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digcussion of what writing labs are and are v . . )
raditionall writing centers have held
not, defining our purpose, our place in the Y g

- . somewhat peripheral positions in higher ed-
;82252’1J§; fzi ifzzgri;b;;}O:Zi’yﬂgisggr ucation because writing is often perceived
55ﬁester or guarter, this kind of perspsc- 85 3 §§f1phera3 issue. ”ﬁn?artunate1y, the
Sive may be particularly welcome. structure of most writing programs and
writing centers implies to students, and
pthers, that writing s something one does
in addition to the work one undertakes in
an area of real substance. Many of our
writing centers suggest, implicitly, that
writing is 2 tool one must learn to use in
grder to communicate what one has already
mastered. We know, however, that writing
is far more than a tool for communication.
Dept. of tnglish It is aisg an effectige.way of tearning.
Durdue University ?he very process of writing about our world
waétltafayette, TN 47607 is, as 5enﬁeth Burke onge §agges§ed, ;he
geveloping of a strategy for dealing with a
situation, and by developing the strategy
we come closer to knowing the world we de-
scribe. Donald Murray, in A Writer Teaches
Writing,l gquotes a number of authors whe
! f ] i / o make simitar claims about writing. Paul
S W IR RN A e Robinson, in a short article published a
b coupte of years ago in the New Republic,
concludes that at the heart of wriling
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1984 WRITING LAB DIRECTORY “ties the enormously gratifying dialectic
o o of self, other and humanity."? These, and
The 1984 Writing Lab Dirveciory 1s 3 many other writers, suggest that writing is
ggm;z tation of two-page @uest1%ﬁﬂa1f@§t a way of interacting with our world, a way
completed by writing lab directors. ine of understanding our relationship to it,
questionnaire answers desor ibe sach lab’s and 2 way of coming to a ¢learer under-
instructional staff, student population, standing of oursejves.
types of instruction and materials, speciai
programs, use of computers, and facilities. This emphasis on writing as & way of
learning as well as on writing as a way of
fopies are obtainable for §13.30 each, communicating should be one of the primary
including nastage, Prepaid orders only, thrusts of our writing centers. Briefiy
21pace make all checks payable to Purdus put, it is perhaps the greatest and most
University and send them to Muriel Harris, challenging problem of ail. The difficulty
Department of English, Purdue University, tnat many of us have is that our writing
West Lafayetie, Indiana 47907. centers are often structured to serve only
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as MEARSAH* units designed to patch up
writing weaknesses so that students can
return to the front lines to pass their
classes.  Writing caniers are treated by
many faculty and are run Dy many directors
as though the only real responsibility the
writing center has is to bring students up
t5 a Tevel of writing that will aliow thnem
to get on with the work in their major
department., We can and should do more than
¢his, but in order to do more we nesd fo
take steps to integrate our writing centers
more completely into the curricula of the
institutions at which we work. We need 1o
tie the writing center %5 the students® ed-
dcation, not only %o insure cur Own sur-
vival, but also to improve the quality of
the time we spend with our students.

T would like to describe briefiy the
Writing Center in the School of Inter-
disciplinary Studies at Miami University of
Ohig in order to illustrate some of the
ways in which we tink our cenler Lo Our
curriculum, HNot all of the methods we uss
can be usad by every schoel and program,
byt I am going to try to stay general
enough so that I can suggest, at the con-
clusion, some of the arsas in which writing
centers might direct more of ibeir aiten-
tion in the future.

Because our center is so ¢losely Tinked
to our curriculum, it is necessary for me
to begin by describing the larger context
in wnich our Writing Center exists. The
Schoo?  of Interdiscipiinary Studies
{Western College Program) at Miami Univer-
sity is a four year, residential college in
which students take a series of twelve cors
courses, in the natural sciences, sogial
systems and humanities, design thelr own
majors and complete a year-iong senior pro-
ject. Even though our students have as
their base one part and division of Miami,
they take courses, particularly when they
are completing their majors, from through-
osut the university. Miami currently has an
enroliment of approximately fifteen thou-
sand students. In our program we have oniy
about two hundred seventy-five students,
and this is one of the tremendeus advan-
tages we have over centers that serve
nundreds, or even thousands, of students.

The major reason we arg able to remain
Tinked to the curriculum and to serve as i
central focus for students and faculty sa-
1ike, is our size. Qur size helps us in a
number of obvious ways--students establish

good rapport with tutors, we do not have
mounds of paperwork, and the five tutors
wnao «ork together each year develop a good
support network among themseives. Hecause
we are small we have a prime location: our
two rooms~--317 we realiy need in terms of
space--are in the same building that alsec
serves as a residence hall for two hundred
students, holds our classrooms and divi-
sipnal Vibrary and has office space for all
of the faculty who teach in the Western
Cotiege Program. The proximity of our
Writing Center to a1l of these facilities
does a great deal to tell students that
writing is at the "center® of what they do.
In addition, we are accessible. Most of
the studenis who make use of our center are
the freshmen asnd sophomores who live on the
twe upper flioors of our building, and they
find 1t very easy to drop in for help.
They do not need to worry aboul walking
alone across campus after darx, and are
free to come in more than onge during an
svening.,  This gives our tutors the
opportunity to help students for a brief
time, send them away with a specific task,
and yet, stil? see them later in the same
evening., We have found that when tutors do
this, they take pressure off themselves and
stugents alike; nsither feels as though
every probiem must De solved in one S@s-
sion. In addition, this procedure suggests
toe students that writing is 3 process, not
3 magical act for which there is one right
answer,

