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This monthts newsletter beging with an
apatogy--and a warning:

AN APOLOGY goes fo those peer tutors who
road the Tutor's Corper. A3 yoUu noticed,
the column was missing from 1ast month's
news lstter hecause & rash of last-minute
anpouncements had to be included. I was
farced to delete some material schedyted to
pe printed, including That cgiamn* For
those of you whe read the Tutor's Caorner a3
a means of exchanging ideas with other peer
tytars, you'll be relieved {1 hcge} to note
s+c reappearance. And, if you think such an
exchanae is useful, why not contribute your
own thoughts on tutoring?

& WARMING goes to members of our
newsletter group who have not sent in g
donation recently. The newsletter mailing
1ist has expanded so rapidly that we can n
Tonger send out issues tg_the hundfeés of
peopie who haven't ceﬁir%@ﬁigd their shars
of itc cost. Thus, within the next month
or twa, we will be deleting names of non-
cantributing members. I wish we had the
rosources to send you reminders or o
inundate vour business offices with
officiai-looking inveices and bitis, byl In
this one-person operation, that's just w;sh»
ful thinking. We'd Tike to keep in touch
with you and to keep you in contacl with the
rest of us, so nizase send in your contri-
hution sonn--or tell your purchasing office
that you're being pressured intg nrepayment
{or whatever inventive 2xcuse you can Come
up with to force their hand).

G

and for everyone slse, a reminder to keep
sending in those articles, annpuncements,
reviews, queries, names of new members, §nd
yearly $5 donations {in checks maﬁe\paya%%e
to Purdue University and sent to me) to:

W

g wuriel Harris, sditor
' WRITING LAR HEWSLETTER
Department of English
Purdue University
West La

N e N

THE BEST OF BOTH WORLDS

ne guestion has dominated my thinking
35 g writing lab direcior for the iast six
years: Is the writing 1ab a viable long-
term educational strategy? For the past
decade, writing labs have been growing
through a period of self-definition, man-
aging to survive if not exactly prosper in
ar eaducational household increasingly
strapped by tidal shifts of tax money away
from education and social welfare programs
towards national defense and what is mys-
teriously called “the private sector.® In
spite of the unpromising environment. two
publications, the Writing Lab Newsletter
and The Writing Center Journal, nhave helped
us to Talk to each other aoout who we are
and what we are doing, and a number of
books and articles have been pubiished with
& writing lab audience specifically in mind
such as Muriel Harris' Tutoring Writing: A
Sourcebook for Writing Labs. HMorecver,
writing 1abs have become a cowmnon feature
at conferences of writing teachers around
the country., We arz, if would ssem, a
fairly tively educational phenomencn, and
perhaps 1 should stop worrying about gyr
iong term aspirations. But I can't.

One of the reasons writing centers and
tabs have survived as well as they have--
though there have been casualties, to be
sure--i3 the emphasis in most centers on
one~to~one tutoring. Tutoring is the most
important educational contribution we have
made to our institutions. In a culiure
that perceives education as one teacher
working with many, many students, writing
tabs, with their one-to-one emphasis, have
provided students and faculty with a more
intimate view of teaching and learning.
interestingly, this intensity of insiruc-
tion has been frequently reserved for
"remedial® students, a shoulder-up for the
educationaily underprivileged, and the
necessary funds for tutoring, “soft money,®



{1t sounds Tike & guod name Tor a rock
group made up of unemplioyed academics) was
made available for this purpose. In-
creasingly, this s no longer the case. In
any event, as a result of the social and
educational activities of the 1960's and
FG's, the concept of one-to-gne tutoring
has Decome an axiom of writing lab think-
ing, the strategy that bDest seemed to
satisfy cerfain educaticonal probliems.

Soon after 1 began working as 3 writing
1ab tutor in the mid-seventies, first at
Kishwaukee Community College and now at the
University of Maine, I became convinged
that one-to-one tutoring was the only ap-
proach that actually made sense in the
teaching of writing. [ wrote off the com-
position classroom {perhaps for reasons at
least partially self.serving} as of little
educational wvalue other Than to keep the
English Department busy enough to earn the
Chaucer courses, the occasional seminar in
Donne. 1 also remember {and with some bit-
terness; the futility of my own experience
as a student of freshman English back (way
back} in 19264, In my more objeltive
moments, I suspected that my own students
nad not done ail that much belter with me
as their classroom teacher than I had fared
10 years previously. But in one-ig-one fu-
toring, where I could focus on one individ-
ual, adjusting my pedagogical approach to
that person’s nesds as a writer, I felt I
could see and verify improvement in my stu-
dents’ writing, Tutoering works, I tslid my-
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self, and I still believe that it does.

And yet, successful and fuifiliing as
tutoring can be for both the tutor and tu-
tee, there are major problems with a one-
to-gne approach as the primary and often
the only pedagngical strategy for writing
centers.  First, tutoring is, as we ail
know, labor intensive--my Tabor, your
tabor,--and thus it is expensive from the
unavoidable point of view of educational
administrators, who seem 1o see costs dif-
ferently than I do. Second, an exclusive
emphasis on one-to-gone tutoring reinforces
the notion--the deadly notion--that writing
Tabs and centers are strictly an education-
al supplemeni 1ike vitamins, and not struc-
turatly a part ¢f the main educational
diet. Third, one-to-one tutoring continues
a tradition of isolating students from sach
other, excnanging one narrow sanse of audi-
ence {the teacher} for another {the futor).

Llet me as briefly as possible illustrate

what these problems invoive. The financial
considerations of one~to-one futoring need
not take up much time since most of us ars
certainly more familiar than we probably
care to be with the competition for funds
within our departments and colleges,
familiar also with how difficult it is %o
find the philosopher's stong that turns
soft monay into hard, into funds you can
depend on from one year to the next. A bit
of history may be useful here, Many write
ing labs wers born out of a marriage De-
tween 2 surplus of willing enough teachers
of composition and the need to do “some-
thing” about writing in the colleges and
universities {especially in regards to the
writing of mipority students). This mar-
riage was more often than not sealed with a2
dowry of soft money. Tne question many of
us faced after the honeymoon was over was
“dhat next?  How could we continue %o
saerve the needs of the students for whom
writing labs were fresquently begun and for
whom one-to-one tutoring had largely been
deveioped, wnen money was increasingly dif-
ficult to obtain or so uncertain that any-
thing resembiing planning for the future
sesmed an act of enthusiastic naivete.
Yet, as 1 have mentioned, writing 1abs have
been relatively successful in the survival
husiness but ofifen under highly restrictive
and uncertain budgets ang offen at the ex-
pense of c¢reating a remedial clientele to
Justify our own existence., And, of Course,
some labs have disappearsd and more will
disappear.

