssd to
the rest of nis paper, He or she is, of
course, free to return to the Center for
further clarification. If the paper in
question is substandard, tutors have beon
instructed to encourage the student fo
request an extension.

Many students work closely and on a long
term basis with tutors. This process
atlows the tutor to supervise work in {and
often introduce the student fo) various
stages of the writing process, This type
of tutoring process utilizes the full
nedagogical potential of the Center. We

Bur purpose, as we gefine 1%,
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have noticed considerable and often
remarkadle improvement in the writing of
students who have worked in this manner
with the lenter. He encourage this kind of
relationship hetween the student and the
tutor,

This kind of relationghip, howsver, has
genarated its own sei of snacial oroblems.
The instructor may not be awars that a
student has received help with a writing
assigmment. In this case, iastructors may
feel that matiers related to the policy on
piagiarism obtain., The instructor may be
aware that a student has received help on a
paper, but he or she may be unsure how 1o
assess the student’s work. The instructor
may, in certain Circumstances, desire the
student to receive no outside help. To
address these potential {and guite vexa-
tious] problems, the Writing Center, in
conjunction with the Sub-fommitlee on the
Tutoring Center, has established the
following guidelines which have beesn
approved by the Freshman Epglish Comnitiss:
1} If the iastructor 36 stipulates, when
students receive help on papers from the
Tutoring Center or any other source, they,
myst antify their dinstructor Just as they:
must identify in their paperg the sourcss.
of borrowed fdess and language, 2} At the
beginning of each semester, any writing
instructor whe intends to take assistance.
regceived by the student iato account in
grading must advisa his students of their
responsibilities under guideline #1 and
explain nis policy regarding assistancs
from the Tutoring Center as well as from
gther sources.

In addition, to guarantes that in-
structors are informed sbout any help their
students receive at the Writing Center, we
haye esiablished a communication procedurs.
tach time & student works with a tutor, the
tutar completes a report sheet which is
given to the student’s instructor. These
report sheets are distributed datiy. They
contain not enly basic Tegistic informa-
tion, bul they =zlso describe the primary
focus of each tutoring session.

We have attempled to estabiish a policy
that {3 fair to ail parties concersed,
This policy has been in operztion for
approximately a year and has greatly
reducaed undesirable complications.,

Patrick Suliivan
University of Connecticut
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ERGLISH-AS-A-SLCOND-LARGUAGE INSTRUCTION
IH THE WRITING LAB--A BOUOK REVICH
If you're Tooking for an bnglish-as-a-
second-language texi--one that combines the
essential sxills of speaking, reading,
writing, and grammar--for your writing lab,
Aian Meyers and Ethel Tiersky's Toward

American English: Starting Line (&CO%E,
Foresman, 1933], may De the one you need.

Tne authors have developed an integrated
approach to teaching English as a sscond
Tanguage to advanced beginners, and sach of
the chapters includes il1lustrations,
dialogues, practice for new patterns,
pronunciation exercises, reading skilis,
rote playing activities, and vocabulary and
tdioms.

Although it 1s geared primarily o
ciassroom or group situations, the taxt can
be adapted to individualized instruction and
tutoring. It is particularty usseful for
tutors with 1ittle Engiish-as-az-second-
Tanguage expsrience since 1t presents
systematic, unified learning program,
reguiring no additional preparation or
materials, and acquainis them with the
multipie methods used fo feach fnglish o &
foreign student.

a

The fHlustrations in the book, which ars

an importast instructional toel, do,
nowever, leave something to be desired.
First, some aren't c¢lear, making it

dgifficult to use thsm o fdentify objects
and situations. Second, because they are
aat flattering to the people they pariray,
they distract the reader from the rest of
the apundant, well-pianned material. A&nd
third, some of the people, situations, and
dialogues seem more appropriate  for
secondary school students than for adulis.

Besidas the basic texi, a workbook, an
instrucior's manual and audio cassetie Lapas
are also avatlable. The second noor of this
two-part series, Moving On, will D2 pub-
tished shortly.

Susan Glassman
Southsastern Massacnusetis
University

%n ?he ﬁarcﬁ 1984 Issue of HCTE's QggggiE
Lrams sre reports from ths Councilts varlous
Commissions on the most important frends and

issues In thelr flelds. in the report by the
Commission on Composition, the list of major
issues inciudes The foliowing:

Hriting cenfers and peer fuloring were
clited gz growing Trends at collage and
sgcondary levels. Commission members
said That not enocugh Is known about
the resources provided for writing
canters {(YAre they sometimes used as a
cheap way to solve problems?®l; about
the actual and desirable qualifica-
tions of the staff; and sbout the
rejationships of the centers 1o the
regular composition program. Again,
they saw articulation end integration
as a key to sffective usse of teschers,
materisls, and programs,

Your response to this iz invited and wiit
inciuded

in future issuss of the news-

aw -i.ia
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EARLY ALERT: REACHING STUDENTS IN TIME

Most colleges and universities have a .
variety of tutorial and remedial programs
available. But often there is difficulty
in identifying the students whoe need
assistance. Usually there is the added
gifficulty of ddentifying those students
eariy enough in the semesisr to help them.
A possible solution fo the problem of
identification is the implementation of an
Early Alert Program.

