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One of the stated purposes of the Writ

| ah Newsletter--to provide a means for ex-
changing 1deas among our group--is parti-
cuylarly evident in this month's issue.
Included in the following pages are two re-
S“Gﬁsas ts one naw tab ai r$5?3®*s comment
abeut the demands of being a lab director
and scme answers o the question about what
we do Lo help dyslexic and other learning
digabled students.

Thig kind of conversation is useful for
the voot of us to overhear, and more
comments, guestions, and responses are
enthusiastically invited, along with vndr
articles, annpuncements, reviaws, name of

RS £
new members, and 3h/year éaraT ans ;;&_ )
rhecks made pavable to Purdus University)

sent Lo me:

Myris] Harris, edifor
WRITING LAR NEWSLETTER
Depariment of English
Purdus University

West Lafavetts, IN 47907
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JOR OPPORTUNITY

Southern Oregon State Coz*eg Department
of English, Ashiand OR 97520 James L. Dean,
Department Chair

Fuil-time nosition, Assistant Frofessor
of English, beginning Sept. 15, 198b. Onme
yazar renewable conbract. ﬁardadates should
have training in & writing laboratory., The
position invelves directing the Depariment’s
Writing Center, supervising and training
tutors, and teachgng and advising foreign
students. Ph O preferved, with publication
and evidence of teaching experience. Salary
ranges: MA/ABD, $18,500-20,500; Ph [,
$20,000-23,000. Deadline for applications,
January 15, 1985. Send ltetter of ingquiry

and vita. S05C is an Egual Opportunity/
Affirmative Action empioyer.
****##***************#****#*#

1984 WRITING LAB DIRECTORY

The 1984 Writing Lab Directory is a
compilation of two-page questionnaires
completed by writing lab directors. The
guestionnaire answers describe each lab's
instructional staff, student population,
types of 1nstrubgiar and maberiais, special
orograms, use of computers, and facilities.

Copies are obtainzbie for $13.50 each,
inciuding pﬂsiages ?repaéé arderzs only,
olease make all checks payable to Purdue
University and send thew 1o Muriel Harris,
Depariment of Ena?;sh Purdue University,
West Lafayeiie, Indiana 47907
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FROM WRITING CENTER 7O CENTER FOR WRITING:
A HEURISTIC FOR DEVELOPMENT

As writing centers proliferate at
colleges and universities across the
country, a model has become visible., The
model shows the writing center as an
instructional unit that relies predo~
minantly on one-to-pne iutoring for
students who mostly come from first year
writing courses. Generally these centers
perform well; students value them, and
administrators praise them. Once the
writing center becomes an established part
of the available writing instruction, most
centers begin to consider how they may be
of more help to the siudents and the in-
stitution. At this point however they no
Tonger have a model to follow because the
centers that have expanded their services,
and this is but a portion, have done so in
ways that are unifque to their individual
institutions. It is the purpose of this
paper to supply not a model of what an
expanded writing center should Took 1ike
but rather a model heuristic that can be
used to sxplore the unigue possibilities
for expansion at each institution. HWriting
centers, once established, must grow to




meet the writing needs of the students, the
jnstitution, even the community at large.

& writing center must become a Center for

Hriting.

A HEURISTIC FOR DEVELOPMENT

The evolution of wrifing centers to
Centers for Writing begins when the
canter's staff considers the possibilities
for development that exist in four areas:
the clients that the center does now and
could in the Ffuture serve; the role(s}
these cliients might play when they come €o
the centar: the servicel{s} provided to the
clients in one of these specific roies; and
the location where tha service will De
srovided. {lient. Client’s Role. Service.
Location. These are the four dimensions 10
examine as the Center for Writing begins 1o
develop, Each dimension can be divided
into a number of possibilities, and ways to
expand the center can Dde discevered'bg
combining one or more of the possibilities
from each dimension. Table 1 outlines
nossibilities in each of these four dimen-
cians and can act as a heuristic usefui fo
those writing center staff who Dbegin to
consider expanded uses for their services.
Reading across Table 1, combining one or
more items from each column, will yieid
many ways to develep writing centers. tath
institution must then chogse the combina-
tions most appropriate to its specific
situation. The rest of this article will
discuss many of these combinations detail-
ing the possibilities for development of
Centers for Writing.

THE POSSIRILITIES FOR DEVELOPMERT
New Student Roles, Services and tocations

The most frequent present user of writ-
ing centers s the student who COmes ta the
center as a writer in need of help with a
piece of writing. He/she is tutored in the
center and leaves with the piece improved
ar with the knowledge of how to improve it.
Even this most basic situation allows for
much variation. Instead of the student
coming to the center, he/she could have
heen tutored directly in class during a
Writing Workshop class peried in either an
English composition class or a Content area
class if that was where the piece of writ-
ing originated. Instructors could request
that a tutor{s} visit their class on 2
certain day and work with their students’
writing assignments, If the p%asswig ars
English composition class, the writing

b

workshop could bs an intensive period of
both tutor{s} and instructor conferencing
with students, greatly increasing the
number of conferences possible during a
given class hour and, thereby, overcoming
ong of the principal problems of during-
¢lass writing conferences, nameiy, the
freguency with which each student has a
chance to conference about a draft. If the
ciass is a content area class, the in-
structor and tutor{s} could again con-
ference with students, the tutor focusing
on general writing probiems, the instructor
on those specific to the given discipiine.
Tutors working in content area classes
would have the additional benefit of
tearning first-hand the requirements of
writing in a variety of disciplines making
them more effective tutors when back at the
fenter for Writing, Using tutors in
tlasses across the disciplines has stilid
another advantage for institutions with
writing- across-the-curricdium programs
underway or ia the wings. Knowing that
they could call on the services of trained
writing tutors from the Center for Writing
should increase content area instructors’
willingness to stress writing skills and
their confidence that this emphasis will
fndeed jead {0 increased quality in their
students’ writing.