My second problem with tuforing as the
gxclusive activity of writing Tabs is that
with it goes the assumption that labs are
exclusively a supplement to the writing
classroom. Under the present sst-up, stu-
dents having difficulty in the classroom
are sent to the lab or drop-in on their own
for some "additional® help, and that is
winat writing tabs are for, perisd. I thing
this is a fine and necessary service for
Yaps to provide, though it can be z Jot
mere complicated than it sounds, but if
that is a1l that we are about then we will
forever find ourselwes in an essentially
emargency room atmosphere, working with
students only in crises situations angd
usually only with "diseased™ students, to
push this anaiogy tc its ugliest extrems.
S0 muich of what goes on in my lab is piece~
meal and of short duration. A student
comes once, itwice, perhaps five or six
times at most to the lab, so that often it
is difficulf to say what one has actually
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accomplished, HNone of us 1ikes to think of
ocurseives as first aig for writing prob-
tems, but, like it or not, that is & great
deal of what we do when tutoring is the
mainstay of lab pedagogy.

Finally, an exclusive concentration on
gne-to-one tutering contiaues a tradition
of isolating students from each other, re-
inforcing the erronspus idea that writing
is always something that takes place on
demand between those who already Know how
te do it-~teachers and tutors--and those
whe don’t--students. In our writing class-
rooms there are usually at least twenty
students, probably more, working with one
teacher. It could be argued that the
classroom situation is analogous to the
tutoring relationship except that the
teacher is split into twenty or more ¢if-
ferent directions. Each student is trying
to satisfy this one teacher, is writing fo
that teacher, and is unavoidably in compe-
tition with his fallow student for that
teacher's attention and approval, since the
economics of university education demands a
grade curve, formzily or informally de-
rived: there are only so many B and B stu-
dents, many C students and some must fail.
In the writing 1ab a similar situation is
1ikely to occur, except that the sense of
competition fis eliminated or subverted
becauss the tutor’s attention is wholly
focussed on one student at a time. 1In both
cases, however, the student writer experi-
ences composition as an activity designed
to please someone €ise further up the edu-
cational hierarchy. Tutors, even though
they may not be grading the student, are
still seen as fthe surrogate teacher who
happens to hang out in the writing lab in-
stead of the classroom. HNowherz in the
course of their writing education are
students likely to experience writing fo
their peers as 1 am writing o you, my
peers.

1 can imagine two objections to what i
naye just said regarding the limitations of
traditiondal classroom approaches and writ-
ing Tab tutoring. The first would be %o
cite the increasing use of peer editing in
classrooms. Certainly this is a useful
step towards a genuinely collaborative pro-
cess in which students jearn that writing
is a means of informing sach other as well
as 3 means of satisfying a superior of some
kind. But, at least in my experience, most
of the teaching of composition remains
focussed on the idea of the teacher as the

only active readsr and critic of student
writing., In cases where peer editing is
used in <¢lassrooms 1% is my guess that it
tends to be sporadic, and students ses in.
termitient group work as merely a change of
pace in the classroom routine,

The second objection might center on the
increasingly widespread use of students as
tutors in writing labs. Here, one might
say, 1s one-to-one tutoring and the esta-
blishment of a2 peer writing reTationship.
1 would agree, but 4t has alsc been my s8x~
perience that once students attain the
status of pesr Tutors, appear in the wrif-
ing lab at fixed times, are paid for thair
seryices, they are identified by other stu-
dents--o0ften in the lab by order of the
teacher--as part of the educational hier-
archy. Although peer writing tutors do
share with their tutees 3 common student
culture, the tutors® training, position,
and the relatively short working relation-
ship inevitably dsolates student tutors
from "student” students. At the same time,
the tutors remain in the eyes of the facul-
ty as simply “student helpers.” It is ne
wondayr that many peer tutors feel uncom-
fortable in their reles; no matter how much
we want them i¢ remain students, their tu~.
tees insist on them becoming isachers.

It is ironic to me that [ became more
acutely aware of the Timitations of one-tow
onge tutoring as a result of my work as a
Fellow of the Brookiyn Institute on Train-
ing Peer Writing Tutors., I originally at-
tended the Institute because I was being
pressured at my institution to tulor more
and more studenis with fewer and fewer
faculty tutors. I hoped that peer tutoring
would supply my 1ab with a plentifuyl and
inexpensive source of tutors, which to some
degree it has dons. Yet, Tike so many of
our othar expariences, in setting sut to do
A we discover we are more interested in B.
in the process of learning to teach peer
writing tutors, I found that the method of
training tutors to be tutors more educa-
tionally interesting than the use to which
the training was to be put. This training
process involved a considerabie emphasis on
group work, a number of people all trying
to solve the same sort of problems to-
gether. Students worked in pairs, acting
out the tutor/tutee relationship, but alse
in groups of five and six, during which the
students increasingly created a sense of
communal involvement with the writing tasks
that were set for them. The sense of com-
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mitment fo each other’s writing that thess
student tutors developed as a result of
spending an entire semester almost solaly
working in groups was for me the most
powerful educaiional experience I have
Known as a teacher. As [ was training the
seer tutors e be peer tuisrs, thay were
training each other to become members of an
audience that 1in its collective power
rivailed and complemented my own as profes-
sor. when the students finished the course
and began tutoring in the Tab, fitting into
our usual one-to-one set up, they have done
very weil, but they report to me and I feel
myself a keen sense of Inss.

I have taken up a great deal of spacse
detaiiing the problems with tutering. It
is time I offered a possible solution to
these Timitations.

First, it is necessary for us to identi-
fy a more institutionally viable, more per-
manent territory of our own in addition to
the supplemental work we are Tamiliar with:
and, second, to organize this territory
around the complementary concepts of tutor-
ing and small group work.