Jur iocation has also been good for our
facuity members because they too see the
Writing Center in operation, and see that
the tutors do indeed work very hard. They
drop in themselves, occasionaily, not for
nelp, but to talk with tutors, and from
these conversations tutors and faculty
alike learn a great deal about writing and
the probiems students have. The physical
location of our Wriiing Center has been one
of the factors that has contributed to the
success that it has had., If I were design-
ing a writing center for a school or a pro-
gram that 4id noti have one, 1 would do alt
I could to see that the center was Tocated
in an important spot. If I directed a
writing center that looked 1ike an add-on,
1 would try to move,

My job as director of the Western
College Program Writing Center, by defini-
tion, accounts for one-third of my job.
This too is a result of our size because
our center is not large encugh to require



one person full time. The other two-thirds
of my time 1 am a teaching member of the
faculty, primarily in the humanities but
also occasionally in the social systems
area, The teaching side of my Jjob is an
enormods asset to my job as Writing Center
Dirgotor. Because I teach [ have access ta
students in both of my roles and to all of
the freshmen who enter the program. AS &
result, the frashmen tend not to perceive
the Writing Lenter as a nebulous office
floating somewhere cutside of the curricu-
tum but as solidly connecied to the pro-
gram., As the fall term progresses, I can
keep my eoye on students who are having
trouble and steer them to help. 1 even go
so far as to suggest to individual students
that they sesx out a particular tutor who
works well with certain Kinds of problems.

Because I am & teaching member oFf the
faculty, 1 also play a part in curricuium
decisions and this is perhaps the greatest
advantage to being both a director and s
taacher, When wa, as a faculty, sit down
ayery term to review each other's syllabi
and to make suggestions about assigmments,
readings and so forth, I have the oppor-
tunity to maxe suggestions and comments
about writing assignments. [ also get to
sae what everyone on the faculty is plan-
ning to assign, in terms of writing, and
can use that xnowladge Tater on to help
tutors develop more effective techniques
for dealing with various xinds of assign-
ments. 1 have found that almost all of our
faculty are very receptive to commenis [ do
make, and all of them, whether they ieach
in the humanities or the natural sciences,
really want to improve their feaching of
writing., 1 wight add that in the year
sefare | was hired, the faculty in this
program unanimously passed a resotution
which stated that a commitment to the
teaching of writing was a divisional
srigrity and that the feaching of writing
would taxs place in every course in the
curriculum.

gne of the ways in which 1 have been
ahie to build strong links dDetween the
curriculum and the writing center has been
to work closely with faculty in heiping
them to develop strategies for using the
writing center effectively, For example,
tutors are participating in a freshman
course this term in which students have
hoen asked to write a research paper. The
tutors discuss writing as inquiry and lead
students to discover questions which result
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in significant ressarch. In addition, the
tutors meet with the instructors of the
course to talk about the kinds of problems
they feel are important, and I discuss with
tutors general strategies for helping stu-
dents write strong research papers. [ have
also helped faculty increase their effec-
tiveness as teachers of writing by Teading
an inservice workshop in which I focussed
on grading techniques. Later this year, or
early next, I will run another workshop in
grder to talx about writing effective
assignments.

We have, at other times used different
ways of bringing together the writing
jnstruction that goes on in the classroom
and in the center. 1 have asked tutors to
develop lessen plans centered on a certain
area of interest in writing--for example,
how one develops a topic--and have had the
tutors present their ideas to students in
classes.

On a more general level, I am currently
in the process of helping to develop and
refine a comprehensive, coordinated four-
year writing pregram for all of our stu-
dents. T would find it difficult to under-
take such a task if I were not teaching at
the same time that I am directing a center
and working with student tutors. 1 have &
much greater effect because T can speak to
faculty as another faculty member at the
same time 1 can speak as the director of
the Writing Center and therefors as one who
may be wmore cognizant of the problems and
Tevels of development that writers must
work tnrough. In addition, I can do more
to see that the goals of the Writing Lenter
coincide, or, at least overiap, with the
goals of the faculty. Thus, whether we
meet to discuss Jarger issues of curriculum
or to loox at individual syiiapi, I can
speak dirsctly to the issue of writing in
oyr program.  What all this means is that I
have very close contact with faculty and
this makes my Job as a director of a
writing center much easier.