If writing tutors could work in both
English Composition and content ares
¢lasses, they could aliso work at other
on-campus locations.  These locations
should be the ones that students frequent
especially when working on writing assign-
ments, A Center for Writing satellite at
the student union open during the afternoon
or at the 1Tibrary or a dommifory during the
evening would place the tutoring services
right where the students are, and this
increased availability should, hopefully,
increase the frequency with which the
students choose to work with a tuter,

Students may indeed choose to work with
a tutor because of their own felt need, but
students can also be referred by am in-
structor. In sither of these cases they
can work with a tutor once about a singie
piece of writing or several/many times
about a single piece or several pieces.
These meetings can be on a drop-in basis,
or they can be scheduled in advance., QOnce
the student agrees to scheduled meetings,
the question of academic credit becomes
gemmane. A one-hour-per-week-for-one-
credit tutorial might be seen as an
available suppiement <o the English
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Composition program or as an intensive,
continuing supplement available to content-
aresa instructors in a writing-across-the-
curriculum program. Again, the avaiiabili-
ty of support from the Center for Writing
should increase content area instructor's
willingness to participate in writing-
across~the-curriculum and their confidence
that the time spent on writing in their
course will yield improved student papers.

ATT of the above possibilities assume
the student plays the c¢lient role of
writer. Yet many writing centers are
staffed by peer-tutors, so here the student
alays the role of tuior. He/fshe is usually
trained in 3 short course and then required
to work a certain numder of hours per week
in the center. However, writing centers
can offer students more than just these two
rales of writer or tutor. Business admini-
stration students might be asked to serve
as administrative interns as pari of the
requirements in their Business course.
They could work with the director of the
center taking charge of budget, adver-
tising, scheduling or any other of the many
administrative reguirements of a smoothly
running center, Also students in sia-
tistics might act as research interns
assisting 1in monitoring the center’s
operation or in answering the many
questions that operating generates. They
could collect data on the ¢lients and the
seryices rendered for operation profiles.
Or they could assist insiructors in mea-
suring the type and amount of growth in
writing skills of the students who use the
center versus those who do not. Their
statistical expertise would make them a2
resource for any staff persen who had
questions that neseded answers. Finally,
student teachers or education majors could
join the center as teaching interns. They
wauid also seem to be the ideal candidates
to be trained as tuters. The center coyld
gffer them the opportunity for real teach-
ing but on a small scale, a place to
develop or hone skilis for teaching writing
and a place to test their tolerance for the
frustrations involved in all instruction.

Other New Clients

After students, the next group of
clients to consider would be faculty, but
not just on-campus faculty. Faculty at
nearby two and four-year colleges and high
schools might De considered clients.
Obviously, they might play the role of

writer and discuss a piece of their writing
with a tutor. They might aiso be in-
terestad in being trained as a tutor them-
selvas either because they are interested
in the problems of student writers or
because they see tutoring as a way to
expand their own knowledge about and skiil
with writing. Or perhaps faculty from
other institutions who might be interested
in starting their own writing center could
serve as both tutor and administrative
intern to get a more complete picture of
the c¢enter's operation. The writing
center's staff could then act as & con-
sultant to the other institution and assist
them in setting up the most appropriate
type of servicels) at their new center. In
fact, the writing center staff could act as
consultant to any organization wishing to
improve the quality of their writing in-
struction. The center’'s staff and direc-
tor, as experienced professiomals in the
field of composition, could share their
insights about how to improve student
writing skills with English departments,
writing centers or writing-across-the-
rurriculum programs at other schools or
colleges. The Center for Writing with its
concentration of expertise in teaching
writing could be tapped as a source of
in-service training for faculty both on and
off campus,

The center might also offer content-ares
faculty involved in writing-across-the-
curriculum an in-service training workshop
or mini-course in writing-as-a-way-of-
learning giving them both know-how and
ongoing support to begin or continue their
work with student writers in their courses.
This workshop or mini-course could alse be
open to content area faculty from other
institutions. Additionally, the writing
center could invite faculiy to play the
role of researcher using the center, its
resources/facilities, and/or the data that
it generates, usually voluminousiy, as the
focus for faculty research or scholarly
sursuits. A faculty member teamed with a
research intern would seem a likely com-
bination to begin to study not only those
guestions directiy related to writing
instruction at the center but also those
guestions central to composition theory and
pedagogy. Again, faculty from other in-
stitutions could be invited to be rasearch
associates. These continual opportunities
for inter-institution cooperation could
make the Center for Writing the hub for a
regional Writing Project similar to those



already underway in many areas of the
country. The presence of experienced
administrators, informed instructors and
aotive researchers would seem 1ike &
natural sprouting medium for such large
scale endeavors.

Bdministrators and staff are another
negiected source of new ciients. Again
obviously, they could come fo the center as
a writer seeking help with an individual
piece or with their writing skilis in
general. They might be interested in a
quick tutoring session on a specific pisce,
or they might find a semester length course
on writing improvement for professionals
appealing., But administrators and staff
can play more roles than just that of
writer. They might be interested in being
trained as a tutor. This might be par-
ticularly attractive to administrators or
staff who have had teaching experience and
might wish for a return to "the ¢lassroom”
if only for a few hours per week. Tutoring
would not only help them understand the
nature of student writing problems, but
aiso 1% would give them personal experience
with just how difficult it is to help some-
pna improve his writing., Administrators
who had this experience would sesm much
more 1ikely to commit institutional re-
sources o improving writing instruction,
Additionally, administrators and staff
might participate in the in-service work-
shop or mini-course for faculty involved in
writing-across-the-curriculum in order to
get a clearer picture of just what this
campus program is all about. And, finally,
administrators and staff might act as a
consultant to the center so that their own
expertise could be directly fincorporated
into the center's operation, Librarians,
systems analysts, counselors, grant writers
and many others would be likely candidates
for dirsct ties to the Center for Writing.
Librarians could be used o catalogue and
control instructional materials.  This
secomes especially impertant if the Center
far Writing acts as a college-wide resource
for the latest instructional materials and
the most significant books and jlournals on
composition theory, research and pedagogy.
Systems analysts could evaluate, redesign
and monitor the operational organization of
the center, which, of course hecomes more
complex with development. Since the
students wno most freguently use the
services of the writing center have more
academic and personal problems than the
student population as a whole, counselors

could be assigned directly to the writing
center to work with referrals from the
instructional staff. And, finally, grant
writers could search for pubiic and private
funds to underwrite the development and
expanded serviges of the center.