The program at Yayne State, a small
state college in northeast Nebrasks with an
enrollment of 2000 + students, was devel-
oped in the spring of 1980, The success of .
this program coeordinated by the Learning
Center depended on the creation and imple-
mentation of a strong network of referrals
through which students ¢ould receive aimost
impediate attention and assistance. Re-
ferral sources inciuded Learning Center
Faculty, Student Tutors, Academic Advisors,
the Persconal Counselor, the Academic Coun-
sefor, the Career Planning Counselor, and
the Assistant Dean of Students. Students
facing or returning from academic suspen~
sion or probation were the initial farget
group.  But that group soon expanded to
incliude students who ware chronically
absent {4-5 unexcused absences) from c¢lass.
or who were experiencing scademic diffi-



culty {with basic writing, term paper
writing, test-taking, notetaking, reading
comprenension, etc.}. Since Hayne State
has an open adeission policy, students with
such problems were numercus indeed.

Participation in the Early Alert Program
could scour i one of two ways. Acting on
their own initiative, students could come
to the Laarning Center when they perceived
passible weaknesses in their skiils. Or
they could come as a result of a referval
from a concarned faculty or staff member
(including Dorm Directors and Resgident
Assistants}. Referral forms were distri-
buted early in the semester to all teaching
faculty and support staff; fregquent meet-
ings between the Learning Center director
and instructors in all academic divisions
helped to encourage early detection of
students® academic problems.

once a referral was made to the Learning
Center, the following process would begin.
The student referred would bs contacted,
first by mail and then Tater by a follow-up
telepnone call, and invited to come for an
appointment in the Learning Center. (The
mailing included a brochure explaining the
Farly Alert Pragram, a list of student
tutors' names and addresses, and a schedule
aof workshops and other Center services,}
Bt the zame time, the student’s academic
advisor would be notified and apprised of
his advises’s difficulty in 2 particular
class or classes., The advisor could choose
to act upon the information, thus rein-
forcing the importance of the referral, or
gimply to keep the information until his
next confergnce with the student, which
usually occurred before registration at
midsemester. Either way, this information
hecame a significant tool in the advising
process,

1¥ the student decided act to make and
keap the initial appointment in the Learn-
ing Center, that referral would be con-
cluded: he would not be contacted further.
Yet, even at this stage, progress would
already have been mads. The student would
have become aware that his instructor had
noted and was concerned about his academic
difficulty and that services were available
to help. He would alsc have gained infor-
mation about workshops on campus to assist
him in skill-building and about tutorial
services. Such materials would be in his
possession, and he mignt decide to utilize
seme of the services later in the semester,

So even & referral which grﬁieédéﬁ"mﬁémm““
Further than the ipitial contact had
already served an fmportant function.

If the student did decide to make and
keep the appointment, he would then meet
privately with the Learning Lenter Di-
rector.  The Director and student would
talk-~usually first about the siudent's
expactations, goals, nign school backe
ground, academic preparation for college,
adjustment to college 1ife, and later about
the specific academic difficulty. Based on
the student's particular need, the Birector
would make a referrat. The Director would,
in the student's presenge, contact the
appropriate person by telephone, discuss
generally the nature of the referral, and
allow the student to get on the line and
make an appointment at his convenience.
The Director would later contact the
referral persen to determine whether the
appointment was Rept and If progress had
heen made, ATl infermation would be
recorded: any progress would be reported to
the advisor as well.

The actual referrals varied. Many were
directly to Learning Center classes or
workshops, Non-traditional students, for
example, often lacked confidence in their
own ability to pursus college-level work
and needsd the grodp support gained by
attending a workshop on "Survival Skills
for Returning Students.” Entering freshnen
who were terrified by the prospect of essay
exams were alded by workshops on “Test
taking Tips" and "Test Anxiety." Students
whose high school preparation was weak need
elective basic skilis courses, provided for
credit by the Learning Center; these
courses included Basic Writing, Writing
Improvement, Report Writing, Reading
Comprehension, Vocabulary Development,
Spelling Improvement, and Grammsr and
Punctuation Review. Particulariy effective
woerg two elght-week mini-courses which met
twice a week. "Academic Skills," taught
during the First half of each semester, was
gspecially helpful o non-traditional or
returning students as well as to entering
freshmen. Adyisors wers urged to recommend
this course to their advisees who graduated
in the lgwer rankings of their high school
classes. “Improving Midterm Grades,” which
began after midsemestar downslips had been
issued, aided students in potential aca~
demic difficulty in raising their averagss
by increasing reading, report-writing, and
test-taking skills, '



Often depression, Toneliness, roocmmats
tensions, dating problems, pregnancy, drug
gr alcohel dependence wers Causes of
absence from classes or of other academic
probleas; The Persona! Counseleor was of
paramount importance in providing counsel-
ing and acting as a Tiaison with qualified
medical personnel.  Somstimes students
found themselves in courses too advanced
for them; here the Academic Counselor could
halp by explaining drop and add options or
by reassigning adeisors.  Sti11 other
students were bored by classroom material
which was too basic; the Assistant Dean of
Students was abie to inforwm them about CLEP
testing., Those unsure of majors or career
choices were frequently referred io the
Career Planning Counselor to explore
atternatives.