There are Iwo categories of students
that I think would most immediately benefit
from courses instructed whoily within the
writing lab: the least experienced and the
most experienced student writers. The
former is a clientele we are all probably
experienced with., Basic, developmental,
remedizl--whatever the rubric and the Tavel
appropriate to specific institutions, thess
students are those whe simply have not had
enough appropriate writing experience. The
second group of students we should Took on
with covetous eves are the advanced or
nonors students within the freshman English
population, What I am proposing, then, is
to *lop-off,” if you will, the weaker stu-
dents and the most articulate students from
the main body of the Freshman English
¢lass, and organize them {separately, of
course} into credit courses taught wholly
within the administrative bDoundaries of the
writing Tab. Such 3 division will enable
the freshman English staff to deal with at
teast a siightly more homogenous group of
students and, at the same time, give those
students who would most benefit the oppor-
tunity to work in the unique situation that
a writing 1ab environment can offer. Also,
bringing the honors or advanced students
inte the lab will serve to remove the
stigms that only "remedial® students work
in the writing lab.

This three part division of freshman
tnglish is precisely what we have done at
the University of Maine at Urons. AL the
beginning of the year we invite those stu-
donts with exceptionally high and excep-
tionally low English Achievement and THWE
test scores To write a placement essay.
The best of the bsst may then enroil in &
special Yadvanced” section; the students
who would have considerable trouble with
the regular coliege composition Course avre
required to take our developmental courss,
The Writer's Workshop. Both Courses are
taught within the Jocus of the writing iab
and on essentially the same pedagogical
pattern. First, students are broken into
retatively small groups of eight fo ten,
and they meet together once a week as a
group Tor the entire semester., The purpose
of this group meeting is te read their own
work aloud to each other, either in small
groups of two or three or, later in the
term, to the entire group; and, second, to
Tearn methods for giving each other useful
feedhack on their work {1 use 3 combination
of Peter Elbow--for oral feedback--and Ken
Bruffee-~for written feedback}. The only
real difference beitween the advanced and
the developmental sections is the nature of
the writing tasks, more spphisticated for
the advanced seciion. In addition to the
hour of group work, each student is sche-
duted for a tutorial in the course of the
week. The purpose of the futerial is te
work one-on-one on individual writing prob-
iems and to prepare students for the group
meeting when they will be presenting their
work to their peers. Students are alsg re-
quired to spend a third hour a week in the
Tab working on their own, making use of lab
materials when necessary.

There are any number of variations that
could be played on this theme to il the
particular writing lab situation at various
institutions. {Peer tutors could certainly
be useful, both as tutors and, if properily
trained, as group ieaders.} The main
motif, combining individual tuioring and
group work into courses offered througn the
writing Tab, 1s a way of soiving some of
the problems associated with exclusive ong-
to-one tutoring.

1. 8y offering credit-dearing courses
through the lab, staffing the lab
becomes Tess probiematical. Instead of
having te explain that certain faculty
members are being "detailed” to the iab
to work as supplementary tutors,

- additional staff can now become part of



the Tab staff because they are needed
o cover “courses.®

Z. By offering credit-bearing courses
through the iab, the lab ceases to be
mn?eéy 3 5apgieme?tai service, although
tt should maintain its service tradi-
tion of walk-in tutoring.

3, The presence of on-going groups of stu-
dent writers within the Jab gives the
staff g sense of shaping student writ-
ing, not just bandaging it.

4. By developing a peadagogy of group work
to complement our expertiss in tutor-
ing, we can provide our students with 2
more complete and useful sense of what
it means to be 3 writer in 2 pluralis-
tic and complicated worid,

For years I have resisted the assumption
that pedagogy and campus politics had much
to say to each other. As 3 graduate stu-
dent, when [ heard my professors falk about
this colleague or that as being “poiiti-
cal,” I always assumed that such a label
was demeaning and dercgatory. Now, slowly
I admit, 1 am beginning fo learn that the
way learning is organized in our institu-
tions has & political as well as & theore-
tical base. If we are to make the writing
tab & long term educational success, I
think we are going to have to move politi-
cally within our departments and our insti-
tutions 1o assure that our assumptions

about who is taught, what is taught, and
how 1t is taught remain educationally
¥iable.

Harvey Kail
University of Maine at
Orong
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A READER COMMERTS . . .

The Hewsietter continues f0 ba
informative and tively. 1 particularly
tiked the Kew Directions piece Tem Nash
wrote in the September issus. Excellent
perception and perspeciive

Donaid Galtlo
Central Connecticut
State University

B

I am particularly intersestad in the
tivity of Business Compunication
Boratories and would ke o contact
rions who have that same interest.

Barhara L eg;af

Oept. of Business
Office Admin.

College of Business &
Pubtic Management

University of fthe District
of Columbia

900 F Street, R

Washington, BC 20004
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4 READER COMMENTS . .
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I enjoved reading the Sepiember and
October issues of the Writing Lab

Newsietter, and theyv're now making the

-t
o
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rounds of our tutors, who seem fo tike

"Tutor's Cornear,®

Our problem Just now s getting

customers. We have a good staff and plenty
of space. We've sent out aa&y flyers to
faculty and situdenis, ané we've had articies

: here we are in ths
hcwe gr, and wa've

in the

college newspaper
sixth week of the

term,

nad a total of cixieen undergraduate

slients. Even though ssveral of these have

heen back as many as half a2 dozen Times, we

fing the lack of response worrisome.
Richard Hankins

Baldwin-Wallace

1888 RWriting Lab D

The 1984 Writing Lab Directory is =
compiiation of two-page questiomnaires
completed by writing Jab directors, The
guestionnaire answers describs gach lah's
instructional staf f, student population,
types of dnstruction and materials, special
programs, use of computers, and facilities.

Copies are obtainable for $6.50 sach,
inciuding postage. Prepaid orders only.
Please make all checks pavabie to Purdue
University and send them te Muriel Harris,
vepartment of English, Purdue University,
West Lafayette, Indiana 47907,
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JOURNAL OF BASIU WRI

]

The Journal of Basic Hriting has resumed
gubtication., One issue has been pubiished
for 1984, and iwo issyss are in place for
1985, all edited by Sarah D'Elofa Fortuns
whose term has ended.

tynn GQuitman Troyka has been appointed
sditor starting with the 1986 semiannual
issues. Manuscripts of 10-20 pagss on any
topic rejated fo basic writing will be
welicome as of January 1885, in the new MLA
style in MLA Handbook for Writers of
Research Papers, 1934 {also MLA Handbook for
Scholars, coming 1985); and for the referee
orocess, in quadruplicate with identifying
information on a cover page only. rospec~
tive authors can send a self-addressed,
stamped envelope to request the new JS%
“editorial Statement® and the JBW "Styie
Sheet.® Subscriptiens for ong year itwo
jggues) are 38 for individuals and $12 for
institutions. Foreign postage 32.50
additional.

Address: Journal of Basic Writing.