A final source of ¢lients would de those
not directly associated with the insti-
tution or education in general, namely, the
comuunity at large. Certainly, the com-
munity could be invited to sesk help with
pieces of writing or their writing skills
in general. Members of the community could
also be invited to be tutors. Retired
teachers might be particularly finterested

#in trying their hand at tutoring a few
hours per week. The center might also be
the source for writing consultants for
Tecal business pre-service or in-service
training programs. Then again, members of
local professions might be invited to act
as writing consultants for senjors or
graduate students about to enter those
professions. They could give workshops or
mini-courses on campus or at their insti-
tutions 1o prepare future practitioners for
the types of writing done on the job.

THE CENTER FOR WRITING

Whoever the ¢lients, whatever their
role, the services they receive or the
Toecation, the new Center for Writing is an-
instructional service mesting the writing
needs of the fnstitution and community.
The center itself has sateliites in class-
gs, at other campus locatigns and even off
campus. The students not only work on
their writing or tutor their pesrs, bul now
they intern as administrators, researchers,
or student teachers, in many cases roceive
ing academic credit. Faculty from both the
institution and other colleges and high
schools can work on pieces of their own
writing, can act as tutors, can participate
in in-service training, or can pursue their
own scholarly research focused on the
center. Faculty from other institutions
can in addition study the center iiself in
order to begin their own Center for Writ-
ing. Administrators and staff can improve
their own writing skills, tutor, or supply
their specific expertise to the center.
And the community at large can work on
their writing skills, tutor, or participate
in gr conduct pre-service or in-service
training to improve writing on the job,
Whoever, whatever, the possibilities for
development of writing centers are only

g



sounded by the writing needs of the
institution and the community. These needs
are many, varied and complex, requiring
thase who would address them to utilize
resources that are just as many, varied and
complex, Writing centers must, therefore,
draw on students, faculty, administrators
and community. Or, %o put it another way,
writing centers that would meet writing
needs must become Centers for Writing.

Donaid A. McAndrew
Indiana University
of Pennsylvania
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A READER ASKS . . .

Qur writing center publishes a newsisiter
about our activities and concerns twice each
semester and distributes it to facultly,
administrators, and students as part of our
nublicity for our program. [ would Tike to
get copies of back issues of any newsletlers
that other cenbers publish, and I wiil send
copies of our newsletter to anyone who sends
uys theirs. Please mail material to me af
the Writing/Reading Center, Southeastern
Massachusetis University, North Dartmouth,
MA 02747,

Susan Glassman
Sputheastern Mass. lniv,
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CALY FOR PROPOSALS

7th National Conference on
Coliege Learning Assistance Lenters

~-May 16-18, 1985--
sponsored by
The 0ffice of Special Academic Services
tong Istand University
rookiyn Campus
Brooklyn, NY 1120
Pronosals should be practical in nature,
ahout 200-250 words in length, and include
topics such as: Computer-Assisted Instruc-
tion, Program Svaluation, Critical Thinking
Skills, Basic Skills, English as a Second
Language, and Materials Developmeni. Work-
shops should be planned for 75-minute ses-
sions. Deadline:r January 15, 1885, For
additional information, please contact:
Elaine Caputo, Conference Chairperson {718
403-1020; .
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A READER RESPONDS . . .

in response to the first paragraph of the
Hov. "84 Writing Lab Newsletter: Yes, my
Job is very demanding., I veceive 3.5 credit
haurs {teaching load} for coordinating the
funciions of our Writing Center. For this,
I am to spend 8-10 hours a week in the
Center. Unfortunately, the Center is open
20 hours a week, and it really needs at
Teast a half-time faculty person to direct
it properly.  bLack of funds or the
availability of such a position will prevent
this from happening, however, in the near
future, As z result, I will probably leave
the position shortiy. After one year, I am
burnt out trying to do so much in so littie
time for so tittle compensation.

Kay Benton
Horthern Virginia
Comnunity College
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A READER RESFONDS . . |

SO DEMARDING A J0B

"00 other wrifing center directors find
their jobs 30 demanding?® It is just as
weil that the questioner can’t hear the
renly, since the shout of "yes!® would be
deafening. Yes, we al} serve as writing
teachers, counseiors, interior decorators,
computer programmers, coffee go-fars, filing
cierks, authors, attorneys, and s¢ on.
Cbviously, the job requires incredible
arganizational skiils a5 well as good
teaching skitis. But part of the problem i
not just the naturs of the job. Some speci-
fic professional issues caused what sounds a
iot Tike a ory for help.

Toe of ten, writing center directorships
are academic orphans, poorly defined in
terms of status, unreliably funded, shakitly
supported. The more we hear of directors
who are overburdened and underpaid, the
clearer it becomes that we need the strength
of a professional organization hehind us.

We need the strength of numbers stating that
writing center directors should have faculty
status with the provisions for retention,
tenure, and promotion that go with faculty
status., We need to argue for released time
and for clerical help so that we can get the
job done &t 311, We need to push for
consistent support, financial and moral.
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in fact, I have begun to think lTike a
radical on this subject, even though, from
what I hsar from other dirvectors, [ have an
enviable situation. 1 aw clearly defined as
a faculty mamber, with access to the privi-
leges of Faculty (as well as the burdens, of
coursel. I have strong administrative sup-
sort, and, recentliy, some monay has begun o
trickle my way. But, 1ike most directors, |
“boot-strapped® ithis center into existence.
Unfortunately, 1 set a precedent, and now,
whenever my university hears a proposal for
a lsarning center, the response is, "Fine,
do it, but don't ask for any money; bool-
strap 1% in like the writing center.” I
have become an expert at saving money, at
cutting corners. But 1 wonder somelimes if
[ have raally helped myself or the univer-
sity by being so consistently thrifty. The
trouble with being & miracle-worker is that
you kesp having to do more miracies. Harse,
somatimes you have to rob Peler, pay Paul,
and pretend that 1t was a miracle. fore
<o agree to be thrifty beyond the normal
demands of the times, we nead to consider
the long-term effect on our students.