So while the Early Alert Program pro-
vided relatively few new services, it was
able to initiate an effective referra}
network, to prevent much duplication of
effort, and, ahove 211, when necsssary, fo
give almost immediate service and infor-
mation.

Resuits of the program have been grati-
fying. An average of 14830 students are
contacted esach semester; about 60% follow-
up and seek assistance through ithe Early
Alert services, Attrition/Retention
studies done each sasester on ten randomly
selected students who did participate
actively in the progran show thal over 95%
fael that their grade point averages have
fmproved or that thelr adjustment to
coiiege 1ife has been facilitated as a
rasul i,

Aithough Early Alert 13 an intrusive
program, few students seem to resent it.
This is probably due to the Tact that they
are aot pressured to participate; after ihe
initial mail and phone contacts, partici-
pation is by their choice. However, many
are grateful for the individualized
attention they receive through the program.
Students, instructors, and advisors alike
appreciate an "early warning” opportunity.
The greatest benefit of the program is to
the sincers student who wanis o improve
yet is uncertain of how to go about finding
the hels he needs., A second and almost
squally important benefit is the recogni-
tion by faculty advisors and instructors of
the importance of basic skilis training and
the advantage of working together o serve
students.

Barhara T. Lupack
Wayne State Colisge
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DIRECTORY OF §§{?E§§ LABS BEING COMPILED

The February 1983 issue of the WRITING
LEE MNEWSLETTER inctuded an amnouncement of
a directory of writing iabs now being com-
pited. Also included 1n that issue of the
newsiatier was a questionnaire to DEe Com-
plaeted in order o be included in this
directory. If you wish to nave your lab or
centar listed in the dirsctory and don't
yet have a Copy of ihe questionnaire,
please send me a stamped, self-addressad
envelope.  All guestionnaires must o
recetved Defors June 15th.  The price of
purchasing the directory will depend on
costs for copying and mailing and will be
announced in a future issue of the news-
tetter, along with ordering information.

Please send requests Tor coples of the
giuestionnaire, along with your stamped,
self-addressed envelope, to me: Muriel
Harris, Department of English, Purdue
University, MWest Lafaveite, IN 47857, IF
you nave furiner guestions, pleass write or
call me 1317-484.37231,

ENEDT
PERRY MERIDIAN HIGH SCHOOL'S WRITING LAB

The 1983-34 sohool year is the first for
the writing 1ab in Perry Meridian High
School, in Indianapolis. Made possible in
part by donations from the Dad's Club, the
writing 1ab occuples a double Classroom; it
contains filing cabinets and Dookcases for
matarials: individual carrels {tables with
dividers made by the Industrial Arts
pepartment} for one-on-ong instruction; and
some A-Y¥ eouipment, viewing screen and
ciassroon desks For related study. '

Tre organization of the lab is modeled on
Sharon Sorenson's 1ab at Central High School
in Evansville, Indiana. A student is sent
to the Tab from his English class. If
scheduling permits, nomercom or study Llims
wmay De used To work in the lab, bub normally
the student comes from Engiish class. The
teacher fi{lls out a diagnostic sheet for the
student and sends it to the 1ab one day be-
fore the scheduled visit. The 1ab instruce
tor has time fo organize and pull appropri-
ate materials for the lesson. At the end of
each session, the student fills out a seif
evaluation form. Ths Tab instructor reports
to the classroom teacher on the student’s
perforgance and recommends additional work



T3¢ needed.

Future plany for the Tab inciude thne
following:

1. Additional instructional materials
for enrichment and remediation

2. Word processing

3., PResource center for the classroom
teacher

4. Avaitability of the lab to all
dgepartments for referrals

Recently the 1ab became the cenler for
writing contests: it is a focal point for
information about the wvarious contests
availabie as well as & place interasted
students may use for help with editing and
revising their contest entries.

The operation of a writing iab generates
s great deal of paperwork. As Sharon Soren-
son emphasizes, organization is the key to a
successful 1ab program. At Perry Meridian,
we are Fortunate to have the supporl and
assistance of several PTA mothers. Each
donates at least two hours & weex to help
with filing, xeroxing, and keeping the
saperwork managegable.

Xathy Martin '
Perry Meridian High

Schoot
Indianapctis, IH.