Instructional Resource Sentpr, of fiCﬁ of
The gu‘f@“ of New
Hew for% NY

Academic Affair
York, 535 East
10021
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ite what you know, I bore YOU
11 know, I bore myself,

therefore I write what I don't know.®

THE WORKSHOP SKILLS CENTEHR:
A CRDSS DISCIPLINARY FULL
LANGUAGE DEVELOPMENT CENTER

Writing, we know, is more than 2
skill--though skt is  necessarily
invoived in being able to write, and
certainly to write well., Janet Emig has
shown us that writing is a wede of learn-
ing: Ira Progoff has demonsirated writing
as a means of self actualization, growih,
and development. Ann Bertoff axplains how
writing is both a means of discovering
meaning and of making meaning. And we
don't need anyone to teach us that writing
is an important mode of communization.

In our research and inquiry we have

.

alse posed the important interrelation-
ships between writing, speaking, reading,
and Yistening. Risking & hasty, but not
compietely unfounded generalization, I
want to include ail the language processes
-~ tistening, speaking, reading, and
writing -~ within the scope of the dsfini-
tions 1 just posed for writing. That is,
I want o say that "languaging” is more
than a skill, though skiil is necessarily
involved. I want to say that "languaging®
is a means of learning, growing, and
communicating. The development of a1l our
Tanguage abilities then, including think-
ing, forms the basis of our development as
human beings, as social bdeings, as learn-
ers, as professionals. But what do these
truisms have to do with writing centers?

Several articles, such as Muriel
Harris® and Karen Spear's, which appeared
in the Fall 1982 Writing Center Journal,
delineate the history of writing centers
as “Grammar Weigh Stations," "Skilils
Labs,” as the "DMT Units" [Emergency
Medical Technical Units) of many collsges
and universities. But many articles, such
as Harr?s‘ and Spear’'s., as well as the
articlies which appearsd in the February
1982 1issue of The CIA Forum, point to the
new direction that writing centers have
taken, or should be faking. Xaren Spear,
for instance, writes:

Te reach their full poten-
tial, writing centers must
use their flexibiiity to
perceive more Ciesarly what
is and anticipatz more
imaginatively what i3 pos-
sible. Foremost is the need
to move out of the bdusiness
of putting bandaids on
students®  basic  skills
problems and to assume 4
greater role in their over-
211 language development.l

Further, some articies, such as Phyilis
Sherwood's or Jeannette Harris' which
appeared in the September and November
1982 issues of Writing Lab Newsletter warn
us that writing centers whicn are too
narrowly defined by their work with basic
skilis or remedial students are finding
themselves out of work, along with the
rest of Reagan's unsmploved.

Taking a2 lead from these dirsciors of

~writing centers I would 1ike to describe
- one model of a language center whose aim



is to work with students of all academic
tevels and from all disciplines and to
provide for these students the means 1o
develop, not just writing, but all their
tanguage abilities. It is the assumption
of this center that working to develop all
four language abilities forms a basis for
students’ self and social development, as
well as their academic developmenit and
srofessional preparation.

The Workshop Skills Center at Sacred
Heary University in Fairfieid, Connecticut
seprves these aims by -- a5 Karen Spear
suggests in her article -- using its
“inherent flexibility to experiment.” (p.
37} Not unlike many of us who are human,
The WSC (as we are nicknamed) finds it
inherent integrity and identity fulfilled
by its ability to satisfy more than one
rale. In our view, if lTanguage develop-
ment involves both skill and process. then
i+ is our work o be involved with both
ski11 and process; if Tanguage development
is more than lust writing development,
then it is our work to be involved with
the development of thinking, Tistening,
speaking, and reading, as well as writing
abitities. And  if  students, from
different disciplines and at various
tevels of ability, need or seek language
development then 11 is our work te provide
the instruction they need or want. For,
it is our assumption that, at our Uni-
versity, the Workshop Skills Lenter is
connected o every department that uses
language 1o teach and Jearn, 10 every
academic program that is rocted in and
aperates through language, to every formal
intetlectual pursuit and enterprise that
is based on and develops within language.

Tne Workshop Skills Center is staffed
by one full-time Director, seven adjunct
faculty tutors, three peer tuters, oneg
nart-time secretary and five student.aid
secretaries. The Workshop Skilis Center
has an operating budget which includes
funds for its own academic and office
suppiies, materials, and books, ifs own
xergx  machine, faculty development
program, A.V. hard and soft ware, and
pubticity. Though Sacred Heart University
is a small, private commuter institution,
its generous support of the Morkshop
Skills Center comes from its recognition
of the Center's integral place within the
Hniversity.

. what first ensures our integral place
Cwithin the University is our <urriculum.

i

We provide individual tutoring for stiu-
dents on the papers, projects, and assign-
ments ithey bring from all their fourses:
biotogy, sociology, psychology, Dusiness,
trnglish, etc. The student may have &
naper ov 3 report, an exam to study for,
an incompréhensiple text to read and
decipher, an oral presentation to prapare.
In these instances our curricylum is at
Teast initially determined by the in-
mediate needs of ocur students. We do not
teach the subject, we teach the language
skills and processes needed to master {he
subject.

We also provide individual tutoring for
students who are referred or who drop in
and need help in anv area of writing from
punctuation to publication, in any area of
oral communication from pronunciation o
pablic speaking, in any area of reading
and study skiils from PQ3R to probiem
solving and reasoning skilis. Individual
tutoring may De short or long term. A
student way come for one or thirty
sessions.

We also develop curriculum for the
small group workshops that we offer during
the year. Some of our workshop topics
are: Improving Your Academic Self Image,
Developing A Positive Attitude, Time
Management, Listening Skills, Developping
Class Discussion Skills, Fre-Writing
Strategies, Editing and Revising Strate-
gies, Problem-Solving Strategies for
Writing, Punctuation, Sentence Skills,
Paragraph Skills, Reading Skills, Memory
Skilts, Vocabulary Development, Writing
Business Reports, Writing Lab Reports in
the Natural Sciences, Writing Case Studies
for the Social and Behavioral Sciences,
Developing Thinking and Reasoning Skilils,
Writing the Critical Essay, Library Re-
search Skills, Writing The Research Paper
in the Humanities, Writing an Experimental
Research Paper, and Basic Principles of
Technical Writing. These workshops, which
are offered at all differant times to meet
the schedule needs of different students,
are intended to provide students with an
averview of the topic. Each workshop is
scheduled for one 1o two hours, and we
offer twentyv-one workshops a samester,
Again, we teach the language skills and
processes needed to master the topic.