futnnd

One particular technique of thrifiiness
av hearing more and more abput raises
serious concerns for the whole writing
center movement. Apparently a trend has
begur to consolidate various special ized
tutorial centers into singie so-calied
Tearning centers. The administrative,
sconomic advantages of such a move are
sh¢ious . Howsver, as professionals com-
mitted to the best teaching of writing, we
need to consider the ramifications of such a
move. First, the director of such a con-
solidated center will once more enter that
neyer-pever land of noorly defined status.
Hew oan someone who supervises math tutor-
ing, writing tutoring, and reacing tutoring
he a faculty memher of any one department?
what sort of skills could such a director
contribute? 1 couldn't teach math if I had
tg. And 1 guestion the capabilily of the
best math teacher around to teach writing.
Clearly, either of us mignt be skilled at
agninistration or at tutor-training. But
subject-specific expertise is still the
backbone of any learning center, and we must
object stresucusly to any attempl 1o dilute
that expertise for a resson that cannot he
classified as educational but only expedi-
ant,

Such professional problems as these dis-
sract directors from the fundamental task of
teaching. The new director who wrote to the

Writing Lab Newsiebter had her Tinger on the
main issue, all right, since "the jdeal for-
mat for teaching writing” [amen!} gets lost
in the shuffla. HWe need to emphasize at
every turn that a directorship invoives
teaching first and administration second or
even third. There is no more important
Q;énaip?e to guide a writing center than
that,

While each of us has to Tight these bat-
tles separatelyv, we need to continue to work
as well to present an organized, profes-
sional group to the world, te suggest that
writing center directors are working to-
gether as well as separately, and to provide
support not only in the form of "you are not
alone in your struggles® responses to calls
for help but alse i1n the form of statements
oan issues that affect us all. doin a writ-
ing centers association, regional and/or
naticnal, and make your opinions count.
Instead of simply responding to demands,
make some.

Jeanne Simpson
Fastern [11inois
University

sk ol ok sk e e e o sk o e e sfosfe s o e i e okl e A ek
Microcomputers and Teaching English as a

n
Second Language, by Gerard M. Daigish, 1% &
monograph pubiished by the 0ffice of
Academic AfFairs® Instructional Resource
center of CUNY. The monograph examines the
shartcomings found in present Sl software,
proposes some guidelines far improving it,
and reviews some projects at CUNY to develop
£t instruction for microcemputers. fopies
of the monograph are cbtainable from Marie
Jean Lederman, Instructional Resource
fentar - CUNY, 535 £, 80th Street, New York,
N.Y. 10621,
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NEVELOPMERTAL WRITING WORKSHOP

On Friday, April 12, 1985, the Writing
Center of 01d Dominion University will host
1tz 5th Annual Developmental Writing Work-
shop.  The goal of the workshep is to share
jdeas on how to better educate the basic
writing student. Educators from the post-
secondary and secondary levels of instruc-
tion are invited to atitend the day-long
workshop which will address issues ranging
from computer instruction to diagnosing the
learning disabled. If you are interested in
attending, want to submit a proposal for a
presentation, or desire more information on
the workshop, write or call Steye Fietcher,
Coordinator of the Developmenial Writing
Workshop, Writing Center, Old Dominion
University, Norfolk, Virginia 23508,
{Telephone: 804-440-4112;
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CADEMIC

when we opened the Academic Rasource
Center at Davis and Elkins Coliege. we were
honing to of fer tutorial assistance in atl
subjects at the times the students neaded
help. And we were hoping to do this without
creating the atmosphere of defeat which
sometimes haunts Tearning centers. We
wanted to create a center where students
could receive assistance without feelings of
inageguacy.

GFfering assistance at a diversity of
times was no problem. Our Center is staffed
sixty hours a week by Engiish and math
cuters. Students needing help in other sub-
jects can scheduie appointments with tutors
who specialize in more limited areas.
Creating a good atmosphere took a tittie
more planning. By borrowing a few idess and
by creating some new options, however, we
ceam to have ayoided the pitfalls associated
with 2 "olace for dummies.® Words such as
siytorials,” "learning,” and "laboratory”
have heen avopided. By referring Lo our-
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avniced,
seiyes as the Acad
i
i

[4¥]
Tim
o

cademic Resource Lenter we
honed to show owrselves as a well of
informatio be tapped rather than as &
room of impersonal exercises and pontifi-
cating tutors.
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- “t
H= d

e encourage our tutors to use our
tytors. Thus, & stydent will come in for
math help and discover the math tutor heing
tutored in English. This delivers the
ressage that even a student who 1 gxgcelient
in one subject may need help in another . By
receiving assistance the tutors alsc jearn
how to he facilitative, rssponding to the
students' needs and guestions in personal
WAYS .

We have also made great use of some fpple
1le computers with word processors by making
them available to sveryone. The computers
have given Us a steady stream of users in
and sut of the Center. When struggling
freshmen walk by our door, they see senicrs,
ngt students, reporters from the student
newspaper, and professors using our
facilities; we have a ciientele that defies
categorization.

The computers are also being used for
required programmed learning. French
tutorial discs are available. Hursing
students have access to special medicai-math

discs. Beginning in January students in
technical writing courses will be required
to use tutorial discs to learn word pro-
cessing and then do their papers on the
Apples.

A study lounge s operated adjacent 1o
the Center. Furnished with cast-off
couches, rugs, and tables, the lounge is
apen the same evening hours as the Center.
Warm coffee is available, and help is just
down the hatl.

Results have hean gratifying. We have
served over twenty percent of the student
body this fall. Over eighty-eight percent
of the students who have used the Center
have heen walk-ins. Most of the other
twelve nercent were recommended Lo our
service: virtually no one has been reguired
£5 use the Center. We feel this indicates
we have heen accepted by students who see us
as a natural resource like the library, and
not as the plague of a remedial center.

Kevin Davis
Nayis and Dlkins {ollege

e

READER RESPORGS . .

UNDERSTARDING THE DYSLEXIC WRITERS

In response to George Gleason's guery,
BHow do others deal with such special
peonle” {Writing Lab Newsletter, November,
19841, 1'd Yike to share experiences [“ve
had in tutoring dysiexic students at
Syracuse University. These are only
aobservations: I do net c¢laim to be an
authority. But because our Jobs require
that we teach learning disabled students,
aften without the benefit of formal
instruction, I pass on these observations in
hopes that others in turn will share theirs
5o that we may educate ourselves about this
controversial learning handicap.