flased on my sxperience and the success
and suppori our Writing Center has re-
ceived, 1 would recommend that writing
centers be tied as closely as possibie to
the curriculum and that this be achieved by
having writing center directors teach, by
choosing prime locations and by staying
small. As I have already admitted, we are
a very small program, and these goals are
perhaps more attainable for programs like



purs., However, I think these goals should
be considerations for those who are in the
process of setting up writing centers or
writing-across-the-curriculum programs
anywhere. One model for medium-sized state
schools, for example, would be to establish
small, residence-based writing centers in
dorms Or quads for freshmen and sophomores
and then small centers in Individual
departments or groups of departments for
students who have chosen major areas of
concentration. The residence-based Centers
could be coordinated from one central
point, operated by graduate students and
staffed with undergraduate peer tutors.
Such centers would be accessible, and
effective. The dirsctors of the centers
within departments could also be faculty
members and the staffing model could aiso
involive graduate and undergraduate stu-
dents. {enters such as these would do 3
great deal to link the writing in the
ctassroom to tne writing in the writing
centers. They would establish g structurs
that would aliow for 3 healthy and vigorous
exchange Detween writing center diresctors
and faculty. This model, although not
appropriate everywhers, is just ong exampis
of ways in which we mignt achieve some of
the goals [ have already mentionsd.

In any event, tying the writing centar
to the curriculum makes for a stronger
senter and a stronger curriculum. HWe
should do evarything we can to establish
these fTigs and te help spread the nption
that writing is indesd central to the
tearning process.

Gecffray W. Chase
Miami University

iﬁsna?d M. Murray, A Writer Teaches

Writing {Boston: Houghton Miffiin, 19637,
pp. 231-245.
Z

Paul Robinson, “Why Write?’, HNew
Republic, March 31, 1879, pn. 21-23,

ggﬂ SPECIAL INTEREST GROuP
'

C
MECTINGS AND MATERIALS EXCHANGE

There will be two special intersst
meetings for writing 1ab personnel at the
Conference on College Composition and
Communication, in Minneapoiis:

1. The Special Interest Group for
directors will meet on Friday, March
22, 5:30-6:30 p.m.

2. The Writing Centers Special Interest
session, entitled “The Other O
Composition, Communication, and
Computers in the Writing Center,”
will be held on Friday, March 22,
3:30-5:00p.m. During this session
there will be a Materials txchangs
?a??e. For this exchange, please
bring copies of exercises, handouts,
pubiicity materiais, tuter training
materials, information on grammar
hotlines, etc, For information on
materials exchange, contagt:

Jeanne Simpson

writing fenter

351 Coleman

Eastern I1linois
University

Charleston, I1linois £1920

{217-581-55926)

DEFINING THE STATUS OF YRITING
CENTER TUTORS

The tutors in the Writing Center at
Eastern I11inois University are master's
ievel graduate students. Besides tutoring,
their assistantship duties call for them to
teach one or more sections of our develop-
mental English course. This combination of
duties is rather 1ike Topsy iIn Uncle Tom's
Cabin~-1t just grew. Now that we have 1¢,
nowever, we Find ourselves in 3 good news/
Dad news situation.

The good news of course is that we have a°
source of staffing for the Writing Center
that is comfortable with the demands of
writing., Qur tutors are relatively experi-
gnced writers, even if they are somelimes
short of experience as teachers.

The bad news isn’t entirely bad., HWe have
to train these graduate assistants in the
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methods and philosophy of teaching writing
and more specifically in the methods and
athics of tutoring. An English major, as
you Know, is not necessarily a writing
teacher., Quite aside from having to train
our tutars so they can keep the Writiag
Center afloat, we se& our job as training
future colleagues--writing teachers. In
fact, that is one stated mission of the
Writing Center.

We face some problems in fulfilling this
mission, however., The first problem is
asking more of already overburdened graduate
stidents. We have to demand a4 lot of time
from the graduate assistanis seo that they
can do the reading, reporting, discussing,
rehsarsing, and problem-solving our training
program requires. Even seo, evaluations
cotlected from graduate students whe ¥inish
the orogram unanimously approve of the
training program., The demands on their fime
seem not to bother graduate assistants who
are sager to define their professional
goats.

In this program, we have probiem-of-tha-
woex sessions in which a tutor describes &
hairy problem that actually occurred, asking
the staff 1o discuss possidble approaches and
to evaluate the tutor's response. Sometimes
1 develop a hypothetical problem instead.
We also ask the tutors to do reading in
books on writing oedagogy and in pro-
fessional Journals and to give summary
reports on these readings during staff
meetings. The content of the readings is
applied to the problem-of-the-woek whenever
possible.

Quite aside from giving tutors a theoret-
ical basis for teaching composition, these
readings make the assistants familiar with
the professional Journals and sources
Engiish teachers should Kknow. They learn
what kinds of things appear in CCC, English
Journal, Hriting Lab HNewsietier, and
Wesearch in the Jeaching of English. for
most, this training program is the graduate
students' first acquaintance with these
journals. Their formal classes are mostly
about Titerary analysis; our program 1S
their chief opportunity to develop some
knowledge of teaching writing before Ph.D.
assistantship programs and English depart-
ments require them to go into a composition
classroom and teach on their own.