TERPRETING AND WRITIKG
ABOUT LITERATURE

This semester 1 gave a presentation o
about Fifty students on how te write in-
class essays, and afterwards toe usual
group of students lined up to ask their
specific questions. As the group thinned,
I noticad an older man sitting at the end
of the first row, and when everyone had
gone, he approached the desk and said in
his Arkansas accent: "My name's Joe, and
T'm a retired Navy man. 1 just started
Back to scnoot this fall and signed up for
this Intro to Poetry course. Boy, this
poatry is getting me down because 1 have Io
write a paper about a poem, and I just
don’t know how to understand or write about
this stuffl  Can you help me?" 1 told Joe
to pick out a peem, to read it carefully
several Uimes, to Yook up words he didn't
know in the dictionary, to write down what

A

ne thought the poem was about, and Lo Come
to the Writing Lab to see me.

Tae following weak Jog arrived ten mine
utes earlty for his lab appointment, and
when we sat down, he pullied his dog-eared
poatry book and several pages of notes out
of his back-pack. The poem he had chosen
was “The Collar® by Geoerge Herbert, and as
we were reading through 11 together, 1
noticed some smudges on the page, so 1
asked: "Joe, who walkaed across this book?"
He replied, Oh, that's my dog's footprint.
T've been carrviag this book around all
waek trying to figure out this poem, and
when 1 sat it down on tne fioor next to my
gasy chair, my dog, Charlie, walked across
it. I figured nhe probably Knew as much
about this poem as I did, maybe more, since
ne «nows about collars.” As 1t turned out,
*Charlie's collar® was our way into this
rather complex metaphysical poem. Joe had
experienced the difficult job of trying to
uyndersiand titerature and then o oxpress
nis ideas about it. MWhatl Henry James said
about the Titerary artist is equally true
about the critic, sspecially an inexperi-
enced onz.  "The effort fo see and really
to represent i3 no idle business in face of
the constant force that makes for muddle-
ment.® 1o make this Jong story short, ©
showed Jos my method of interpreting and
writing apout titerature, gave him a short
niece to read on metaphysical congeits, and
nelped him develop 3 thests and outline.
Witn this background, he seemed to under-
stand Detter how to approach writing about
a poem., A wesk tater Joe bustled into the
1ab with a huge grin on nis face, He
proudly handed me hig fTirst essay exam, on
which he nad gotien a { when he nad been
certain he would fail. Two weoks later, he
received an A- for his paper on "The
Collar.®

Joe is not a typical University of Mis-
sgurt freshman because OF his age and back-
ground, but he is ia another respect typ~
ical of many frashmen and sophmoras who
share a similar attitude toward inter-
preting and writing analytic essays about
Titeratura. Because I find these attitudes
challenging, 1 have triea 1o develop a
method of nelping such students to approach
Titerature without their being overwhelmed.
with confusion and self-doubt. Not every.
one can write an A paper analyzing litera-
ture, but students can be guided so that
they acquire some sense of what the writer
or poet is saying and some notion of how to



discuss these ideas adeguately in an essay.
OF course, the classroom teachers are work-
ing very hard toward the same goals, out
some students simply cannpt seem 0 Com-
prehend without additional nelp. 5o the
method 1 developed is not nmew in that it
deals with the elements of fiction and
poetry which all teachers use; but it is
original, I believe, in the way it fuses
these elements into an interpretation,
thesis, and cutiine.

The Interpretation

Any interpretation must start with the
plot, because wany students are often con-
fused at this level due to misreading or
misunderstanding the story or poem. If the
student is dealing with diction, 1 simply
ask her to retell the story in five or six
sentencas. If the student is working with

poetry, 1 explain that poetry nas a kind of -

nlet or *aboutness,” and 1 freguently ask
the student to Ygive me the stary” of poam.
After the student summarizes the plot, I
then ask her to describe the conflicts be-
tween characters {if fiction) or to explain
the juxtaposition of images (if a poem].
At this stage of interpretation I am simply
asking the student to try o wirror and
summarize the author's or poel's main
theughts or images--his "story." For ex-
ampia, a student who is working on Stein-
peck's short story, “The Chrysanthemums,”
witl usually say that it is aboyt Eiisa
Allen, who lives in a valley enclosad by
wountains, and whe wants to get away from
her dreary Tife but can’t. Host students
will realize that Elisa has a conflict with
ner nushband, who represents her tie o ner
home even though he can leave it, with the
tinker, who reprosents freedom with Big
wanderings, and with herseif and her GWn
fears. Wnen I asked Joe what "The Collar®
was about, he said it is about a person who
is struggiing with 1ife. He wants 10 2¢
free to pursue his own interesis, DUt
something is holding and making nim feel
gquitty. At the end of tne poein, someone
spesks to him, and his problem is solved.