We also provide another kind of small
group workshop. This workshop is
developed for groups of four to five

&2 &%



students who have similar needs or
reguests, and who commit themseives o
mest five or more sessions 10 work with a
tutor. Topics for these workshops include
any language sKill or process the group or
an instructor has fidentified as their
need. For instance, & small group from &
philosophy 101 class was sent in for five
sessions on reading and interpreting their
texthook; the basketball team was sent in
for fourteen sessians on study skills: a
smatl group from Henors S1 was sent in for
six sessions on writing & research paper
in the Humanities; a group of ILSL students
was sent in for extensive work in written
and oral communication skills for foreign
students; a smail group from Consti-
tutional Law came for ten sessions on
reading and undersianding their text and
preparing for essay exams in this courss.

&t the Center we develop what we calil
Independent Learning Modules or Packets.
These modules, which are prepared by our
faculty tuters, are self-help or self-
tearning guides which can also be used in
tutorial or in a worksaop. These modules
average anvwhers from twenty-five 1o
thirty-five pages; they all follow a uni-
form format, and they repressnt signi-
ficant and substaniive research. So far
we have modules on: Elements of Puncius-
tion, Paragraph Development, Listening
Skiits, Note Taking Skills, Writing Lad
Reports, Writing Business Reports, Writing
Case Studies, Writing Sociological Re-
search Papers, Problem Solving Strategies
faor Writing, Thinking and Reasoning
8kiils, Writing an Experimental Research
Paper, Principles of Technical Writing,
and Writing Research FPapers in the
Humanities,

The Workshop 35kitis Center has
developed, and continues to develop, an
impressive library of books, handouls,
programmed texts, dicticnaries, A.V. hard
and software, and its own faculty resource
Tibrary. Our entire library incliudes
material on all topics of writing,
speaking, listening, reading and study
skills; it includes cross-discipiinary
material such as writing for business,
technical writing, writing in the social
or natural sciences: 1f includes tape
recorders, record players, film pro-
jectors, siide projectors, overhead and
opague projeciors.

Students of all academic levels and

abitlities and from a1l discipiines come Lo
the Workshop Skills Center. About 37% of
our students are freshmen, ZBL are sopho-
moras, 18% are Juniors, and 17% are
seniors. We work witnh basic sxiiis
students as well as with students in our
MBA program. In 3 given semester, we
scheduie about 675 student appointments,
exciuding cancellations or no shows; and
we have up 1o 350 students participate in
our small group workshops. e have our
students evaluate their tutoring sessions
and workshops as well as their futors and
workshep leaders.

Sur peer tutor training program
includes--hesides reading and writing
about being a peer tutor, and role playing
as a peer tutor--an apprenticeship with a
faculty tutor. Qur faculty tutors have
nad the good fortune to have, as their
workshop leaders, such eminent guests as:
Janet Emig, Lee 0Odell, Donald Murray,
Elaine ¥Maimon, and Ann Berihoff.

The Workshop Skills Center in con-
Junction with the University Faculily
Development Program and the University's
HEH Writing acrass the Curriculum Com-
mittee has offered a series of workshops
for faculty in all disciplines on Journal
Writing and Responding 1o Student Papers:
Part I ~ Assignment Making, Part I -
Strategies for Responding %o Drafts, Part
111 ~ Evaluating the Product.

We try to publicize our work on campus
through brochures, flyers, memos, posters,
and school newspaper ads.  Our best
publicity, however, is word-of-mouth: the
student who learns; the referring faculty
who sees improvement.

We continue to use our imagination and
flexibility to define and redefine our
role, but for now, we Dalieve that our
responsibitity at the {enter is to provide
for our students at all levels and from
evary discipline a piace for them to try
out, develop, expand, and strengthen all
their language abilities.

Michelizs (arbone Loris
Sacred Heart University

iﬁaren Spear, “Toward a Comprehensive
Language Curriculum.” The Writing Center
Journal, 11 {Fatl/Winter 1%82), n. 34,
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“TUTOR'S CORNER

DRAWING THE LINE

Peer tutoring is a3 chalienging, and re-
warding experience for the motivated college
student. It is difficult to match the feel-
ing of satisfaction which comes from watch-
ing a tutee grasp a skill or some knowledge
that you, as a iutav, have semw&nic:tﬁé By
the same token, situations can arise in the
tytoring session which can create awkward-
ness and misunderstanding between the lutor
and the tutes. Any tutor, pariicularly the
new tutor, will find these sifuations dif-
ficult, and perhaps unpleasant, to deal
with., From a futor who has been there {and
hack}, nere are z few examples, warnings,
and hopefully, some helpful advice.

The most important advantage that a peer
tutor can have before he/she begins tutoring
is to be absolutely sure of the role of the
writing center. The Writing Center at the
University of Vermont offers free tutoring
for students who are having problems with
their writing. The student futors are con-
cernsd with the actusl process involved in
writing, including organization, develop-
ment, style, coherence, etc, The Center is
definitely not a proofreading or editing
seryice - 2 fact of which my felilow tuiors
and I are keenly aware. Raturailily a tutor
shoyld be willing to work on grammatical
problems, but not to the point that he/she
is correcting every mistake in the paper for
the tutee. & tutor who has a sound
understanding of the writing center's
function will be more comfortable and
effective when faged with a difficult
tutoring sessian,

What exactly constitutes one of these
dreaded tytoring sessions?  They can occur
under a variety of cércamstances} but us-
ually they occur because the tuiee is not
awars of the actual services foﬂrea by &
writing center. Often students think that
the center is & place where a paper can be
dropped off and corrected by a tutor and
picked up lzter, It is important to inform
a student that the center is definitely not
a2 proofreading service. I have found that
the best way of accomplishing this task is
to come right out and tell the tutes exactly
what services the center does offer as well
as the services it does not provide. It can
often be difficult to tell this to the Tu-
tes, singe he/fshe s almesi innocent in the
mﬁs&nderstand;ng I have found 1t heipful

-~to suggest that the tuteg return to the
center while he/she s writing the next

i

paper. The bottom Tine is that i must be
made Ciear to the tulee that the center is
not a proofreading and editing servics.

the element of time can also be z problem
which hinders effective futoring sessions.
Many times, students will come to the center
wanting help with a paper thalt is dug in
half an hour., For the tuter, these situa-
tions are very frusirating since there iz
net @ great deal that can be done to improve
the writing skills of a student in that
short a time. Any college student who has
ever written 3 paper can atiest to the fact
that it s alwavs laft until the last mo-
ment, &nd a futee in this position repre-
sents a difficult, and sometimes impossibis
challenge for the tutor. WYhen time is 2
factor, it is important to fry to accompiish
3% much as possinle and ito try to give the
tutee something that he/she can ieave the
center with., If a tutee is havimg probiems
grganizing thoughts, 1t might be helpful to
suggest note-taking or outlining technigues.
Another possibie solution s to set up an
appointment for a2 later and dengihier ses-
sion with the student. Unfortunately, this
is often futile since the situdent is iikely
to be concerned only with that particuiar
paper.