We have found that our tutor-training
program is the onrly place where our graduate
students receive any instruction im pro-
fassional ethics and demands. For example,

one graduate student conducted a study of
the relationships between ACLT scores,
attendance, and pass rates in the develop-
mental Engliish coursa. The resulis of her
study were presented to several department
and university committees. The process of
presenting the report revealed to her and to
the other graduate students the hierarchy of
committess in the university, something that
they had only dimly perceived before and
that they never considered as affecting them
presently or in the future. it also
revealed the other professional activifies
of English teachers bDesides <classroom
teaching, %o simple a thing as paperwork in
the Writing Center accomplishes the same
thing--tutors learn the importance of good
record-keeping, reporting, evaluating, and
the management of their professional
activities.

I have mentioned tutoring ethics. We
spend Tots of time on the tutors’ obligs~
tions to students, to faculty, to them-
seives. Graduate assistants have an
ambiguous positien: thay are both students
and teachers, so that their loyalties are
often mixed. We therefore spell out pre-
cisely how they are to work with faculty.
The Writing Center’s relationship with
faculty is a central issue in the Center’s
survival. Thereforsz it is important to
define the relationship for tutors as
carefully as possibdle. That part is
retatively easy. But it is less easy ¢
define and control the faculiy side of that
retationship.

The most important strategy in encourag-
ing good faculty relations is to sarn
faculty respact. Good tutoring is only one
way of deing so. Another meithod we have
used successfully is to invite facully to
our staff meetings. There, they ses
graduate assistants grappling with the same
professional issues they face themselves.
More o tha point, however, they see futors
becoming colleagques worth respecting--read-
ing professionally, preparing teaching
materials, participating in a nmeeting not
unlike committee or faculty meetings. Me
ask tutors to take turns presiding over
meetings, to take wminutes and distribute
copies, to conduct discussions and take
positions on various issues.

Dutside of staff meetings and supervisory
work, we do one other thing to encourage the
professional development of our staff. We
take them along to conferences. Sometimes
Tittle or no money is directly available for
these students® travel expenses. We get



around that problem by giving rides and
fFinding roommates. Most professional
arganizations offer student memberships.
can sometimes get funds o buy meals for
students. We've found that while it is nice
to take graduate students to conferences
1ike 4&40's, it is often easisr and less
axpensive to take them to smaller, regional
sanferences, The effect is the same--stuy-
dents get to see ancther aspect of the
profession, partake of the enthusiasm con-
ference-attending can generate, and begin to
develop the professional network of friends
and colleagues we all need. From these
conferences job opportunities often develop.
We've Dbegun  encouraging our graduate
students to submit proposals to smalier
conferences as a way of “breaking in,”
getting a3 publication record, and thereby
aarning more respect from the faculty.
Participating in professional conferences
atso often helps graduate students focus
more clearly on what arsas of specialization
appeal to them. The result is not just
petter tutoring; it is nappier staff.

We

Encouraging professional development in
these ways 15 an important strategy in
making the Writing Center a successful
enterprise. Tutoring improves as iutors
acquire a theorstical base for their work,
and faculty respect for the ¥riting Center
increases as tutors begin to dehave as
teaching cotlzagues.

Jeanne Simpson
Eastern I1linois
University

A READER RESPONDS ...

WRITING CENTER PROMOTION-~"THE HARD-SELLY

I just read with interest and empathy the
sttey from Richard Hankins in the December
84 Writing Lab Newsletter. Gond staff,
nlenty of space, pub Hicity--and no Cus-
tomers. 1 know just how he feels. The
first year of operation our writing centar
caw fewer than 40 students per quarter. We
knew we had a good product and that the
ctudents needed it, but our attempts at pro-
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motion just weren't pulling in the hordes we
had expected. Back at the drawing itable, we
decided that our promotion style [flyers,
radio ammouncements, etc.] was too sofi.
We'd have to go for the “hard-sell.®

I spent my second year as Writing lenter
Supervisor playing traveling salesman, 1
roamed door -to-door falking to professors
about fhe Center and about ways To coordi-
nate our program with their writing assign-
ments. After some initial philosophical
discussion of the fact that a ot of
gutside-the-classroom course work isn’t
exactly “optional," e.g.,studying for exams,
Tibrary research, etc., several professors
agreed o require their students to visit
the Center with at least one writing pro-
ject: the results were guite positive for
21l parties concerned. The professors
enioyed reading “cleaner® papers, the fulors
were hapoy to be busy, and the students
appreciated finding out about the Writing
renter and the painless help it offered.
wany of these students returned voluntarily
with subseguent papers.

At the beginning of each guarter when
Cepter traffic is particulariy slow, the
tutors alse put on their saies hats.

Jesides talking to professors about the
Writing Center, the tutors arrange to give
srief classroom presentations to explain the
Centerts services and advise the studenis
that the staff is familiar with the parti-
star writing assignments for those classes.
They aiso lef the students know that their
orofassors will be notified of their visits
to the Center, which ssems o provide added
impetus for the students fo come in.