The next step, gettiag from plot to
theme, calis for some anajyiic thinking on
the student's part, and it often is dif-
ficult. The plot, I explain, tells the
reader what the story or poem is aboul, but
the theme is the overall message or truth
about human axistence which the author of
the story or poem is trying 1o convey;
morecver, this theme should be understscd
in terms of a tension, opposition, or

paradox because that 13 inevitably the
nature of these ifruths in 1iferature.
Artists write about unrespived universal
oreblems embodied in individuals, not about
facts. So I tell the students to express
the theme in universal terms: the desire o
Tive versus the desire to die, the joys of
youth wasted on the young, the life 1
followsd versus tie life I didn't follow.
I explain that great literature usually has
one major theme Dut witl Tikely have sever-
al wminor themes and that they offen fit
together Tike the major and minor themes in
a great symphony. For many students, this
anaiytic step is too large, so I step back
and draw on fairy tales for nelp. I quicke~
Ty tell the plot of a fale Tike "Little Red
Riding Hood,” and then I ask what the story
means. Students can immediately say what
this simple plot means, and indead will
usually give several themes. Such comments
help me illustrate how this tale has a
major theme of personal freedom versus
responsibility to others, and how other
themes are variations of this one. Bruno
Rettichedm, a contemperary peychoanalyst,
points out that fairy tales are very im-
portant in the development of & child's
jmaginative faculty, and it is my view that
many college studenis whe cannot read and
appraciate literature did not spend encugh
time with Tairy tales in their childhood.

After recalling the plot, a student who
is trying to analyze "Chrysanthemums® can
usuaily ses that the theme of the story is
a tension between a desirs for fresdom and
an enfrapment caused by the total environ-
ment; or Joe £an sse that the theme of "The
Collar® s the struggle of an individual to
frog himself from nis Tife or calling only
to end in surrender.

Tne final step in interpretation calls
for tasting the theme o see i 1t fits the
parts, Great fiction and poetry, 1 peint
out, has organic dnity and this means it is
Tike a plant. The theme is Tike the sap of
the plant, and Just as sap is the life-
giving principlie which moves through the
root, stem, teaves, and flowers, so, too, .
the theme shouwld be contained in all paris
of Titerature. In fiction the titie, piot
{conflicts}, point of view, characters,
setting, and symbols should reflect the
theme and its tension. In poetry the
titie, images, persona, tone, rhyme, and
meter should also contain the theme with
its opposition. At this stage, the student
may Tind a good dictionary helpful. For
exampie, when a student who is analyzing



*The Chrysanthemuns™ Tooks up this flower,
she will find that it has both a wild and
cultivated variety. So 1 ask her how this
title reflacts the thems of the short story
which is & tension between freedom and @n-
trapment. She usually identifies the wild
flower with the principle of fresdom and
the cultivated variety with the principle
of enclosure, but it fakes a tittle prod-
ding to find cut why. When asked, she may
say that wild flowers can grow anywhere, by
the road in the woods say, but that culti-
vated flowers usually grow only in our
gardens. Wnen asked to test the theme of
entrapment to the setting, which is des-
cribed in the first paragraph of the story,
the student sees immediafely fhat it
follows the same pattern because in this
passage the mountains and December Clouds
form a boundary around fhe Jong fertile
vallay.

when Joe looked up “collar®™ in the
dictionary, he found several definitions--
some vralated to restraining devices like a
dog collar and others related to protective
devices Tike a collar o a pipe. Joe could
see¢ how the first definition related to ihe
theme of an individual straining at his
1ife or calling, but the second definition
of “protective device® gave him something
glse to consider. He saw that even a dog’s
collar, when attached to a leash, nelped
+he master to Both restrain and protect the
animal. When Joe said the word “master,”
nis eyes opened larger--"I see what the
tast lines mean, 'Methoughis 1 near ong
calling Childl/ And I replied, My Lord.’™
1 told Joe to write down his ideas so that
ne wouldn't forget them, but then [ told
nim that if his theme were correct, it
should also be present in the structurs of
the poem-~the rhyme pattern, the meter, and
even the arrangewment of the lines. As he
glanced down at the poem again, he said,
"Have you ever noticed how the linses
alternate Detween long and short; it Tooks
like the lines have a collar round them.”
*Write that idea down, Joe," I said.

A Way to Write About Literature

Once the student has developed the theme
and tested it against the parts, he is
ready to write a thesis and an outline. 1
nave the student procesed as if he were do-
ing algebra: call tne theme X, and then
pick two or three elemenis of the story or
poem to analyze, and call them a, b, ¢. 1
point out that analysis has the same mean-
ing in iterature as it does in chemistry

""8"“’

because it means to take apart and examing”
each part, In Titerary analysis, however,
the oritic must put the parts back together
in the conclusion and comment on and inter-
pret the whole work, The thesis, then,
will simply state fhat the chosen elements
gr parts refisct the theme of The given
work.,  Expressed in algebraic terms: a+
bec=x, Sometimes the student may have a
specific assignment given by his teacher;
however, most assignments are variations
upon this idea because most college teach-
ers want studenits to do analytic essavs.
in this case, the atb4c can become whatever
glements of either Fiction or postry the
assignment calls for, and the x can be
either theme, sub-theme, tone, point of
view, etc. If it is trus tnat ail the
parts are orgapic, then these parts are ali
related to the major theme, which can be
stated in several ways.