Unlike Gleason's students at Southwest
Missouri State University, students here at
Syracuse University seldom appear either
heralding their dysiexia or using it as &
defense. The tnglish Department reguires
that the student declaring to have dyslexia
be tested by experts in our Academic Suppeort
Center and produce an affidavit to verify
his ¢laim. It is only after the student



produces this paper to his classroom
ingtryctor and to his futor that he is
“taken seriously.® He can then take
advantage of the many special academic
provisions available to him in compliance
with Section ac& of the Rehabilitation Act
af 1973

sprogfreaders to correct spelling errors

sgeribes o transcribs information from
tapes

ereaders to Lape pr

stutors trained to help dyslexd
their writing.

inted materisl

s improve

In addition, the classroom instructor is
ocbliged to provide the option to type papers
and to give the student extra time fo
complete in-class assays.

On the surface, this procedure seems fair
and straight-forward: the student presents
his papers verifying his disabitity, and we
acoommodate him. But certain atiitudes some
dyslexic students hoid confound the pro-
cedure. Two of my students expiained U
they don't want the special privileges
afforded them because they didn't want
treated differently than their peers.
Anpther student explained that his freshman
year in c@?lwge was the first time since
tindergarten {where he was tracked initd
zs “1ﬁavr1n@ disabled™) that he fould be

eqarded as an academic egqual--to be in
= track ag his peers,

e R
ES AN

to be
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gation is such that we deal

of varisble severity, with or
without papers. &nd we are expected, as lay
nevsons without expertise, to help dystexic
students work with their ﬁariiaaw and becoms
raspectable wrilers. Witnoul the necessary
training, we often rely too heavily on
spelling errors in students’ essays, to ihe
neglect of other indicators in the essays
reflecting disturbances 1n the ability te
read.

But the
with &yszexéc:

g

In simplest ferms, dystexiz i3
condition whers there is a shori in the
nerve connecting one eye to its home con-
necting point in the brain. This problenm

coounts for the student's difficulty
writing phonetically and choosing the right
symbol to represent the sound. It is just
25 conceivable that the student would
transpose letiers and not racognize the
error,

Trye examined numerous papers from

several "naper carrying® dyslexic writers in
an attempt to learn more about the
disabiiity. The essays I've examined share
these simiiarities

#the writing i1s often in pencil

sthe right margins are compressed or
Jjagged

«two words may be conflated into one

Tetters may be fransposed

sverb endings may be missing {not
accounted for by the student's
dialect)

shomonyms may be misspelled

There were alse common featurses reflected in

the handwriting: incongrusnt letier sizes,

ungven spacing bhetween letiers and words,

numerous erasures. Other common traits may

surface during conferencing. A student's

yerbal skills will often be more sophisti-

nated than his written skills. [t may Bres

that errors in the student®s arfgin B85S ay

may he corvected in the rewrite, but there

may still be transposed letiers of yel a

different misspeliing, perhaps as a vresuit

of imperfect transference from a dictionary.

It sesms that we do not know how to think
ahoyt dys?nx a because we don't know engugh
abouf iz, Because we do not have the skills
to correct? y diagnose dysiexia, we can only
surmise that the severity of spelling and
semantic errors may be attributed 1o a
phgaaa|0§§fa‘ problem. There are many
writing Instructors iixe Gleason why are
skeptical of seif-proclaiming dyslexics.
Many other instryctors treat these students
Fiippantly and insensitively because
dyslexia has recently become a buzzword, and
so many students use it 38 an excuse.

Jur insensitivity fowards dysiexic
students is the result of being uninformed.
Unfortunately, we sometimes express our
attitudes ftoc readily before examining
pertinent information and without fTirst
considering what would be best for the
student. One student recently came to my
office for a futoring appointment. It was
obvionus thatl he was very upset. [ invited
him to sit down, when, after 2 few seconds,
ne blurted out, "My teacher told me to come
here and be tesiad for dysltexia, He thinks
I have dyslexia. What is it? What does it
mean?® Affer fifteen minutes of itrving tgo
calm this student down, I asked him why he
came to me--a tutor--to be tested for
dyslexia. He handed me an essay which he
nad done in glass, where, at the top,



writiten in bold red ink, was the message,
Rich, have you been tested for dysiexial
Some of your spellings seem te hint at il.
Go sign up in room 19 for a tutor and get
tpsted,t We cannot fault the instructor’s
concern or his awareness of the possibility
of dyslexia as the cause for misspeliings.
But if we are to recognize and acknowledge
dystexia for what it is--a severe and un-
treatable physiological disability--then 1t
is imperative that we be more sensitive 1o
our students and to the ways we think and
talk ahout this handicap.

The unalterable nature of dyslexia was
evidenced when 1 asked a confirmed dyslexic
to sound out the word fauditorium® to heip
him spell it correctiy.

" ette ges,  Audiforium.

the first part sounds 1ike
fa-geg-'.9  [John then wrots
E§~d~g.} .

John: Well,

That

1o
3116

Ma: “ighn, vou wrote 's-d'.
sounds Tike fadd’, not

Johny  "Gh. . .ysah. . . L1 omeant o
write ‘a-u-d', Now the second
part sounds like Ya-u-d-i-ttL e
{John then wrote 'a-u-d-i-1'.]

Similarly, in another session, this same
stydent recognized that he should have
written "their® instead of "there®. He
wrote Bthisr® in his correction. 1t was not
antil after I pointed out the error thai the
student realized that i1 was wrong. Iven
when given all the time in the world o
proofread, some dyslexics still may he
unable to recognize ceriain errors.

Though we are not experis, we <an empl oy
simple strategies to give the dysisgxic the
hest possible chance to succeed:

1. We can assess whether the student’s
verbal skills are more advanced than
what is reflected in his writing.

7. e can cater to alternative learning
styles, ODysiexics often compensate
by relying on other cognitive skills
cuch as memery. One student was able
to cite rules governing to/too, iis/
it's word pair constructions as if
quoting from a textbook, but could
not recognize errors in his own
£483a8Y.

7, We can give extra instruction in

proofreading, but we must realize
that many errors may stiil remain.