Now in sur third vear of operation, the
Writing Center staff still stalks the halls
in search of potential client popls, but
itfs getting easier all the time., More and
more the professors and students are seexing
us out, which is how we had envisioned
fhings in the first place! During the Fall
Quarter this year we set a new record of 172
ctudent visits--which we think is excellent
from a student body numbering only 1300,

T'd like to suggest to Mr. Hankins and
any ofher frustrated people launching a new
writing lab that they stop worvyisg and
start walking! From my experience, it

really worksi

Deboran Curtis
Rose-Hulman Instituie
of Technology
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T English Depariment Faculty

Maureen Ryan, Divector of the
driting Lab & Developmental
Writing

The Writing Lab

: September 13, 1984

Last Friday, at this year's Tirst
departmental mesting, 1 aliuded tomy

concern about the perceptions--or
misperceptions--that some of you have about
the Writing Lab. The beginning of the
academic wear and my increasing faniiiarity
with the Lab and the department seem suffi-
cient reasons for me o offsr now 2 position
paper of sorts, 2 statement about how I
perceive the Writing Lab and 1is function.

To some exbent 1t is easier to talk about
what the Lab is ol than shoul whal 1L is.
The Lab, as 1 define 1%, 15 not sxclusively

v 2 skills center, a fix-it

ground for students whose
srobiems with writing overwhelm them and
their teachers. It i3 not a grawmar and
usage remediation center where students
compliete endless exgrcisss on punctuation
and subject~verbd agreement 1n a desperate
attampt to eiiminate these errors from thair
writing. It is not a iast-ditch effort to
arrest twelve or more years of failure in
academic writing., Despite its name {and if
the axistence of our Center for Writers did
not aimost guarantee confusion, I would have
argied Tong age for re-naming the Labj, the
Writing Lab does not exist to remediate
anything.

What the Writing Lab does do 13 attempt

to foster students' development as writers.
As Stephen M. Norih writes in "The Idea of 3
Writing Center' in the September, 1984 issus
of College English, "Owr Job is To produce
better writers, not betler writing.” We who
work in the Writing Lab intervene at various
stages in the student’s writing process
{with the emphasis on PROCESS) and more
often in the sarly stages--asking questions,
helping the writer decide on an organiza-
tional scheme--than in the proofreading
stage; we focus less on the correction of
textual errors than on the fundamental, and,
I would argque, more imporiant, concerns of
content, arganization, development, and
audience. We take advantage of more fime
and more direct contact with individual
students to reinforce your classroom
instruction.

This approach impliss a commitment to
instruction that is student-centered, a
recognition that writers do not deveiop at
the same pace and cannot be expected, even
in a given class, to e abt the save place at
the same time. And it presupposes that the
writer is mobtivated and interested in his or
ner own writing. We can, I'm afraid, do
Tittle to help the student who has to be
physically or psychologically pushed into
the Lab, which is not to say that we don't
try and often succeed in motivating
aoparently reluctant students.

OF course [ an aware that sur students
must learn to write not only cisarly and
cogently but correctiy, that many of our
students have serious problems with writing,
and that the Writing Lab can and shouid help
them to Tearn to wrile standard American
academic English. Grammar and usage are
important and must be faught, bult not before
or excliusive of more pressing aspecis of
writing 1ike coherence and fluency. In the
Lab we do indeed teach studenis aboul commas
and speliing, within the context of their
sen writing and only after they have
mastered more fundamental concepis.

The Lab tutors and | prowise you that we
will not write your students'® papers for
them {this despite reqular requests that we
“read £ over and see if it's correct™
neither will we comment on your grades.
assignments, or your abilities as a teacher.
We will not preoofread or edit students’
papers: to ask us to do so 18 ig under-
estimate our abilities and the value of the
services we provide. We will, once students
have papers satisfactorily developed, teach
them to edit and proofread for themselves.



We ask you to send us wour students who are
interested in thelir writing, not merely
those at whose early essays vou throw up
your hands in frustration and disbelief.

wWe invite you to visit the Lab, where wou
will find students writing, tutors writing
znd responding t@ student writing, and,
gecasionally, a workbook apen to semi~colon
gxarcises.  Ask youwr students who come to
the Lab what they do there and how they feel
about us.  And ceriainiy respond to this
statenent, to me directiy or in writing. Ke
are all working toward the same goal, and we

can better serve students when we communi-

Iy

cate with their Classrogn instructors.,

CCL LT LT L Lt

CMSU'S MOST VALUABLE LAB RESGURCE

Retention 1s of particuiar concern ab our
schooi, so we in the {entral Missourd State
University Writing Lab trsat the first few
waeks of the semestar as ¢ritical becauss of
the many potential blows o fragile freshman
2305, For this reason, we feel that the
single most important step we can take wit
the entering 12b studeni is to make sure he
or she undersiancs-~~and this dossa’'t sound
particularly sarthshaking gr scholariy--the
clause. This undersianding reduces the
“fragfs" and “cg's,” for sach one of which
ouyr English Depariment facuily tends o
tower a student®s grade Dy one letter., As a
result of this policy, we have Sfﬁ“eg of

students entering the Lab, often Q&ﬁ?@kaé
dgzifu]i” £afry§ ferral stips and

We find tnab the MmO
s--3s far as grades ars
leared up raiatively
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Jur mater
carefully d
period of v . st zsg in fa E, in a
constant st of revision and flux because
we continye tisten carefully fo student
reaction and to watch the eyes!