Tne student is now ready to outline, and
my version of the cutiine is both similar
ta yet diffarent from other sutlines. The
introduction and conclusion arg like most
model outlines for litsrature essays. It
tells the siudents o give the tfitle,
author, a brief [three-to-four-sentence}
plot summary, a discussion of the theme,.
and some background on the author or the
work., In a short sssay the background in-
formation can bpe omitted, and scmetimes
teachers reguest that the student devote
the wnole second paragraph to a plot
summary, especially if the student is
writing adout & play or a film, My mods}
Ras the iatroduction ending with the
thesis. The conclusion diractions simply
tell the student to summarize and to Ksep
to twe or three sentences in a short essay;
1t saould include an analysis and inter-
pretation of the wihole work., This step of
putting the parts back together, [ point
out, i3 very important because it is at
this stage that ihe coritic shows his
ariginal insights and powsrs of synthesis.
It is nere that the wrifer Can connect
Titerature and 1ife. -

My outiine for the body paragraphs,
nowever, 1is different from most model
sutiines because it focuses more simply on
a pattern of legic. It tells the student
the steps to follow but does npt tell ner
what to say. It begins with a topic
sentence that states the first point {a}
and says that it reflects the theme {(=x}.
The student should either explain or define
the first point in the topic sentence
itself or in the following sentence., In a



‘long essay, this definition and explanalion
step could be a paragraph or two. Then the
student should analyze the first point {a}
by giving examples--quotes andfor descrip-
tigns of it. 1 vemind the student tmat &
quete should usually be introduced and
jdentifiad before it is cited and discussad
in relation to the point under considera-
tion after it is given.

4 student new io the endeavor of writing
about Titerature often drops quotes inte
the text Tike the deus ex machina endings
of some Greek plays Decause she never
identifies the quote or relates it to the
ongaing discussion. In a long essay this
analysis might be several paragraphs in
tength. Finally, the student should inter-
aret each example of the point {2} in terms
af the theme {x}., If thers are several

examples, it may be best to interpret each

exampie separately. Again, it depends om
the length of the essay. I instruct the
student to follow this same pattern for the
second point [b} and the third {(c}, anc I
explain that even though each section will
ise the same pattern, sach will be differ-
ent because the points, analysis, and in-
terpretation will De different although
connacted by the Togic and the subject.

This whole discussion of interpretation,
thesis, and outline is printed in ocutline
farm on one side of an eight-by-ften hand-
out. With one student it takes about forty
or fifty minutes to go through the handout,
answer the student's questions, ang have
the student write out a thesis and osutline.
With large groups of fnirty to sixty stu-
dents 1% takes about an hour because T
supply all the examples. Although this
presentation is directed to studenis in
peginning Titerature classes, it works well
far low-leve] nistory studenis Decause
they, toe, are. usually assigned analytic
essays about either novels or large his-
toric themes, ¥hen I give students this
presentation, 1 try to peint out that it is
one way, not the only way, of interpreting
and writing about Titerature or history.
For the Dest students this method serves as
a spring-board into their own method, but
for the weaker students, like Jee initiai-
1y, it serves as a life-preserver ¢ Keep
them from drowning in a sea of confusion
and self-doubt. It is my hope that this
model will serve as a teaching tosl io help
stuydants overcome thelr prejudices and
faars about interpreting and writing about
Titerature. #When 1 see Joe again about his
next analytic essay, I plan fo read nim

L

Roger Rosenblatt's comment about Titerature
From Time magazine: “Do not run from
anything you can read. Above all, do not
hecome enraged at what is 4ifficult or
sbligue. You oo are difficult, oblique
and equally worth the effort.”

Elaine Hocks -
Universitvy of Missouri~
tumbia

CALL FOR PAPERS
FEES

MINNEAPGLIS, MM

March 21-23, 1945

Tom Waldrep, 1585 Chalr of CCCC*s Spe~
cial interest Group for Writing Centers In~
yites proposals for papers on "The Uther C:
Connecting Compositlion, lommunication, and
COMPUTERS in the Writing Center. ™

Send propesais by June 1, 1584 Yo

Tom Waldrep -
ODlrector, Freshman English
English Department
Unlversity of South
Carcl ina
Cotumbia, South Carollna
25208

The program for the Specis! Interest
Group will be set by Waldrep and will bDe
submitted t¢ the COCC Frogram Chalr by the
June 15, 18984 deadiine.

BOOK REVIEW
bew Directions in Composition Research.

£ds, Richard Beagh and Lilitan Bridesii.
New York: Guiiford, 1984, 418 pp. (335

As more and more writing labs fake on
the role of belng & resource for the com-
position staff and for other feachers In-
teraested In writing skills and current da-
velopments in the fleld, it bscomes more
fmportant to stock wrifing leb libraries
with the best of The new books now appear-
'ng., Hew Rirectlions ln Be—
sgarch is just such an addition, useful for
tuter training, for the composition staff,
for graduate students and faculty conduct-



ing research, and for other ceol lsagues on
CAMpUS .