4, We can allow the student te type or
use z word processor o write essays.
The visual itlusion of a [RY {white
letters against a green background}
or typing {black letters against a
white background) heips the student’s
yisual depth perception. It may
assist him in determining marging,
paragraph size, sentence length, and
perhaps, proofreading.

5. We can select errors individually,
hut in context of the essay when
corferencing. Students can often
recognize a single mistake, but they
are unable fo recognize it in 2
sentence.

%. We can stress the importance of
taking advantage of special academic
services: the student must iearn to
adapt to and work with his disability
in writing situations he will face

throughout Ris life.

Again, these are only cbservations. As
fleason affirms, the experis know how Lo
deal with dysiexics. The fmportant thing is
that we encourage communication betwsen
experts, tutors, teachers, and students, and
that we aducate ourselves so that we can
hast serve the student’'s learning process.
Ryt what is more important is thail we
sxanine those attitudes and ignorances that
tead us to form preconcepiions about
dysiexics and administer unfounded diagnos-
tic tests and false remedies. We must be
spen-minded towards learping how to think
about dyslexia until more is known about if.

Jacqueline Lauby
Syracuse University
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A READER RESPORDS . .

LEARNING DISABLED STUDERTS
AT THE WRITING CENTER

Many WLY readers will have noted the
coincidental publication of George Gleasen's
request for help with dysiexic students
(Nov. 1984, 6-7) and The New York Times'
extended consideration of iearning dis-
abilities in 1ts Fall Survey on Education
{%ov. 11, 1984}, The Times reports that
“ninetv-five percent of the colleges in fnis
country provide some type of facilities for




1.0, studepts,” adding that in many Cases
these facilities consist of no more than &
basic tutorial program {Sec. 12,86,58). In
the face of the growing assertivenass of
learning diszbiad (L.D.} students and of the
competition for students, the sxtend of such
services 15 a quastion that colleges must
soon decide. In the meantime, writing
conters confront the immediate needs of
these students. As Mr, Glsason’s inquiry
suggests, sharing research and practice can
help us devalop usefyl programs.

At Clark University the number of L.O.
students has almost tripled since 1981 when
we began keeping records on them. In
September 1984 we admitted 28 L.D. students
in a ¢lass of 550. (The figures are noi
orecise since all L.D. students do not
identify themseives.] In the Writing
Center, which I direct, the time spent on
students has been increasing dramati-
In the first 10 weeks of this
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cemester we have devoted 92 half hour
sassions to L.0. students, an increase of
ahout 50 percent gver 1asti year. Before
descrining the services the Lenter provides
these students, [ want to mention that they
2len receive assistance from a part-time
conrdinator for L.0. studenis, Dr. Renee
soldberg, of the Academic Services Center,
which is separate from the Hriting {enter.
Or. Goldberqg, a specialist on learning
disabhilities, provides testing, counseling,

and some tutoring services for L.D. stu-
donts. She alsp heips them fo order
recorded hooks and to make arrangements with
the faculty for additignal time for writing
papers and for taxing examinations. Coordi-
nating her efforts with the Writing Center,
9v. Goldherg helps train the graduate shu-
dants who tutor there.

Or. Goldberg also coordinates the Commit-
tos of Concernad L.0. Students. The form-
ation of this group by the students them-
selves suggesis their growing witlingness ps!
maks their disahilities public and their
increasing assertiveness about their needs.
farly in November ten of these students met
with Or. Goldberg and with the Writing
Cepter staff to discuss how we could improve
our services. After years of coping with
school services, many of these students are
knowledgeable and articulate about thetr
needs. Their suggestions were useful fo the
staff--and to one another.

The meeting helped us to deal with 2
matter of Writing Center policy that had
hean creating problems between the staff and

.10

the L.D. students. Cur overall policy is to
make students as active as possible in the
tutoring sessions. We do this both as a
matter of educational theory and as & way of
assuring that the students® writing 1s their
own. {Since the Clark faculty is almoest
universally willing to have students receive
help on papers before submitting them, we
must be able to guarantee that those papers
are written by the students, not by the
tutors.) The tuters' trafning siresses that
they question students to elicit revisions
rather than to suggest words or phrases and
that they ask the students themselves to
make any revisiens. {(To avoid temptation I
urge the tutors not even to held & penctl
while tutoring.)

These methods aroused anxisty, frusi-
ration, and anger in many L.D. studenis.
Their complaints that we weren't helping
them were partially correct. As we shared
Wwith them owr fears of doing too much and
learned from them and from Dr. Boidberg more
about their capabilities, we discovered that
we could properly do more for them than for
the other students we serve, Many L.0.
students need extra prompting to remember 3
ward or to verbalize an idea; if they write
ciemly or iilegibly, they may need a trans-
criber., Since their anxiety Tevel is often
extremely high, they need tutoring methods
that create calmness and confidence. Qur
goal s still to make L.D. students inde-
pendent of us, but we have Jearnsd io pursue
that goal more sicWly.

Ag a result of this meeling we wers also
rominded that we must help students become
actively involved in shaping the direction
and methods of their tutorials. Thus, at
the end of a session we might ask the stu-
dent if she has gotien the help she wanted
or 1f she thinks we should fry & different
approach next time. '

Learning disabled studenis come 1o us
with a wide range of problems, the most
comman of which are editing, organizing,
reading, and study skills. Among the
editing problems, spelling, as Mr. Gleason
finds too, is common, Many students are
simply not able to identify misspellings,
although they can correct them with &
dictionary once we point them out. For
some, such methods as stowing down and
reading aloud help, but for many, improve-
ment is Taborious, even glacial, With the
development of computerized speiiing pro-
grams, spending hours on spelling hardiy
sgems worth the effort. Most of these



students have more serious problems
conceptualizing and organizing ideas and
already devote at least twice as much Lime
to their studies as other students. HMany of
our L.0. students have discovered the parii-
cular vaiue of word processing programs, and
several have their cwn computers. For those
who do not., we are making some po'g avail-
abie and fraining them to use word process-
ing programs. We plan to continue this very
promising work.

Most students do not come to us initially

for help with editing. As 1 have suggesteg
they hajﬂ more prescfnc oroblems of éeve?oa—
ing and organizing ideas. To develop ides

we work as we do with other students, c?ar-
Fying the assignment and discussing and
drawing out their ideas; however, with L,
students we now take the further siep of
jotting down key words and phrases if
nead such help.