ﬁ-‘ i'D ﬂJ 4

"randout® {which is not mersely handed
as the following virtues:

:S"m

1. It allows us to sase away from the
stucdents’ papers--which are api fo be
Hlogdied to an extansive degree--and io
focus on impersonal material which gives
them time to relax and gel their mindsg
off the racent tutoriail.

2. The handout coverily iniroduces the
student to the comfortable Lab rouiine
and familiarizes the student with the
o - judQWEﬁta% approach, aftsr he or she

nas just been judged and made uncomfort-

abie

2. The instructer or futor is free to
superimpose his or her own style and fo
insert comments, dialogue, and Questions

as appropriate.

4. while much flexibility is permitied, the
student is protected by a specific
structure, regardless of tutlor
competence or tutor mood.

5. The material respects student time and

schedules with numerpus checkpoinis for
breaking away or re-enlry. {Some stu-

dents have noit alioltesd enocugh time Tor
their visit.]

&. The material provides background for
sentence combining, for the study of the
four sentence types, and for practice in
sentence variety, as needed.

7. fConient is zpnropriate for studenis on
any acadsmic level, in any discipline.

The information provides a framework for
referval to the student’s own paper at
any poink, giving him or her a feeling
of masiery uver material which, Just a
short Time before, was the sourge of
misery.

]
»

3. Even excelient student writers can
henefit from 3 gquick revisw oF these
concepts, and affer a bit of brushing up
can fackle a more ¢ifficulf version, if
desired.
I hope 1 haven't built up this parti-

cilar item too much. We fyully realize that

many oiher congerns need to be addressed,
but at this crugial first meeting, we ars
primarily attempting to heal the wounds, to
show the student that someone cares, and te
create a foundation on which fulure progress
zan be made with more meaning~essential
aspects of the student's writing.

I¥ you would iike a copy of our handout
on clauses, please send a seif-addressed
envelope with §.37 return postage o Ginger
Young, Writing Laboratory Supervisor,
fducational Development Center, Central
Missouri State University, Warrensburg, MO
64043,



Tutor’s Corner

BETTER TUTURING THROUGH PEER TUTOR
INTERACTION

The Writing Center at the University of
Yermont is a unique program in that its sei-
up provides for close interactiion among its
tutors and, as a result, betier, more effec-
tive tutering.  This setyp and conseguent
interaction is a result of a course, English
5796, which meets once a week Tor two
hours, 13 taught by ithe direcior, and is
attended by all the pesr tutors.

During the iatter part of the Spring se-
mester, prospective tutors apply it Ehe pro-
gram and are then seiected by the direcior
based on their demenstration of good writing
skills and Dy recommendation of Engiish
teachers, In the fall, English 95 begins as
a peer tulor training seminar. In this
seminar the tulors are exposed to the exe
neriences of other nesy ftutors and the tech.
nicues of tutoring used hy other pesr tuiors
through selected readings, mock futoring
sessions, and rveview of the basics of wril-
ing and the writing process. The reviswing
of the basics of writing and the writing
process is stressed singe the Center’s main
objective is not to proofread papers and
hand them back corrected but instead o help
the futees become hetter writers, This
training period takes place during the first
sever weeks of the semester and at the end

of this time the Writing (enter is opened ¢
arovide free tutoring o ail U¥HE students,

In gddition to tutoring and attending the
class, the tutors also participate in one of
three committess. The Administration fommi-
ttee deals with the overall administrative
duties of the Lenter. The Advertising and
Communications Committee is respopsible for
advertising the Center by poster, letters to
professors, and teaching assistants, and by
campus newspanser and radio.  The Speaker
Committee arranges taiks to be given by
writers on writing-relatad topics.

After the iniiial training period of
tnglish 85 and once tutoring has begun, the
class, while maintaining its fungtion as a
"normal” English class, bhecomes more of @
discussion period during which the tutors
and the direcior discuss matiers that have
to do with the {enter, These range anywhers
from tutoring experiences io ways ip which

more studenis will be attracted to and
thereby make use of the Center. Committees
aiso meet and discuss matters. English 96,
while simiiar to English 95, is even more of
a discussion period. Obviously the training
period is over and peer tutors have gotten
to know each other. By this time tutors
have had many of their own tutoring exper-
tences and find that by getting together and
talking about them, many helpful ideas and
methods can be shared. In some way each
peer tutor acguires useful information which
consequently jeads to better tuloring.

The ogverall result of this interaction is
g feeling of unity among the tutors, creat-
ing a friendiy, positive atmosphere at the
Center iz beneficial in a paer
tutoring program. The setup of the English
95/98-- Writing Center program causes a
great deal of interaction to occur among the
tutors which consegquently leads to more
effective tutoring.

which

#Mike Weglarz
Feer Tutor
University of

Vermont

TENTH AMNNUAL
RHETORIC SEMINAR

Current Theories
Of

Teaching Composition
PURDUE UNIVERSITY
Sune 314, 1985
EOLHEE SMELPS
3, GORDON ROHMAN

ROSE WINTEROWD
RICHARD £, YOUNG

FARICE M. £ AUER
LOWHE ML

GENE MONTAGUE
FRANK O'HARE
WALTER J ONG, 84,

EWARD FJ CORBETT
FAMET EMIG

LiMDA FLOWDR
SEMED KINNEAVY

FOR MORE INFORMATION
EEOHIT THE SEMIMNATR:

Cepartment of Eaglish
Wast Lafavae, M A7RRY
I2YTE ABA TG




L

THE STATUS AND RESPONSIBILITIES

OF WRITING LAB DIRECTORS: A SURVEYY

his survey was Tirst reported fo the
3&] 5 tt}ﬁ& for arﬁ&zng L.ahoratory
Girectors at the College Conference on
Composition and Communication in March

The purpose of our survey was io determine
what agrsement, if any., ex*stpd among
directors {or coordinators} of writing labs
and centers about the scope of their respon-
sibilities. Specifically, we sef out to
Find what it is wr%i?nb tab directors are
gxpected to do, would iike to do, and
actually do do. OFf the 1000-plus suh-
scribers o the Writing Lab Newsletter to
whom we sent guestionnaires, 298 responded
to our B-section form,

sped

1983.

We askad lab directors to specify what
their rank or status was at ithe time of the
survey, Some respondents indicated recent
changes in status. The categories in
BeCETGﬂ 1 asked respondents whal department,
division, or agency they were atiached to Ef
t&eg were not English department members.
Most frequently mentioned were admini-
3traz%oﬂ and student support services such

separate learning centers or branches of

acadenic services. We do think the higher
percentage of Engiish Taculiy is an encour-
aging sign, for it may show English depari-
ments! commitment io wgit%&gﬁr%adéngfské??g
Tah programs. Notice alsge the comparabls
percantage of full-time staff assigned 1o
tab direction.

Program Dirvection -~ How i$ your pragran
managed and what 13 your stztus?  {Reported
by percent of 298 respondents]

£7% English faculty member
14 Dther faculty member
19 HNon-faculty

32% Tenure-frack

88  Non-tenure-track

i% Fuli-time

17 Fart-time

22 Ho response

26% Assistant Professor
11 Associate Professor
4 Fuil Professor

37 instructorfiecturer
22 [Other

{administrator, intern in clinics!
;sychoiegy, study skitlis specialist,
AN

T b

Section II {What is the term, range and
source of your salary?} intended to deter-
mine if writing Jab directors are receiving
professional treatment in terms of salary
ard to find oul where financial support is
coming from--parily fto determine if source
of salary funding reflacts departmental or
divisional commitment. An eéncouraging note
is the number of respondents earning over
$15,000 {32%) and over $20,000 {31%),
figures surely tied to the number uf full-
time, tenure-track faculty whe serve as lab
directors.

51% of the respondents are on nire-month
contracts, 32% on 1Z2-month and 15% on half-
time. 48% of the salaries are paid by
English departments and 41% by other sources
including federal funds and colleges of edu-
cation.

In Section 111, we surveyed dirsciers
responsibilities, While the need to adver-
tise 1ab services and "sell programs" to
facuity, deans, students, and the public is
great, one essential concern in developing
an expert staff--training tutors--is, in our
view, far down on the list. Other duties
and responsibitities the directors men-
tioped, 1n descending order of Treguency
were: advertising lab services, handling
public relations, svaluating lab services,
scheduling, developing lab exercises and
handouts, teaching other courses, recryiting
tutors, training pesr tulors, tuioring.

in addition, directors perform a number
of “other® duties. Among those included
were: running speiling workshops, preparing
materiais for use in writing labs, spon-
soring activities for returning aduits,
directing learning center programs, devel-
oping curriculum and courses, creating and
supervising computer-assisted instruction,
cotiege p‘acemenz tpsting, developing put-
reach activities, acting as & resource for
faculity guest Jectures, serving on univer-
sity committees, doing graduate research,
proficiency testing for graduation, main- -
taining equipment, editing staff drit%ngy
gusst lecturing to other classes, writing
reports for admznastratzang and writing
spaecizl projects funding sources.

I Section IV {Work load: how much time
do you spend as director?), "teaching other
classes” was mentioned by the respondents as
a significant factor; they spend ahout half
their time devoted t@ duties in the lab
program. Many received no released time at
all. Fourteen percent, however, reported no
“z2aching load. The statistics follow:
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work Load Do you get reieased time?
% 3-89 hrs/wk 28%  Hone
4 1014 hrsivk 37 One course
P4 15-19 hrsfwk 16 Two courses
2?8 20G-29 hrsfwk 5 Thrae Coursss
24 30-40 hrsiwk 4 No teaching Toad
12 gver 40 hrs/fwk

in Section ¥ we seiected six categories
to describe changes that would improve & lab
director’s position. Higher saiary wWas

tisted by 44% of our respondents and, ihere-
fore, was s2en as the most nzeded improve-
ment. More released time, a tenure-track

position, the creation of an assistant
director, and iower class ioad were men-
tiopned by 20-23% of the respondents as
fmportant changes. Some of the most inter-
esting responses appeared in the open-ended
fother® category, including recognition/
autonomy/status, more tulors, greater awars-
ness of the importance of writing, funding,
equipment and books, clerical help, better
factlities, a full-time directorship, expo-
sure for the lab and 1ts work. Generally,
respondents seek a situation that wiil allow
a lab fc enioy recognition and freedom Lo do

the job it was designed to do: help students
hecome hetter writers. Reporis of misunder-
standing

s

LR

and Jack of appreciaticon were free

auent, but several respondents commended the
+ SO

support of their administrations and Engiish
departments.