This cotlection of essays Is organized
tate four sections. Pert One {(Research &
Methods), with articles by Charies Cooper,
tinds Flower and John Hayes, Kenneth
Kantor, Lester Faigley and Stephen Witte, .
and Mariiyan Cooper, reviews current re-
search methods, drawing on recent lnvesti-
gations employing linguisTic psychology.
Accompanying the research findings are

iscussions of the usefulness, validity,
and reliaepiiity of the various approaches
and measurement techniques. Part Twe {(The
Composing Processi, with articles by Thomas
Newkirk, Richard Heach eng Sara Eaton,
Grant Clotfi, Lee Baida, =snd Colietis
Calute, affords educaters and researchers

insights intc the complexities of the
composing process from primary school fo
ool iege age. Guestions concerning the
process of self-eveiuation and revision eng
the relationships smong speaking, reading,
and wrlting are all explored In detall,

Part Three (The Writing Slfustion!, with
esseys by Lee Odell and Dixle Goswaml, John
Daly and Joy Hallsy, A.D. Pellegrinl, James
Coliins and Michee] Wiliiamson, and Donaid
E. Rubln (et al.}, considers the Influsnce
of the rhetoricel context, purpose, and
audience on writerst styiistic decisions,
clarity, and writing appreheasion. Fart
Four {The Instructiconal Contextd, with
articies by Joyce Armstrong Carroll, Sarah
#arshauer Freedman, Amne Ruggles Gere flef
at.}, Nina Ziv, and Litifan Bridwell, Peuls
Resd HNancarrow, and bonald Ross, revisws
trhe impact of imstructional methods and
word processing technology on the composing
process and the written proguct,

This book wilil serve as an esxcaileny
guige o recent work in these areas, and
the extensive [ists of references will be
useful bibllographiss for further reading.
Despite the price, writing labs which serve
as & resource room shouid Includs this boox
in thelr {lbrary, and forthceming Titles in
this seriss should aiso prove valuable:
Writing In Honacademic Settings, edited by
Lee Qdell and Dixie Goswami; ¥riling
Bilocks, edited by Mike Rose; Helistigc
Evalustlon of Writing lssues in Theory angd
Brectice, by Stephen Witte (st. al.l; and
Protocol Analysis, by Linda Fiower and John
Hayes. Orders can be sent to Guiiford Pube
lications, inc., 200 Park Avenue South, New

York, N.Y. 100

il

Sixth Mational Confersnce on Learsing
Assistance Lenters

May 17-1%, 1984
Brookiyn Center of Long lsiand University

A preconference institute on Tutorial
Services witl beagin at 11:00 AM on May 17.
Workshops beginning at 1:00 PM on Thursday
and 10:00 AM on Friday will inciude:

=Computer Assisted instructicon

~Gulidel ines for Evaluating Educational
Software -

~Learning Center Administration _

~Study Skilis: Expanding Learnlng Center
Services to all Students

~Oritical Thinking Skiiis

-Tutor Training

~Reading and Writing Assistance

~The Learning Dlsabied Student

-Mathematics for Adults

~Help for the ESL Student

~Evaluating Program Effectivencss

On Saturdsy morning, 19 May, an open session
is scheduied for The exchange of information
and for bringing probiems for considerstion
ny other learning cenfer profsssionais.

feglistration in advance iz §735.080 end
$80.00 on site. For further Informatlon
contact Elaing Caputo, Special Academic
Services, long isiand University, Brookiyn
Center, University Fiaza, Brodckiyn, New York

The Sellevue Community College Writing
Lab s a nom-credit, drap-in center run by
a part-time instructor, a Tab assistant {an
English major at the University of Washing-
ton} and a nuwber of tutors who are stu-

dents at BCC and area universitiege--
cleariy, small potatoes as Writing Labs go.

Over the past four wears, the Lab has
been used about a thousand times each
guarter by some three hundred drop-in stu-
dents enrolled in virtually every class on
campus that has a writing requirement.

BCC alse has a aumber of developmental
writing <lasses which by and large work
very weli. However, the most heavily
enrclied of these, English 100 {approxi-
mately senior level English), was not



working as we wanted it to., Initially
designed to be a class of 15-16 students
taught by an instructor and an aide, the
reality was that the class had an enrall-
ment of 22 per section, one {nstructor and
no atdes. This resulted in a poor teaching
situation, a poor Tearning situation, and a
consistently high student drop rate,

IT was obvious that we certainly weren't
going to be getting smaller sections or
more staffing for Engtish 100, so last
quarter we decided to reorganize two 100
sections so that some of the formal teach-
ing took place in the Writing Lab. (A}1 of
1t couwld not: our one-room Lab could only
accomnodate haif a class, given the number
of drop-in students who use the Lab.)