G,

While some 25% percent of a1l siudents

who comsz to the writéng Center want assist-
ance with organizing, L.D. students have
particularly acute difficulties with L. An
.0, stugent may arrive with notes scatterad
about on many scraps of paper. Tutors Tace
the difficult task of helping the student o
classify the ideas and to arrange them in an
appropriate order, using ?1¢t33 gutlines, or

Tow charis--whatever method the student
finds most heloful. When the student re-
turns with a draft, we may use a posi-draft
outline to analyze and revise the organi-

zation. Here top we anticipate that the
word processor will be especially useful fo
.0, students

In ﬁ“*“‘ﬁ§ with reading probliems we may
need to work on deciphering an assignment or
on showing the student some study skills
mathods such as SQ3R for reading a text.
a student has noi been able to obtain re-
cord1nqb of some of his ass%gnmontg, we may
act as readers, perhaps combining the actual
reading with discussion to assist the com-
nrehansion,

if

The Writing Center offers study skilis
workshops on such matiers as note~taking or
writing essay examinations. 1In addition we
provide jndividual help, which s especially
appropriate for L.D. students. We may
assist a student to arrange hﬂr schedule or
to ﬁave op methods for reviewing course
material

While we use many of the same methods
with L.D. students as we use with others, we
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have found that we have to do so with spe-

cial patience and creativity. ¥We have also
had te learn more aboul the nature of these
disabilities and about the needs of the stu-
derts. The advice of the L.H. students and
of a specialist in learning disabilitises has
been essential. Our plans for improving sur

services to L.U. students Jnciude furthering
this cooperation and exploring computer
appii

ications.

Leane . Scanlon
Clark HUniversity

THE H.0.7. T.U.B, METHOD:
HOW OTHER TUTORS TEACH
US BETTER

? ne
f

8.7. T.U.B. Mathod oragfnai?y grew

our awareness that good tutoring de-
semds not only on what is said, but also on
now 1t s satd.

Our first efforts to deal with this con-
cept were fairly simple,  We asked oyr tu-
tors to bring a pisce of writing-in-progress
to a staff meeting, and told them to tutor
@ach other for fifteen minutes. The room
filled with groans. Most of them were re-
Tuctant, some sven defensive, But when Lhe
tutoring sessions were over, they found the
discussions that followed were rich enough
to outweigh the discaomforts of Deing tu-
tored.

Comrments like *I realiy 1iked how you
told me what was good about it®  and "Just
the way you sat showed me you were comfori-
able and interested” told the tutors what
they'd done right. For many, such informe
ation came as a pleasant surprise--they'd
had no idea of what they were doing well.
Since no one was willing to criticize a
fallow tutor unkindiy, few negative comments
were voiced. As the meeting progressed,
however, we realized that negative responses
were neither necessary nor desirable:; those
tutors who didn't hear comments like "She
really seemed relaxed”™ correctly interpreted
that they hadn't been helpful. HNobody need-
sd to say it aloud; the silence was power-
ful.

We emerged from this staff meeting with
the conviction that tutors tutoring each
other should somehow become an important



part of our training program. A crucital as-
nect would clearly be the discussions that
foliowed the tutoring sessions, se our next
step was to design a set of questions that
slizited sither positive responses, OF 10

response--avoiding unkind and unproductive
negative comments. After much thought and
many revisions, we produced the following:

1. How ¢id your tutor put you at ease
during your tutoring session?

2. Which part of her discussion with you
was most helnfui for your writing
graject?

7. How could you tell that your tutor
was comfortable and relaxed during
the session?

4. How did she help you realize that

an assessment of your writing was not

an assessment of your own valuel

which part of the tutoring session
gave you a more positive fealing
about being tutored than you might
originally have had?

LTt
-

With minor changes, these guestions became
the starting point for discussions. One
change was made when we realized that the
+tytars’ unanimous responss 10 guestion 4 was
"It never even occurred to me thal she'd do

thati® We finally substituted “your opin-
Iane® for “your own values.” 411 of the tu-
tors' indicated, however, that their own

students freguently confused an evaluation
of writing with an evaluation of personal
vaiue.

The next refinement to the H.O.T. T.4.8.
nroiect came when we decided to tape several
sessions of tutors iutoring each other for
gse in staff meetings. Ouy early concern
that the camera would intimidate the futors
proved unfounded: ONCeE they became involved
in discussing the writing, they forgot they
were being taped. We first gsed these tapes
gnedited, hut the sheer length of the ses-
cions meant we sither had te edit or start
conducting rather lengthy staff mestings.
ve chose to edit, a task that took fime and
careful judgement. Surprisingly, though, we
found that three or four minutes of a ses-
sion, followed by the taped responses to the
£ive guestions, was move than enough to
evaluate tutoring technigues.

We've used these edited tapes in several
staff meetings, and the discussions that
follow have never failed to raise impariant
and sometimes startling gquestions about tu-
toring. Do tutors’ techniques and behavior
patterns vary with different clients?

TN

Should they? Is it really important that a
tytor be knowledgeable about the subject
matter? Does the amount of time and effort
that a client has already invested in her
paper affect her attitude about being tlu-
tored? Should it affect the tutor’s atii-
tude? What cues might a tutor pick up about
her client's attitude? This Tast guestion
came up when the "client® of one session
simply but emphatically removed her paper
from in front of her tutor and placed it
squarely in front of herself {where she kept
it for the duyration). Until she saw the
tape herself, she was not even aware of her
action, although her tutor had clearly seen
and responded to it.

The value of H.0.7. T.U.B. goes beyond
the riches of these discussions. The taped
segment of “client" responses are equally
valuyable. Through them, a tuter not only
receives positive comments on her work; she
understands, often for the first time, why
her work is good. One tutor who had always
feared that her guiet respenses and thought-
Fyl pauses made her appear bored was de-
Tighted [and relieved) to learn the 0ppo-
site: her "ciient" thought she was inter-
ested hecause of those pauses and low-keyed
comments. Even better, she saw herself
doing those good things, saw the productive-
ness of that session.