One of the most difficult tutoring ses-
sions that 1 have encountered involved &
tutes who came to our Writing Lenter with a
paper that had alresady been graded. The
professor had circled many grasmar and
speliing errors in the paper, but had ne-
giected to address the farger problems with
the student’s writing - namely organization
and thesis development. He merely wanted
the student to correclt the grammar mistakes
and hand in a "clean® final draff. [ was
guite shocked thait a professor of American
titerature was not more concerned with thig
student's writing problems. 1 felt that it
was nol my responsibility as a tutor to
procfread her corrections for her, and I
made certain that the student was aware of
this. The difficuliy which I encountered in
this particular situation was that I was not
sure 3f [ should alert the student to the
major problems in her paper. She solved the
problem for me since she did not have the
time fo engage in a tutoring session., I
suggested that she come back o the fenter
while writing her nexi paper. Looking back
on Lhis experience, I realize that 1 should
Mt haigggesitated about addressing the



maior probiems n the student's writing,
even though the professor had chosen not fo.
If the true funclion of the tutor s to
improve the student’s writing process, then
he/she should always do so, regardless of
the circumsiances in the classroom. We
don't tell the professors how Lo ieach their
cilasses, and we should not be inhibited by a
fow red circies on a tutes's paper,

As 2 seasoned vetleran of the “Oh, you
mean you can't Just correct the papsr for
me' syndrome, the best advice I can offer iz
to be up front and nonest with your tutes,
After ziil, vou are the boss. i alsc helps,
nd saves a lot of time, If you immediately
determine the nature of the tutes's visit to
he center, hefore you read a sixteen-page
papger on p?a*e s Repubiic.

ok RAou

Susan Mchrath
Feer Tutor
Hn*ver51-y of ?ermont

CALL rﬁ% ?RQfQﬁ

The Writing Centers Association: East
Lentral announces its Seventh Annual Con-
ference, to be held on May 3-4, 13885, at
Gannon University in frie, Pennsylvania
The theme of the conference is “Writing:
Centers Coping with Crisis.® Papers,
panels, and worksheops should address current
concerns of writing centers, inciuding
changing student populations, budgeting,
writing across the curricuylum, and using
computers. Persons interested in partici-
pating should submit a substantive ons-page
proposal {plus 3 copies) by Dscember 15,
‘i{}ﬁ(}

In addition, writing centers and labs are
invitad to sel up tables to display their
materials and services. There will also be
Materials Exchange Tables availabie for
those who wish to share instructional male-
rials from their wréting centers, If vou
pian to participats in the Materials Ex-
change, please send us, by April 1, a brisf
description of the types of materials you
wish to submit and the amount of space you
will nged to display these materials,

Please send all Qreaosaiﬁg raguests for
display space and inguiries regarding regis-
tration to:

Sally L. LeVan
Gannon University
University Sguare
Erie, PA 18B41
00 P T

RESEARCH IR THE WRITING CENTER
what to Do and ¥Whers Lo 50 to Rescome
Besparch (Oriented

Eight years ago when 1 planned the
writing center at I1Vinois State University
i nad grandious dreams for research in that
center, 1 had done statistical research in
sentence combining and in cloze testing and
thought it would be easy %o pre- and
post-test students who used the center.
These tests would prove that we were truly
changing their writing abilities. You all
know how it worked out. Some students
dropped Dy just fo ask if commas were in thse
rignt places. Others wanted help in writing
Job application letters.  5til1 others
didn’t want to be bDothered with Jong-term
instruction even if we thought they needed
L. I, of course, was delighted that the
center was the mulii-purpose facility that !
had wanted it to be. 1 do still encourage
tutors to lake writing samples during the
first meeting with those students who seemad
to be Tikely to spend considerable time in
the center. The experienced tfutors
remembered to do so about three-fourths of
the time. The inexperienced tutors never
did remember and always apologized. At the
end of the semester, all the tutors forgot
to get exit samples of the studeat's
writing, unless I remembered to nag them. I
soon had to admit that research modelad on
that so freguently reported in Research in
the Teaching of English just wasn 't working
in the writing center,

This probiem didn't bother the fiscal
agents at ISH. They were a3l delighted that
business was dooming and that the tsachers
who sent students fo the center were pleassd
with those students' progress. That gave me
another idea. ! asked my secretary %o send
oul evaluation forms fo 311 teachers who had
referred their students to the center, just
simple little notes asking those teachers ¥
comment on the progress of those students
who used the centar. Of course, a1l the
teachers raved, I was pleased at the

ffirmation of our achievement, and I put
aéi the glorious comments in my year- ~end
report. But I knew that it wasn't ressarch
and I knew that glowing reports solicited
from satisfied customers are only adver-
tising copy. Mo one would believe that
anything had been proved.

My frustration was mounting.,
or_not,

Justifiably
1 had become theqdir&gt&r of @

1



writing center to d¢ more than kKeep records
and train tutors. 1 was convincec that
wreiting centers ware the place where raal
change could be effectied in studenis’
writing abilities and where, thersfore, the
grofession could pe directed towards belisr
saching., So far it wasn't happening.

Stowly, through interaction with my
cotleague, Maurice Scharton, and through
watching what was happening in writing
research throughout the profession, ! began
to see what could be done in a writing
center and how that research could be
carried out, The following remarks and
suggestions will summarize my comclusions at
this time aboul writing center ressarch. |
xnow that I am by no means at the end of the
passibi?ities, but I know alsp that I am
closer i0 suctessful research than I was
gight years ago when [ thought that we could
simply ore- and post-test every student who
came into the center in order to show the
world that students impraved after a few
tutoring sessions.