We divided the material we covered in
the class into grammar and composition
units, with the idea that the grammar would _
be taught in the Lab and the composition in
the classroom. We then organized the
classes so that students in each were
divided into two groups. Both groups met
with the English 100 instructor on Monday
for a lecture and overview of the week's
activities. On Tuesdays and Thursdays, one
group came to the Writing Lab during the
class hour while the other group stayed in
their regular classroom; on Wednesdays and
Fridays, we reversed groups. Thus, stu-
dents met the usual five days a week, but
on four of those days they were instructed
in intensive small group settings.

The results of this one-quarter ex-
periment were exhilarating: students
covered Far wmore grammar than we had
anticipated and simultanecusly, the same
amount of composition they'd previously
completed, In additien, both classes had
remarkably low drop-rates: 86% of the stu- |
dents completed English 100 where in the
past, an expertenced instructor would do
well with a two-thirds completion rate.

However, in addition to being exhila-
rating, the results were also exhausting.
With no increase in staff, the Writing Lab
had increased 11s work-Toad by two-thirds,
and at the end of the quarter wo were
wraiths. We had expected this to hapsen
(which somehow didn't make it feel any
petter), and had determined that if the
system worked, we could make 1t virtually
seif-perpetuating, and if it didn't work,
well, we wouldn't have to go through a
guarter 1ike that again.

SR

Jur seif-perpetustion scheme went Yike
this: If the sxperiment were a success, we
would recryit outstanding studenis from
that quarter's English 100 classes and have
them tutor in the Lab for credit with the
next quarter’s English 100 classes. OF
course, such tutors would be Vimited in
what they could do [they couldn't, for
exampie, work with our drop-ins, since.
these are usually advanced students}, but
they would know the English 100 assignments
inside out and upside down, having come
fresh from the classes themselves.

This quarter, we're working with three
English 100 classes in this way, with what
s¢ Far Yook to be roesulis comparable to
1ast quarter's. Student tutors working for
credit assist with each <¢lass, with a
raguiar Writing Lab person [(instructor,
gssistant or paid tutor, as the case may
be} providing supervision and acting as a
resource.  The Lab a5 a whole 13 now worke
ing with double the number of students we
worked with a year ago, at no increase in
ost or permanent staffing, while English
100 students in the project are covering
more work and completing the course in
significantliy greater numbers with no
gadition in classroom staffing,

Our anbition now is to extend the model
te all of ocur English 100 classes (five or
six each guarter), and at the same time
maintain the Writing Lab's drop-in com=
ponent, which was the initial reason for
1ts existence, {r, we're hoping to grow
bigger potatoes in the same small patch.

Joan Barcia Kotker
Bellevue Community
Cotliegs -

Wanted: Someone coonversant with the

Hurabian Style Sheat to help
adit my thesis.

Part of my graduate Ybootcampy experisnce
Inctuded a course in resading, memorizing and
appiying The MLA STyle Sheet. 1 cen say
with conviction that &t the end of my mas~
terts degree work, and after witing #1étaen
papers frue to MLA form, | knew pagination,
spacing and documentation Inside and out.



When | switched fo English Education 1o
begin doctoral study, ! had to learn the APA
termat for pegination, spacing and documen=
tation, Without the bensfit of a courss, J
singiehandadly piowed Through ali 136 pages
of fho reference book and placed 17 right
next to my bottle of whife-out when P otyped
& course paper.

| was lucky: my course and expar [ence
with MLA helped me understand The APA, But
cther graduate students (my col leagues} had
tittle or no knowiedge of the format re-
gquired for publication ip thelr disciplinas.
Moreover, In & recent faculty meeting in oour
department, the major compiain® was about
deficiencles In graduate students' documen-—
tation abilities.

| suggest that writing cenvers provide

tutors-as~edltors for graduate students and
facutty In thelr disciplines. The writing
center would smpioy one speclalist who is
conversant with the dlscipiine's styie
sheet, conventional Jargon, salfent Jjour-
rais, the position or siaat of the articies
+ypical iy published by that fournel, as well
as +he format for the articles required by

the journat. This specialist would offer

WRITIKG LAB NEWSLETIER
Muriel HMarris, editor
Dept. of English
Purdue University
West Lafayette, IN. 47907

guldance in organizing research articies,
shstracts, reviews, commentaries, disserw
tatlon proposals, and the iike. |7 would be
made ciear that this particular part of the
sriting center desis only wiih problams In
aditing: no remediation would be Inciuded.

The length and Type of instruction pro-
vided by the tutor-as-edivor wouid vary de-
pending on need. Somecns who s knowledge-
abie wlth a style sheet would need 7O know
categories and Important aspects. Somsone
eise who is famlliiar with most of the styls
sheet but encountered en infrequent problem
of usege or cltaTion mey wish o use the .
center only as a reference. Perhaps there
could also be a& "hotiine® service for ex~
Igent editing concerns. '

This kind of editing service goss beyond
the customery parameters of an informetional
and instructional writing center. Buf there
's & nesd for this kisd of service Tn each
discipiine, and &n editing service couplied
with an improved writing skiils program
would be an ept addltion o any depsrfment.

dacquel Ine Lauby
Syracuse Umiversity =