When the "clientis” response is slow in
coming or vague when it gets there, we've
found that the tutor herself will racognize
that her approach hasn't worked. She begins
to analyze how she might have been more
helpful, and since we look at the tapes to-
gether, she gets a positive response o her
suggestions from feliow tutors. With that
reasiurance, che can strengthen her tytoring
skitls,

ane of the nicest results of the H.O.T.
T.U.B. project is one that we hadn't anti-
cipated. Tutors who once hid their own
papers until the final copy was Lyped for
aven until the grade was on the title page]
now collar each other with messy notes, un-
finished drafts, and z plaintive "Can you
tytor me a minute?®  This attitude--that
writing needs a responsive Jistener--carries
aver into their tuytoring. How they tutor,
how they respond is am integral part of
heipful tutoring. The H.OT. T.U.B. shows
them directly yet gently how to accompliish
their sensitive task.

Sherri Zander
Youngstown Stafe Univ.
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TUTOR’S CORNER

THE EXPERIENCE OF A PEER TUTOR

Peer tutoring has become a very popular
method of reinforcing skills needed by the
student in today's competitive coliege af-
mosphere.  The peer tutoring system offers a
unigue opportunity for student interaction
at the academic lsvel. In the structure of
a help center or a private tutoring session,
the tytor can be & valuable learning re-
sgurce for the tutse., The exparience that
the tutor has as a student is something that
can not be attained from any textbook. DSome
of my experiences as an English and biclogy
tytar have demonstrated the potentiai of
this type of educational supporit system,

As a tuter, ! find students Tose touch
with a particular assignment or subject.
The tutee does not understand what the
professor iz Tooking for in an assigmment,
or it may he that the student missed the
class and does not understand the notes
taken by a fellow student. 1 can usually
help with these types of problems. 1 may
clarify the assigmment or [ may relrieve m
notes from the particular class that the
stydent missed and teach the subject ma-
terial of that class.

My experience has been of great heip to
me 33 a writing fwtor. I had a student who
came into the Universiiy of Vermont Writing
fenter with an intimidated Iook on his Tace.
His zesignment was to write an argumentalive
essay. He handed me & paper that described
an arqument he had with his older brother!
There was an obvicus lack of communication
here. Having had the same course and as-
signment as this siudent, I showed him my
argumentative essay on the question of
nuclear wezponry., He felt guite foolish,
hut was happy that [ had straightened him
aut bhefore it was too late. This student
did not understand the assignment, and he
was afrafd to go talk to his professer about

s
1L,

Whatever technigue [ use, my experience
as a student helps pull the tutee through
difficult situations. If the student knows
that he/she is not the only persoen in the
world who ever had difficulty with that
assignment, overcoming the problem becomes

311 that much easier. Once the students
understand this, they Teel much better about
themselves,

Far example, the biology 1 professor
spends a lecture discussing The drinking
behavier of fresh amd salt water fish, as an
example of compensating for osmotic pressure
differences. At the introductory level, a
student has a difficult time applying the
gsmotic pressure theory to a biological
system. [ have tuless who Just camnect
understand the relationship. Once I fel]
them that I did not understand the relation-
ship when I was in the class, and that the
majority of their ¢iassmates probabiy do not
understand it, they feel much better about
themselves and the course. Once this panic
nas subsided, I can proceed to explain the
psmotic pressure concept to them in 3 way
that may be more intuitive to them than the
fish story. My experience with the hiology
1 course played a major rolez in my success
as a tutor.

In addition io the subject matter being
difficutt, the professor often has a 4iffi-
cult time dealing with all the students in a
class.  You usually find a small group that
has the zhility to getl useful guidance from
the professor, but the majority of the class
finds it impossibie to even consider getiing
any exira help, From the students’ point of
view, the professor is unapproachable. If az
student does talk to the professor, the stu-
dent usualiy is dissatisfisd. I often have
tutees who come to me after they went to see
their professor aboul a problem. When 1 ask
the student what happened at the mesting, he
usuzally shrugs and says, "He repeated the
lecture to me, and I did not understand any
better the second time.®

Being a student mysaif, I feel that I
have what I call an "approachability advan-
tage® over most professors. Because I am
not a professor, I becoms an appreachable
contact. This makes me an effective early-
warning trouble shooter for students devel-
oping academic problems. I find that I can
go up 1o one of my tutees and question his
or her understanding of a subject matter
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without causing too much anxiety on the part
of the student. Xnowing that I am not
responsible for giving the grade, the stu-

dent is inclined to tell me i he/she does.
not understand semething.

4s a tutor I feel that T too have learned
great deai. My interparsonal relations
jth my tutees have opened 3 whole new area
far me as a reference source for subiect
materizl. Being responsible for suppiying
information to a group of students has made
my personal studies seem more important. I
often bring ocut facts that 1 have lesrned in
ather classes to help ¢larify a point. This
application of my studies has helped me tie
together many of my ¢ 1lege experiences.

B

Tutoring also gives me the opporiunity to
nelp the professor in nlanning the course

for the futurs. As a tutor [ can meel with
him/her and give the feedback [ hear from

the students about the clarity of & partic-
ular lecture or section of the course. The
prafessors are usually interested in this

type of feedback and wi1l make appropriate
changes in the curriculum to alieviate the
problem.

T think as students become more and more
aware of the advantages of the peer tutoring
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program, they will demand access to students
at the university who have experience in the
course material. My experience as a student
has been essential to my success as & tulor.
Tutoring offers a great opportunity for a
neer relationship that is unigue in the coi-
tege situation. It alsoc gives a tutor a
chance o0 review previous material and apply
more recent learning to it. As for the tu-
teps, they gain an additional and powerful
resaurce in their guest for success in ¢ol-
lege. They are the biggest winners,

Jay J. Besco
- Peer Tutor
University of Vermont

Microcomputers and Teaching Reading in
Coilege: issues and Some CUNY Applications,
a monograph by Clara Alexander, proyides 2
resource and critical review of computer-
assisted instruction currently in use by
reading faculty at CUNY and at other
colieges and universities. It also mrovides
some quidelines for evaluating and creating
software and prograns. Copies, at %2 each,
are available from The Iestructional
gesource Center, Office of Academic Affairs,
SUNY, 535 East BOth Street, New York, WY
10021,
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