The first thing that a writing center
rasgarcher has to admit is that not every
student who comes to the center is going to
ne a subject for ressarch. Some will be
mevely numbers that we count, record, and
add to our Tist of now much we can do with
Timited time and resources. But Mina
Shaughnessay had much to tell us about what
we could do to help students; she could also
1217 us about meaningful research that is
possibie. Those students who come to the
writing center for help over an extended
pericd of time may not fit into =z
post-test/pre~test pattern, but they provide
ideal subjects for case-study vesearch. It
is this diraction that some writing center

research should go. My colleague Hauric
Scharton has  developed a  writing
gquestionnaire that helps & tutor asssss the
writing needs of the student. The
guestionnaire is quite extensive, but a-
simpiz model might Took something 1ike this:

Do you Tike 1o write?

How often do you write?

What kinds of writing do you do?

Assignments? [aries or journals?

Short stories or poems? Letiers?

4. Did your parents write as you were
growing up?

5. Did you have teachers in school who
talked about their wri t*ng?

5, What do you expect t¢ achieve from

your work in the writing center?

Lod I3 gt

7. Do you share your writing voluntarily

ue )

with others?

500 word paper?

Where s y¥our favorite place 1o

writa?

If you have the chaace, do you

rewrite your work?

Jo you make an oulling pefore you

write?

12. If vou have two free hours, would you
rather read, watch TV, play
video-games, or partécipatﬁ in &
sport?

3. How long does 11 take you itn Finish z
5

et
o

ot
[

experienced writing center directors can ses
that these guestions grow from the ressarch
grn writing that has been done recently.
They aiso give the tutor working with the
studeni an idea of what sort of atiitudes to
expact from him or her., By taking into
account the atiitude ang experiencss, the
tutor can better plan an approach 1o working
with the individual student.

The questionnaire cannot, of sourse, be
used alone withouf a writing sample, or
preferably saveral samples, of the student's
writing. During the initial intervisw, the
tutor c¢an ask the student to write, bul he
or she should also ask the student to return
on the next visit with several samplie papers
alrsady completed. From these papers the
tutor can begin t0 assess ihe needs of the
students. AL this point I will assume that
we are talking about a student whom the
tutor 1s using as a case study. That is to
say, that not every tutor can practicaliy
write up every iutorial experience in
detail. The tutor now has both the answers
to the questionnaire and samples of the
student’s writing. The tutor will, at this
point, First assess the neads of the student
and will also plan an approach to tutoring.
The tutor must certainly use his or her
knowiedge of error analysis, but the process
demands far more than just an analysis of
error. The tutor must analyze all the data
avaitable so that as many of the student's
writing needs can be assessed asz possidle.

in our staff meetings in the writing
center, we spend much time discussing which
probiems te approach first. We pretty much
agree that prodlems with invention and
problems with organization are primary.
Problems with dialect or punctuation come
tast. We also realize that teachers across
the university tend to see the prodlems in
Just the opposite order. Thus when the
tutor begins to plan work with the student's
writing, he or she has to decide how, if the
student is g referral, it is possible fo
rESscnd_te the 5ugge;txans of the referring




teacher and at the same time plan a tutorial
approach that will cope with first guesiions
first. The sciution s generally a com-
promise,  We end up with 3 pattern that
includes working with invention first,
aorganization sscond, sentence patterns
third, and error fourth,

in a case study the tutor is now at point
three, First, the tutor has analyzed the
neegs of the student. Then he or she hag
planned the tutorial pattern to be used in
neiping the student. The next step, of
course, is the tutoring itself. For the
case study, the tutor must keep a careful
account of what happens in each session and
must decide how closely the actual futoring
is approximating the original plan. Where
practice varies from plan, the tutor must
rearrange the plan to it practice and work
from that point.

Step four of the process is to assess
outcomes at the end of the tutoring
sassions. In the case study the tutor muct
toock back at the original assessment of the
student's needs, view the whole of the
tutoring experience, and decide how closely
the tytaring Fit the plan., The tutor must
also report on the progress of the student
as racorded in the detailad records of the
tutoring ssssions. Finally, the tutor
shouid suggest any future plans for working
with the student, possidly in a succeeding
semaster.

These case studiss can tell smuch about
what does happen in writing centers. They
also offer the profession a chance to view
in detail what happens in student writing in
generai many times over in composition
ciasses. The differgnce i3 that few
teachers of one hundred and twenty or thirty
students have the time to Took closely at
the processes of one individual student.
This case study research done in a writing
center ¢an reveal valuable information about
students’ writing practices and development
that s unavallable in the ordinary
classroom.  Doing and writing the case
studies ailso give the young tutor/researcher
nis or her first taste of composition
research and involves him or her in the
profession.  This year's spring staff
meetings in the writing center centered
arpund the fall's case studies. The tutors
developed new insights into each other's
methods and were able to offer suggestions
and to invent new ideas through discussions
o6f the case studies.

7484},

A form of research that goes ong step
beyond The case study as outlined hers is
protocol anaiysis. [ will not describe this
metnad in great detail ners but will refar
the reader/faudience o Muriel Harris’s
article in College English (45, Jan. '83,
in that article Professor Harris
combines two tools useful in the conference
setiing, tools that she has acaquired from
the psychelogists, protocol analysis and
modeling. The methods are not complex, in
fact are methods that tutors use every day.
Protosel  analysis  invelves asking the
student to tell the tutor what is nappening
as he or she is writing. The tutor
intervenes at an appropriate moment and
simply asks the student to explain at that
point what is happening in the writing.
Professor Harris gives two examples, one of
& student who expiained that he had Jsarned
about free writing and simply used it for
ail writing. She was able to suggest and
impiement other forms of instruction once
having Tearned what was happening as the
student wrote. In the second example, as
the student composed aloud she was able to
see that he was not implementing her
suggestions for improvement, and she was
able to develop diffarent strategies that
would work for that student.

She goes on to illustrate that modeling
works in much the same way. When the tutor
sees that the student has a particular
problem, in her example lack of fluency, the
tutor models free writing for the student
and asks the student to work alongside the
tutor. This method may seem fairly obwious
to us who work in writing centers, bhut
imagine how revolutionary it might seem to
many traditional composition teachers., It
also provides insights into the student's
writing that no other method could evoke.