Quttining the characteristics of an tdea’
directorial situation, respondents were omi-
nently practical.  The most freguently men-
tioned necessities are listed hera: time,
autonomy, research and fravel, an adeguate
hudget, permanence, connection with Engiish
department, bigger staff, prestige, space/
better Tacilities, less tutoring by the
diractor, faculty volunleers, freedom for
teaching duties and expanded hours.

The Yast section of the guestionnaire
demanded 2 lengthy response, asking the
fellowing: Does your understanding of your
function and respensibilities as writing lab
divector differ from the percepiion other
faculty or administrators have of your post?
The following 1ist includes responses given
five or more times and has been edited for
sucginciness:
~ Others sse Jab as catch-zll for problem
students.

~ N,

- fithers don't rs=alize how much work it is.
Not a "soft" administrative job.

- Others see lah as fix-it shop, errov

¢linic, grammar lab.,

- Others think lab is only to help compo-
sition instructors.

- Others view 1ab as a low-status, Tow-
priority operation.

- Others ces lab as release from office
hours responsibilities for faculty.

- Not z tutor, bul an administrative posi-
tion. Others see me as a glorified tulor.

- Farylty don't cooperate.

- Administrative interference.

- Others expect me to be present Loc many
Bours.

. Others don't understand writing is more
than grammar and punctuation.

- Others see me as a proofreader.

CONCLUSION

Tt is easy encugh to interprel a bleak
view of writing lab directors’ functions
from these data: faculty and administration
see the writing lab as a remedial clinic,
the director a3 grammar paramedic, and the
service a substitute for office hours.
There s, however, evidenze in this study
that lab direciors are respected profes-
sionals doing imporfant work and that the
study of writing is 3 vital part of a uni=
versity education. We hope to co additional
work in order to determine what progress has
sesn made in improving the status of iab
directors. Certainly, the network of writ-
ing lab associations that is developing 18
ane important step in that direction.

We recognize and thank those who helped
prepare and distribute this survey and
report, for without their help we would not
have succeeded. Danny Rendleman, former
colleague at the University of Michigan -
Flint, suggested ideas and gquestions for the
questiopnaire. Fran Frazier, UM - Fiint
fnglish department secrelary, designed and
typed the questionnaire and report and,
ascisted by student helpers Michelle Whalen
and Albert Saltid, made their distribution
nossible. Thanks also to Joyce Kinkead for
giving us a spot on the CLC program io make
our preliminary veport and to Muriel Harris
for the Writing Lab Newsletter mailing Jist
as wall as her good wishes.

Conies of the Survey are available from
patricia Murray, English depariment, DePaul
niversity, 2323 West Seminary Avenue,
Chicago, Illinois 60614.

Patricia ¥. Murray

DePaul University
and

Linda Bannisier

Lavola Marymount

University



CALL FOR PROGRAM PROPOSALS

The third annual conference of the Hocky
Mountain Writing Centers Association will be
Rosted by Boise State University on June 15,
1985, The cenference, though mainly for
writing genter directors and wutors, also
attracts a general audience of sducators
interested in the feaching of writing, both
in college and in high scheol. The princi-
patl speaker will he Donald M. Murray of the

University of New Hampshire, author of Write

Lo Learn and A Writer Teaches Writing.

The confersnce schedule will 2
both Z0-minute and one-hour sessi
[nformal talks and demonstraticons ars pre-
ferred, but proposals for papers are also
welcome. Suggested topics include: tutor-
ing methods; tutor training: ways to get a
writing center started; wavs to make 2
writing center survive [and thrive); and the
roie of the weiting center in the Engligh
department, the school, and the community.

1low for
orns.,

When submitting a proposal, piease
inciuder {1} name, position, and insti-
tution: {2) title of presentation; {3) a2
one-paragraph description, including pur~
pose, method of presenting the material, and
content. Send proposals and inguiries to
Richard Leahy, RMWCA Canference Chair,

WRITIRG LAB NEWSLETTER
Muriel Harris, Editor
vept. of English

Purdue University

West Lafaystte, IR 47807

ngtish Departmeni, Boise State University,

o%ée, Idahko 83725. Deadline for proposals
5 Ap 1985,

ril 1,

CALL FOR MOMINATIONS

The National Writing (enters Association,
which is an NCTE Assembly, is calling for
nominations to its executive board. NWCA
wiil elect 3 representatives to serve 3J-year
terms on the board., AL Jeast one of the
glected representatives should be from the
secondary schooi, and ancther should be from
the two-vear college.

Piease send your nominations and 3 brisf
professional biography to:

Joyce Kinkead, Executive Secretary
Nationat Writing Centers Association
Dept. of English, UMD 32

Utah State University

Logan, UT 84322

Duties of elected repraesentatives
inciude attendance at the board meetings
witich take place at NCTE and CCCC. Resulis

of the balieting will be annocunced during
the spring.