One of the main conclusions that 1 draw
from Professor Harris's ressarch is that we
are often doing research in composition by
wnat we do daily in writing centers. e
Jjust don't remember that it is research,

Anether kind of research that is begin-
ning to take shape for some writing center
directors and their tutors {is survey
research. It seems simple, and perhaps it
is.  We should not forget that many a
successful career has been built on survey
research.  The reason for this success is
that peopls are always interested in the
results of survey research. We always want
to know how many people eat pistachio ice



cream or how often the average Amevrican
prushes her teeth. Humans are eternally
curtous. At the momeni, one of my doCtoral
advissss, Alan Brown, is doing a survey,
trying to find out whai makes & successful
writing center and whiat makes an unsuccess-
ful writing center. To his questions 1
might just as well prefer not to Know the
answers, bubt 1 am insatiably curicus about
what those answers will be. I wiit read his
dissertation with enthusiasm.

Sti11 another kind of research is a.
rhetorical study. This research again is a
doctoral dissertation that T directed. This
one really made me nervods. dJeanne Simpson
designed a study to show how a writing
center director could and should defend
rhetorically the center in times of troubie,
financial exigency or whatever. [ felt that
we should not publish the research in her
digssertation but shouyld keep it to our-
selves, buf Jike the secret of atomic
energy, a1l valuable defense information
simply has to go pudblic.

My rnext to last area of research i3
computer assisted instruction.  Probably
avery writing cenier in the country either
has a compuier and s frying to figure gut
what to do with it or is planning to buy a
comouter. That generalization of course
excludes those writing center dirsctors who
arg writing programs for pubiishers already.
My own response to this area of research is
that the director iz doing himself or her-
setf a severe disservice if the CAI is
meraly putting on & computer ithe exercises
that do not work in books. If grammar
axercises do not ifeach students to write in
grammar workbooks, they are unlikely to do
se on a computer terminal. 1 am, of course,
53111 ready %o be persuaded otherwise if
somecne Ccan show me the pre- and post-test
rasearch that does show an improvement in
writing after work with these kinds of
exercises,

What the computer can do is o fres up
the writer and teach him or her that writing
really is meant to be revised and changed.
When the page changes when I simply type
over the copy that 1 see or when 1 can cut
and paste by merely pushing a button, then I
am far more likely to see my writing as a
Jiving and growing phenomenon rather than as
finished copy when the words hit the page.

tudents whom we have worked with at I114-
nois State find themselves more free and
more confident when writing on a CRT than
.they ever have been before. This area of
research is just opening to the researcher,

13- i&%%@%%

We in writing centers have access to the
stugents and <an start them on this
valuable tool now, and we can observe and
describe changes ts zne profession.  This
arga of research is wide open to us.

Finally, one last example of research
that can 1ink io writing centers is the
rosearch done by Irene Clark and Les
Pereiman at the University of Southern
California, At the time tnat Professor
Perelman give me the research report it was
not in print. The titie of the articie is
"Writing Labs Do Make a Differsnce.® what
the ressarchers did was to link the record
keeping of the writing center into a larger
research project involving the testing
arogram at USC,  MWriting center visits and
their purposes were twoe of the variables
built inte this study of what effects im-
provement in the writing of coliege freshmen
gver the semester spent in freghman Com-
position, The number of visits spent in ihe
writing center working on invention proved
to be one of three central variables
necessary to improvaed writing., {Reading the .
papers aitoud in small groups and the number
of papers written outside of ¢lass-~the more
the betier--were the other Itwo most im-
portant variables in ifmproving writingl.

At the moment Professors Maurice Scharton
and Ron Fortune and 1 are embarking on an
extaended research project that Tinks into
cur testing program. We are planning to
follow two hundred students from the point
at which they fake their tests this sumer
as they enter 117in0is State through their
writing experiences at the universit
inciuding their experiences with the writing
center. We plan to discover which
experiances affect their writing progress
and which experiences do not. This project
is more ambitious than the one at USC, but
it builds on the orecedent of that rasearch
as well as on the cass study researcn
mentioned sarlier,

Writing center directors c¢an faks
advantage of tnis kind of research or of any
of those mentionsd in fhis paper. 1 have
come a iong way from those first dayvs when I
thought that I would merely pre- and
post-test ail the students who came io the
writing center. I am 3817 convinced that
the writing center is the best place to do
research in writing, but now I know how to
do that research.

Janice Neulein
IMtinnis State
University



A READER 83K5 . . .

el Mar uoéiaae is exploring the
o0ssibitity of charging a izb fse o
enerate funds Tor the English Learning
enter, This fee would be paid by &t
reshman composition students, If any
Hewsletter readers xnow of any 1abs that are
nartially funded by Tab fees or student
activity fees, [ would appreciale heagring
about them. Please send any information 1o
Wiliiam Demaree, Director
Engltish Learning Center
Del Mar Coillege
Corpus Christi, TX 78404
w——

Writing 3 Research Paper, intended for
advanced Jeve] oL students, i3 a paperback
toxt writien by a member of our newsietter
group, Lione] Menasche. OSpecial Tealures
include the use of ESL peer models, Cross-
cultural awareness, simplicity of ¥aaauugﬁ
of explanation, and an exiensive SQECiaéiz
glossary. The text, which can be used in
any course with sbudents *nnxperzenuea in
writing & research paper will also be a
usefyl addition on wri a?ﬂ? 1ak reference
shelves.

copies, at $5.95, can be ordered from the
University of Pi ttz&u“gr Pregs, 127 K.
Bm1‘efse‘d Ave.~ P?Ltsbhfgh PA ?5265

WRITING LADR NEWSLETTER
Myriel Harris, Editor
Dept. of English

Purdue University

West Lafayette, IN 47907

NE MR MR NE
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J0B QPEHING
ducknetl Eréye?s%ty invites applications
for the position of Tutor in the iUniversity
Writing Center associated with a program of
writarq aoross the curriculum. Full Time, 1
year, renewable professional staff appoint-

ment beginning September 1885, Dutias in-
clude tutoring student writers one-ig-one;
fraining and supervising undergraduate
tutors; conducting faculty workshons in the
teaching of writing and the design of
courses to fu?fi%‘ the University writing
requirement. Salary range $19,000-$21,000,
depending upon Quc13$?;§t‘855 and axperi-
snce, (Qualifications: Lxcellent feaching
zhitities. Reguire itwn years or mors
experisnce teaching writing, college-lsvel
aor the eguivalent. FPrefer tutoring esperi-
ence. Frefer familiarity with writing in
several fields, not only English. Seeking
candidates prepared in rhetoric and compo-
sition, computers for writing, communi-
cations, or English-as-a-second-languags

Send letter of application, resume, and
two recent references by November ZB 1ip
Professor fatherine F. Smith, Dirsctor,
Writing Program and Writing Center,
PA 17837,

] Bucknell
University, Lewisburg,




